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Email me at trasinsk@kent.edu

Monday Morphology (Word Roots)

Wednesday Word Ladder 

Fluency Friday



SoR
SCIENCE OF READING



I am a Scientist –
over 150 research 
articles published 
in refereed journals

2010 International 
Reading Hall of 
Fame

2019 William S. 
Gray Award, ILA

2021 and 2023
Top 2% Scientists 
in the World.  
Stanford Univ



I am also an
Educational Artist





Let’s Build Fluency- Artfully



Let’s Build Fluency - Artfully

Let’s SING!    

           



Let’s Sing!  

(And Develop Fluency Too!)



The Garden Song
(a metaphor)
by David Mallett

Inch by inch, row by row

Gonna make this garden grow

Gonna mulch it deep and low

Gonna make it fertile ground

Inch by inch, row by row

Please bless these seeds I sow

Please keep them safe below

‘Till the rain comes tumbling down 



The Garden Song
by David Mallett

Plant your rows 

Straight and long

Season with a prayer and song

Mother Earth will make you strong

If you give her loving care….



The Garden Song

by David Mallett

Old crow watching from a tree

He’s got his hungry eyes on me

In my garden I’m as free

As that feathered thief up there.



The Garden Song

Inch by inch, row by row

Gonna make this garden grow

Gonna mulch it deep and low

Gonna make it fertile ground

Inch by inch, row by row

Please bless these seeds I sow

Please keep them safe below

‘Till the rain comes tumbling down 



Teachers & Tutors are Gardeners



Why Sing?

It’s Reading!





Average 43 Words in 
Context per Student



Average 43 words in 
Context per day per 
Student

We read/sang
140 words in The 
Garden Song!



August 
2010



Sidewalks of New York

 East side west side all around the town

 The tots sang Ring-a-Rosie

 London Bridge is falling down.

 Boys and Girls together

 Me and Mamie O’Rourke

 We tripped the light fantastic

 On the sidewalks of New York.



From: Rebecca I

Sent: Tuesday, April 12, 2011 11:04 PM

To: RASINSKI, TIMOTHY

Subject: Singing and Fluency

Hi Dr. Rasinski,

Over the summer and again in October you spoke at Teachers College 

about the power of singing.

I challenged myself in October to begin singing with 

my students and they have been  singing ever since.

I have  never seen so much progress in reading. 

Everyone of my first graders is reading on grade level 

(or higher) and they love to sing. 

You have changed the way I teach. My students enter my classroom most mornings 

with their  current song playing. They hum or sing throughout the day.

I am so proud of these joyful learners.

Thank you again,  

Becky Iwasaki

South Street School,nnDanbury, CT

◆
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20 Minutes Guided Singing per Day
(2 Months)



20 Minutes Guided Singing per Day 
2 Months

Yielded Avg Gain in Reading 
Achievement of  7  Months 



June 5, 2023
Thank you for the poems and word ladders. I push-in to 5th and 1st 
grades. The students loved when we did these activities. 

I found the Garden song with the lyrics printed in the video on 
youtube. I only just saw the video before the last two weeks of 
school. I played it for my six tier 2 students.  They loved it and we 
had such rich discussions about some of the words such a row, hoe, 
thief. I felt like they all made more progress in those few days than 
with what I was doing with them all year.

I am looking forward to trying this all next year from the beginning.

Wendy Frick
Resource Teacher K-8





Summer Singing- 

2nd Grade Struggling Readers
Vero Beach Florida –  < 20 minutes/day



Summer Singing- 

2nd Grade Struggling Readers
Vero Beach Florida –  <20 minutes/day

Fluency

Word Rec 
Accuracy

Comprehension



Songbooks
Timrasinski.com > Resources



We Need More Poetry!

 

pp. HO 5





Youtube

 hyme

“Nicholas could rhyme 
words and see patterns.”

Poetry 



Nicholas Letchford
Doctoral Degree in 
Applied Mathematics.
Oxford University



Writing Too!





Kids can Memorize Songs

Fairly Easily.

Good or Bad ?



Kids can Memorize Songs

Fairly Easily.

Good or Bad ?

What to do?

Parodies  

















Let’s Get Serious





Trend in Fourth Grade 

NAEP Reading Average

-2



Trend in Fourth Grade 

NAEP Reading Average

-12



WHY? 



Lack of Systematic 

Phonics

Emily Hanford



A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    Prosody (Expressiveness in Reading)

Comprehension      

  

    Background Knowledge & Strategies

p. 1 
Handout



Active View of Reading -2021 (Duke & Cartwright) 



So How to Teach Words – 

(Phonics, Vocabulary, 

Spelling)?





Phonics is Necessary



Phonics is Necessary

But Phonics/Word 

Recognition Isn’t Enough





Active View of Reading – 2021 (Duke & Cartwright)



Active View of Reading – 2021 (Duke & Cartwright)



Effect Size .70

Active View of Reading – 2021 (Duke & Cartwright)



Active View of Reading – 2021 (Duke & Cartwright)



Active View of Reading – 2021 (Duke & Cartwright)

.70



Profiles of Students Who Perform 

Poorly on State Silent Reading 
Comprehension Tests:

The Importance of Developing 

Proficiency in the Foundational 

Reading Competencies



Profiles of Students Who Fail State 
Silent Reading Comprehension Tests:

The Importance of Developing 

Proficiency in the Foundational Reading 

Competencies

Valencia and Buly (2010)



75-90 % of 3rd and 4th grade 

students manifesting difficulty in 

high stakes tests of reading 

comprehension exhibited significant 

difficulties in accurate word 

recognition, 



75-90 % of 3rd and 4th grade 

students manifesting difficulty in 

high stakes tests of reading 

comprehension exhibited significant 

difficulties in accurate word 

recognition

automatic word recognition, and/or 
prosodic reading (FLUENCY).  



So What to Do?



So What to Do?

TEACH FLUENCY!



1983



“A lack of fluency in oral 

reading is often noted as a 

characteristic of poor 

readers, but it is seldom 

treated.”   

(Allington, 1983, p. 556)



Where’s Fluency Today?



Lack of Systematic 

Phonics

Emily Hanford

Mentions of Phonics: 79



Lack of Systematic 

Phonics

Emily Hanford

Mentions of Phonics: 79

Mentions of Fluency: 0

2018-2023



Still

2025



Teach Fluency



A 2025 Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

 Automaticity in Word Recognition

 Prosody (Expressiveness in Reading)

Comprehension      

  

  Background Knowledge & Strategies





Science of Reading





NAEP Oral Fluency Study

Gr 4.    2018



NAEP Oral Fluency Study

Gr 4.   2018

A strong and consistent relationship 
between the NAEP reading assessment 
(silent reading comprehension) and 
passage reading fluency. 



Common Core and State 

ELA Standards (Foundational Skills)

◆Reading Fluency (Grades 1-5):

Read with sufficient accuracy and fluency to support comprehension.

 









So, Let’s Take a Deeper 

Dive into What Constitutes 

Fluency in Reading



A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    Prosody (Expressiveness in Reading)

Comprehension      

  

    Background Knowledge & Strategies

p. 1 HO



A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    Prosody (Expressiveness in Reading)

Comprehension      

  

    Background Knowledge & Strategies



A Reading Test – How easily 

can identify these words?



Dog 





Indianapolis 





United States of America





United States of America 





Crigurnomen 





What’s going on?  



A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    

Comprehension      

  

    Background Knowledge & Strategies

Dog
Indianapolis
USA



A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    

Comprehension      

  

    Background Knowledge & Strategies

Crigurnomen



Assessing Fluency-

Automaticity



Assessing Fluency-

Automaticity

Ages 8-9



Assessing Fluency-

Automaticity

Ages 8-9



Assessing Fluency-

Automaticity

Ages 8-9



Assessing Fluency-

Automaticity

Yearly Gain for Average Grade 3
107 – 71 = 36 wcpm



How Not to Develop 

Automaticity



International Literacy Association



That’s Fake Fluency



A PROBLEM….

READING SPEED           AUTOMATICITY IN WORD REC. 



Reading Speed is an Indicator of 

Word Recognition Automaticity 

(DIBELS, Aimsweb, Acadience)

However, Reading Speed is Not 

Word Recognition Automaticity.

We don’t teach Automaticity 

through Instruction on Reading 

Speed



Reading Speed is an Indicator of 

Word Recognition Automaticity 

(DIBELS, Aimsweb, Acadience)

However, Reading Speed is Not 
Word Recognition Automaticity.

We don’t teach Automaticity 

through Instruction on Reading 

Speed



Reading Speed is an Indicator of 

Word Recognition Automaticity 

(DIBELS, Aimsweb, Acadience)

However, Reading Speed is Not 

Word Recognition Automaticity.

We don’t teach Automaticity 

through Instruction on Reading 

Speed



We want students to become fast 

(automatic) readers the same way 

you and I became fast adult 

readers.



We want students to become fast (automatic) 

readers the same way you and I became fast 

adult readers.

WE PRACTICED READING – WE READ A LOT



We want students to become fast (automatic) 

readers the same way you and I became fast 

adult readers.

WE PRACTICED READING – WE READ A LOT

Fluency Instruction:  

Systematic/Intentional Practice





A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    Prosody (Expressiveness in Reading)

Comprehension      

  

    Background Knowledge & Strategies



Fluency is more than automaticity

◆ Fluency  is automaticity in word recognition 

(measured by reading speed)

BUT IT IS ALSO

◆ Fluency is also meaningful prosody --  

expression and phrasing -- when reading

orally and silently.



“Words mean more than what is 

set down on paper. It takes the 

human voice to infuse them with 
shades of deeper meaning.”

― Maya Angelou,

I Know Why the Caged Bird Sings

https://www.goodreads.com/work/quotes/1413589


DUDE!



Woman without her man is nothing!



Woman, without her, man is nothing!



The old man the boat.



The old man / the boat.



The old / man the boat.



Assessing Fluency-

Prosody - Expression



Assessing Fluency-

Prosody - Expression

www.timrasinski.com > Resources

http://www.timrasinski.com/


To What Extent is Reading Fluency 

Associated with Proficient Reading?

Fluency  Comprehension

Positive Correlations ranging from 

R = .45 to .91

20% – 80% of variance in 

comprehension can be explained by 

FLUENCY, from Grades 1 through 9.



Teaching Reading Fluency

Teaching Fluency Requires Time:   20-30 

min per day.



Teaching Reading Fluency

Instructional Tools:

Model Fluent Reading – Read Aloud

 Assisted Reading (e.g. Topping)

 Wide Reading Practice  (e.g. Allington)

 Deep Reading Practice  (e.g. Samuels)

 Focus on Phrasing  (e.g. Rasinski)

 p. 13 HO



Read Aloud

Builds sense of story

Builds background knowledge

 Improves comprehension

Builds vocabulary

Highly motivating



Read Aloud

 Builds sense of story

 Builds background knowledge

 Improves comprehension

 Builds vocabulary

 Highly motivating

Models Fluent Reading





Teaching Reading Fluency

Instructional Tools:

 Model Fluent Reading – Read Aloud

Assisted Reading (e.g. Topping)

 Wide Reading Practice  (e.g. Allington)

 Deep Reading Practice  (e.g. Samuels)

 Focus on Phrasing  (e.g. Rasinski)

 

p. 13 HO



Assisted Reading

It’s like learning to ride a bike….



Forms of Assisted Reading

Choral Reading



Forms of Choral Reading

Unison

Echo Choral

Break into Parts – Antiphonal

Cumulative Choral Reading



Cumulative Choral

 We the People of the United States,    1-2 voice



Cumulative Choral

 We the People of the United States,    1-2 voice

 in Order to form a more perfect Union,   3 more voices (4)

 establish Justice, insure domestic Tranquility, 3 more (7)

 provide for the common defense,    3 more (10)

 promote the general Welfare,     3 more (13)

 and secure the Blessings of Liberty to ourselves and our Posterity,

          3 more (16)

 do ordain and establish this Constitution for the United States of 
America           All – whole class



Forms of Assisted Reading

 Choral Reading

 Paired Reading (NIM)



Forms of Assisted Reading

 Choral Reading

 Paired Reading (NIM)

 Technology- Assisted Reading



A Classic Study

Chomsky, C. (1976).  

After Decoding?  What?  

Language Arts, 53, pp. 288-296



Tech-Assisted Reading

 Reading while simultaneously 

listening to pre-recorded versions of 

the same text read with meaningful 

expression.



What they needed, it seemed to me, was an 

approach that would both capture their 

attention and make large amounts of 

textual material available . When I say make 

materials available, I don't mean simply to 

see to it that interesting books were at their 

disposal. I mean to provide textual inputs in 

large quantity in an interesting and truly 

accessible form, so that the mind is 
engaged in interacting with the print. 



It took all the struggle and frustration out of 

getting going with a book. …..the activity 

comes to assume something of the quality of 

experienced reading. In a sense it permits 

the child to get the feel of real reading 
before the ability has been gained. For a 

turned off 8-year-old accustomed to failure, 

it was a welcome switch. 



Less than 4 Months of Daily Fluency 

Instruction using Audio–Texts 

(10-15 minutes per day)



Less than 4 Months of Daily Fluency 

Instruction using Audio–Texts 

(10-15 minutes per day)

YIELDED

8 Months Progress in 

Overall Reading Achievement



. Mechanical as the idea of 

memorization may seem in itself, it 

gives these children practice in 

reading connected discourse, … They 

had a feeling of success right from the 

start, and a sense of progress as book 

after book was added to their 

repertoire.



Another Study – New Zealand

In a 27 week intervention, students received a 

daily 15-25 minute instructional intervention 

in which they read along silently while 

listening to the same passages on tape 

presented through a personal cassette 

recorder.  Students read and listened to 

passages repeatedly until they felt they 

could read the text fluently on their own. 

(Pluck, reported in Rasinski, 2010)



Average student gain in the program was 2.2 
years; some students made as much as 4 

years progress in reading during the ¾ of a 

year intervention.  Over half the students 

were reading above their assigned grade 

level at the end of the intervention.  

Moreover, students maintained their gains in 

reading over a six-week vacation.

(Pluck, reported in Rasinski, 2010)





 After using these resources with fidelity, 

my students performed higher on state 

testing and demonstrated large strides in 

self-confidence. In our state assessments, 

97 percent of my students who utilized 

audiobooks and text-to-speech software 

met the STAAR (State of Texas 

Assessments of Academic Readiness) 

reading standard.



 After using these resources with fidelity, 

my students performed higher on state 

testing and demonstrated large strides in 

self-confidence. In our state assessments, 

97 percent of my students who utilized 

audiobooks and text-to-speech software 

met the STAAR (State of Texas 

Assessments of Academic Readiness) 

reading standard.

 The biggest benefit is that students are 

recognized for reading and academic 

achievement—a rare occurrence for 

most students with dyslexia.



Forms of Assisted Reading

 Choral Reading

 Paired Reading (NIM)

 Technology Assisted Reading

 Captioned Television





 https://www.youtube.com/watch?v=y1oiVEWFHrs

https://www.youtube.com/watch?v=y1oiVEWFHrs
https://www.youtube.com/watch?v=y1oiVEWFHrs














Teaching Reading Fluency

Instructional Tools:

 Model Fluent Reading

 Assisted Reading (e.g. Topping)

Wide Reading Practice  (e.g. Allington)

Deep Reading Practice  (e.g. Samuels)

 Focus on Phrasing  (e.g. Rasinski)



Types of Practice

   Wide Reading

Practice



Wide Reading

Top Predictors of Reading 

Achievement (Grades 2 - 8)

Amount of Reading Done at School



Wide Reading

Top Predictors of Reading 

Achievement (Grades 2-8)

Amount of Reading Done at School.

Amount of Reading Done at Home.

Source:  Postlethwaite, T. N., & Ross, K. N.. Effective Schools in Reading:  

Implications for Policy Planner.  The Hague:  International Association 

for the Evaluation of Educational Achievement.





Types of Practice

   Wide Reading

Practice

How to get students 

engaged in wide reading?    

---  ACCESS, 

     ACCESS,

      ACCESS!





www.timrasinski.com > Resources
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How Wide Reading is 

Supposed to Work

                x                        

  

A

B

C



But Sometimes Wide 

Reading is Just Not Enough!



But Sometimes… 

Wide Reading Is Not as Effective

                                        

  

A
B

C
D



Types of Practice

   Wide Reading

Practice

    

    Deep Reading

     (Repeated Reading)

  



Deep (Repeated)Reading
(A summary of the research)

           

              

    

 

  

A



Deep (Repeated)Reading
(A summary of the research)

          

              

    

                x                                              1         

  

A



Deep (Repeated)Reading
(A summary of the research)

               

          

              

    

                x                               1         

  

A



Deep (Repeated)Reading
(A summary of the research)

                                                  

                  

              

       

    

      

                x                                1         

  

A

B



Deep (Repeated)Reading
(A summary of the research)

                                                  

                  

              

       

    

      

                x                                1         

  

A

B



Deep (Repeated)Reading
(A summary of the research)

                                                  

                  

              

       

    

      

                x                                1         

  

A

C

B



Deep (Repeated)Reading
(A summary of the research)

                                                  

                  

              

       

    

      

                x                                1         

  

A

C

B

SCIENCE



Source:Pedagogy Non Grata

Effect sizes above 
.8 are considered 
Large



But How Do You Get 

Students to Engage in 

Repeated Readings?



But How Do You Get 

Students to Engage in 

Repeated Readings?

ART!



What would motivate a 

reader to read a text closely, 

deeply,  or repeatedly?

Performance!



Texts that are Meant to be 

Performed

◆Poetry

◆Song Lyrics

◆Readers Theater Scripts
◆ Dialogues

◆ Monologues

◆ Speeches

pp. 14-23 
HO











Robb Review







p. 3 HO
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Readers Theater – 

Family Zoom





Mary Ann Hoberman





www.poetry4kids.com





www.poetry4
kids.com



Poetry for Older Students

 Maya Angelou

 Walt Whitman

 Emily Dickenson

 Robert Frost

 Rita Dove

 Langston Hughes

 Robert Service

 Amanda Gorman

 Emma Lazarus





Teachers can be 

Authors of Texts meant 

to be performed

pp. 14-19 HO



Diddle Diddle Dumpling 

- on

Diddle diddle dumpling

My son Jon

Went to bed with his stockings on

One shoe off, one shoe on.

Diddle diddle Dumpling

My son Jon



Ditto Datto Dumpling 

-at

Ditto datto dumpling

My son Pat

Had a shaggy dog and a mighty fat cat.

The cat was a bother so he told him to scat.

Ditto datto dumpling

My son Pat



Try this…

An –an Poem We Make Ourselves

Diddle dandle dumpling 

Hanna and Stan

Had a dog and his name was Dan.

Dan had fur that was brown and tan.

Diddle dandle dumpling 

Hanna and Stan.









p. 14 - 18 
HO



Write me at 
trasinsk@kent.edu
If you would like 
copies.  

mailto:trasinsk@kent.edu




Have Students

become Poets and  

Authors







































Artful Comprehension 

Strategies

 Compare-Contrast

Connections 

Text to Text

Text to Life

Text to World











New Student Authored

Compare-Contrast Books

 I am a Frog, I am a Lizard

 I am Harry Potter, I am Maniac McGee

 I am Deciduous, I am Coniferous

 I am a Cumulus Cloud, I am a Nimbus Cloud

 I am a Democrat, I am a Republican

 I am Massachusetts, I am New York

 I am Summer, I am Fall



www.thebestclass.org
Password – “teacher”





Fluency Fridays

trasinsk@kent.edu





Fluency 
Friday
March 17



Fluency Fridays – 
trasinsk@kent.edu

April 14
National 
Gardening Day



Weekly Routine for 

Repeated Reading 

Performance
Weekly Text to be performed at the end of the week.

Mon:  Teacher models the text(s) to be performed

Tues:  Choral reading of text(s)

Wed:  Practice in small groups 

Thur:  “Dress Rehearsal”

Fri:  Grand Performance with authentic audience









But Does it Work?   SOR

Lorraine Griffith:  4th grade teacher West 
Buncombe County Elementary.

Poetry/Readers Theater Repeated Reading:

59 words correct per minute gain (25 wcpm is 
the normal gain for grade 4)

2+ years average growth of struggling readers

Griffith, L. W., & Rasinski, T. V.  .  A focus on fluency:  How 
one teacher incorporated fluency with her reading 
curriculum.  The Reading Teacher, 58, 126- 137.







Rhonda Powell

Middle School Teacher, South Carolina

Used poetry performance as the fluency 
intervention in her classroom

   Student Profile in Reading 

   Beginning of the Year  End of Year

   

 Below Basic:   67%   

 Basic:    30%   

 Proficient:      3%    

 Advanced:    0%      



Rhonda Powell

Middle School teacher, South Carolina

Used poetry performance as the fluency 
intervention in her classroom

   Student Profile in Reading 

   Beginning of the Year  End of Year

  

 Below Basic:    67%    24% 

 Basic:     30%    45%

 Proficient:         3%    25% 

 Advanced:      0%       6%









“Readers’ Theatre is a teaching method, 
which contributes positively to the 
development of the students’ reading 
skills, along with the creation of positive 
attitudes towards reading and the 
development of incentive for the learning 
of reading.”



“Readers’ Theatre is a teaching method, which contributes positively to 
the development of the students’ reading skills, along with the creation of 
positive attitudes towards reading and the development of incentive for 
the learning of reading. 

Moreover, it was discovered that Readers’ 
Theatre contributes considerably to the 
improvement of the students’ reading skills 
and has a large effect size.”



Teaching Reading Fluency

Instructional Tools:

 Model Fluent Reading

 Assisted Reading (e.g. Topping)

 Wide Reading Practice  (e.g. Allington)

 Deep Reading Practice  (e.g. Samuels)

Focus on Phrasing  (e.g. Rasinski)

p. 13 HO





Day 1

When we mark phrase boundaries for 

readers / we help them notice / how they 

should chunk texts / into meaningful unit.//  

Giving them regular opportunities / to read 

texts / formatted in this way / will help them 

break out / of that word-by-word cycle / 

that prevents them / from becoming / more 

fluent readers.//



Day 2

When we mark phrase boundaries for 

readers, we help them notice how they 

should chunk texts into meaningful unit.  

Giving them regular opportunities to read 

texts formatted in this way will help them 

break out of that word-by-word cycle that 

prevents them from becoming more fluent 

readers.



High Frequency Words 

The 

If

It

Of

This 

p. 4 HO
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www.timrasinski.com > 
Resources

http://www.timrasinski.com/


www.timrasinski.com p. 4 HO



www.timrasinski.com

First 100 Words Represent 
50% of all the words we 
will ever read!



But, the natural unit of reading is 

NOT the word.  It’s the phrase.



if



of



the



High Frequency Word 

Phrases

 The people

 Write it down

 By the water

 Near the car

 My mom and dad

 Over there

 In the woods

 See:  www.timrasinski.com >  Resources

http://www.timrasinski.com/


www.timrasinski.com





Create ppt phrase slides



 The people





Write it down





By the water





My mom and dad





 In the woods





Change fonts



Off we go



Off we go

Off we go

Off we go

Off we go





Teaching Reading Fluency

Instructional Tools:

 Model Fluent Reading

 Assisted Reading (Topping)

 Wide Reading Practice  (Allington)

 Deep Reading Practice  (Samuels)

 Focus on Phrasing  (Rasinski)

p. 13 
Handout



Teaching Reading Fluency

Instructional Tools:

 Model Fluent Reading

 Assisted Reading (Topping)

 Wide Reading Practice  (Allington)

 Deep Reading Practice  (Samuels)

 Focus on Phrasing  (Rasinski)

FLUENCY DEVELOPMENT LESSON
SYNGERGISTIC INSTRUCTION

p.14 HO



Fluency Development Lesson 

 Daily text (100-200 words) for mastery (poems) 

 Teacher reads text 2-3x to students (model)

 Teacher & students read together 2-3x (assisted)

 Students practice with partner 2-3x (rep rdg)

 Students perform text for audience.

 Students engage in word study--words from text
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Fluency Development Lesson

 Daily text (100-200 words) for mastery (poems) 

 Teacher reads text 2-3x to students (model)

 Teacher & students read together 2-3x (assisted)

 Students practice with partner 2-3x (rep rdg)

 Students perform text for audience.

 Students engage in word study--words from text

 Continue practice of text at home to Lucky 

Listeners. 



Lucky Listeners at Home!



Fluency Development Lesson

 Daily text (100-200 words) for mastery (poems) 

 Teacher reads text 2-3x to students (model)

 Teacher & students read together 2-3x (assisted)

 Students practice with partner 2-3x (rep rdg)

 Students perform text for audience.

 Students engage in word study--words from text

 Continue practice of text at home to Lucky Listeners. 

 Repeat 3-5 Times per Week



Fluency Development Lesson

 Daily text (100-200 words) for mastery (poems) 

 Teacher reads text 2-3x to students (model)

 Teacher & students read together 2-3x (assisted)

 Students practice with partner 2-3x (rep rdg)

 Students perform text for audience.

 Students engage in word study--words from text

 Continue practice of text at home to Lucky Listeners. 

 Repeat 3-5 Times per Week





A Model of Reading Instruction

Word Study     

  PA, Phonics (Word Decoding), Spelling, Vocabulary

Fluency Instruction

    Automaticity in Word Recognition

    Prosody (Expressiveness in Reading)

Comprehension      

  

    Background Knowledge & Strategies

The road to comprehension 

runs through fluency 



We began with a song;

Let’s end with a poem…



Have You Ever….
Russ Walsh

Have you ever seen a child,

Squirming, nervous, and tense

Struggle to make sense

Of those strange squiggles on a page?



Have You Ever….
Russ Walsh

Have you ever seen a child,

Squirming, nervous, and tense

Struggle to make sense

Of those strange squiggles on a page?

Well, I have.



Have You Ever….
Russ Walsh

Have you ever seen a child,

Tremble like a frightened bird,

Stumble on a tricky word

Unable to move one?



Have You Ever….
Russ Walsh

Have you ever seen a child,

Tremble like a frightened bird,

Stumble on a tricky word

Unable to move one?

Well, I have.



Have You Ever….
Russ Walsh

Have you ever seen a child,

Frustrated, day after day

Fiercely push a book away

Crying, “I just can’t read, I can’t”?



Have You Ever….
Russ Walsh

Have you ever seen a child,

Frustrated, day after day

Fiercely push a book away

Crying, “I just can’t read, I can’t”?

Well, I have.



Have You Ever….
Russ Walsh

Have you ever seen a child,

Just continue with the battle

Ignoring all those who prattle 

That she will never succeed?



Have You Ever….
Russ Walsh

Have you ever seen a child,

Just continue with the battle

Ignoring all those who prattle 

That she will never succeed?

Well, I have.



Have You Ever….
Russ Walsh

And, have you ever seen a child,

Look at you with pride,

And smile an ocean wide

Say, “I can read this, yes I can!”



Have You Ever….
Russ Walsh

And, have you ever seen a child,

Look at you with pride,

And smile an ocean wide

Say, “I can read this, yes I can!”

Well, I have.



Have You Ever….
Russ Walsh

And because we have

We can face another morning

Of fear, frustration, and failure.

For one child’s reading triumph

Keeps the goal within our reach,

And reminds us why it is



Have You Ever….
Russ Walsh

And because we have

We can face another morning

Of fear, frustration, and failure.

For one child’s reading triumph

Keeps the goal within our reach,

And reminds us why it is

We teach.



Timothy Rasinski, Ph.D.

Professor Emeritus

Kent State University

trasinsk@kent.edu

www.timrasinski.com 

Teaching Reading Fluency
The Essential but Oft-Neglected 

Component of the Reading Curriculum
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