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II: Standard 1. Content and Pedagogical Knowledge



Title: Diversity 

A. Evidence in need of verification or corroboration

Evidence of "applying understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards." 

EPPs Response: This statement is verbatim InTASC standard 2 “The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards”.  Candidates are assessed on their understanding of this standard in the Teacher Work Sample which is administered during the capstone course during the student teaching placement.  The Teacher Work Sample is comprised of four assignments.  InTASC two is covered in assignment one.  Candidates are instructed to address the following components in assignment one of the Teacher Work Sample. Evidence Revised Teacher Work Sample.  

From Assignment 1 – Teacher Work Sample, candidates are asked to:

(1) Describe the characteristics of the community in which the school is located. This could include the size of the population, the types of housing in the area, the economic conditions of the community, the employment opportunities and types of jobs in the community, etc. Cite the resources used to document this information.

(2) Describe the characteristics of the school. This could include the size of the school, the student/teacher ratio, the socioeconomic condition of the students (free/reduced lunch numbers) in the school, academic standing of the school, ISTEP scores, rankings/ratings the school has received, etc. Cite the resources used to document this information.

(3) Describe the characteristics of the classroom. This could include the size of the class, the composition of the class, the achievement/developmental levels of students in the class, cultures represented in the class, language(s) spoken by students in the class, interests of the students, learning styles of the students, gifted behaviors exhibited by students, special needs or IEPs of students, etc. Cite the resources used to document this information (student work samples, student interest inventories, etc.)

(4) Describe how the characteristics of the community, school, and classroom were considered in planning and designing the unit. 

(5) Describe how the unit specifically planned and promoted positive relationships with families, school colleagues, and agencies in the larger community. Specifically articulate strategies used to be inclusive of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse. Describe how this will have a positive impact on the growth and well-being of the students.

Through the completion of this assignment, candidates explore the diversity of his or her own classroom and identify how to differentiate instruction to meet the needs of the diverse students in his or her classroom.    







B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed

Describe specific diversities present within the classroom (acknowledge diversities including, but not limited to, skin color, exceptionalities, culture, socio-economic background, and family composition).  Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning. Describe the impact these adaptations have on the learners. *page 10 TWS Assignment #1 InTASC 3/f 

EPPs Response: From Assignment 1 of the Teacher Work Sample: The criterion for Adaptations for Diversity demonstrates the candidate’s proficiency in the following standard: Candidate understands how elementary students differ in their development and approaches to learning and creates instructional opportunities that are adapted to diverse students. To demonstrate proficiency in this standard, the candidate will:

(1) Describe specific diversities present within the classroom (acknowledge diversities including, but not limited to, exceptionalities, culture, socio-economic background, and family composition).

(2) Describe specific adaptations made to daily routines and specifically planned within the unit to accommodate the differences in these students’ development and approaches to learning.

(3) Describe the impact these adaptations have on the learners.

(4) Describe verbal, non-verbal or media communication techniques included in the classroom (specifically planned for these learners) and reflect on the impact of each on student understandings

Also, from Assignment 1 of the Teacher Work Sample: The criterion for Appreciation for Diversity demonstrates the candidate’s proficiency in the following standard: Candidate provides students with opportunities for a better understanding of diverse cultures and perspectives of others. To demonstrate proficiency in this standard, the candidate will:

(1) Describe routines, procedures, strategies and materials (normally implemented in the classroom or planned specifically for this unit) that provide students with opportunities to develop understandings about cultures different from their own.

(2) Describe routines, procedures, strategies and materials (normally implemented in the classroom or planned specifically for this unit) that provide students with opportunities to develop understandings about or appreciations for perspectives of others.

(3) Describe the impact these strategies have on the learners’ development.



C. Questions for EPP concerning additional evidence, data, and/or interviews 

(1) Provide details of the strategies and applications of understanding that impact candidate learning.

EPPs Response: Building relationships, building rapport, and understanding learners are a central focus of the educator preparation programs. Faculty build awareness of the dangers of stereotyping and personal biases through classroom discussions.  Upon entering their first field experience candidates are asked to note the composition of the community including but not limited to diversity demographics, available resources in the community, and the school environment. Candidates are asked to think about how that community might impact the experiences of their learners and what that might mean for their learners’ interests and needs. When candidates are in the school and the classroom, they are asked to pay attention to the characteristics of their learners and to learn about their students’ interests and families.  Candidates are directly taught common strategies for differentiating, to analyze students’ work samples to understand and respond to students’ diverse academic needs. Candidates are encouraged to think about content in different ways using different modalities.  Placing our candidates in different learning environments with different kinds of learners helps our candidates build their skills in understanding and responding to the needs of their learners. 



In CIMT200, the introductory course for secondary education candidates, candidates are assigned a paper titled “Where I’m From and Why I teach” (Evidence Where I'm From and Why I Teach) in which candidates critically reflect on their cultural and historical experiences and how these experiences influence the way they view and interact with their future students. Candidates also complete an Asset scavenger hunt (Evidence Place Matters Scavenger Hunt Assignment) where they visit a school and seek out community assets that they may or may not be familiar with. These assignments are aimed at developing a respect for diversity and are used to identify ways candidates could implement culturally responsive/appropriate practices.





(2) How do you know that your candidates are ready to teach diverse learners and diverse students under different situations they may encounter on the job? 

EPPs Response:  Faculty of secondary education use The Association for Middle Level Education’s position paper, This We Believe, which calls for teachers of middle grades students to provide a learning environment that is developmentally responsive, challenging, empowering, and equitable. Using the GIST literacy strategy, secondary teacher candidates must include examples of how they recognized and encouraged intentional practices in the school settings.  Candidates demonstrate their understanding of these concepts in FlipGrid, a technology application, reflections and in their lesson plans.  By teaching candidates to be observant, to question, and to be responsive to their learners’ needs, faculty are teaching candidates to learn and to adapt. This is one way faculty know candidates are prepared to teach diverse learners under different situations.



 (3) What steps have been taken since that evaluation? Is there data to provide some evidence for progress?

EPPs Response: Since the last Accreditation (NCATE) report, there continues to be a focus on recruiting diverse candidates into all programs, creating experiences in which candidates have opportunities to interact with diverse peers, with diverse P-12 students, and diverse placements. Part of the focus on diversity has been to revisit what diversity is to the college and to each program.  Programs have either updated their diversity statements or are in the process of updating.  

Recently updated ACES Departmental Diversity Statement (School Psychology Ed.S): Diversity enriches us and calls us to action. We affirm that diversity in the teaching and learning process heightens our effectiveness as professionals, citizens, and social justice advocates. We continually strive to enhance a departmental culture of inclusiveness, as we engage with the different voices that comprise our local, national and global societies.  

Teaching and Learning Diversity Statement (Initial programs): The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities.

Educational Leadership Diversity Statement (M.Ed Building Level and Ed.S District Level): Much has been written and discussed about the importance of diversity, especially for educational institutions such as schools and colleges gave their role in addressing societal inequities and providing social mobility. Yet, like many organizations, their staffing and leadership do not always reflect the diversity of the larger society. For example, in relation to societal demographics, school and college leadership may be disproportionally white and male despite considerable research that affirms the benefits of racial, ethnic, and gender diversity for both majority and historically underrepresented persons within organizations and for those for whom the organization serves. Given our departmental responsibilities for preparing persons for school or collegiate level administrative leadership, then, it is important that these kinds of diversity at a minimum be reflected in our faculty, staff, and students. To this end, the Department of Educational Leadership, Administration, and Foundations affirms the following value statements around the issue of diversity:

Educational Leadership Diversity Goals

1. The recruitment and retention of underrepresented students, faculty, and department advisory board members within our administrative and academic fields are important.

2. Curriculum, course content and instructional pedagogy that is inclusive of diversity benefits historically represented and underrepresented students as well as the faculty member that initiates such efforts.

3. Intentional and purposeful efforts at including diverse issues and topics in our curriculum, course content, and instructional pedagogy is necessary irrespective of how diverse our students are.

4. Faculty hiring searches should be intentional and purposeful at diversifying the candidate pool but also should be intentional and purposeful at planning and executing a search and screen process in order to maximize the chances of making a historically underrepresented faculty hire.

5. Intentional and purposeful faculty recruitment efforts that lead to an historically underrepresented faculty hire should be matched with careful planning, discussion, and initiation of the kind of environment that supports their retention.

6. Developing multicultural awareness, knowledge, and skill competence among our faculty, staff, departmental affiliates (e.g., adjuncts, advisory board) and students is important and must be purposeful and ongoing.

7. Tenure, promotion, pay for performance, and annual review evaluations should include consideration of an individual’s efforts at developing multicultural competence in their teaching, scholarship, and/or service with documented evidence represented in their portfolio.

8. Departmental office and commons physical spaces should project a message of inclusivity.

9. Departmental assessment efforts in the area of diversity should align with the expectations of our accrediting agents.

10. Effort at diversifying our faculty, staff, and students and developing multicultural competency is an ongoing improvement process rather than an “end state” that is achieved.

Since the last NCATE review, this EPP continues to place attention on recruiting diverse candidates into our programs; however, we have had limited success. New plans to address this important issue are moving forward, including the following: 



(a) The Education Student Services office added a coordinator position to focus on recruiting.  The Coordinator of Recruitment and Advising will focus on proactive ways to recruit diverse candidates to teaching. By establishing connections with secondary schools, community colleges, and our university's centralized first year advising programs, the Coordinator will be able to forge relationships with prospective candidates. In addition, the Coordinator will work with the education learning communities in our residence halls to ensure that pre-candidates have a sense of belonging with the College of Education. 



(b) Our university has initiated a predoctoral fellowship program to bring minoritized doctoral students at the ABD level to campus; this program will support them in completing their dissertations and will provide mentorship and support for a future faculty career. We are fortunate to be sponsoring a predoctoral fellow in the Educational Leadership program, where the advanced candidates in school administration will have significant interactions. Having a more diverse faculty has proven to be the key in recruiting diverse graduate students.



(c) Both initial and advanced programs have revised their recruitment plans to reach minoritized populations.  (Evidence: Teacher Education Recruitment Plan Goals and Activities; Minority Recruitment Efforts Meeting Notes; Ed.S and M.Ed Recruitment Plan; SPSY Admission of Diverse Candidates; SPSY Recruitment Plan Draft)





Title: Technology

A. Evidence in need of verification or corroboration 

(1) Data to indicate technology standards required in the program.

EPPs Response:  Through the Self-Study Report process, this EPP recognized the need to revise key assessments to better align with technology standards. Technology is assessed using a variety of classroom assignments and two key assessments. The Teacher Work Sample and Evaluation of Student Teaching were revised to align to ISTE standards.  These revised rubrics will be piloted Fall 2019; therefore, no data are available at the time of this Addendum Report.  Revised rubrics are included as evidence (T27 – Teacher Work Sample Rubric and T28 – Evaluation of Student Teaching Rubric) Evidence T00 – Technology Across the Curriculum; T01 Technology Curriculum Map demonstrates where technology is assessed throughout the curriculum.  



(2) Supplementary Resources INTASC 4(g) The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.

EPPs Response: Evidence Revised Teacher Work Sample 



(3) Data Based Instructional Adjustments INTASC 8 ACEI 5.1 The teacher effectively uses multiple and appropriate types of assessment data to identify each student's learning needs and to develop differentiated learning experiences. 

EPPs Response: Evidence Revised Teacher Work Sample 



B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

(1) Provide details/data to demonstrate application standards and instructional standards for technology. "Extract from instructional practice evidence relative to candidate capacities in data literacy and use of assessments with diverse students."

EPPs Response: This EPP recognizes the importance of modeling technology in the classroom, encouraging candidates to use the technologies in the field, and assessing candidates for their use of technology and their understanding of the ISTE standards.  In response to this question, the EPP created a Technology Task Force to thoroughly review the curriculum, map the ISTE standards to all courses, and align key assessments to the ISTE standards.  This EPP has also created a Student Technology Survey to assess candidates’ knowledge of various technologies and their understanding of the ISTE standards.  (Evidence T00 – Technology Across the Curriculum; T01 Technology Curriculum Map; T02 – Technology Task Force Meeting Minutes; T03 – Student Technology Survey; T1-T30 Specific Evidence of Technology in the Classroom; T15 - CIMT Teacher Work Sample  (Updated ISTE); T27 - ELED Teacher Work Sample; T28 - Evaluation of Student Teaching Rubric)







Title: Career and College Readiness

A. Evidence in need of verification or corroboration 

Data to support College and career readiness preparation in categories 1.4. 

EPPs Response:   Available at the site visit 



B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed

“College and Career Ready All lesson plans include Indiana Academic College and Career Ready standards with standards aligned and evident throughout objectives and procedures”. 

EPPs Response:   Available at the site visit



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Provide the data for this requirement.

EPPs Response:   Available at the site visit









II: Standard A.1 Content and Pedagogical Knowledge



Title: Diversity

A. Evidence in need of verification or corroboration

Evidence of "applying understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards." 

EPPs Response: This statement is from one of the InTASC standards assessed in the Teacher Work Sample which is only applicable for initial programs.  This statement does not apply to advanced programs.  



B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed

(1) Interview's demonstration that you can understand and can mobilize community resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community in the context of positive community relations (ELCC 4.2). Page 6 (Advanced programs Ed.S) 

EPPs Response: This EPP contacted the site team lead for clarification on this statement on 9/30/19.  At the time of this report, it is unclear where this excerpt is from.  This section will be clarified at the site visit if necessary. 



(2) "Reliability and Validity: Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017. Assessment items (item indicators at four levels of proficiency) were then revised ("tagged") for connection to content, professional, and accreditation standards. Consultant assistance was sought in the review and revision of item-level indicators to ensure an appropriate developmental sequence from a score of a 1 (does not meet expectations) to a score of a 4 (exceeds expectations). The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson." 

EPPs Response: The reliability and validity work that was submitted for this assessment as part of the self-study was not well documented.  The EdS Community Relations Project was revised to align with the NELP standards during summer and Fall 2019.  The revised rubric is provided as Evidence Ed.S Revised Action Research Project (NELP standards).  Note** the name of the rubric was changed from Community Relations project to the Action Research Project to be consistent with language used in the course syllabus and internship handbook. 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Provide evidence to support data collection, review and revision of assessment.

EPPs Response: The revised rubric is provided as Evidence Ed.S Action Research Project (NELP standards). The rubric will undergo reliability and validity work in Spring 2020.  Faculty will be trained on the revised rubric in Spring 2020 and the revised rubric will be piloted for use in Summer 2020.  The course used with this assessment is only offered in the Summer; therefore, data on the revised rubric will not be available at the time of the site visit.  





Title: Technology

A. Evidence in need of verification or corroboration 

(1) Evidence needed from SPA requirements and data.

EPPs Response: SPA evidence is available in AIMS and available at the site visit if necessary. 



(2) Interview's demonstration that you can understand and can efficiently use human, fiscal, and technological resources to manage school operations in the context of positive community relations (ELCC 3.2). 

EPPs Response: This is the ELCC standard from the ELCC Building Level 2012 Standards guidebook “ELCC 3.2: Candidates understand and can efficiently use human, fiscal, and technological resources to manage school operations”.  This element was assessed in the M.Ed Community Relations Interview project.



B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed

"More attentiveness needs to be placed in prioritizing the focus on and assessment of a building leader's capabilities with technology, as well as this program's ability and desire to measure it in terms of its continual improvement system. Evidence suggest it is rather scant in terms of the programmatic attention given, at present." 

EPPs Response: The above statement is from the analysis and interpretation section of the key assessment packet for the M.Ed Community Relations Interview which was presented as part of the self-study report.  This EPP recognizes the integration of technology in the Building level administration M.Ed program has not been a primary focus.  As a result, the EPP aligned this rubric with the ISTE standards.  The revised rubric Evidence M.Ed Revised Community Relations Rubric will be implemented in Spring 2020. 



The M.Ed Revised Community Relations Rubric has been aligned to the ISTE standards which will be used to assess candidates’ integration of technology.  Candidates will demonstrate their understanding of the technology components through their narrative responses on the Management & Community Relations Interview assignment.  

· As a learner, the candidate will discuss setting learning goals aligned with technology use in teaching and learning in the classroom to support student learning.

· As a role model for students and colleagues, the candidate will discuss the importance of digital citizenship to be socially and academically responsible while utilizing digital tools and vehicles.

· As a life-long learner and collaborator, candidates will discuss the importance of planning authentic learning experiences and providing technology learning environments for students to promote cultural competency.

· Within the planning and delivery of learning activities, the candidate will discuss the importance of fostering diverse digital learning experiences as the content instructional designer.

· As the facilitator of learning with technology, the candidate will discuss opportunities and challenges associated with problem-solving while utilizing technology.

· Understanding the importance of data-driven feedback, the candidate will discuss all the uses of technology to assist in assessments to inform teaching and learning and as a tool to share updates with stakeholders to ensure continuous improvement is the focus.



C. Questions for EPP concerning additional evidence, data, and/or interviews 

What progress has been made toward proficiency?

EPPs Response: Preliminary discussions have occurred with the M.Ed program faculty to explore ways to encourage candidate use of technology as building level administrators and how to better assess technology application throughout the program.  The EPP will gather feedback from current building level administrators on how they use technology in their own buildings.  





Title: Cross-cutting Themes

A. Evidence in need of verification or corroboration 

Evidence of program progress. 

EPPs Response: See responses in sections B and C



B. Excerpt from Self-Study Report (SSR) to be clarified or confirmed

"The cross-cutting standards of technology are difficult to assess because the data seem unusable from 2016 and 2017 (ELCC 3.2, as it is in part a technology assessment of using human fiscal, and technological resources to manage school operations in the context of positive community relations). Data from 2018 yield a finding that generally, candidates are only "developing" in this area and have a way to go toward." (page 9) 

EPPs Response: This statement above is from the M.Ed Community Relations Interview, ELCC 3.2 which was used as an element to assess technology.  At the time of the self-study, rubrics were not aligned to the ISTE standards.  Additionally, there was not a direct assessment of technology use. The assessment of technology was embedded within an assessment.  In 2018, 50% of candidates were rated at the “Developing” level on element ELCC 3.2.  Of those five candidates who were rated at the “Developing” level, three of those candidates were enrolled in other programs, not the M.Ed program.  Of the remaining candidates who were at the “Developing” level, one candidate was assessed at the “Meets” Expectations level on element ELCC 3.2 by the end of the program and one candidate remained at the “Developing” level.  In Summer 2019, 100% of candidates were rated at the “Meets” Expectations level on element 3.2.  



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Have you set benchmarks for success for these candidates in technology application and use of data for application?

EPPs Response: Candidates are assessed on technological components in the M.Ed Community Relations Interview and the Action Research Project.  Candidates are expected to be at the “Meets Expectations” level on all components.  





II: Standard 2. Clinical Partnerships and Practice



Title: University Supervisors

A. Evidence in need of verification or corroboration 

Verify qualifications, evaluation, and the process for deficient performance. 

Evidence University Supervisor Evaluation Process



B. Excerpt from SSR to be clarified or confirmed

Table 4. Qualification Table for EPP-based Clinical Educators and p. 32 "University supervisors are evaluated annually by the Assistant Director of Education Student Services. (Evidence 2.2.7 - University Supervisor Evaluation Form). Candidates are also encouraged to complete a short evaluation on the university supervisor; however, response rates are low." 

EPPs Response: At the end of each student teaching semester, all candidates are provided a link to complete a Student Evaluation of their University Supervisor.  Completion of the evaluation form is optional.  In an effort to increase the response rate of Student Evaluations of University Supervisors, the Director of Assessment and Accreditation (DAA) met with current student teachers in Fall 2019 to inform them of their opportunity to provide feedback on their University Supervisor.  The DAA encouraged candidates to complete the evaluation form at the end of each placement.  The DAA provided candidates step by step directions to complete the form in TK20 (the assessment management system).  A blank evaluation for University Supervisors is presented as Evidence Student Evaluation of University Supervisors.  The DAA collects the Student Evaluations of University Supervisors every semester and provides these data to the Director and Assistant Director of Education Student Services at the end of each semester.



C. Questions for EPP concerning additional evidence, data, and/or interviews

What qualifications are needed to become a university supervisor? What process is in place if their performance is deficient? Please provide copies of evaluations of university supervisors completed by both the Assistant Director of Education Student Services and the department chairperson.

EPPs Response: University Supervisors are expected to hold a master’s degree and have some experience as a principal or building level administrator.  Evidence University Supervisor Job Description.  

If concerns are expressed about a University Supervisor by either the student teacher or the Host Teacher, then at the completion of the placement, the Assistant Director and/or Director of Education Student Services will contact the University Supervisor to discuss these concerns and make suggestions for improvement.  A written Improvement Plan will be developed with the University Supervisor.  The University Supervisor will then have one semester to show improvement in the concerns expressed.  The Assistant Director and/or Director will re-evaluate the situation at the completion of that semester and discuss the outcome with the University Supervisor.  At the end of the academic year, a formal written evaluation will be completed by the Assistant Director and/or Director at which time a formal decision will be made on continuing the employment of the University Supervisor.  Evidence University Supervisor Evaluation Process outlines the process for evaluating University Supervisors, the Improvement Plan template, and the conditions that may deem a University Supervisor no longer effective.  

To clarify, evaluations of University Supervisors are completed by the Assistant Director and/or Director of Education Student Services.  The department chairperson is not involved in the evaluation of University Supervisors.  Due to internal changes at the institution level, examples of completed University Supervisor Evaluations are not available as there was a two year span during which evaluations were not completed.  This EPP recognizes there was a gap in the evaluation process and will begin evaluating ALL University Supervisors on an annual basis beginning in the 2019-2020 academic year.  







Title: Diversity in Clinical Experiences

A. Evidence in need of verification or corroboration

Verify the diverse field experiences 

EPPs Response: To ensure candidates are placed in diverse placements throughout their program, the EPP has created a process to track each candidate’s field experiences, from their first early field experience through their student teaching experience.  Candidates’ field placements will be tracked in the Assessment Management System, TK20.  The Director of Accreditation and Assessment will be responsible for inputting early field placements for all candidates.  The Assistant Director of Education Student Services will be responsible for inputting student teaching placements.  By tracking all of a candidate’s placements in one place, the Assistant Director of ESS will be able to see all of a candidate’s field placements to assist with the final student teaching placements.  This EPP recognizes that many candidates choose to go back to their home town for their final student teaching placement for many reasons.  By ensuring candidates have access to a variety of diverse field experiences early in their program, candidates who do choose to do there student teaching at a specific location for one reason or another will have diverse experiences up to that point.  Evidence of the tracking process in TK20 can be reviewed onsite with the Director of Assessment and Accreditation.  Evidence Diverse Field Experience – Initial Programs; Diversity of Placements Meeting 9.24.19; Diversity Demographics. 





B. Excerpt from SSR to be clarified or confirmed

p.33 "Additionally, the immersion program provides a diverse experience to those candidates, particularly in Lena Dunn Elementary School where there is a large percentage of English Language Learners." 

EPPs Response: Fall 2018 was the first year for the Immersion program.  Lena Dunn Elementary School was identified as a host school for this experience due to the high percentage of English Language Learners (ELL).  With the help of grant funding, Lena Dunn was an opportunity as the county is 90 minutes away from the ISU campus.  This high percentage of ELL is not typical of local schools where candidates are traditionally placed for their early field experience.  Since the immersion experience at Lena Dunn Elementary School, Education Student Services has sought to place more students in that school and surrounding schools during their student teaching experience.  Diversity Demographics provides evidence that this EPP seeks out placements across that state that have high ELL populations and diverse student populations.  



C. Questions for EPP concerning additional evidence, data, and/or interviews

Please provide the diversity demographics of the schools where candidates are placed for clinical experiences. What progress has been made in reference to Goal 3 of the Recruitment plan where candidates are expected to teach in a diverse or underserved school?

EPPs Response: Evidence Diversity Demographics shows the diversity demographics of every school that candidates have been placed in for a field experience in the last three semesters.  Diversity demographics that are presented in the document are limited to data available on the Indiana Department of Education’s (IDOE) website. The IDOE reports data on ethnicity, percentage of special education, English Language Learners, and Free and Reduced lunch.  This EPP believes there are many other variables to diversity including but not limited to exposure to trauma, disability, socioeconomic status, and family composition.  These data are difficult to attribute to individual schools.  This EPP prepares candidates to work with multiple types of diversity by providing training/workshops to candidates on students with 504 plans, students needing mild intervention but who do not have a special education classification, students with trauma, and students with other disabilities.  Trainings may come in the form of guest speakers, workshops, and other professional development opportunities.  



Update on progress towards goal 3: The Coordinator of Partnerships and Outreach has held two online support sessions for program completers who are new teachers in the field. The goal is to provide one opportunity per week for completers to access online support. The coordinator will facilitate these sessions, and faculty or other professionals will be asked to assist as topics are identified. In October, an on-campus program will be provided so that new teachers can come back to campus to garner support and meet with other new teachers. Evidence Teacher Educator Recruitment Goals and Activities provides updates on all recruitment goals.  Evidence New Teacher Induction Program describes the New Teacher Induction Program and outlines activities and training topics.  





Title: MOUs and Affiliation Agreements

A. Evidence in need of verification or corroboration 

Verification of partnerships 

EPPs Response: See response in section B and C 



B. Excerpt from SSR to be clarified or confirmed

p.26 "Additionally, Indiana State University may enter into a partnership by requesting a school complete a Memorandum of Understanding (MOU)." And p.36 "One way we ensure joint understanding of clinical placement requirements and responsibilities is through the use of standard clinical affiliation agreements that offer a description of University, Agency, and Candidate responsibilities."

EPPs Response: Prior to the submission of the self-study report, Memorandums of Understanding were sufficient for field experience placements.  In Summer 2019, by the advisement of the institutions General Counsel, all clinical/field experiences placements, regardless of the program, were asked to obtain a new signed Affiliation Agreement in place.  Due to the number of school districts and placements used by the College of Education, this has been an ongoing process. A blank copy of the new Agreement that is used for Student Teaching Placements is provided as Evidence Affiliation Agreement for Placement of University Education Students.  Perhaps, a better way “we ensure joint understanding of clinical placement requirements and responsibilities is through the use of standard clinical affiliation agreements that offer a description of University, Agency, and Candidate responsibilities” in the Teacher Education Handbook and Program Handbooks.  



C. Questions for EPP concerning additional evidence, data, and/or interviews

Please provide copies of MOUs and Affiliation agreements for student teaching.

EPPs Response: Evidence Contract audit – Initial and Advanced Programs includes a list of all sites used in the last three years for all programs, initial and advanced.  In Summer 2019, the University adopted a new electronic contract system.  As a result, a contract audit occurred in August 2019 to identify school districts in which contracts/MOUs were missing or outdated. As of the time of this report two out of 196 contracts had not been returned and uploaded into the system.  Education Student Services and the Assessment Office have worked diligently to contact school district administrators to get the signed contracts returned.  For those districts without a current contract in place, a second letter and agreement was mailed in September 2019.   Contracts can be viewed on site with the Associate Dean Linda Sperry.  





Title: Technology

A. Evidence in need of verification or corroboration 

Progress in technology partnership 

EPPs Response: The EPP has engaged in conversations with another university that has a partnership with their local school district.  The purpose of this conversation was to identify potential barriers and explore logistical issue that could occur between the EPP and school district. Discussions have continued between this EPP and the local school district.  The local school district recently hired a Technology Director who will be the point of contact for this partnership moving forward.  Additionally the local school district has proposed a Referendum to increase technology in the school system.  Evidence Apple Meeting Notes 



B. Excerpt from SSR to be clarified or confirmed

p. 33 "Discussions are underway with the local school district to enter a technology partnership. This would be a mutually beneficial partnership that provides increased availability of technology in the P-12 classroom and provides candidates more opportunities to use and apply technology in their coursework." 

EPPs Response: The local school district, Vigo County School Corporation was sought out in the Fall 2018 to begin discussions about a technology partnership.  This came at a time of great change for the school district, with a new Superintendent and for the EPP with a new Associate Dean and new Department Chair.  One reason for beginning this partnership with the local school corporation was the large number of candidates that are placed in this district during their early field experiences.  The school district acknowledges its lack of technology in the majority of its schools.  This partnership is mutually beneficial to both the EPP candidates by providing all candidates with more technology training and opportunities to integrate technology in the classroom and for the district to provide P-12 students more access to technology to engage them in the learning process.



C. Questions for EPP concerning additional evidence, data, and/or interviews

What updates are available on the technology partnership with the local school district? How else will you ensure that candidates are using technology in their practice and teaching their students technology?

EPPs Response: Discussions with the local school district have continued.  The school corporation is looking at both the Apple and Google mobile initiatives.  Recent discussions have included representatives from the institution’s Office of Information Technology.  Evidence Apple Meeting Notes 



In Fall 2019 the EPP developed a Student Technology Survey.  This survey will be given to all candidates at the end of each semester.  The survey asks students to identify technology that was used in their coursework and discuss how they would apply that technology in the classroom.  It is our intention that giving candidates this survey early will encourage them to begin thinking about technology application sooner.   The survey will also be given to all candidates at the end of their student teaching placement to assess how they used technology in the classroom with their students.  Evidence T03 - Student Technology Survey; T-28 Evaluation of Student Teaching Rubric 





Title: Future Direction

A. Evidence in need of verification or corroboration 

Verify updates on future directions 

EPPs Response: See section C below.

B. Excerpt from SSR to be clarified or confirmed 

p. 34 Standard 2 Future Directions 

EPPs Response: See section C below.



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Since writing the SSR, are there any current updates on the seven future directions that were presented in the Self Study Report?

1. Revitalizing PDS relationship and expanding the Immersion Program and Year Long Internship. 

2.   MOUs and Affiliation Agreements - Contract Audit. 

3.   Expanding the audience of the TOTAL workshops to all candidates and possibly host 

      Teachers. 

4.   Co-constructed observation and evaluation tools. 

5.   Formal document that identified selection criteria for host teachers, host teacher  

      Effectiveness. 

6.   Host teacher evaluations/feedback.

7.   Training of host teachers. 



EPPs Response: 

(1)  EPP faculty are working with a local school to co-develop a Professional Development School (PDS) relationship.  Evidence PDS Meetings with Rosedale provides documentation of ongoing collaboration with the school.  For the 2019-2020 academic year, the year-long internship was expanded to include 16 students at four different schools.  Participation is up from 2018-2019 in which 11 students were placed at two schools.   



(2) Evidence Contract Audit – Initial and Advanced Programs includes a list of all sites used in the last three years.  In Summer 2019, the University adopted a new electronic contract system. A contract audit occurred in August 2019 to identify school districts in which contracts/MOUs were missing or outdated. As of the time of this report 19 out of 196 contracts had not been returned and uploaded into the system.  Education Student Services and the Assessment Office have worked diligently to contact school district administrators to get the completed contracts.  For those districts without a current contract in place, a second letter and agreement was mailed in September 2019.   Contracts can be viewed on site with the Associate Dean Linda Sperry.  



(3) This future direction is no longer applicable.  The pullback days for the TOTAL program were redesigned to allow candidates more consistent time in the P-12 classroom.  This decision was a result of feedback from TOTAL coaches in the P-12 classroom. 



(4) The co-constructed Student Teaching Observation (Evidence Student Teaching Observation Tool) tool was approved for full use by all University Supervisors beginning in Fall 2019.  At the time of this report, University Supervisors have provided positive feedback.    Additionally, stakeholders provided input into the revision of the Professional Disposition Rubric and the Evaluation of Student Teaching rubric.  Evidence CAEP Spring Work Summit 5.13.19 Meeting notes provides documentation of the collaboration on the revision of these rubrics.  



(5)   In June 2019, the Assistant Director of Education Student Services and the Director of Assessment and Accreditation met with area principals to co-create a guide for selecting host teachers.  Evidence Principal Focus Group Meeting Minutes.  From this meeting a document was created to guide the selection of host teachers, identify host teacher responsibilities, training of host teachers, and how to determine if a host teacher is no longer effective.  Host Teacher Selection Criteria, Training, and Responsibilities.  This guide was provided to all principals at schools who have student teachers and will be sent to principals with host teachers each semester.  



(6)    This EPP has opted to use a feedback form for students to “evaluate” or give feedback on his or her host teacher.  In the past, responses rates have been low as the feedback form is sent through the assessment management system and candidates have difficulty navigating the system to find the feedback form.  At the beginning of this student teaching semester, the Director of Accreditation and Assessment attended the student teaching meeting to encourage candidates to use the feedback form and provided the candidates with step by step instructions on how to find the form.  (Evidence Student Feedback of Host Teacher) 



(7) For the training of host teachers used during the student teaching field placement, this EPP utilizes a train the trainer approach.  University Supervisors receive annual training directly from the EPP.  Training is provided on assessment tools, new trends in the teaching profession, and accreditation and licensing standards updates. University Supervisors train the Host Teachers and provide all materials to the Host Teacher at the first meeting.  Discussions occurred during the Spring CAEP Work Summit to explore additional ways to train Host Teachers.  Evidence CAEP Spring Work Summit 5.13.19.  At the time of this report, the EPP has not developed any additional training opportunities/modalities for Host Teachers.  The primary method of training Host Teachers remains as a train the trainer model, with University Supervisors conducting the training with his or her Host Teachers.    



TOTAL coaching teachers receive training when they first agree to have a TOTAL student in their classroom.  TOTAL coaching teachers receive refresher training every three years.  Training for TOTAL coaching teachers is conducted by EPP TOTAL Faculty.  Evidence TOTAL Coaches Training Notes 7.25.19 provides evidence from the most recent training.  The Director of Accreditation and Assessment attended and provided training to TOTAL Coaches on the new assessments that will be used in the Fall semester.  













II: Standard A.2. Clinical Partnerships and Practice



Title: Clinical placements

A. Evidence in need of verification or corroboration 

Data on varied clinical experiences 

EPPs Response: Data will be available at the site visit.



B. Excerpt from SSR to be clarified or confirmed 

2.3.2 - Varied Clinical Experiences.docx 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

For all advanced programs, how does the EPP ensure varied and developmental clinical experiences for all candidates?

EPPs Response: SPSY: The sequence of clinical experiences is carefully constructed for School Psychology (SPSY) to occur in multiple settings, to include experiences across multiple grade levels, and to include an increasingly broad range of activities with increasing levels of independence.  

In Year 1, candidates in SPSY 678 complete a 150-hour clinical experience that is narrowly focused on academic intervention.  Each element of the experience and all course requirements are clearly defined and closely supervised.  



In Year 2, candidates in SPSY 686 complete a 450-hour experience that incorporates a broader range of activities, including individual assessment, consultation, and interaction with families.  This experience occurs in a different setting than the Year 1 experience.  A range of activities are required to ensure adequate breadth of experience, but candidates and their supervisors have more latitude to craft an appropriate developmental experience within each specific placement.  



In Year 3, candidates in SPSY 791 complete a 1200-hour internship, typically in a new setting.  This full-time experience allows students to assume more responsibility for a comprehensive range of services (e.g., case management, participation in building teams, systems consultation) that add complexity to prior clinical experiences.  Under supervision, interns assume more independence in their role, in preparation for beginning-level independent practice.



M.Ed: During the internship experience candidates have a list of suggested leadership activities (Evidence M.Ed Suggested Internship Activities) from which to choose.  Candidates are expected to complete 300 hours of internship which occurs during one academic school year.  Suggested activities are aligned to the Indiana standards.  Candidates are encouraged to select activities that meet a variety of standards during their clinical internship. Candidates complete weekly journals to track their experiences and standards to ensure they are getting varied and developmental experiences.  



Ed.S: The sequence of clinical experiences has previously been constructed for district-level leadership candidates to occur in a single capstone experience.  As such all clinical hours occurred over a 10-week period.  Beginning in the 2018-19 academic year, seven courses within the program array were selected to offer more meaningful and varied clinical experiences.  These courses included:

EDLR 710, Social foundations of Leadership- 12 hour internship

EDLR 751Administration of School Personnel- 22 hour internship

EDLR 753 Public School Finance- 18 hour internship

EDLR 754, School Business Administration- 18 hour internship

EDLR 757, Educational Facility Planning- 20 hours internship

EDLR 790, Individual Research and Study/EDLR 792, Field Research Project 160 hour internship



This allowed the Ed.S District Level program to expand clinical/internship expectations to 250 hours overall, encouraging multiple settings and experiences that span developmental levels to impact K-12 learners. 

In the Fall Semester, candidates in EDLR 751 complete a 22-hour clinical experience that is focused on human relations.  Also in the Fall semester candidates complete a 20 hour clinical experience in EDLR 757, School Facilities Planning, that is related to safety, renovation construction and management of school facilities. Course requirements are clearly defined and encourage a K-12 focus.  

In the Spring Semester, candidates in EDLR 753, Public School Finance and EDLR 754, School Business Management complete a 36-hour experience (i.e., 18 hours per course) that incorporates a broad range of finance and business management experiences that impact all developmental levels.  A range of course activities are required to ensure adequate breadth of experience, and candidates and their instructors have more latitude to craft unique experiences that can impact different developmental levels.    

In the Summer Semester, candidates in EDLR 790 and EDLR 792 complete a 160-hour internship, in a district-level setting.  This full-time experience allows students to assume more responsibility for a comprehensive range of services (e.g., collaboration, family engagement, policy development, school board relations, and a host of other district-leader opportunities that add depth to prior course-based clinical experiences).  Under supervision, interns assume more independence in their role, in preparation for beginning-level independent practice.



Title: Affiliation Agreements

A. Evidence in need of verification or corroboration 

Verification of signed affiliation agreements 

EPPs Response: See response in section C.  Signed agreements will be available at the site visit.



B. Excerpt from SSR to be clarified or confirmed

p. 36 "One way we ensure joint understanding of clinical placement requirements and responsibilities is through the use of standard clinical affiliation agreements that offer a description of University, Agency, and Candidate responsibilities." 

EPPs Response: This statement is from the initial programs Standard 2 portion of the self-study.   Please see below in section C, the process and progress for Affiliation Agreements for advanced programs.  



C. Questions for EPP concerning additional evidence, data, and/or interviews 

What is the current status of your partnership arrangements? Please provide copies of signed Affiliation Agreements for advanced programs.

EPPs Response: Evidence Contract Audit – Initial and Advanced Programs includes a list of all sites used in the last three years.  In Summer 2019, the University adopted a new electronic contract system. A contract audit occurred in August 2019 to identify school districts in which contracts/MOUs were missing or outdated. As of the time of this report three out of 196 contracts had not been returned and uploaded into the system.  The Assessment Office has worked diligently to contact school district administrators to get the completed contracts.  For those districts without a current contract in place, a second letter and agreement was mailed in September 2019.   Contracts can be viewed on site with the Associate Dean Linda Sperry.  





Title: Performance Improvement Plan (PIP)

A. Evidence in need of verification or corroboration 

Verification of collaboration on PIP 

EPPs Response: Evidence SPSY Collaboration with Field Supervisors and SPSY – PIP Plan 



B. Excerpt from SSR to be clarified or confirmed

p. 37 "In the event a candidate has a Performance Improvement Plan in place during a field placement, the field supervisor is informed and, in some cases, agrees in advance to participate in implementation of the plan." 

EPPs Response: This excerpt is addressed in Evidence SPSY Collaboration with Field Supervisors and SPSY – PIP Plan or an on-site interview if necessary.



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Can you provide examples of faculty/supervisor collaboration on the Performance Improvement Plan?

EPPs Response: Evidence SPSY Collaboration with Field Supervisors and SPSY – PIP Plan



Title: Case Studies

A. Evidence in need of verification or corroboration 

See examples of project

SPSY Specialist Project Samples will be available at the site visit.  The files were too large to upload to AIMS. 



[bookmark: _GoBack]B. Excerpt from SSR to be clarified or confirmed

p. 37 "The capstone experience for Ed.S candidates is a 1200-hour school based internship. Candidates are required to directly deliver academic and behavioral interventions and collaborate with other school personnel to complete special education evaluations. At the end of the year, candidates present their Specialist Project, which serves as an indicator of successful completion of degree requirements." 



C. Questions for EPP concerning additional evidence, data, and/or interviews

Can you provide examples of the Specialist Project and data on candidate performance on the project?

EPPs Response: Evidence SPSY Specialist Project Samples and SPSY Case Study and Specialist Project Data





Title: Program Improvements

A. Evidence in need of verification or corroboration

Confirm changes are being implemented. 



B. Excerpt from SSR to be clarified or confirmed

p. 38 “Lastly, we will implement some program-level changes that will improve candidates' preparedness for clinical experiences. These changes will surround a focused consideration of our testing sequence as well as more frequent checks for competency that incorporate skills across coursework, rather than being reserved to one area of performance” 

EPPs Response: Evidence SPSY Additional Competency Checks 8.9.19 and SPSY Skills Assessment Summary with Rubrics



C. Questions for EPP concerning additional evidence, data, and/or interviews

What program level changes have been made? Can you provide data on the effectiveness of these changes?

EPPs Response: For 2019-2020, we have made the following course changes: 

Adjusted our course sequence to better meet the developmental needs of our students.  We are now delivering SPSY 670 (Academic Achievement and Assessment) in the Fall semester and SPSY 666 (Cognitive Theory and Assessment) in the Spring semester to better account for the increase in complexity across the two courses.  



We have re-structured a one-credit course that was previously used as a “Cognitive Assessment Lab” to focus specifically on concepts of tests and measurement and principles of individual assessment (e.g., standardized administration procedures, skills for learning to administer new measures).  This course is now offered concurrently with SPSY 670 in the Fall semester, to ensure candidates’ adequate conceptual understanding of assessment procedures and results.



Competency checks are in progress during September 2019.  They incorporate three elements: (a) mock standardized test administration, (b) mock teacher interview, and (c) mock parent feedback.  At this time, 60% of candidates have attempted and passed part (a) and one candidate has attempted and passed parts (b) and (c).  There have been no unsuccessful attempts.  A summary of the check and the associated rubrics are also provided. SPSY Additional Competency Checks 8.9.19 and SPSY Skills Assessment Summary with Rubrics

Title: Action Research Project

A. Evidence in need of verification or corroboration 

Verify candidates work. 

Evidence M.Ed Student Action Research Examples   



B. Excerpt from SSR to be clarified or confirmed

p. 40 "Specific to the notion of varied and developmental experiences is the Action Research Project, where learners conduct a four-stage cycle of inquiry: planning, acting, developing and reflecting. Candidates first identify a need that exists in the school in which they are interning, then collect and analyze the data. Once the data is collected, candidates develop a plan to respond to the data and finally share the data with stakeholders."

EPPs Response: This excerpt is from the M.Ed Action Research Project – From SSR, instructions to candidates. 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Can you provide examples of the Action Research Project and data on candidate performance on this project?

EPPs Response: Evidence M.Ed Student Action Research Examples; M.Ed Action Research Project – From SSR 





Title: Ed.S district level internship

A. Evidence in need of verification or corroboration

Evaluation of internship 

EPPs Response: Evidence Ed.S Action Research Project and Ed.S Final Mentor Evaluation



B. Excerpt from SSR to be clarified or confirmed 

p. 38 "Ed.S candidates participate in a summer superintendency internship and complete an action research project."

EPPs Response: Ed.S candidates complete 160 hours during their summer superintendency internship.  During the internship, candidates complete an action research project.  Evidence Ed.S Action Research Project.  At the end of the summer internship experience, candidates are evaluated by their site supervisor using the Final Mentor Evaluation Rubric.  Evidence Ed.S Final Mentor Evaluation.



C. Questions for EPP concerning additional evidence, data, and/or interviews 

How are candidates evaluated during their internship? Is there a form that university supervisors use to rate them?

EPPs Response: During the internship course, candidates complete an action research project which is assessed by the EPP program faculty. Evidence Ed.S Action Research Project.  At the end of the summer internship experience, candidates are evaluated by their site supervisor using the Final Mentor Evaluation Rubric.  Evidence Ed.S Final Mentor Evaluation.



Title: School Administration - Building Level

A. Evidence in need of verification or corroboration 

Survey feedback and program improvement 

EPPs Response: The additional survey regarding internship requirements and expectations was sent to 63 current candidates and completers of the M.Ed program and 55 site supervisors.  The feedback survey was distributed by email on three occasions.  The response rate was very low.  Two candidates and three site supervisors responded.



B. Excerpt from SSR to be clarified or confirmed

p. 42 "Areas in which additional input would be beneficial include (a) the clarity and appropriateness of the 300 hours of pre-internship activities, and whether these meet the needs of candidates and clinical partners; (b) the knowledge and preparation of candidates near the beginning or midpoint of the internship experience, and (c) clinical partners' perspectives on the appropriateness and clarity of the internship requirements. 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

What are the results of the additional feedback from the surveys? What program improvements have or will be put in place?

EPPs Response: The additional survey regarding internship requirements and expectations was sent to 63 current candidates and completers of the M.Ed program and 55 site supervisors.  The feedback survey was sent on three occasions.  The response rate was very low.  Two candidates and three site supervisors responded.  M.Ed Feedback on Internship Experience provides a summary of the responses from those surveys.  The feedback indicates some respondents were unclear on the internship expectations. In response to this feedback and to ensure candidates and placement supervisors are aware of the internship hours and requirements, the Program Coordinator/Advisor will provide each site supervisor the intern handbook prior to the initial internship meeting.  The handbook includes the internship requirements including the number of required hours and expectations of the candidate during their internship placement.  By providing the documentation prior to the initial meeting, there will be an opportunity at the initial site visit to clarify any requirements that were not clear. Evidence M.Ed 2019 Principal Intern Handbook. 





II: Standard 3. Candidate Quality, Recruitment, and Selectivity



Title: Standard 3 Stipulation:

Component 3.2. Admission Standards Indicate That Candidates Have High Academic Achievement and Ability. The EPP provided limited evidence related to the investigation of admission selection criteria that indicates that candidates have high academic achievement and ability.

EPPs Response: The current admission criteria for admission to the teacher preparation program is a passing score on the State required CASA (basic skills test) and a 2.5 cumulative GPA.  It is important to note that the ACT and SAT are not required for admission to the institution and the CASA was the basic skills test used for admission to the teacher preparation program.  Beginning in Fall 2019, the State approved the discontinuation of the CASA as the basic skills test which allowed the EPP to begin accepting other nationally normed tests for admission to the teacher preparation program.  Evidence Basic skills test requirements.  



In September 2019, the Teacher Education Committee approved changes to the admission criteria for the teacher preparation programs.  The admission GPA was raised to 3.0.  Candidates whose GPA is 2.5-3.0 will be eligible for conditional admission.  Evidence Campus Partners Meeting Minutes 9.3.19;  TEC Approved Conditional Admission Policy 9.17.19.  This change will be moved forward within the institution and is proposed to be effective for the 2020-2021 academic year.  



In response to the potential stipulation, Evidence Disaggregated GPA by Licensure Area and Disaggregated ACT_SAT Data by Licensure Program shows the breakdown of GPA by licensure area.  



Title: (3.3) Provider establishes and monitors attributes and dispositions beyond academic ability

A. Evidence in need of verification or corroboration

What evidence can the EPP provide that describes the measures used and evidence reliability and validity across those measures, and report data that shows how the academic and non-academic factors predict candidate performance in the program and effective teaching? 

EPPs Response: Data provided in the SRR were presented as part of the Professional Disposition Packet.  Candidates are assessed on their professional dispositions at multiple points throughout their program.  Data suggest that candidate’s progress over time and ratings on the evaluation of student teaching (as rated by the Host Teacher and University Supervisor) are at the Meets or Exceeds level.  Also, data from the IDOE State 1388 Report show EPP 97% of completers one to three years out were rated at the Effective or Highly Effective level by their principals.  Evidence State 1388 Report. 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

Can the EPP provide additional details on timeline and process related to the Professional Development Rubric that underwent a full review in Fall of 2018?

EPPs Response:  During the Fall 2018 rubric review of the Professional Disposition rubric, it was decided the professional disposition was in need of revisions.  A team consisting of University Supervisors, EPP faculty, and principals convened on May 13, 2019 to revise the Professional Disposition Rubric.  The revisions were approved on June 26, 2019 and the new Professional Disposition rubric is being piloted in Fall 2019.  It is the EPPs policy to pilot a new or revised rubric for one semester prior to reliability and validity work.  Evidence CAEP Spring Work Summit 5.13.19 shows the collaborative changes made to the rubric and Evidence Revised Professional Disposition Rubric is the revised rubric that is being piloted currently.  EPP Faculty, University Supervisors, and Host Teachers were trained on the revised Professional Disposition Rubric.  Evidence Meeting Minutes with University Supervisors 7.9.19; TOTAL Coaches Training 7.25.19 documents evidence of this training.  







Title: (3.4) Provider creates criteria for program progression and monitors candidate's advancement

A. Evidence in need of verification or corroboration 

What evidence can the EPP provide that demonstrates that candidates are able to integrate and effectively use technology in a P-12 setting? 

Evidence T03 - Student Technology Survey; T28 - Evaluation of Student Teaching



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

What training is provided to teacher candidate, and when are they informed about the Professional Growth Plan?

EPPs Response: The Professional Growth Plan is only used for elementary education students during their TOTAL semester which is the semester prior to student teaching.  Candidates are informed about the potential for a Professional Growth Plan at the beginning of the TOTAL semester.   A statement about the Professional Growth Plan is included on the ELED 400 Rubric/Checklist: “Professional Growth is Expected: If you are not making adequate progress, you may be placed on a Professional Growth Plan, receive negative points up to -100, and/or being pulled from your placement may result.” Evidence TOTAL ELED 400 Checklist/Rubric.  University Supervisors also discuss the possibility of a Professional Growth Plan at the beginning of the semester upon the first meeting with candidates.  







Title: (3.5) Provider documents that the candidate has reached a high standard.

A. Evidence in need of verification or corroboration

(1) Although the SSR evidenced that candidates ability to impact student learning is within the Teacher Work Sample on the "Pre and Post Test Analysis rubric and within the Unit Report on the "Assessment of Learning" rubric element"(p.48), the EPP provides a limited an analysis of the P-12 impact data that documents how the teacher candidates had a positive impact on P-12 student learning and development. What additional evidence can the EPP provide?

EPPs Response: This statement only applies to the assignment from the Teacher Work Sample.   The assignment asks candidates to upload pre and post test scores on a lesson they used during their student teaching experience.  The only evidence available for this statement is the pre and posttest excel spreadsheets that candidates submitted as part of their Teacher Work Sample. 



(2) Can the EPP provide additional evidence as it relates to how they are monitoring candidates who are rated as "developing" during their clinical experiences? 

EPPs Response: Beginning in Fall 2019 this EPP revised the process of assessing and collecting data during clinical experiences.  First, the EPP confirmed that all faculty, Host Teachers, and University Supervisors are using the recently revised Evaluation of Student Teaching assessment for both early field experience and for the student teaching experience.  Additionally, the midpoint evaluation will also be submitted in the assessment management system rather than on paper which was the previous practice.  This streamlined process of collecting and maintaining data in one central location helps to ensure candidate monitoring, and provides an opportunity for early intervention.  The Director of Accreditation and Assessment gathers data from the midpoint and provides this to program faculty to determine if a candidate is in need of early intervention or in some cases a Professional Growth Plan as previous mentioned in 3.4.  



B. Excerpt from SSR to be clarified or confirmed 

The EPP evidence in the SSR that the EPP does not require "candidates to complete state licensure exams" (p.48) Clarification is needed. 

EPPs Response: This EPP does not require the state licensure exam as part of the graduation requirement. 



C. Questions for EPP concerning additional evidence, data, and/or interviews

When and how frequently are EPP Staff/Faculty and candidates trained on Key Assessment #3 - Evaluation of Student Teaching criteria /rubric indicators?

EPPs Response: University Supervisors, TOTAL Coaching Teachers, TOTAL Faculty and Host Teachers were trained on the new Evaluation of Student Teaching this summer, prior to the use of this new rubric.  Evidence Meeting Minutes with University Supervisors 7.9.19 serves as evidence of training for University Supervisors.  As previously stated, this EPP utilizes a train-the-trainer model for training of Host Teachers.  University Supervisors assumed the responsibility for training the host teachers on the new Evaluation of Student Teaching assessment. This was also the first semester that triad meetings were required for both the midterm and final evaluations.  This new process allowed the University Supervisor and Host Teacher to complete the assessment together.  TOTAL Coaches were trained on the new Evaluation of Student Teaching at the Total Coaches meeting in July.  Faculty who teach in the TOTAL program were also present for the TOTAL Coaches Training.  Evidence TOTAL Coaches Training 7.25.19.  This EPP will continue to have discussions on how to provide training to Host Teachers on the use of assessment tools. 







Title: (3.6) Provider ensures that candidates understand the expectations of the profession

A. Evidence in need of verification or corroboration

What additional evidence/ examples can the EPP provide to demonstrate that candidates are knowledgeable on relevant laws and policies for students with disabilities, and 504 disability provisions, and bullying? 

EPPs Response: Suicide Prevention Powerpoint; School Law for Teachers Presentation; CIMT Assignment - Vital Roles & Opportunities;  CIMT 400 Syllabus;  SPED 321 Syllabus   



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

EPPs Response: Secondary education candidates must attend at least one IEP case conference during their early field experiences (CIMT 301 & CIMT 400L). Evidence CIMT Assignment - Vital Roles & Opportunities describes this assignment.  Educational Law is a vital component in CIMT 400 and is highlighted in the course syllabus (course description, assignments, and the text book).  Evidence CIMT 400 Syllabus 



CIMT 400 Required Course Text: Schimmel, David, Stellman, Leslie Robert, and Fischer, Louis.  Teachers and the Law, 9th Edition.  Pearson, 2015.  

Elementary Education majors attend a presentation on School Law.  Evidence School Law for Teachers Presentation   



Special education major and minor candidates receive instruction on special education laws from P.L.94-142 through P.L. 108-446 (IDEIA), Section 504 of the Rehabilitation Act, the Americans with Disabilities Act, and the Every Student Succeeds Act.  Further, case law such as PARC v Pennsylvania, Mills v Board of Education of the District of Columbia, all Rowley decisions, Roncker v Walter, Daniels R.R. v State Board of Education, Brown v Board of Education, Plessy v Ferguson, Doe v Withers, and Irving Independent School District v Tatro among others are presented.  Evidence SPED 321 Syllabus



Title: (3.1) Plan for Recruitment of Diverse Candidates

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

Can the EPP provide additional details as it relates to when the Teacher Education Recruitment Plan will be implemented? Also, can the EPP provide additional details as it relates to how they are recruiting candidates from diverse backgrounds?

EPPs Response: The EPP has implemented some strategies from the Teacher Education Recruitment Plan this Fall 2019.  Evidence Teacher Educator Recruitment Plan Goals and Activities includes an implementation timeline for each goal and strategy and an update on the progress thus far on each goal.  This Fall semester, the EPP has had conversations with several school corporations to create Cadet Teacher Programs.  These schools were chosen due to their diverse student populations.  Four schools have expressed interest in a Cadet Teacher Program; Terre Haute South Vigo High School, Washington High School, Logansport High School, and Speedway.  Diversity Demographics for these schools can be found in Evidence Diversity Demographics (highlighted in green).  The goal is to connect with students from these high schools early to get them interested in the teaching profession.  Evidence Minority Recruitment Efforts Meeting Notes.  Another potential opportunity for recruiting diverse candidates is the Teachers of Tomorrow recruitment event, co-sponsored with the Institutions’ Office of Admissions.  This event occurs each November.  High School students and their families are invited to tour the College of Education and interact with EPP faculty.  In previous years, data other than the High School students name have not been documented.  For the November 2019 event, the EPP will track high school students that attend and continue to foster connections with those potential students to encourage them to attend ISU.  Students in the Cadet Teacher programs will also be invited and encouraged to attend.  Not only will these strategies recruit diverse students, it will increase overall interest in the teacher preparation programs at ISU.  







II: Standard A.3. Candidate Quality, Recruitment, and Selectivity



Title: Standard 3 Candidate Quality, Recruitment, and Selectivity

A. Evidence in need of verification or corroboration 

What evidence can the EPP provide that addresses all standard three components for their advanced programs? 

EPPs Response: 

School Psychology EdS

SPSY A.3.1: Nationally, a 2015 membership survey (Walcott, Charvat, McNamara, & Hyson, 2016) indicated the field is over 80% female, with a trend toward less gender diversity.  Over 85% of respondents identified as White/Caucasian, with approximately 5% each identifying as Black/African American or Hispanic. When examining our enrollments for Fall 2016-2019 (4 cycles), program admissions are consistent with national trends: 7% of admitted candidates (2/28) identified as male, and 25% (7/28) identified as racial or ethnic minorities.  Therefore, our enrollments are consistent with national trends and demographics in our profession, and our recruitment materials document efforts to recruit specifically from populations (e.g., HBCU’s, ISU’s local campus) that are more racially diverse than Indiana as a whole, as well as efforts (e.g., webinar) to recruit individuals with age, geographic, and experiential diversity. Evidence SPSY Recruitment Plan. 

We continue to partner with districts across the state who are interested in “Grow Your Own” models of school psychology training due to school psychologist shortages.  This demonstrates our ongoing commitment to know and address state and regional needs.  Of 2019 completers, 40% were candidates who participated in a hybrid model of program delivery that involved clinical partnerships outside of our local area.  The same is true for 25% of current interns (2/8; Year 3), 50% of current practicum candidates (3/6; Year 2), and 50% of new candidates (3/6; Year 1).  

SPSY A.3.2: Current admissions criteria for school psychology is 2.7, which is the graduate school minimum.  One candidate in the past three admissions cycles has been admitted with a GPA between 2.7 and 3.0, and that candidate has met all program requirements.  The program has established academic policies and annual review procedures to ensure candidates achieve academic and dispositional expectations in the program.  Evidence of these policies and practices are provided in our program handbook and our previously submitted summary of annual review data.  

Following discussion of CAEP accreditation requirements, the program faculty unanimously agreed to raise the minimum undergraduate GPA requirement to 3.0.  Program meeting minutes are attached as evidence SPSY Program Meeting Minutes 9.12.19.  The program will pursue this change for Academic Year 2020-2021.  In addition, the academic policies in the program handbook will be revised to reflect the following: applicants with undergraduate GPAs between 2.7 (the institutional requirement) and 3.0 (the new program requirement) may be provisionally admitted based on a thorough review of other application materials and an in-person interview.  Provisionally admitted candidates will be reviewed at the end of the first semester of study.  If they have met the program’s minimum GPA requirement of 3.5 or higher, their provisional status will be removed.  If they have not met the 3.5 requirement, they will be dismissed; academic probation will not be used to retain provisionally admitted candidates.  The program handbook will be updated to reflect this policy for Academic Year 2020-2021.  Evidence Advanced Program Updated Admission Criteria

SPSY A.3.3: Criteria for program progression, including academic policies and annual candidate review procedures, are described in the program handbook SPSY 2019 Program Handbook.  Evidence from the annual review and descriptions and examples of remediation efforts based on disaggregated data have been previously provided to demonstrate the school psychology program’s use of data to ensure candidates’ successful program progression.

SPSY A.3.4: Documentation of school psychology candidates’ knowledge and dispositions prior to completion was provided in the self-study in the form of performance on the national licensure exam, completion of a performance-based work sample during the internship year, and field evaluations completed during the internship year.  These three key assessments work together to offer evidence of candidates’ content knowledge, data literacy, use of research-driven decision making, effective collaboration skills, adequate use of technology, and adherence to relevant legal, ethical, and professional standards of practice.  Each of these elements are required before candidates are recommended for program completion.



School Administration – Building Level M.Ed

M.Ed A3.1 – This EPP recognizes that there is a lack of diversity in the M.Ed Program due to current demographics of available applicants/teachers who are eligible to apply.  In response to this, the M.ED program has created a recruitment plan to increase diverse applicants. Strategies form the Recruitment plan will be implemented in Spring 2020.  Data will not be available at the site visit as the admissions cycle for this academic year is already finished.  Evidence Ed.S and M.Ed Recruitment Plan

M.Ed A3.2: The current admissions criteria for the M.Ed program is a GPA of 2.5. Ten candidates in the past three admissions cycles were admitted with a GPA between 2.5 and 3.0.  All candidates who were admitted with a GPA between 2.5 and 3.0 completed the program with at least the minimum GPA of 3.0.  Following departmental conversations regarding the admission criteria for the M.Ed program, it was decided to raise the minimum GPA to 3.0 and allow students with GPAs between 2.7-3.0 to be considered for admission if they meet additional requirements and achieve a 3.0 GPA at the end of two courses of study.  The 2020-2021 program handbook will be updated to reflect these changes.  (Evidence Ed.S and M.Ed Department Meeting Minutes)

Provisional Admission: Applicants with undergraduate GPA’s between 2.7 (the institutional requirement) and 3.0 (the program requirement) may be provisionally admitted based on a thorough review of other application materials and an in-person interview.  Provisionally admitted candidates will be reviewed at the end of two courses of study.  If they have met the program’s minimum GPA requirement of 3.0 or higher, their provisional status will be removed.  If they have not met the 3.0 requirement, they shall be dismissed; academic probation will not be used to retain provisionally admitted candidates.  The program handbook will be updated to reflect this policy for Academic Year 2020-2021. Evidence Advanced Program Updated Admission Criteria

M.Ed A3.3 – If a student is determined to be below expectations during coursework, the faculty will notify the advisor of the M.Ed program.  The M.Ed program coordinator/advisor will meet with the student and will continue to monitor progress throughout coursework.  Students who continue to be below expectations will be placed on a Remediation Plan.  Students will be informed of the possibility for remediation by a statement in all program syllabi.  Faculty will also be informed of this plan at the next departmental meeting. If a student is determined to be below expectations during their internship, the site supervisor will notify the M.Ed program coordinator/advisor.  The program coordinator will meet with the student and the coordinator/advisor will track the student’s progress during the remainder of the internship.  



M.Ed A3.4: Documentation of candidates’ knowledge and dispositions prior to completion were provided in the self-study; licensure exam, completion of an Action Research Project during the internship year, the Community Relations Project and Final Mentor Evaluations completed by the site supervisor during the internship year.  These key assessments work together to offer evidence of candidates’ content knowledge, data literacy, use of research-driven decision making, effective collaboration skills, adequate use of technology, and adherence to relevant legal, ethical, and professional standards of practice.  Each of these elements is required before candidates are recommended for program completion. (Evidence M.Ed Action Research Project - From SSR;   M.Ed Building Level Community Relations Project - From SSR; M.Ed Building Level Final Mentor Evaluation - From SSR)









School Administration – District Level EdS

Ed.S A3.1: Similar to the M.Ed and School Psychology programs, there is a lack of diversity in the Ed.S program due to current demographics of available applicants who are eligible to apply.  In response to this, the Ed.S program has created a recruitment plan to increase diverse applicants. Strategies form the Recruitment plan will be implemented in Spring 2020.  Data will not be available at the site visit as the admissions cycle for this academic year is already finished.  Evidence Ed.S and M.Ed Recruitment Plan



Ed.S A3.2: The current admission criteria for the Ed.S program is a GPA 2.5. In the past three admissions cycles, no candidates were admitted with a GPA between 2.5 and 3.0.  Following departmental conversations regarding the admission criteria for the Ed.S program, it was decided to raise the minimum GPA to 3.0.  Candidates will not be admitted if they do not meet the minimum GPA of 3.0, nor will there be a provisional admission policy for the Ed.S program.  (Evidence Ed.S and M.Ed Department Meeting Minutes; Advanced Program Updated Admission Criteria).  The 2020-2021 program handbook will be updated to reflect these changes. 

Ed.S A3.3: Beginning Summer 2020, the Mentor Evaluation will also be completed at the midpoint during the internship experience.  Previously, the Mentor Evaluation was only completed at the end of the internship experience.  This did not allow for early intervention if necessary.  Additionally, the internship experience can be extended for candidates who need more time to complete components or more time to demonstrate mastery in specific areas.  Candidates who are struggling in course work may receive incomplete grades until they demonstrate mastery.  



Ed.S A3.4: Documentation of candidates’ knowledge and dispositions prior to completion were provided with the SSR in the form of performance on the licensure exam, Action Research Project during the internship experience, and Final Mentor Evaluations completed by the site supervisor during the internship semester.  These three key assessments work together to offer evidence of candidates’ content knowledge, data literacy, use of research-driven decision making, effective collaboration skills, adequate use of technology, and adherence to relevant legal, ethical, and professional standards of practice.  Each of these elements are required before candidates are recommended for program completion. (Evidence Ed.S Action Research Project - From SSR;   Ed.S District Level Final Mentor Evaluation - From SSR)



B. Excerpt from SSR to be clarified or confirmed 

Can the EPP identify which programs met CAEP's scope to review? How did the EPP determine which programs met CAEP's scope? 

EPPs Response: EPP would like clarification from the site team regarding this question. 



C. Questions for EPP concerning additional evidence, data, and/or interviews

EPPs Response: 





II: Standard 4. Program Impact



Title: Representativeness of data sample

A. Evidence in need of verification or corroboration 

4.1.1 - Case Study Pilot Project, 4.4.1 - EPP Created Completer Satisfaction Survey, 4.4.3 - State Provided Completer Survey Data 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

(1) What is the total number of EPP program completers who are 1 - 3 years out and have been employed in their certification areas for at least one year? 

EPPs Response:  In 2015-2016 (3 years out) there were 124 completers, 44 of those completers are employed in the licensure areas in which they were prepared for; 2016-2017 (2 years out) there were 123 completers and 61 of those are employed in their licensure area; 2017-2018 (1 year out) there were 125 completers and 63 of those are employed in their licensure area.  There are 372 completers (1-3 years out) and 168 of those completers are employed in the State of Indiana in the licensure field in which this EPP prepared them for.  These numbers do not account for completers who are teaching in other states or who went on to graduate schools.  Evidence Completer Employment Data also include data for candidates who graduated in 2018-2019.  This EPP is looking at more efficient ways to track candidates once they complete the program.  One possibility is to utilize the assessment management system, TK20¸ to track candidates once they have completed the program.  Another possibility is through the new teacher induction program which started in Fall 2019.  Completers will be asked to complete satisfaction surveys and provide program feedback as a condition for their participation in the New Teacher Induction Program.  (Evidence New Teacher Induction Program)



(2) How are the samples included in the data sets provided in support of standard 4 representative of the EPP's completers? 

EPPs Response: It is unclear from looking at the completer satisfaction data that were presented for the self-study report if it is representative of all completers.  The surveys were distributed through Qualtrics which allowed completers to respond anonymously which made disaggregating the results challenging.  All program completers receive the same completer survey at the same the same time which again, made disaggregating the data challenging.  Beginning Fall 2019, the revised completer satisfaction survey requests completers indicate which licensure specialty area they were prepared in, which grade and content area they are teaching in, and how long they have been in the field.  



(3) How are the data representative of the employers of the EPP's completers?

EPPs Response: The employer survey data presented with the self-study are unclear how representative the sample is due to the nature of the Qualtrics survey construction.  This EPP has created a new survey to better identify the licensure area of the completer to which the employer is responding. 

Title: Completer impact on P-12 learning growth

A. Evidence in need of verification or corroboration

4.1.1 - Case Study Pilot Project



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

(1) What evidence does the EPP have to demonstrate that its program completers have a positive impact on P-12 student learning growth. 

EPPs Response: Evidence State 1388 Reports.  Other than open ended responses on the Completer Satisfaction survey and open ended responses on the State provided data, there is little additional evidence at this time.  The EPP contacted the Indiana Department of Education in May to obtain student growth data but has yet to receive this data at the time of this report.  The EPP will continue to make attempts to obtain this prior to the site visit.  The EPP has requested New Teachers who participate in the New Teacher Induction program provide data and/or examples of student growth as a condition for participation in the program.  



(2) What evidence does the EPP have to demonstrate that it compares the effectiveness of its program completer against benchmarks? 

EPPs Response: Evidence State 1388 Reports compare effectiveness and impact data collected by the Indiana Department of Education for the institution to the state average. 



(3) What progress has been made on implementing the plan for monitoring program impact since the SSR was submitted?

EPPs Response: Since the pilot project was completed, changes in leadership at the EPP have occurred with the hiring of a full time Director of Accreditation and Assessment (DAA).  The DAA routinely collects completer and employer’s satisfaction survey data, gathers feedback from stakeholder groups, and conducts focus groups as needed. 





Title: Employment milestones

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

How does the EPP monitor completers' achievement of employment milestones? What evidence demonstrates this?

EPPs Response: The EPP recognizes this is an area we have not done a good job tracking data in.  In response to this, the EPP added a question on the Completer Satisfaction for completers to share employment milestones.  Evidence Completer Satisfaction Survey Revised 6.26.19.  The revised completer survey will be distributed beginning Fall 2019.  



II: Standard A.4. Program Impact



Title: Process for collecting data on advanced program completers

A. Evidence in need of verification or corroboration 

A4.2.3 - Educational Leadership Satisfaction Survey Process 



B. Excerpt from SSR to be clarified or confirmed

"...first be administered by course instructors during the final capstone course, in April for the M.Ed. program and in June for the Ed.S program. The first administration will serve as an internal data point and will be used to obtain completer demographic data. The Assessment Office will then send the same completer satisfaction survey to program completers six months after graduation."

EPPs Response: Program completers are sent the first completer survey at the end of the semester following completion of the program, December for candidates who completed in May and May for candidates who completed the program in December.  The purpose for sending the survey at the six-month mark is to keep in contact with program completer and follow them after completion. The six-month survey results will not be used for CAEP reporting as those completers do not meet CAEPs definition however, these data will be collected for internal purposes and program change. 



C. Questions for EPP concerning additional evidence, data, and/or interviews

(1) How does the EPP define program completers? CAEP indicates that completers must be employed in positions for which they were prepared for 1 to 5 years. 

EPPs Response: This EPP defines program completers as a completer who is employed a position for which the EPP prepared them.  Completers are surveyed at six months and at one, two and three years post completion.  Data from completer surveys who are one, two and three years out will be used for CAEP reporting.  



(2) What is the timeline for implementing the data collection plan? What processes will the EPP employ to ensure data quality?

EPPs Response: Satisfaction surveys will be sent to M.Ed and Ed.S program completers who are one, two, and three years out at the end of the Fall 2019 semester.  



SPSY: The development of completer surveys ensured a tight alignment with the National Association of School Psychologists standards of practice.  It underwent review by faculty and current students and was revised and pilot tested by completers to ensure clarity, efficiency, and appropriateness prior to being fully disseminated for data collection.  Therefore, the information gathered from the survey is accepted as reliable and reflective of completers’ preparation in the professional standards.  The school psychology program collects permanent e-mail contact information from candidates at the time of completion, to ensure that all recent completers are contacted for input.  Currently only a single request is made for survey completion; however, we plan to use a follow-up request in Spring 2020 if our response rate is below 50%.  Evidence SPSY Completer Satisfaction Update 8.9.19;  SPSY Employer Satisfaction Update 8.9.19. 

Title: Sharing data analysis and trends with stakeholders

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

What evidence does the EPP have to document how the analysis of trends relative to advanced program data is examined by stakeholders as part of the EPP's continuous improvement steps?

EPPs Response: M.Ed and Ed.S: The Director of Assessment and Accreditation met with the Educational Development Committee to provide an update on data trends and gather feedback from building and district level administrators.  Administrators provided feedback on technology integration, use of assessment data, social emotional understanding, differentiation, disposition/soft skills, collaboration with parents, and professional communication.   Evidence EDC Meeting 4.10.19





II: Standard 5. Provider Quality, Continuous Improvement, and Capacity



Title: 5.1 Disaggregation of data by specialty licensure area and other dimensions.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Which evidence supports disaggregation of data by specialty licensure area and other dimensions (e.g,. over time, by race/ethnicity, gender, etc.)?

EPPs Response: At the time of this report, the EPP does not have a process in place to disaggregate data by gender or race/ethnicity.  The EPP is exploring solutions to disaggregate data from key assessments by gender, ethnicity, and other dimensions.  These data will be available at the site visit.  Data presented with the Self-Study were disaggregated by licensure area.  





Title: 5.2 Assessments at the minimal level of sufficiency.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

(1) Provide validation results of key assessments (i.e., Teacher Work Sample, and Final evaluation of student teaching). 

EPPs Response: Content validity for the Teacher Work Sample was completed at the CAEP Work Summit.  The panel of experts was a representative sample including nine faculty, five University Supervisors, and four administrators (Director of Assessment, Associate Dean, Dean, and the Assistant Director of Education Student Services).  A Content Validity Ratio (CVR) of 0.44 was required for this sample size.  The assessment had an overall CVR rating of 0.467.  Six elements were scored below the minimum CVR however, this EPP has decided to keep those elements on the assessment as each element is a valuable piece of the Teacher Work Sample as a whole.  Evidence Teacher Work Sample Lawshe Results Summary.  



The Evaluation of Student Teaching was revised following the May CAEP Work Summit as previously indicated.  The Evaluation of Student Teaching is being piloted this Fall 2019 semester.  



(2) Provide revision of the rubric: Professional Disposition. 

EPPs Response: Evidence Revised Professional Disposition Rubric 



(3) Provide review results of these rubrics: Professional disposition rubric, and the Unit Report rubric.

EPPs Response: Rubric review results for the Professional Disposition and CIMT Teacher Work Sample will be available at the site visit.  







Title: 5.3 Evidence to support program modifications.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

(1) Provide evidence that most (80%) change and program modifications are linked back to evidence/data with specific examples provided from Standards 1 through 4.

EPPs Response: This evidence will be available at the site visit. 



(2) Provide documents that explicit and appropriate investigation of selection criteria used for Standard 3 in relation to candidate progress and completion.

EPPs Response: Basic skills test requirements; TEC Approved Conditional Admission Policy 9.17.19; Campus Partners Meeting Minutes 9.3.19



(3) Provide evidence that data-driven changes are ongoing and based on systematic assessment of performance and/or innovations result in overall positive trends of improvement for EPPs, their candidates, and P-12 students. 

EPPs Response: 



(4) Provide the program summary reports.

EPPs Response: Through the self-study process the EPP discovered the program summary reports as written in the QAS did not represent current practice due to the hiring of a full time Director of Assessment and Accreditation (DAA) in Summer 2018 which altered the data sharing practices.  The DAA routinely retrieves data from the assessment management system and provides this data to program coordinators.  The DAA provides a summary of key assessment data, noting any changes over time, and trends in the data at the end of each semester. The Program Summary template will be updated to reflect current practice however, policy requires changes to the reporting template and reporting review cycle must be approved to the Teacher Education Committee (TEC).  Due to other pressing items, these changes have not been brought to the TEC for approval.  





Title: 5.4 CAEP's 8 outcome and impact measures.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 

(1) What is the routine for regular, successful data collection, analysis, and dissemination? 

EPPs Response: The Director of Accreditation and Assessment (DAA) routinely retrieves data from the assessment management system and provides this data to program coordinators.  The DAA provides a summary of key assessment data, noting any changes over time, and trends in the data at the end of each semester.  Data are shared during department and/or program meetings, Teacher Education Committee meetings, Dean’s Administrative Council meetings, Campus Partner meetings, and other meetings as appropriate.   



(2) What is the plan to use completer outcome and impact data for program improvement purposes? 

EPPs Response: Completer surveys are routinely sent to program completers.  Both qualitative and quantitative data are used to guide program change.  The Director of Assessment and Accreditation (DAA) provides a summary of data and qualitative feedback to the Dean, Associate Dean, Assistant Dean, Assistant Director of Education Student Services, and the Department Chair. Evidence Teacher Education Group Minutes 10.2.19. The DAA shares this data and feedback to program faculty at the end of each semester.  The most recent round of surveys and feedback will be shared with faculty at the department meeting on October 11, 2019.  Faculty and administrators identify possible solutions to address the feedback received.    



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Post the eight CAEP indicators of completer outcomes and impact on the website.

EPPs Response: All eight CAEP Reporting Measures are posted on the College of Education’s website under the Accreditation, Assessment, and TK20 section.  https://www.indstate.edu/education/accreditation-assessment-and-tk20/accreditation/annual-reporting-measures





Title: 5.5 Stakeholders in program improvement

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Provide evidence for the Educational Development Council.

EPPs Response: This piece of evidence is not applicable for Initial programs.  The Educational Development Council is a group for the Ed.S program only.  







II: Standard A.5. Provider Quality, Continuous Improvement, and Capacity



Title: 5.1 Disaggregation of data by specialty licensure area and other dimensions.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

Which evidence supports disaggregation of data by specialty licensure area and other dimensions (e.g,. over time, by race/ethnicity, gender, etc.)?

EPPs Response: At the time of this report, the EPP did not have a process in place to disaggregate data by gender or race/ethnicity.  The EPP is exploring solutions to disaggregate data from key assessments by gender, ethnicity, and other dimensions.  These data will be available at the site visit. Data presented with the Self-Study were disaggregated by licensure area.  





Title: 5.2 Assessments at the minimal level of sufficiency.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews 

(1) Provide validation results of key assessments (i.e., SPSY Key Assessment #1-Field Experiences Evaluation).

EPPs Response: Evidence SPSY - Field Evaluation Lawshe Results Summary

(2) Provide revision of these rubrics: M.Ed. Building Level - Action Research Project, Ed.S. District Level - Long-term Project, M.Ed Building Level Management & Community Relations Interview, and Professional Disposition. Provide review results of these rubrics: Professional disposition rubric,

EPPs Response: These revised rubrics will be available at the site visit.  



(3) Ed.S. District Level and M.Ed. Building Level Final Evaluation, Add-on program rubrics (Special Education, Gifted & Talented, Teaching English as a Second Language, Visual Impairment Certificate), and the Unit Report rubric.

EPPs Response: The Ed.S and M.Ed Final Mentor Evaluation rubrics will be available at the site visit.  The Unit Report rubric is not applicable for advanced programs.  It is only used for initial programs.  





Title: 5.3 Evidence to support program modifications.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

(1) Provide evidence that most (80%) change and program modifications are linked back to evidence/data with specific examples provided from Standards 1 through 4.

EPPs Response: This evidence will be available at the site visit.



(2) Provide documents that explicit and appropriate investigation of selection criteria is used for Standard 3 in relation to candidate progress and completion.

EPPs Response: Advanced Program Updated Admission Criteria; SPSY Program Meeting Minutes 9.12.19; SPSY Recruitment Plan Draft 9.30.19;  Ed.S and M.Ed Recruitment Plan;   Ed.S and M.Ed Department Meeting Minutes



(3) Provide evidence that data-driven changes are ongoing and based on systematic assessment of performance and/or innovations result in overall positive trends of improvement for EPPs, their candidates, and P-12 students. 

EPPs Response:



(4) Provide the program summary reports.

EPPs Response: Through the self-study process the EPP discovered the program summary reports as written in the QAS did not represent current practice due to the hiring of a full time Director of Assessment and Accreditation (DAA) in Summer 2018 which altered the data sharing practices.  The DAA routinely retrieves data from the assessment management system and provides this data to program coordinators.  The DAA provides a summary of key assessment data, noting any changes over time, and trends in the data at the end of each semester. The Program Summary template will be updated to reflect current practice however, policy requires changes to the reporting template and reporting review cycle must be approved to the Teacher Education Committee.  Due to other pressing items, these changes have not been brought to the TEC for approval.  





Title: 5.4 CAEP's 8 outcome and impact measures.

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 

(1) What is the routine for regular, successful data collection, analysis, and dissemination? 

EPPs Response: The Director of Assessment and Accreditation (DAA) routinely retrieves data from the assessment management system and provides this data to program coordinators.  The DAA provides a summary of key assessment data, noting any changes over time, and trends in the data at the end of each semester.



(2) What is the plan to use completer outcome and impact data for program improvement purposes? 

EPPs Response: 

SPSY: The school psychology program considers completer satisfaction data as part of our routine efforts to engage in self-evaluation and continuous improvement.  When there are potential identifiable patterns, we consider ways in which we might better prepare candidates for future practice.  In the first three cycles of data collection, employers indicated no consistent areas of concern regarding completers’ preparation.  Candidates, however, seem to indicate feeling less prepared to engage in consultation, intervention, and data-based decision making for students with social, emotional, and behavioral concerns.  To address this issue, we have plans to restructure our curriculum to incorporate a more developmental sequence of coursework that connects assessment and intervention for social/emotional/behavioral concerns.  We have also planned to revise our social, emotional, and behavioral intervention course to incorporate a dedicated practicum experience.  The planned revision is included as evidence of the program’s responsiveness to completer data as an important source of information.

C. Questions for EPP concerning additional evidence, data, and/or interviews 

Post the eight CAEP indicators of completer outcomes and impact on the website.

EPPs Response: All eight CAEP Reporting Measures are posted on the College of Education’s website under the Accreditation, Assessment, and TK20 section.  https://www.indstate.edu/education/accreditation-assessment-and-tk20/accreditation/annual-reporting-measures





Title: 5.5 Stakeholders in program improvement

A. Evidence in need of verification or corroboration 



B. Excerpt from SSR to be clarified or confirmed 



C. Questions for EPP concerning additional evidence, data, and/or interviews

Provide evidence for the Educational Development Council.

EPPs Response: Evidence EDC Meeting 4.10.19





IV: Preliminary findings related to Area(s) for Improvement (AFIs) from previous accreditation decisions, if any

A. Evidence that is consistent with retaining the AFI(s)



B. Evidence consistent with removing the AFI(s) 

1. 2.1.5 - TEAC Agendas and Minutes 

2. 8 - Diversity Analysis and Future Direction 



C. Questions for EPP concerning additional evidence, data and/or interviews 

What additional documentation can the EPP provide to demonstrate that candidates in initial and advanced programs interact with diverse peers? 

EPPs Response: Since the last Accreditation (NCATE) report, there continues to be a focus on recruiting diverse candidates into all programs, creating experiences in which candidates have opportunities to interact with diverse peers, with diverse P-12 students, and diverse placements. Part of the focus on diversity has been to revisit what diversity is to the college and to each program.  Programs have either updated their diversity statements or are in the process of updating.  Additionally, this EPP continues to place attention on recruiting diverse candidates into our programs; however, we have had limited success. New plans to address this important issue are moving forward, including the following: 



(a) The Education Student Services office added a coordinator position to focus on recruiting.  The Coordinator of Recruitment and Advising will focus on proactive ways to recruit diverse candidates to teaching. By establishing connections with secondary schools, community colleges, and our university's centralized first year advising programs, the Coordinator will be able to forge relationships with prospective candidates. In addition, the Coordinator will work with the education learning communities in our residence halls to ensure that pre-candidates have a sense of belonging with the College of Education. 



(b) Our university has initiated a predoctoral fellowship program to bring minoritized doctoral students at the ABD level to campus; this program will support them in completing their dissertations and will provide mentorship and support for a future faculty career. We are fortunate to be sponsoring a predoctoral fellow in the Educational Leadership program, where the advanced candidates in school administration will have significant interactions. Having a more diverse faculty has proven to be the key in recruiting diverse graduate students.



(c) Both initial and advanced programs have revised their recruitment plans to reach minoritized populations.  (Evidence: Teacher Education Recruitment Plan Goals and Activities; Minority Recruitment Efforts Meeting Notes; Ed.S and M.Ed Recruitment Plan; SPSY Admission of Diverse Candidates; SPSY Recruitment Plan Draft)



D. Site visit task(s) to complete

Clarify evidence collected to demonstrate that all initial and advanced program candidates have opportunities to interact with diverse peers through interviews with candidates, completers, and faculty.
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GRE Scores and Admission GPA



Building Level, M.Ed



		

		Fall 2016

		Fall 2017

		Fall 2018



		N New Enrollees

		17

		16

		18



		Undergraduate GPA

		3.0 or Higher

		13

		13

		14



		

		At least 2.5 but less than 3.0

		3

		3

		4



		

		Less than 2.5

		1

		0

		0







** GRE Scores are not required for admission to the Building Level M.Ed program.  





District Level Administration, EdS.



		

		Fall 2016

		Fall 2017

		Fall 2018



		N New Enrollees

		23

		**11

		14



		Graduate GPA

		3.25 or Higher

		23

		10

		14



		

		At least 3.0 but less than 3.25

		0

		0

		0



		

		At least 2.50 but less than 3.0

		0

		0

		0



		Number of Candidates who took the GRE

		0

		4

		1



		GRE Scores

		Verbal Average (Range)

		

		146 (143-149)

		157



		

		Quantitative Average (Range)

		

		146 (140-154)

		145







** Graduate GPA was not available for one candidate.



It was discovered the through the self-study process that there was different information on the program website and the Graduate Catalog.  The admission criteria requiring the GRE that was submitted as part of the self-study was from the program website which was actually outdated and incorrect.  The Graduate Catalog states “NOTE: Students may substitute three years of successful experience as a school administrator for the Graduate Record Examinations”. 



Following the submission of the Self-Study Report, program admission requirements were reviewed.  Program faculty unanimously agreed to (a) raise the admission GPA requirement to 3.0, and (b) eliminate the GRE as an admissions requirement.  Program meeting minutes are attached for reference (EdS and M.Ed Department Meeting Minutes).  This EPP must follow internal protocol to propose these new admission requirements.  Anticipated implementation is for the 2020-2021 Academic Year.

















School Psychology Ed.S

GRE Scores are reported below for School Psychology for the three cycles of data originally submitted.  

Candidate Undergraduate GPA & GRE Scores at Admission

		

		Fall 2016

		Fall 2017

		Fall 2018



		N New Enrollees

		6

		8

		9



		Undergraduate GPA

		3.0 or Higher

		6

		7

		9



		

		At least 2.7 but less than 3.0

		0

		1

		0



		

		Less than 2.7

		0

		0

		0



		GRE Scores

		Verbal Average (Range)

		149 (139-155)

		147 (142-157)

		148 (141-151)



		

		Quantitative Average (Range)

		148 (142-156)

		149 (141-155)

		146 (140-153)



		

		Writing Average (Range)

		4.0 (3.5-4.5)

		3.5 (2.5-4.0)

		4.0 (3.0-4.5)



		N (Average Graduate GPA) after Fall 2018

		5 (3.91)

		7 (3.83)

		9 (3.96)







These data reflect a cohort mean slightly below the national average (estimated at 150-152) in Verbal and Quantitative areas and at or above the national average (estimated at 3.5) in the Writing domain.  Following discussion of CAEP accreditation requirements and the limited extent to which GRE scores predict candidate success in our program, the program faculty unanimously agreed to (a) raise the minimum undergraduate GPA requirement to 3.0, and (b) eliminate the GRE as an admissions requirement.  Program meeting minutes are attached for reference (SPSY Program Meeting Minutes 9.12.19).  We will pursue this change for Academic Year 2020-2021.
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M.Ed Building Level Administration 



Revised Admission Criteria: 

(a) raise the minimum undergraduate GPA requirement to 3.0 



[bookmark: _GoBack]Provisional Admission:

Applicants with undergraduate GPA’s between 2.7 (the institutional requirement) and 3.0 (the program requirement) may be provisionally admitted based on a thorough review of other application materials and an in-person interview.  Provisionally admitted candidates will be reviewed at the end of two courses of study.  If they have met the program’s minimum GPA requirement of 3.0 or higher, their provisional status will be removed.  If they have not met the 3.0 requirement, they shall be dismissed; academic probation will not be used to retain provisionally admitted candidates.  The program handbook will be updated to reflect this policy for Academic Year 2020-2021.







Ed.S District Level Administration



Revised Admission Criteria:

(a) raise the minimum undergraduate GPA requirement to 3.0, and 

(b) eliminate the GRE as an admissions requirement.



No Provisional Admission 









School Psychology Ed.S



Revised Admission Criteria: 

(a) raise the minimum undergraduate GPA requirement to 3.0, and 

(b) eliminate the GRE as an admissions requirement.



Provisional Admission

Applicants with undergraduate GPA’s between 2.7 (the institutional requirement) and 3.0 (the program requirement) may be provisionally admitted based on a thorough review of other application materials and an in-person interview.  Provisionally admitted candidates will be reviewed at the end of the first semester of study.  If they have met the program’s minimum GPA requirement of 3.50 or higher, their provisional status will be removed.  If they have not met the 3.50 requirement, they will be dismissed; academic probation will not be used to retain provisionally admitted candidates.  The program handbook will be updated to reflect this policy for Academic Year 2020-2021.
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[bookmark: _GoBack]AFFILIATION AGREEMENT FOR PLACEMENT OF UNIVERSITY EDUCATION STUDENTS

 

 

This Agreement is entered into in accordance with Indiana Code § 20-26-5-23 by and between  _____________________ an Indiana  school corporation and Indiana State University, an institution of higher education and statutory body politic created and existing under the laws of the State of Indiana and sets out the respective rights and responsibilities of the School Corporation and the University with regard to any University student who is assigned as a student teacher, practicum student or participant, as those terms are defined below, in the School Corporation.

 

1. DEFINITIONS.

 

a.       "Student Teacher" shall mean a student enrolled at and assigned by the University to teach in the School Corporation, as part of his/her preparation for entering the teaching profession.

 

b.       "Practicum Student" shall mean a student enrolled at and assigned by the University to teach for a practicum assignment in the School Corporation as part of the requirements for an endorsement, certificate, or minor added to the basic license being sought.

 

c.       "Participant" shall mean a student enrolled, usually at the pre-student teaching level, at and assigned by the University for field experiences in the School Corporation involving a less-than-full responsibility for instruction or instruction-related activities. Terms such as observer, tutor, teacher aide, teaching assistant, etc., characterize various types of Participants.

 

d.       "Supervising Teacher" shall mean a teacher in the School Corporation to whom the Student Teacher or Practicum Student is assigned and who directs the work or the activity of the student while he/she is in the School Corporation.  Only teachers who hold the Professional or Proficient License or its equivalent, and have been rated as either highly effective or effective on the teacher’s latest annual performance evaluation under Indiana Code § 20-28-11.5 are eligible to serve as Supervising Teachers.

 

e.       "Cooperating Teacher" shall mean a teacher in the School Corporation to whom a Participant or group of Participants is assigned for pre-student teaching experiences. The School Corporation and the University may mutually agree that a teacher who does not hold the Professional or Proficient License or its equivalent may serve as a Cooperating Teacher.

 

f.        "University Supervisor" or "Special Area Supervisor" or "Course Instructor" shall mean the University person who is in charge of the course of study or specific experience for which the student is assigned to the School Corporation.

 

2. REPRESENTATIVES.

 

a.       The University shall, with regard to placement, assignment, and change or termination of assignment of Student Teachers, Practicum Students, and Participants, be represented by a "Director of Student Teaching or Director of Field Experiences."

 

b.      The University shall, with respect to conduct of Student Teachers, Practicum Students, and Participants, be represented by a University Supervisor, or Special Area Supervisor, or Course Instructor.

 

c.       The School Corporation shall be represented by its Superintendent or by such other administrative personnel as he/she shall designate.

 

d.      Each party shall provide timely notice to the other party as to the name, mailing and email address, and telephone number of the contacts referenced above.

 

3. PLACEMENT OF STUDENT TEACHERS, PRACTICUM STUDENTS, AND PARTICIPANTS.

 

a.       The placement process shall be a cooperative venture involving both the University and the School Corporation.

 

b.      The University shall initiate the placement of a Student Teacher or Practicum Student by filing an application for each proposed assignment setting out the background of the student and the type of assignment appropriate. The request may be accompanied by suggested names of teachers of the School Corporation, who would be recommended by the University as a Supervising Teacher.  The final assignment of Student Teachers and Practicum Students shall be made by the School Corporation after consultation with the Supervising Teacher and Principal under whom the assignment will be completed.

 

c.       The University may request placement of Participants for either an individual student or a group of students. The request will identify the particular student, or a composite description of the group of students to be placed in terms of background, the type of assignment requested, objectives of the assignment, and activities suggested as appropriate to the requested assignment.

 

d.      Pursuant to I.C.§20-26-5-24(d), each Student Teacher must be supervised by a certificated employee who has been rated as either highly efective or effective by the certificated employee’s latest annual performance evaluation under I.C.§20-28-11.5.

 

4. CALENDAR.  

Student Teachers and/or Practicum Students will follow the calendar of the School Corporation and the daily schedule of the individual school in which the experience is taking place. Any proposed deviation must be approved in advance by the Supervising Teacher, the Principal (if applicable), and the University.

 

5. PROFESSIONAL STANDARDS.  

Student Teachers, Practicum Students, and Participants will be advised that they are required to conform to standards of professional decorum that are consonant with prevailing standards in the school community and the education profession as a condition of the placement and its continuation.

 

6. CRIMINAL BACKGROUND CHECKS AND COMPLIANCE WITH ZACHARY’S LAW.  

Nothing in this Agreement is intended to or shall be construed to relieve the School Corporation of its statutory responsibility to obtain criminal background checks or to comply with the requirements of Zachary’s Law.  However, University shall assist the School Corporation as follows:

 

a.       University shall advise its students that they will be required to obtain and submit to the School Corporation the results of an expanded Indiana criminal history check which includes fingerprinting, conducted by the Indiana State Police prior to beginning their placement.

 

b.      University shall provide students the appropriate forms for the criminal background check.

 

c.       University shall advise its students that persons who have been convicted of a felony that does not result in their inclusion on the Indiana Sex and Violent Offenders Registry may not, in the long term, be eligible for a license to teach in the State of Indiana or, in the immediate term, be accepted for placement in an Indiana school corporation.

 

 

 

7. NON-DISCRIMINATION.  

Neither party shall discriminate in the choice of schools, Supervising or Cooperating Teachers, or Student Teachers, Practicum Students, or Participants on the basis of race, religion, color, national origin, age, gender, sexual orientation, or disability.

 

8. STUDENT TEACHER, PRACTICUM STUDENT, AND PARTICIPANT SUPERVISION.  

Students shall be subject to the rules and regulations of the School Corporation and under the direction and control of the Supervising or Cooperating Teacher, Principal, and other administrative personnel while they are on the premises of the School Corporation or acting in behalf of the School Corporation in locations other than the premises. The following points have specific reference to the various types of supervisory responsibility:

 

a.       The Supervising Teacher may leave the classroom with the Student Teacher or Practicum Student in charge of the class, but the Supervising Teacher shall, at all times, retain the responsibility for control of the class and the program of instruction.

 

b.      The Cooperating Teacher shall not leave the classroom with the Participant Student in charge of the class.

 

c.       Students who are not licensed shall not be used as a substitute for their Supervising or Cooperating Teacher or for any other licensed personnel. Planned exceptions to this item may be considered and authorized by the respective designated administrative personnel of the School Corporation and the University.

 

d.      Students, with the exception of certain licensed interns, may not be compensated for any responsibilities that constitute all or a part of the required field experiences program.

 

e.       Supervising and Cooperating Teachers shall file such reports as are prescribed by the University.

 

f.        The University Supervisor or other designated representative of the University shall have access, at all reasonable times, to visit the classroom(s) to which the student is assigned for the purpose of observation and supervision.

 

g.      In the event that the school to which a student is assigned is subject to jurisdictional dispute between a teacher association and the School Corporation, the student will occupy a position of neutrality which means:

 

1.      The student will immediately report any such dispute to his/her University Supervisor or Course Instructor and be guided by his/her instructions.

 

2.      The student will not report to the assigned school until such time as directed by the University Supervisor or Course Instructor.

 

3.      The student will not by any overt action render support to either party to the dispute.

 

9. TERMINATION OR CHANGE OF ASSIGNMENTS AND PROJECTS.  

Either the School Corporation or the University may, at any time, change or terminate the assignment of any Student Teacher, Practicum Student, or Participant or any cooperatively developed project which involves field experience students.  However, before either change or termination, all parties shall make reasonable efforts to consult with each other.

 

10. STATUS OF STUDENT TEACHERS, PRACTICUM STUDENTS, AND PARTICIPANTS.

 

a.       The School Corporation shall provide Student Teachers, Practicum Students and Participants the same protection against liability arising in connections with their assignments in the School Corporation as is provided for members of the School Corporation’s permanent faculty.  The parties acknowledge and agree that students are not the employees or agents of either the University or the School Corporation.

 

b.      School Corporation retains primary responsibility for the educational experience of its pupils and for the orderly conduct of its school.  Student Teacher, Practicum Students, and Participants shall be under the direction and control of the School Corporation as represented by the Supervising or Cooperating Teacher, Principal, and other administrative personnel while they are on the premises of the School Corporation or acting in behalf of the School Corporation in locations other than the premises.

 

11. HONORARIUM/RECOGNITION.

 

a.       The University shall pay an honorarium for consulting services directly to the Supervising or Cooperating Teacher for participating in the field experience program.

 

b.      If the sum paid by the University should ever be lawfully determined to be a wage rather than an honorarium by an instrumentality of the United States, then the University, for purposes of Social Security and tax withholding only, shall be deemed to have been the Supervising or Cooperating Teacher’s part-time employer.

 

12. TERM AND TERMINATION.  

This Agreement shall be for a one (1) year term and, unless terminated prior to the expiration of the term, shall automatically renew for no more than two (2) consectutive one (1) year terms.  This Agreement may be terminated either by the School Corporation or the University by giving the other party thirty (30) days prior written notice.  Any student already placed shall be allowed to finish.

 

13. NOTICES.  

All notices shall be properly given if they are sent by first-class mail, as to the School Corporation, to the Superintendent or that person’s designated representative and, as to the University, to the Coordinator of Field Experiences with a copy to the Office of General Counsel.

 

 

 

Date _______________________20__	Date__________________________20__

 

 

By ______________________________	By_______________________________

	Superintendent	Assoc. Dean, Bayh College of Education

      	                	       	

 

_________________________________

	School Corporation

		           		

 

 

1
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Apple Meeting

[bookmark: _GoBack]August 7, 2019



Attendees:

Apple – Lisa Reichert, Paul Moscoli

ISU (OIT) –  Lisa Spence-Bunnett, Yancy Phillips, Micheal Moore, 

ISU (BCOE) - Linda Sperry, Ryan Donlan, Janet Buckenmeyer



Discussion on Apple’s Mobile initiative and Apple Distinguished Educator



50% of teacher candidates who graduate teach in a 1:1 district. How can we help prepare?



Apple proposes their mobile initiative. iPads (with functionality similar to a phone) have several advantages over Google Chromebooks (with functionalify similar to a laptop). Chromebooks are limited to GSuite, GClassroom, Microsoft 365, One Note, and the internet. iPads can do all of that PLUS the iPad includes apps, video, and accessibility for ELL and special needs individuals. Other advantages: the Apple platform is the best, and it’s secure; Apple products/programs include a variety of free programs for teachers (i.e., Learn to Code Everyone Can Code); and, Apple customers have direct access to its people - experts.



Discussion moved to defining our outcomes. What do we want our teacher candidates to know and be able to do when they graduate and enter their classrooms?



One idea: Everyone Can Code

Perhaps working with a group of our teacher candidates and a faculty sponsor, teacher candidates learn how to use the iPad and integrate into the classroom. They then can be deployed to work with school-aged children. This would provide additional valuable classroom-type experiences for our teacher candidates. Further, we could promote Apple and Google Certified training for our teacher candidates, which would provide them with valuable skills.



What would be the return on our investment if we go with Apple? Besides access to their programs and people, Apple products retain residual value so that after 3 years, there is trade-in value that can be leveraged to purchase upgraded iPads. They also offer attractive financing options to help ease the burden of ownership. In addition, digital textbooks are far less expensive than the hardcopy versions, saving our students $$.



We discussed thinking about and thinking through. We all agreed that the iPad initiative would provide superior knowledge and experience for our teacher candidates. However, a concern arose that if they are prepared on the broad environment (i.e., with video-centered teaching), would there be frustration working in an environment that is more limited? What would they think and what would their experiences be like? How would we prepare them for this possibility? 



Several Colleges of Education have earned Apple Distinguished Educator status and we are encouraged to talk to them:

· Southeastern Missouri State University

· University of Oklahoma

· Kansas State University

· University of Central Arkansas 



As we discussed the possibilities, we (ISU) were all on board that we wanted to continue the conversation which would possibly end with a pilot project. Next steps identified include:

1) Schedule a phone/video conference with the dean, associate dean, and department chair at Central Arkansas State University. Apple reps would not be part of this conversation.

2) The BCOE dean will meet with the BCOE team after the conference call to determine the direction for the college and the CIO will meet with the OIT team to do the same.

3) If we decide to go with the iPad initiative, need to create a joint proposal (BCOE and OIT, headed by the dean and the CIO) that would be presented to the Provost and the President. Questions to be answered include, but are not limited to: (1) what does this mean, (2) what is the rationale, (3) what are the benefits, (4) what are the costs, (5) what would be the relationship between the BCOE and IT (which might be benefitted by an internal MOU).
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Updated 8.28.19

Basic Skills Test Requirements

To enroll in an educator preparation program, a teacher education candidate must complete the Basic Skills Test Requirements in Reading, Writing, and Math.  This requirement can be met by completing one of the following options:

1. By taking one of the following tests.  

a. CASA

b. Praxis Core

c. ACT

d. SAT

Cut off scores are listed in Table 1.  Candidates may mix and match (i.e., a candidate may meet the SAT score for Reading and Mathematics and the Praxis Core for Writing).



2. A score of 1100 or higher on the SAT if taken prior to March 1, 2016, (Critical Reading and Math)

3. GRE with the following cut-off scores:

a) Verbal reasoning reading (151)

b) Quantitative Reasoning Mathematics (153)

4. Successful completion of bachelor’s degree or higher



Table 1: Cut off scores 

		

		Reading 

		Writing 

		Math



		CASA

		220

		220

		220



		Praxis 

		168

		165

		162



		ACT 

		21 

		6

		21 



		SAT (after march 1, 2016)

		540

		5

		530
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Note: Composite scores are not acceptable for CAEP
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[bookmark: _GoBack]CAEP Spring Stakeholder Work Summit Minutes 

May 13, 2019

8am – Noon 



8:00-8:30 – Welcome and Introductions 



8:30-8:45 – Completer Satisfaction Survey Revisions 

Several questions/items were added to the completer surveys.  

1. Overall satisfaction of the teacher preparation program 

2. How do you know you have an impact on your students? 

3. Have you received any awards/recognitions/promotions/additional certifications or licenses? 

4. What barriers to do you think impacts your ability to be effective or have an impact on your students? 

It was suggested the last three questions include check boxes with possible options and a box for other.  Questions were also added regarding the understanding of IEPs and classroom management. 



8:45-9:30 – Professional Disposition  

The proposed points of administration were discussed.  A final decision was not made if ELED 335 will be added as an additional point of administration.  

A discussion occurred on whether or not the disposition rubric should be different based on the point of administration, course versus field.  It was decided that the same rubric should be used for all points of administration.  This allows students to become familiar with all of the components they will be evaluated on by the end of their student teaching semester.  

A discussion occurred on the indicators.  Several elements were changed to more clearly assess the elements.  It was decided that professional appearance and attendance should only have a Meets or Does Not Meet.  The professional appearance element was changed to Professional Behavior as this is what the indicators are actually assessing.  The No Basis for Judgment was changed to Not Observed.  



9:30-10:30 – Content Validity on Teacher Work Sample 

The Lawshe content validity method was introduced.  Attendees were provided instructions on how to complete content validity on the Teacher Work Sample.  

10:30-10:45 – Break 



10:45-11:30 – Final Teacher Evaluation 

A discussion occurred on adding sections for technology and classroom management.  A clear solution was not identified at this time.  The goal of this portion of the workshop was to conduct content validity on this Final Evaluation Rubric, however there were several areas that seemed to be missing indicators.  It was decided that the rubric was not in final form therefore content validity did not occur on this instrument.   

Additional discussion occurred on the selection of host teachers (who selects them, what is the criteria, how are host teachers trained), content partners connection to the college, what areas do student teachers need additional preparation, the importance of professionalism/soft skills.  

This form will be revised and sent back out to attendees for review.  



11:30-12:00 – Reliability Training OR Assessments in General 

The Student Teaching Observation Tool used by university supervisors was provided.  The student teaching observation tool will be used by all university supervisor beginning in the Fall 2019.  

Beginning in the Fall 2019, midterm student teaching evaluations will be completed in TK20.  This will allow faculty, supervisors, and students a better way to monitor progress.  
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Campus Partners Meeting Minutes

September 3, 2019

3:30-4:20 pm



Participants: Dan, Elsun, Ryan, Matt, Della, Jodi, Dennis, Wilkinson, Judy, Dave, Julia, Linda, Malea, Janet



Welcome from Janet



Malea provided an overview of AFIs and stipulations 



CAEP - Timeline to site visit 

· November 17 – Faculty Open House, 1-2 hours in the late afternoon 

· November 18 – Faculty Interviews 

Discussion on GPA

Transfer students  may need to look at their GPA from their previous program 



CAEP wants to know what we are doing for those students who are at the 2.5-3.0?

· There was a suggestion to raise the GPA in steps: 2.75 first then 3.0

· Dennis suggested putting a “remediation” plan in place for those students who are at the 2.5-3.0 

· “conditional” admit for the 2.5-3.0

· Must have ……. GPA by student teaching 

· If they don’t have the …….. GPA, they have to …………..

Malea will draft a Conditional Admission Policy and email the group

· [bookmark: _GoBack]Request the alternative assignment ideas 

· The proposed plan will need to go through TEC.  The next TEC meeting is September 17th.  Agenda items and attachments are due to the TEC Chair by Monday Sept 9th. 



Malea will send an email requesting technology to campus partners and the basic skills requirements to the group 

Campus Partners Meeting Minutes 9.3.19.docx


CIMT 400 and CIMT 400L – Teaching III + Lab Course Syllabus


Department of Teaching and Learning

Indiana State University


Bayh College of Education


812-237-4556 (FAX)


(  (  (  ( (

Della Thacker

Associate Professor


University Hall 315C


812-237-2332


Della.Thacker@indstate.edu

Office Hours: 7:30-8 MWF and 11-1 MWF

(  (  (  ( (

· ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  


· A cumulative grade of a C is required to move forward within the program.  


· A disposition form will be earned after tardy and/or an absence and an additional one thereafter for each tardy and/or absence or for any demonstrated unprofessional behavior.  If a second disposition is earned you will be subject to dismissal from the course pending undergraduate committee terms.

· Do not be late for class.  Consistent tardiness will impact your success in this course.


· You are expected to take notes on a daily basis.


Email is the best method of contact.  Please place the class/topic in the subject line of the email.  All emails should be scripted in a professional manner.  ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  A disposition form will be earned after a tardy and/or an absence.  Do NOT be late for class.


Catalog Course Description:

CIMT 400 - Strategies for collaborating with other education professionals, with parents, and with others in the community to understand pupils as whole persons and to help pupils meet the challenges they currently face or will likely face beyond the classroom.  Ways to help pupils develop problem-solving and decision-making abilities useful beyond the classroom are discussed.  Students will learn scientifically based-reading interventions that are direct, explicit, and multi-sensory.  Information on laws relevant to teaching.  Paired with a teaching practicum in a local high school, for which students enroll in CIMT 400L – Teaching III Practicum.  

CIMT 400L – A teaching practicum in a local high school.  Paired with CIMT 400 is a teaching practicum in a local high school.  The practicum involves first observing in a classroom in the student’s major field and then teaching a unit in that classroom.  The practicum is carried out over a six-week period (M-F from 8 a.m. to 11 a.m.). Prerequisites:  CIMT 301 and 302.

Required Texts:

Schimmel, David, Stellman, Leslie Robert, and Fischer, Louis.  Teachers and the Law, 9th Edition.  Pearson, 2011.  


Attendance:

Class attendance is required.  Learning is an active process, and it is simply impossible for you to participate if you are not here.  All absences must be excused in advance. One or more excused or unexcused absences will be considered excessive and may result in failure to pass the course.  A disposition form will be earned after a tardy and/or an absence.




Tardiness – DO NOT BE LATE!

Your instructors plan to start class on time and expect that you will be here.  Occasionally, you may find it necessary to be late.  In that case, your instructors would certainly prefer that you come after class has started rather than miss the entire class.  Tardiness can lower your overall grade for the course significantly.

Participation:

As a participant in this course, you are expected to contribute.  This means being actively present in class—joining in discussions and small group seminars, raising questions, and making significant intellectual contributions to the course.


Conceptual Framework:

The overarching theme of Indiana State University’s educator preparation programs is Becoming a Complete Professional. Our theme encompasses three broad areas that recognize essential areas of the work of an educator:


· Educator as Expert or Mediator of Learning,


· Educator as Person, and


· Educator as Member of Communities.


The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are constantly striving to improve their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent.


The component “Educator as Expert or Mediator of Learning” deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component “Educator as Person” represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component “Educator as Member of Communities” reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of expert or mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.


Our preparation programs embrace clinical practice as an underlying philosophy and methodology. Through field experiences, candidates are immersed in authentic environments that allow theory-to-practice connections, maximizing experiential learning.


Guiding Standards - InTASC Standards: At a Glance*

The Council of Chief State School Officers (CCSSO), through its Interstate Teacher Assessment and Support Consortium (InTASC), developed model core teaching standards that outline what teachers should know and be able to do to ensure that every K-12 student reaches the goal of being ready to enter college or the workforce in today’s world.


I. The Learner and Learning

1. Learner Development—The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 

2. Learning Differences—The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 

3. Learning Environments—The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation. 


 II. 
Content Standard

4. Content Knowledge—The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.


5. Application of Content—The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

 III. 
Instructional Practice


6. Assessment—The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.


7. Planning for Instruction—The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.


8. Instructional Strategies—The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 

 IV. 
Professional Responsibility


9. Professional Learning and Ethical Practice—The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

10: Leadership and Collaboration—The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

*Adapted from University of Hawaii at Manoa InTASC standards document https://coe.hawaii.edu/sites/default/files/extranet/documents/InTASC%20-%20Field%20Progression.pdf


Course Learning Outcomes:

Upon completing the course, the students will have the knowledge, ability, and inclination to 


1. Teach decision-making and problem-solving models and provide opportunities for pupils to use them in relation to personal, career, and educational issues.


2. Apply a systematic approach for understanding an instructional problem and evaluating a possible solution to it.


3. Collaborate with teaching colleagues and other education professionals in planning curriculum and instruction in designing and maintaining a positive and productive learning environment in the school, and in addressing pupils’ difficulties.


4. Establish and sustain mutually respectful and productive relationships with parents and with other individuals and groups outside the school to promote pupils’ learning and well being.


5. Identify and use community resources to foster pupils’ learning and well being.


6. Assist pupils’ families in seeking support services in the school and the community.


7. Act as an advocate for pupils in the school and in the larger community.


8. Create and promote activities to enhance pupils’ educational experiences beyond the school walls.


9. Remain informed about societal issues that influence the decisions made by adolescents and young adults.


10. Help pupils keep their educational and career options open as they make decisions regarding the future.


11. Promote open communication between pupils and their parents or guardians regarding educational and career options and decisions.


12. Collaborate with community businesses and agencies to provide meaningful instructional experiences for pupils and to link pupils with career opportunities in the local community.


13. Comply with laws related to pupils’ rights and teachers’ responsibilities.

14. WebQuest – Technology - A WebQuest is an inquiry-oriented lesson format in which most or all the information that learners work with comes from the web. WebQuests are created and used during their teaching unit in the public high schools.

Course Objectives:

1. Early adolescence developmental standards dealing with family involvement, community involvement, and collaborative behavior.


2. Adolescence and young adulthood developmental standards dealing with decision making, the home-school connection, and the community and transition to the future.

3. Rationale for showing middle and high school pupils the relevance of course content for meeting the challenges they face beyond the classroom.


4. Importance of collaboration among pupils and by the teacher with other education professionals, with parents, and with others in the community to help pupils meet the challenges they face beyond the classroom


5. Problem-based learning as a collaborative approach and as an approach for teaching problem solving.


6. Importance of teachers developing an approach for understanding problems they face as teachers and for evaluating possible solutions to the problems.


7. Systematic approach for understanding an instructional problem that a teacher faces and for evaluating a possible solution to it.


8. General guidelines for productive collaboration with other adults.


9. Strategies for collaborating with other education professionals-school administrators, school counselors, and other school services professionals-for understanding pupils as whole persons and for promoting their learning and well-being.


10. Strategies for motivating and maintaining involvement by parents in their children’s participation in the class taught.


11. Suggestions for parents on supporting homework and learning in general.


12. Class-related activities in which parents can be involved.


13. Rationale for being able to assist families in seeking support services.


14. Concept of the full-service school.


15. Strategies for assisting families in seeking support services in the community.


16. Strategies for motivating involvement by the community in class-related activities.


17. Class-related activities in which the community can be involved.


18. Concept of service learning.


19. Principles of career development and career education.


20. Concept of school-to-career.


21. Strategies for integrating career exploration issues into the content of the class taught.


22. Strategies for collaborating with businesses to promote pupils’ learning.


23. Strategies for letting pupils try out different work and civic identities.


24. Concept of project-based learning.


25. Criteria for work-based learning experiences.

26. Create a WebQuest in licensed content area which promotes additional teaching and learning strategies. 

27. Laws related to speech, conduct, and privacy issues; professional liability; classroom management; censorship, copyright, and the curriculum; supervision and discipline of students; property rights, confidentiality, and reporting requirements; and sexual misconduct and sexual harassment.


28. Future educators will demonstrate understanding of the reading process as a basis for instructional decisions.  They will understand the basic principles of scientifically based reading research and the use of phonics, phonemic awareness, vocabulary, fluency, and comprehension in effective reading instruction. Scientifically based reading intervention will be direct, explicit, and multi-sensory.  

Course Requirements and Evaluation:

· Read a text chapter and be prepared to respond in class to a vignette for which content of the chapter is important


· Write a group vignette on a topic assigned by instructor, consult professional literature relevant to the vignette, develop a response to the vignette, and submit a written description of the response



· Journal Entries on school related topics


· Tests on legal issues in teaching


· Test on counseling skills for teachers


· Teaching Idea


· Attendance


· Class participation

· Professionalism


· WebQuest


· Written report of primary vignette


· Oral report and handout on the primary vignette


· Enter designated assignments on TK20

· In conjunction with CIMT 400L-Teaching III Practicum:


1. Report on a unit taught in a classroom in the student’s major field


2. Feedback from the host teacher at the practicum site

· Also, as requirements for CIMT 400L-Teaching III Practicum:


1. Teach a unit in a classroom in the student’s major field and submit a writing sample on the unit.


General Policies:


This is a highly interactive course with the instructor as facilitator.  Do your best work as you move toward your goal of becoming a complete teaching professional.  Begin now to establish and refine your standards for excellence.  


It is expected that you read assigned materials BEFORE participating in lectures, discussions, or other activities.  Rereading in some cases is also advised.  Due to the structure of the course, we will be moving at a fast pace and dealing with what initially might seem to be several topics at the same time.  


If you must be absent or late, contact me before class and contact other class members for additional insights/notes/etc. It is your responsibility to get missed notes and materials.  Notifying the instructor does not mean, however, that the absence will be excused.  Attendance will be recorded.  Point deductions will occur, which will impact your daily partcpation/assgiment grades and overall professionalism grade.  Projects, papers, etc. are to be submitted on or before the due date.  Exceptions may be granted for extenuating circumstances ONLY if the instructor receives immediate notification IN ADVANCE of the final due date and time.  ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  A disposition form will be earned after a tardy and/or an absence or for any unprofessional behavior displayed.  A second earned disposition could remove you from the course.  Do not be late for class.

Grades are determined according to the following scale: 


Please pay close attention to the descriptors for each grade.


A: Exceptional performance indicating complete and comprehensive understanding of the subject matter; genuine mastery of relevant skills; demonstration of an extremely high level of interpretative and analytical ability and intellectual initiative; and achievement of all major and minor objectives of the subject; attends class and participates regularly and appropriately in discussions; supports peer learning.


B: Excellent performance indicating a very high level of understanding of subject matter; development of relevant skills to a very high level; demonstration of a very high level of interpretative and analytical ability and intellectual initiative; and achievement of all major and minor objectives of the subject; attends class and participates regularly and appropriately in discussions; supports peer learning.


C: Satisfactory performance indicating an adequate understanding of most of the basic subject matter; partial development of relevant skills although errors detract from quality of work; adequate interpretative and analytic ability and achievement of all objectives of the subject; failure to achieve some minor objectives; misses some classes but participates in discussions; supports peer learning.


D: Limited performance indicating partial understanding of basic subject matter; partial development of relevant skills; some evidence of interpretative and analytic ability; failure to achieve most major objectives of the subject; missed classes and/or does not participate regularly or appropriately in discussions; does not support peer learning.


F: Unsatisfactory performance indicating an inadequate understanding of the basic subject matter, failure to develop relevant skills; insufficient evidence of interpretative and analytic ability; and failure to achieve major and minor objectives of the subject; missed classes and/or does not participate regularly or appropriately in discussions; does not support peer learning.


You must earn a 75% or higher to pass this course (CIMT CIMT 400/400L)


		



		A = 94 – 100 %

		A - = 90 – 93 %



		B+ = 88 – 89 %

		B  =  85 – 87 %



		B - = 80 – 84 %

		C+ = 78 – 79 % 



		C =  75 – 77 % 

		C- =  70 – 74 % 



		 D+ = 68 – 69 %

		D =  65 – 67 %



		 F = below 64 %

		





A 10% deduction for each day will be taken for all late work.


TK20:  An online data management support system, created for the collection and evaluation of performance data as well as a comprehensive top down management of academic activities at the Bayh College of Education.  This incredibly powerful software will allow for data analyses at multiple levels providing a useful tool to manage our growth.  Everything within the Tk20 system is customized to the BCOE and is designed to provide you with a great educational opportunity.  Tk20 will help ensure that our programs continually strive to reach and exceed their excellence goals while maintaining our national accreditation, which enhances the value of the BCOE degree you receive.  All students are required to have TK20 to successfully complete the course.  If you have TK20 technical issues, contact Malea Crosby at Malea.Crosby@indstate.edu or 812-237-7742.

Sycamore Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 


As a student at Indiana State University: 


I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002.

Departmental Diversity Statement: The faculty, staff and candidates of the Department of Elementary, Early and Special Education (Teaching and Learning) recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of candidates in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing candidates as full partners in local, national and global communities.

Program Code of Ethics: 


· Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.


Laptop Not Required for Course -- Usage Permitted: While there will be no assignments or examinations for which the laptop will be used, your use of a laptop is generally permitted as long as such usage remains within the bounds of the Code of Student Conduct and it conforms to the provisions of its use as laid out in this syllabus. There may be occasions where laptop usage is forbidden and if that occurs, failure to comply with this direction will be viewed as a violation of the Code of Student Conduct. 


Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care

Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.


With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:


ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor


Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor


Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor


For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.


Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.


Blackboard Log-in Instructions:

The course Blackboard (Bb) site is at http://blackboard.indstate.edu. Please use your Sycamore login and password to access course materials and participate in the class.


Accreditation/state/licensing standards:

· REPA 3 https://www.doe.in.gov/licensing/repa-educator-standards

· InTASC https://ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf

· ISTE https://www.iste.org/standards

ISTE Standards for Educators covered in this course: 1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b

State Standards Link: https://www.doe.in.gov/licensing/repa 
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[bookmark: _GoBack]Module Three – Vital Roles & Opportunities

Due November 22, 2019



Module Three is composed of two different parts. The first is an individual task that every student must complete. The second is a group task that is divided amongst all team members. Teams are listed on p. 2 of this document.



Individual Task

Attending a Department Meeting

Work with your host to attend a departmental meeting in your school. Even though this is a team module EACH member of the team MUST attend a department meeting.  Complete the reflection below.



1. What was the substance of the meeting?





2. How did the observers/participants react to the substance of the in-service or meeting?





3. What issues were solved and what issues were delayed until the next meeting or delegated to another committee?





4. How was student learning and well-being supported by the outcomes of this meeting?





5. From your findings, consider implications for your work as a student teacher and intern teacher.  






Team Tasks

Each team must ensure that at least one member of their team will pull from the presentations given in class (see TEAM above) to complete a module entry for EACH of the topics covered during the presentations in class.  These module entries will be submitted to UH 219 by noon on  __________________________________.  Early submissions are welcomed.



School Based Teams

		Sarah Scott Middle School

		Woodrow Wilson Middle School



		[student names]

		[student names]





  



· TEAM:  Of the module topics listed below, your TEAM will be assigned ONE to complete during your field visits, and those findings will be presented to the class during study week.  



Topics:

		Supporting Students’ Learning & Well-being

		

		



		School Personnel

		

		



		School/District In-services or Meetings

		

		



		Working with Guidance

		

		



		Attending a Case Conference

		

		



		Promoting the school and School Initiatives

		

		



		

		

		



		

		

		







Supporting Students’ Learning and Well-being

Locate and investigate resources in your school that support students’ learning and well-being.  For instance, particular services are offered by the instructional coaches. Use the questions below as a guide.



1. Please describe the services associated with your position and department/area. What are the procedures for teachers accessing these services for students?





2. Please describe the types of records and information housed in your department/area available to teachers. What are the procedures for teachers accessing this information?





3. Please describe outside agencies that work with your department/area. What services are provided by these agencies? How do these support you as you support students? What are the procedures for accessing the support of these agencies?





4. What advice do you have for novice teachers about using the services provided by your department/area to support student’ learning and well-being?





5. What accommodations are made to meet individual learning needs including students with identified special needs?





School/District In-services or Meetings

Attend a school or district level in-service or meeting. This could include a departmental in-service training, school-wide faculty/staff meeting or in-service, or a school board meeting. Respond to the following.  



1. What was the substance of the in-service or meeting?





2. How did the observers/participants react to the substance of the in-service or meeting?





3. How was student learning and well-being supported by the outcomes of this in-service or meeting?





4. What changes will I make as a teacher from the information I have learned from this meeting? 





Promoting the School and School Initiatives   

Meet with a representative from your school who is involved in a school initiative (see list of possibilities below). Among your team members, determine who will interview given representatives so that a variety is represented. Complete an interview based on the prompts below.  



Suggested Representatives:



Assistant Principal (or designee)	Grant coordinator (or designee)		Club Sponsor



Interview Format:



1. Please explain the school initiative with which you work.





2. Why is it important to promote this initiative?  How does this promote the school generally?





3. What stakeholder groups are targeted to inform of the initiative?





4. What policies and procedures guide promotion of the initiative?  





5. How are media to promote the initiative selected and secured?





6. What follow-up is used to assess the value of the promotion?





7. Please explain the role standardized testing plays in how curriculum plans are developed.





8. What suggestions do you have for teachers, particularly new teachers, as they seek to promote the school and school initiatives?





9. From your findings, consider implications for your work as a student teacher and intern teacher.  



School Personnel

Make an appointment with two school personnel other than teachers (see list of possibilities below).  Among the participants from your group, determine who will interview given personnel so that a variety is represented.  Conduct interviews with the chosen individuals using the suggested questions below.

Interviewees:



Team 1:				Team 2:				Team 3:

Principal				Assistant Principal			Dean

Guidance Counselor			Secretary				Police Liaison Officer

Cafeteria Worker			Custodian				Bus Driver

Media Specialist			School Nurse				Psychometrist

Substitute/Student Teacher		Athletic Director			Coach

In-school Suspension Official		Teacher’s Aide			Speech Pathologist			 

Suggested Interview Protocol:



1. What title is used for you in this school?





2. What are your primary job responsibilities and when are they performed?





3. What are the main ways in which you assist individual teachers?





4. How does your job directly or indirectly support student learning and well-being?





5. What advice would you give to a beginning teacher?			



Working with Guidance

Work with a team member so you can make one visit to speak with the school counselor.  Complete the interview and provide a reflection based on the prompts below.

Interview Format:



1. Please explain how the curriculum is established for this school.  What role does the guidance department play in establishing or supporting this?





2. What are the diploma tracks and how do these affect the curriculum undertaken by any particular student?  





3. What are the implications for a student’s future opportunities for each of the diploma tracks?  





4. What are the implications for students who receive a certificate of completion rather than a diploma?





5. How are students and parents/guardians informed of the curriculum and implications for selection of particular curricula?  How are students and parents engaged in curriculum selection?  





6. Please explain the role standardized testing plays in how curriculum plans are developed.





7. What suggestions do you have for teachers, particularly new teachers, for supporting the work of the guidance department?





8. What suggestions do you have for teachers, particularly new teachers, for supporting the students and parents/guardians in understanding the importance of curriculum choices and understanding the importance of achieving in the classroom?





Reflection Format:



1. What responsibilities do the guidance department, and guidance counselors undertake?



2. What responsibilities do classroom teachers carry for supporting the work of the guidance department?



3. From your findings, consider implications for your work as a student teacher and intern teacher.  

 



Attending a Case Conference

With permission of the school, attend a case conference for a student with special needs.  Complete a reflection using the questions below as a guide. You may NOT record the participants’ names in any fashion or include any information in what is written or shared that makes any individual identifiable.



1. Describe the conference giving type, date/time, location, participants (ex., students, faculty, parents, etc.) represented at the conference.





2. Provide a brief summary of the interactions at the conference.  Among those to be observed and described, include student-staff/faculty, student-guardian, guardian-staff/faculty and, if applicable, student-community member interactions.  





3. Provide a brief summary that explains how the conference and interactions promote student learning and well-being.





4. Work with a teacher in a collaborative setting for at least one class period.  Observe and discuss with this teacher how the IEP gets translated into practice.





5. Share insights you have gained that will help your own and your peers’ professional practice.





6. From the outcomes of your reflections, consider implications for teachers in participating in case conferences in service of supporting student learning and well-being. 
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		2015-2016

		2016-2017

		2017-2018

		2018/2019



		Number of Program Completers 

		124

		123

		125

		115



		Number of completers working in the Field 

		44

		61

		63

		55 **





[bookmark: _GoBack]Number of Completers who are employed in the field in which this EPP prepared them for. 



** 55 completers had jobs by the end of the Spring 2019 student teaching placement.  Five completers went to graduate school and 1 went into the military. 

Completer Employment Data.docx


Updated 6.26.19

[bookmark: _GoBack]Completer Satisfaction Survey

What year did you graduate from ISU? ___________

How many years of teaching experience do you have? ___________

If you are currently working in a school please provide the name of the school_______________________

Which grade level are you currently teaching?

  Elementary (K-6)



What grade are you currently teaching? ___________ 





  Secondary (5-12)

What content area do you teach? Check all that apply 

Business	

English

Math

Middle School Math 

Science

Middle School Science 

Social Studies 

Technology 

World Languages 

Other ______________ 

 Special Education 



What is your current assignment in special education? 



 All Grade 

Art 

Music 

Physical Education 



Are you teaching in a minor?     Yes





Is this the area in which ISU prepared you for?









Directions: Please indicate how satisfied you are with your program preparation at ISU in meeting the following standards 

1. Understand how learners grow and develop, recognizing the patterns of learning and development vary individually within and across the developmental domains and learning experiences.  (InTASC1)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



2. Use understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments (InTASC 2)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



3. Create environments that support individual and collaborative learning, positive social interaction, and active engagement in learning.  (InTASC 3)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



4. Understand the discipline and tools of inquiry and create learning experiences that are accessible and meaningful for learners (InTASC 4)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



5. Connect concepts and differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. (InTASC 5)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



6. Use multiple methods of assessment to engage learners, monitor learner progress, and guide the teacher’s and learners’ decision making (InTASC 6)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



7. Plan instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of learners, community, content, curriculum, cross-disciplinary skills, and pedagogy (InTASC 7)



Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



8. Use a variety of instructional strategies to encourage learners to develop deep understanding of content and their connections and to build skills to apply knowledge in meaningful ways (InTASC 8)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



9. Engage in on-going professional learning and use evidence to evaluate practice and adapt practice to meet the needs of each learner (InTASC 9)

Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



10. Seek appropriate leadership roles and opportunities for student learning, collaborate with learners, families, colleagues, school professionals, and community members (InTASC 10)



Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 



11. Please rate your overall satisfaction with the preparation you received at ISU 



Extremely Satisfied		Somewhat satisfied             Somewhat Dissatisfied	Extremely Dissatisfied 









12. Have you received or participated in any of the following? Please check all that apply 

a. Award 

b. Recognitions 

c. Promotions 

d. Additional credentials or licenses 

e. Additional Professional Development 

f. Presented at a Conference or workshop 

g. Participated in a school committee

h. Lead a school committee 

i. Other _________________________



13. How do you know you are having an impact on your students/effective teacher? Check all that apply 

a. Assessment/test scores 

b. IEP improvement 

c. Interactions/Feedback with students 

d. Interactions/Feedback from parents or caregivers 

e. Improved classroom behaviors 

f. Attentiveness to lessons

g. Increased participation 

h. Improved student’s ability to self-regulate

i. Student learning outcomes

j. Other __________________________



14. What barriers to do think impact your ability to be effective/have an impact? 

a. Transient student population 

b. Administration 

c. Neighborhood violence 

d. Parent or caregiver involvement 

e. School culture

f. Recent neighborhood/community/or school event or trauma

g. External pressures to meet benchmarks or standards

h. Other ____________________________





15. Do you feel prepared to read and interpret IEP reports?



16. Do you feel prepared to manage classroom behaviors? 



17. What areas do you feel your teacher preparation program at ISU did not prepare you for? 















Thank you for taking the time to complete this survey.  Results will be used to guide program improvements and curriculum changes.  Individual names will not be shared and are only seen by the Director of Assessment and Accreditation to disaggregate data. 

Completer Satisfaction Survey Revised 6.26.19.docx


ESS Placements 

		Used By ESS in the last 2 years 		Used by EDLR		Used By SPSY		Site Staff School District		Signed Contract in Concord 		Contract Expiration Date - Years from entry in Concord 

								Anderson Community School Corporation		yes		July 2022

								Argos Community Schools 		yes		July 2022

								Attica Consolidated Schools		yes		July 2022

		Fall 2019						Avon Community School Corp		yes		September 2022

		Fall 2019						Bartholomew Consolidated		yes		July 2022

				Summer 2019				Baugo Community Schools

		yes						Batesville Community Sch Corp		yes		July 2022

		Fall 2019						Beech Grove City Schools		yes		July 2022

								Benton Community School Corporation		yes		July 2022

				Fall 2019				Bloomfield School District 		yes		July 2022

		Fall 2019						Brownsburg Community Schools		yes		July 2022

				yes				Brown County School Corp

								C A Beard Memorial School Corporation		yes		July 2022

		Fall 2019						Carmel Clay Schools		yes		July 2022

								Cannelton City Schools		yes		July 2022

		yes		Fall 2019 				Center Grove Com Sch Corp		yes		July 2022

		yes						Clark-Pleasant Com School Corp		yes		July 2022

		Fall 2019		yes				Clay Community Schools		yes		September 2022

								Clinton Central School Corporation		yes		July 2022

		yes						Cloverdale Community Schools		yes		July 2022

		Fall 2019						Communituy Schools of Frankfort		yes		July 2022

		Fall 2019		Fall 2019 				Covington Community School Corp		yes		September 2022

						Fall 2019		Covered Bridge Special Education District 		yes

		Fall 2019		Summer 2019				Crawfordsville Com Schools		yes		September 2022

				Fall 2019				Crothersville Commuity Schools		yes		October 2022

								Culver Community School Corporation 		yes		July 2022

				Fall 2019				Danville Community School Corporation		yes		July 2022

						yes		Danville School District 118 (IL)		yes

		yes						Decatur County Com Schools

								Delphi Community School Corporation 		yes		July 2022

				yes				DeMotte Christian Schools, Inc

		Fall 2019						Dugger Union Community School Corporation

						yes		East Gibson School Corporation		yes

		Fall 2019						East Porter County School Corp		yes		July 2022

								Eastern Greene Schools 		yes		July 2022

								Eastern Hancock County Community School Corporation		yes		July 2022

		yes						Eastern Howard School Corp		yes		July 2022

								East Washington School Corporation 		yes		July 2022

						Yes		Edmond Publick Schools		yes

								Elkhart Community Schools		yes		July 2022

				yes		Fall 2019 		Elwood Community School Corp		yes		July 2022

				Fall 2019 				Eminence Community Schools 

				Fall 2019 				Evansville Vanderburgh School Corp		yes		July 2022

								Fairfield Community Schools		yes		July 2022

		yes						Fayette County School Corp

		Fall 2019		Fall 2019 				Fort Wayne Community School		yes 		September 2022

		yes						Franklin County Com Sch Corp		yes		July 2022

		Fall 2019				Fall 2019		Franklin Township Community School		yes		July 2022

								Frontier School Corporation 		yes		July 2022

								Garrett-Keyser-Butler Community School Corp		yes		July 2022

								Gary Community School Corporation 		yes		July 2022

				Fall 2019				Gibault, Holy Cross School

				Fall 2019				Goshen Community Schools 

								Greater Jasper Consolidated schools 		yes		July 2022

						Fall 2019		Greater Lafayette Area Special Services

		yes						Greater Clark County Schools

						Fall 2019		Greeley School District 6

		Fall 2019						Greencastle Community School Corp		yes		July 2022

				Summer 2019				Greenfield-Central Community School Corporation 

		yes						Greensburg Community Schools		yes		July 2022

						yes		Green-Sullivan Special Education Cooperative

								Griffith Public Schools		yes		July 2022

						Fall 2019		Hamilton Boone Madison Special Servies Coop

								Hamilton Heights School Corporation		yes		July 2022

		yes						Hamilton Southeastern Schools

		Fall 2019						Hanover Community School Corp.		yes		July 2022

				Fall 2019				Hoopeston Area Schools (Hoopeston, IL)		yes		October 2022

		yes						Hutsonville CUSD #1

		yes						Indianapolis Public Schools		yes		July 2022

						Fall 2019		Illinois Valley Central School District 321

								JAC-Cen Del Community School Corporation		yes		July 2022

		Fall 2019						Jennings County School Corp		yes		September 2022

		yes						Kankakee Valley School Corp

		Fall 2019		Fall 2019				Kokomo School Corp		yes		July 2022

		yes						Kokomo-Center Twp Con Sch Corp

		Fall 2019						Lake Central School Corp		yes		September 2022

								Lakeland School Corporation		yes		July 2022

				yes				Lafayette School Corporation

		yes						LaPorte Community School Corp		yes		July 2022

				Summer 2019				Lawrenceburg Community Schools

		Fall 2019						Lebanon Community School Corp.		yes		July 2022

				yes				Lewis Cass Schools

		yes						Linton-Stockton School Corp		yes		July 2022

								Logansport Community School Corporation		yes		July 2022

		yes		Summer 2019				Loogootee Community Sch Corp

						yes		Marshall Community Schools		yes		July 2022

		yes						M S D Boone Township

		yes		Summer 2019		yes		M S D Decatur Township

		Fall 2019						MSD of Lawrence Township		yes		July 2022

		yes						M S D Martinsville Schools		yes		July 2022

								M S D Mount Vernon		yes		July 2022

				Summer 2019				M S D of New Durham Township

		yes						M S D North Posey Co Schools		yes		July 2022

		yes						M S D Perry Township

		Fall 2019						M S D Pike Township		yes		September 2022

		yes		Summer 2019				M S D Shakamak Schools		yes		July 2022

								M S D Southwest Allen County Schools 		yes		July 2022

								M S D Washington Township School Corporation		yes		July 2022

		Fall 2019		Summer 2019				M S D Warren Township		yes		September 2022

		Fall 2019						M S D Wayne Township		yes		July 2022

		yes						Maconaquah School Corp		yes		July 2022

		yes						Madison Consolidated Schools		yes		July 2022

				yes				Medora Community Schools

								Merrillville Community School Corporation 		yes		July 2022

		yes		Summer 2019				Milan Community Schools

		yes						Mill Creek Community Sch Corp		yes		July 2022

								Mississinewa Community School

		yes						Mitchell Community Schools		yes		July 2022

								Monroe County Community School Corp		yes		July 2022

								Monroe-Gregg School District 		yes		July 2022

								Mooresville County School Corporation		yes		July 2022

		yes						Mt Vernon Community Sch Corp		yes		July 2022

				Fall 2019 				New Castle School Corporation

		Fall 2019				Fall 2019 		New Albany Floyd County Consolidated		yes		July 2022

								Nineveh-Hensely-Jackson United School corporation 		yes		July 2022

		Fall 2019						Noblesville School Corp

		yes						North Adams Community Schools

		yes						North Adams Community Schools

		yes						North Central Parke Community School Corporation		yes		July 2022

								North Daviess Community Schools		yes		July 2022

		yes						North Gibson School Corp		yes		July 2022

								North Knox School Corporation		yes		July 2022

		yes						North Lawrence Com Schools

		yes		Fall 2019 				North Montgomery Com Sch Corp		yes		October 2022

								North Putnam Community Schools		yes		July 2022

								North Spencer County School Corporation 		yes		July 2022

		yes						North Vermillion Com Sch Corp		yes		July 2022

				Summer 2019				North White 

								Northeast Dubois County School Corporation		yes		July 2022

		Fall 2019		Fall 2019 				Northeast School Corp		yes		September 2022

				Summer 2019				Northeastern Wayne

								Northwest Allen County Schools 		yes		July 2022

				Summer 2019				Northwest Hendricks

		yes						Northwestern School Corp

								NW Indiana Special Education group		yes		July 2022

						Fall 2019		Old National Trail		yes

								Oregon-Davis School Corporation		yes		July 2022

				yes				Orleans Community Schools

		yes						Paris CUSD #4

		yes				Fall 2019		Paris-Union SD 95		yes

								Penn-Harris Madison School Corporation		yes		July 2022

		Fall 2019				Fall 2019		Perry Township Schools		yes		July 2022

		Fall 2019						Plainfield Community School Corp.		yes		July 2022

				Summer 2019				Portage Township Schools 

								Porter Township School Corporation 		yes		July 2022

								Rensselaer Central School Corporation 		yes		July 2022

		yes		Fall 2019 				Richland-Bean Blossom C S C		yes		July 2022

		yes						Richmond Community Schools

		Fall 2019						Robinson CUSD #2		yes		September 2022

		yes						Rush County Schools

		yes						Scott County School District 2

								School City of East Chicago School Corp		yes		July 2022

				Summer 2019				School City of Hammond

				Fall 2019 				School City of Hobart Schools 		yes		September 2022

								School City of Mishawaka School Corp		yes		July 2022

								School City of Whiting School Corporation 		yes		July 2022

								School Town of Munster School Corporation 		yes		July 2022

								Seymour Community Schools		yes		July 2022

								Sheridan Community Schools		yes		July 2022

								Shoals Community School Corporation 		yes		July 2022

								South Adams Schools		yes		July 2022

								South Harrison Community Schools		yes		July 2022

								South Henry School Corporation 		yes		July 2022

								South Knox School Corporation 		yes		July 2022

		yes						Shelbyville Central Schools

		yes						South Bend Community Sch Corp

		Fall 2019						South Gibson School Corporation		yes 		September 2022

				Fall 2019 				South Madison Community Schools 		yes 		September 2022

		yes						South Montgomery Com Sch Corp		yes		July 2022

		yes						South Newton School Corp

		yes						South Putnam Community Schools		yes		July 2022

		yes		Fall 2019 				South Vermillion Com Sch Corp		yes		September 2022

								South Ripley Commuity School Corporation 		yes		July 2022

		yes						Southeast Dubois Co Sch Corp		yes		July 2022

		Fall 2019		Fall 2019 				Southeast Fountain School Corp.		yes		September 2022

						yes		Sutheastern Special Education 		yes

		yes						Southern Hancock Co Com Sch		yes		July 2022

		Fall 2019						Southwest Parke Com Sch Corp		yes		July 2022

		Fall 2019						Southwest School Corp		yes		July 2022

								Southwestern Consolidated Schools Shelby County 		yes		July 2022

								Southwesern-Jefferson County Consolidated School Corporation 		yes		July 2022

		yes						Spencer-Owen Community Schools

				yes				Speedway Schools

				Fall 2019 				Sunman-Dearborn Community School Corporation 		yes		July 2022

				Yes				Switzerland County Schools		yes 		July 2022

		yes						Taylor Community School Corp		yes		July 2022

								Tippecanoe School Corporation 		yes		July 2022

								Tippecanoe Valley School Corporation 		yes		July 2022

								Tipton Community School Corporation 		yes		July 2022

						Fall 2019		Township High School District 211 (Schaumburg)		yes

		Fall 2019						Tri-Central Community Schools		yes		July 2022

		yes						Tri-Creek School Corp		yes		July 2022

						yes		Tuscaloosa City Schools		yes

								Twin Lakes School Corporation 		yes		July 2022

				Summer 2019				Union Township School Corporation 		yes		July 2022

		Fall 2019		Fall 2019				Valparaiso Community School Corp.		yes		July 2022

		Fall 2019		Fall 2019				Vigo County School Corp		yes		July 2022

		yes						Vincennes Catholic School Corporation

								Wabash City Schools 		yes		July 2022

		yes				yes		Warrick County School Corp		yes		July 2022

								Washington Community chools 		yes		July 2022

								Wes-Del Community Schools		yes		July 2022

								West Washingtin School Corporation 		yes		July 2022

		Fall 2019						West Lafayette Community School		yes		September 2022

						yes		West Lake School Corporation		yes

		yes						Western School Corp

		Fall 2019						Westfield-Washington Schools		yes		September 2022

								Western Boone County Community School District 		yes		July 2022

								White River Valley School District 		yes		July 2022

								Whitley County Consolidated Schools 		yes		July 2022

								Zionsville Community Schools 		yes		July 2022
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		2015-2016

		2016-2017

		2017-2018



		

		Avg SAT Reading 
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		Avg SAT 
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		Avg SAT Reading 
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		Avg SAT 
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SAT

Composite 

		Avg SAT Reading 

		Avg SAT Writing
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		Avg  

SAT

Composite



		Elementary Education 

		472

		467

		464

		936

		468

		460

		467

		934

		457

		426

		461

		918



		Art Education 

		453

		453
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2.5-2.99 GPA by licensure area. 



		 

		2015-2016

		2016-2017

		2017-2018



		MUSIC EDUCATION

		3

		5

		5



		Business Education

		1

		1

		0



		ELEMENTARY EDUCATION

		19

		17

		14



		MATHEMATICS TEACHING

		1

		0

		1



		PHYSICAL EDUCATION ALL-GRA

		2

		3

		1



		SOCIAL STUDIES EDUCATION

		3

		5

		2



		SPECIAL EDUCATION

		3

		0

		0



		ENGLISH TEACHING

		1

		1

		2



		ART EDUCATION ALL GRADE

		0

		1

		0



		Family Consumer Sci Educ

		0

		1

		0



		SCIENCE EDUCATION

		0

		1

		1



		MIDDLE SCHOOL MATH TEACH

		0

		0

		1
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Diverse Field Experience – Initial Programs 

ELED/ CIMT 200 – Early Childhood Education Center 

Elementary and secondary education candidates complete 10 hours at ISUs Early Childhood Education Center (ECE).  The ECE serves both children from the community and children from ISU faculty and staff.  Children come from a variety of socioeconomic statuses.  The current enrollment is 86 children.  Twenty two percent of those children come from families whose primary language is not English.  47.6% of the children are Caucasian, 25.5% African American, and 26.9% are other ethnicities.  



ELED 250 – Riley Elementary 

Elementary Education candidates complete early field experience at Riley Elementary located in Vigo County.  This is the first rural school that has been utilized. 



ELED 335

Education candidates complete 12 hours of field experience in a Kindergarten classroom at one of the following schools; Dixie Bee, Sugar Grow, and/or Benjamin Franklin Elementary Schools 



[bookmark: _GoBack]Student Teaching 

ELED 400 – Early Field Experience TOTAL– See the Diversity Demographics spreadsheet

ELED 451 – Student Teaching – See the Diversity Demographics spreadsheet 

CIMT 301 – Sarah Scott – See the Diversity Demographics spreadsheet

CIMT 400 – TH North, TH South – See the Diversity Demographics spreadsheet

CIMT 401 – Student Teaching  – See the Diversity Demographics spreadsheet
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School Diversity Info

		School District		School		School Address		American Indian		Hispanic 		Multiracial		Black		White		Asian		Pacific Islander 				Free/Reduced Lunch 		SPED Enrollment 		English Language Learners 

		Indianapolis Public Schools		Arsenal Technical High School		1500 E Michigan St Indianapolis, IN, 46201		0.0%		35.6%		4.2%		50.6%		9.0%		0.5%		0.0%		100.0%		68.9%		19.6%		20.6%		5462		0.5960

		Avon Community School Corp		Avon Intermediate School West		176 S SR 267 Avon, IN, 46123		0.2%		10.5%		6.1%		12.8%		65.2%		5.1%		0.1%		100.0%		32.9%		18.2%		3.7%

		Hanover Community School Corp		Ball Jane Elementary School		13313 Parrish St Cedar Lake, IN, 46303		0.0%		13.8%		3.7%		0.6%		80.9%		1.0%		0.0%		100.0%		31.4%		17.2%		3.0%		3781		0.8154

		Batesville Community Sch Corp		Batesville Intermediate School		707 W Columbus Ave Batesville, IN, 47006		0.2%		4.4%		2.7%		0.2%		90.8%		1.7%		0.0%		100.0%		30.8%		15.8%		1.9%

		North Lawrence Com Schools		Bedford Middle School		1501 'N' St Bedford, IN, 47421		0.0%		3.4%		4.1%		0.8%		90.9%		0.8%		0.0%		100.0%		59.9%		24.4%		0.0%		4905		0.9169

		Beech Grove City Schools		Beeah Grove HS		5330 Hornet Ave.   Beech Grove, IN  46107		0.0%		10.6%		7.6%		11.8%		69.1%		0.9%		0.0%		100.0%		57.8%		19.9%		3.2%

		M S D Lawrence Township		Belzer Middle School		7555 E 56th St Indianapolis, IN, 46226		0.3%		24.5%		7.4%		49.0%		17.9%		0.9%		0.0%		100.0%		72.5%		15.5%		10.5%		5277		0.6692

		MSD of Lawrene Township		Belzer MS		7555 E. 56th St.   Indianapolis, IN  46226		0.3%		24.5%		7.4%		49.0%		17.9%		0.9%		0.0%		100.0%		72.5%		15.5%		10.5%		5277		0.6692

		M S D Lawrence Township		Beverland Amy Elementary		11650 Fox Rd Indianapolis, IN, 46236		0.3%		6.8%		8.9%		30.5%		51.7%		2.0%		0.0%		100.0%		28.3%		11.4%		3.2%		5287		0.8212

		Lake Central School Corp		Bibich George Elementary Sch		14600 W 81st St Dyer, IN, 46311		0.6%		20.9%		3.3%		3.0%		70.9%		1.0%		0.2%		100.0%		21.1%		20.7%		2.6%		3839		0.7398

		Indianapolis Public Schools		Brandes Raymond F School 65		4065 Asbury St Indianapolis, IN, 46227		0.0%		25.5%		6.9%		22.1%		37.7%		7.8%		0.0%		100.0%		73.6%		14.7%		24.2%		5565		0.5974

		Southern Hancock Co Com Sch		Brandywine Elementary School		413 E 400 S Greenfield, IN, 46140		0.4%		3.0%		1.5%		1.1%		93.6%		0.0%		0.4%		100.0%		31.7%		22.3%		1.1%		2563		0.9472

		Clark-Pleasant Com School Corp		Break-O-Day Elementary Sch		900 Sawmill Rd New Whiteland, IN, 46184		0.0%		6.8%		4.7%		3.9%		82.6%		2.0%		0.0%		100.0%		57.8%		18.5%		2.9%

		Plainfield Community School Corp.		Brentwood Elementary		1630 Oliver Ave.    Plainfield, IN  46168		0.2%		6.0%		5.3%		4.3%		83.0%		1.2%		0.0%		100.0%		31.7%		15.4%		2.2%		2763		0.8729

		Hamilton Southeastern Schools		Brooks School Elementary		12451 Brooks School RdFishers, IN, 46037		0.1%		6.1%		6.4%		7.1%		72.6%		7.7%		0.0%		100.0%		14.2%		6.7%		6.8%		2466		0.7974

		Franklin County Com Sch Corp		Brookville Elementary School		10160 Oxford Pike Brookville, IN, 47012		0.0%		0.8%		4.0%		0.0%		94.6%		0.6%		0.0%		100.0%		53.0%		18.6%		0.4%

		Brownsburg Community Schools		Brown Elementary		340 S. Stadium Dr.   Brownsburg, IN  46112		0.0%		6.8%		6.1%		8.6%		77.0%		1.5%		0.0%		100.0%		21.3%		13.9%		4.5%

		M S D Perry Township		Bryan Mary Elementary Sch		4355 E Stop 11 Rd Indianapolis, IN, 46237		0.0%		7.4%		5.2%		4.7%		36.7%		46.0%		0.0%		100.0%		70.8%		14.3%		39.2%		5322		0.4144

		Westfield Washington Schools		Carey Ridge Elementary		16231 Carey Road   Westfield, IN  46074		0.0%		10.7%		3.4%		4.8%		78.4%		2.8%		0.0%		100.0%		17.80%		16.7%		8.0%		2494		0.8311

		Carmel Clay Schools		Carmel High School		520 E Main St Carmel, IN, 46032		0.0%		3.7%		6.0%		3.6%		73.4%		12.9%		0.4%		100.0%		9.3%		8.8%		1.9%

		Mill Creek Community Sch Corp		Cascade Senior High School		6565 S CR 200 W Clayton, IN, 46118		0.7%		1.9%		1.6%		0.0%		94.4%		1.2%		0.2%		100.0%		22.0%		12.3%		0.2%		2692		0.9443

		Center Grove Com Sch Corp		Center Grove Elem School		2455 S Morgantown Rd Greenwood, IN, 46143		0.0%		2.2%		2.7%		1.1%		88.2%		5.7%		0.1%		100.0%		9.6%		10.1%		2.3%

		Center Grove Com Sch Corp		Center Grove M S Central		4900 Stones Crossing Greenwood, IN, 46143		0.4%		4.6%		2.0%		2.6%		85.6%		4.8%		0.0%		100.0%		15.6%		11.7%		2.2%

		South Putnam Community Schools		Central Elementary School		1888 E US Hwy 40 Greencastle, IN, 46135		0.3%		4.5%		3.3%		0.6%		90.7%		0.0%		0.6%		100.0%		39.3%		17.1%		0.6%		7055		0.9129

		South Vermillion Com Sch Corp		Central Elementary School		208 S 9th St Clinton, IN, 47842		0.0%		4.1%		2.4%		0.3%		92.5%		0.7%		0.0%		100.0%		66.8%		18.2%		0.0%		8409		0.9281

		Kokomo School Corp		Central MS		303 E. Superior St.    Kokomo, IN  46901		0.4%		6.5%		14.8%		16.4%		60.1%		1.8%		0.0%		100.0%		55.8%		7.6%		1.3%		2955		0.7653

		Lake Central School Corp		Clark Hal E Middle School		8915 W 93 Ave Saint John, IN, 46373		0.6%		16.1%		2.5%		5.8%		74.0%		1.0%		0.0%		100.0%		18.8%		13.2%		1.5%		3838		0.7978

		Clark-Pleasant Com School Corp		Clark Pleasant Middle Sch		1354 Worthsville Rd Greenwood, IN, 46143		0.3%		5.3%		5.6%		4.2%		75.8%		8.6%		0.2%		100.0%		47.6%		14.7%		2.4%

		Clay Community Schools		Clay City Elementary		681 N. Lankford St.    Clay City, IN  47841		0.3%		3.2%		1.4%		0.0%		95.1%		0.0%		0.0%		100.0%		49.3%		24.2%		0.0%

		Clay Community Schools		Clay City Jr/Sr HS		601 N. Lankford St.   Clay City, IN  47841		0.8%		1.9%		0.5%		0.0%		96.5%		0.3%		0.0%		100.0%		36.7%		10.8%		0.3%

		Cloverdale Community Schools		Cloverdale Elementary School		311 E Logan Cloverdale, IN, 46120		0.0%		1.6%		3.8%		0.2%		94.4%		0.0%		0.0%		100.0%		69.1%		25.3%		0.0%

		Fayette County School Corp		Connersville Middle School		1900 Grand Ave Connersville, IN, 47331		0.3%		1.9%		2.7%		0.5%		94.0%		0.5%		0.0%		99.9%		59.0%		20.2%		0.0%

		Covington Community School Corp		Covington Elementary		1110 7th St.   Covington, IN  47932		0.0%		4.6%		3.1%		0.5%		91.6%		0.3%		0.0%		100.1%		38.9%		17.0%		0.8%

		Covington Community School Corp		Covington HS		1017 6th St.    Covington, IN  47932		0.0%		5.4%		2.5%		0.7%		91.1%		0.4%		0.0%		100.1%		31.8%		16.8%		0.4%

		Crawfordsville Com Schools		Crawfordsville Middle School		612 S Elm St Crawfordsville, IN, 47933		0.0%		15.2%		4.5%		2.0%		77.0%		1.3%		0.0%		100.0%		65.4%		24.5%		5.8%

		Crawfordsville Com Schools		Crawfordsville Sr High School		One Athenian Dr Crawfordsville, IN, 47933		0.4%		17.9%		2.9%		1.4%		75.9%		1.4%		0.0%		99.9%		56.4%		21.7%		4.6%

		Carmel Clay Schools		Creekside Middle School		3525 W 126th St Carmel, IN, 46032		0.2%		1.6%		6.9%		4.3%		63.9%		23.1%		0.0%		100.0%		3.8%		9.3%		1.2%

		M S D Warren Township		Creston Middle School		10925 E Prospect St Indianapolis, IN, 46239		0.3%		14.5%		9.9%		57.2%		17.4%		0.3%		0.3%		100.0%		78.9%		16.6%		4.0%		5364		0.7467

		Fort Wayne Community School		Croninger Elementary		6700 Trier Road    Fort Wayne, IN  46815		0.3%		4.6%		6.7%		13.9%		71.7%		2.8%		0.0%		100.0%		25.5%		9.6%		1.7%

		Vigo County School Corp		Davis Park Elementary School		310 S 18th St Terre Haute, IN, 47807		0.0%		5.0%		18.3%		12.4%		64.4%		0.0%		0.0%		100.0%		83.3%		16.7%		0.6%		8505		0.7678

		Vigo County School Corp		Deming Elementary School		1750 8th Ave Terre Haute, IN, 47804		0.0%		2.1%		10.2%		9.5%		78.2%		0.0%		0.0%		100.0%		87.4%		26.7%		0.7%		8509		0.8772

		Kankakee Valley School Corp		DeMotte Elemetary School		PO Box 340 - 1000 S Halleck DeMotte, IN, 46310		0.1%		16.2%		1.5%		0.4%		81.1%		0.6%		0.0%		100.0%		43.5%		15.5%		7.3%		3184		0.8158

		Madison Consolidated Schools		Deputy Elementary School		14350 W Mulberry Deputy, IN, 47230		0.0%		0.9%		0.9%		0.0%		98.3%		0.0%		0.0%		100.0%		72.2%		18.3%		0.0%		3301		0.9826

		Vigo County School Corp		DeVaney Adelaide Elem Sch		1011 S Brown Terre Haute, IN, 47803		0.4%		4.3%		13.2%		6.4%		75.1%		0.6%		0.0%		100.0%		49.0%		15.1%		1.3%		8510		0.8145

		Vigo County School Corp		Dixie Bee Elemenentary		1655 E. Jessica Dr.   Terre Haute, IN  47802		0.0%		4.5%		7.2%		3.4%		75.7%		8.7%		0.5%		100.0%		32.9%		8.7%		7.5%		8511		0.7910

		Dugger Union Community School Corporation		Dugger Union Community School		7356 E. County Road 50 S., Dugger, IN, 47848		0.5%		3.2%		1.0%		0.0%		95.1%		0.2%		0.0%		100.0%		62.9%		17.7%		0.0%

		Eastern Howard School Corp		Eastern Jr & Sr High School		421 S Harrison St Greentown, IN, 46936		0.4%		3.4%		3.2%		0.9%		90.9%		1.1%		0.0%		99.9%		30.8%		11.3%		0.4%

		M S D Warren Township		Eastridge Elementary School		10930 E 10th St Indianapolis, IN, 46229		0.0%		15.8%		12.9%		51.3%		19.1%		0.7%		0.2%		100.0%		79.1%		15.5%		14.6%		5369		0.7035

		Richland-Bean Blossom C S C		Edgewood High School		601 S Edgewood Dr Ellettsville, IN, 47429		0.1%		2.9%		4.5%		0.5%		90.7%		1.0%		0.3%		100.0%		32.7%		14.8%		0.3%		6146		0.9123

		Vigo County School Corp		Farrington Grove Elementary		1826 S. 6th St.    Terre Haute, IN  47803		0.0%		4.3%		13.1%		15.6%		66.1%		0.9%		0.0%		100.0%		75.8%		20.1%		2.5%		8517		0.8167

		Hamilton Southeastern Schools		Fishers Junior High School		13257 Cumberland Rd Fishers, IN, 46038		0.5%		7.0%		5.2%		11.2%		69.0%		7.1%		0.1%		100.0%		23.5%		11.1%		1.5%		2476		0.8018

		Valparaiso Community School Corp.		Flint lake Elementary		4106 N. Calumet Ave.   Valparaiso, IN  46383		0.0%		11.8%		5.3%		9.6%		72.2%		1.1%		0.0%		100.0%		44.2%		15.8%		5.3%		6893		0.8184

		Clay Community Schools		Forest Park Elementary School		800 S Alabama St Brazil, IN, 47834		0.0%		4.6%		2.5%		0.4%		91.8%		0.7%		0.0%		100.0%		67.7%		46.5%		0.7%

		Southeast Dubois Co Sch Corp		Forest Park Jr-Sr High Sch		1440 Michigan St Ferdinand, IN, 47532		0.2%		3.8%		1.7%		0.3%		93.2%		0.7%		0.0%		100.0%		19.9%		8.9%		0.2%		1583		0.9353

		Mt Vernon Community Sch Corp		Fortville Elementary School		2414 N. 200 W., Fortville, IN, 46040		0.2%		4.2%		5.0%		1.7%		88.1%		0.9%		0.0%		100.0%		26.6%		15.2%		0.8%		2558		0.8977

		Franklin Community School Corp		Franklin Community High Sch		2600 Cumberland Dr Franklin, IN, 46131		0.0%		5.3%		3.6%		1.3%		87.7%		1.9%		0.1%		99.9%		35.2%		16.6%		1.1%

		Franklin Community School Corp		Franklin Community Middle School		625 Grizzly Cub Dr Franklin, IN, 46131		0.1%		4.4%		3.9%		3.0%		87.1%		1.3%		0.1%		99.9%		41.5%		14.9%		0.5%

		Vigo County School Corp		Franklin Elementary		1600 Dr. Iverson C. Bell Lane   Terre Haute, IN  47807		0.0%		8.9%		16.7%		13.7%		60.4%		0.0%		0.3%		100.0%		81.3%		25.3%		2.4%		8533		0.7411

		Franklin Township Community School		Franklin Township MS West		7620 Edgewood Ave.   Indianapolis, IN  46239		0.0%		6.7%		6.1%		3.8%		75.3%		8.2%		0.0%		100.1%		43.4%		17.7%		2.9%

		Vigo County School Corp		Fuqua Blanche E Elem Sch		1111 Wheeler Ave Terre Haute, IN, 47802		0.0%		8.3%		13.7%		7.1%		70.1%		0.9%		0.0%		100.0%		65.8%		25.1%		5.4%		8537		0.7721

		M S D Decatur Township		Gold Academy		5650 Mann Rd Indianapolis, IN, 46221		0.3%		11.3%		6.1%		13.4%		68.6%		0.2%		0.2%		100.0%		71.4%		14.3%		6.2%		5178		0.8199

		Spencer-Owen Community Schools		Gosport Elementary School		PO Box 159 Gosport, IN, 47433		0.0%		0.0%		5.4%		0.6%		94.0%		0.0%		0.0%		100.0%		70.1%		21.6%		0.0%		6605		0.9461

		M S D Warren Township		Grassy Creek Elementary Sch		10330 E Prospect St Indianapolis, IN, 46239		0.0%		10.3%		9.6%		51.2%		28.2%		0.7%		0.0%		100.0%		69.1%		11.0%		8.7%		5373		0.7942

		Greencastle Community School Corp		Greencastle MS		400 Percy L Julian Dr.    Greencastle, IN  46135		0.0%		2.0%		4.6%		0.8%		90.8%		1.8%		0.0%		100.0%		45.2%		15.1%		0.8%		SCHOOL ID		Unique ID for Vlookup

		Greensburg Community Schools		Greensburg Community H S		1000 E Central Ave Greensburg, IN, 47240		0.1%		4.1%		3.3%		0.1%		91.4%		0.7%		0.3%		100.0%		42.2%		13.4%		0.8%		1268		0.9155

		Greensburg Community Schools		Greensburg Elementary Sch		900 N Big Blue Ave Greensburg, IN, 47240		0.2%		3.9%		3.0%		0.5%		91.6%		0.6%		0.1%		100.0%		59.5%		19.2%		1.0%		1270		0.9212

		Lake Central School Corp		Grimmer Michael Middle School		225 W 77th Ave Schererville, IN, 46375		0.1%		16.6%		3.4%		9.2%		68.0%		2.6%		0.0%		100.0%		28.5%		12.3%		1.9%		3831		0.7728

		Hanover Community School Corp		Hanover Central High Sch		10120 W 133rd St Cedar Lake, IN, 46303		0.3%		11.3%		3.7%		1.8%		81.5%		1.4%		0.0%		100.0%		20.2%		11.7%		0.3%		3785		0.8336

		Hanover Community School Corp.		Hanover Central MS		10631 W. 141st St.   Cedar lake, IN   46303		0.7%		13.8%		5.2%		3.4%		76.0%		1.0%		0.0%		100.0%		24.0%		10.4%		0.4%		3784		0.7943

		Lebanon Community School Corp.		Harney Elementary		1500 N. Garfield St.   Lebanon, IN  46052		0.0%		8.1%		2.6%		0.6%		88.7%		0.0%		0.0%		100.0%		50.3%		22.2%		2.1%		565		0.8934

		Hamilton Southeastern Schools		Harrison Parkway Elem School		14135 Harrison Pky Fishers, IN, 46038		0.0%		8.6%		8.4%		7.9%		70.9%		4.2%		0.0%		100.0%		27.0%		8.9%		6.0%		2481		0.7881

		M S D Warren Township		Hawthorne Elementary School		8301 Rawles Ave Indianapolis, IN, 46219		0.3%		17.0%		7.8%		39.5%		35.3%		0.3%		0.0%		100.0%		82.3%		9.5%		13.5%		5370		0.7475

		New Albany Floyd County School Corp		Hazelwood Middle School		1021 Hazelwood Ave.    New Albany, IN  47150		0.4%		7.2%		9.7%		16.4%		66.0%		0.2%		0.0%		100.0%		74.9%		28.7%		0.5%		1933		0.8242

		M S D Boone Township		Hebron Elementary School		307 S Main St Hebron, IN, 46341		0.2%		12.4%		2.1%		3.4%		81.3%		0.6%		0.0%		100.0%		40.3%		17.7%		0.2%		6815		0.8466

		Lake Central School Corp		Homan Elementary School		210 E Joliet Schererville, IN, 46375		0.0%		21.3%		3.8%		8.9%		63.1%		2.4%		0.6%		100.0%		33.1%		17.0%		5.1%		4349		0.7194

		Vigo County School Corp		Honey Creek Middle School		6601 S Carlisle St Terre Haute, IN, 47802		0.1%		3.1%		6.6%		2.7%		82.0%		5.3%		0.0%		100.0%		34.80%		16.6%		2.0%		8445		0.8475

		Vigo County School Corp		Hoosier Prairie Elementary School		2800 W Harlan Dr Terre Haute, IN, 47802		0.0%		4.1%		1.8%		0.9%		92.1%		0.3%		0.9%		100.0%		46.40%		20.9%		0.0%		8543		0.9294

		Northwestern School Corp		Howard Elementary School		3526 N 300 E Kokomo, IN, 46901		0.0%		1.9%		7.6%		2.7%		87.5%		0.4%		0.0%		100.0%		49.4%		16.7%		0.8%		2905		0.9011

		Clay Community Schools		Jackson Township Elementary		1860 E. County Road 600 N.   Brazil, IN  47834		0.0%		0.0%		1.9%		0.0%		96.2%		1.5%		0.4%		100.0%		36.7%		21.6%		0.4%

		Greater Clark County Schools		Jefferson Thomas Elem Sch		2710 Hamburg Pike Jeffersonville, IN, 47130		0.3%		7.0%		11.7%		10.6%		68.8%		1.6%		0.0%		100.0%		45.2%		22.3%		2.6%

		LaPorte Community School Corp		Kesling Middle School		306 E 18th St LaPorte, IN, 46350		0.1%		15.8%		5.9%		2.9%		74.9%		0.4%		0.0%		100.0%		61.1%		15.0%		1.5%		4717		0.7773

		Kokomo-Center Twp Con Sch Corp		Kokomo High School		2501 S Berkley Kokomo, IN, 46902		0.4%		6.6%		9.5%		16.1%		64.8%		2.6%		0.0%		100.0%		48.7%		16.4%		3.3%		3013		0.8087

		Lake Central School Corp		Lake Central High School		8400 Wicker Ave Saint John, IN, 46373		0.6%		14.7%		2.9%		7.1%		71.4%		3.3%		0.0%		100.0%		21.1%		13.9%		2.1%		3833		0.7850

		Franklin County Com Sch Corp		Laurel School		PO Box 322 - 13246 SR 121 Laurel, IN, 47024		0.0%		0.4%		3.2%		0.0%		96.5%		0.0%		0.0%		100.1%		76.5%		18.6%		0.0%

		M S D Lawrence Township		Lawrence Central High School		7300 E 56th St Indianapolis, IN, 46226		0.0%		20.5%		6.2%		53.0%		19.3%		0.9%		0.1%		100.0%		63.7%		16.0%		9.7%		5275		0.7225

		Fort Wayne Community Schools		Levan R. Scott Academy		950 E. Fairfax Ave., Fort Wayne, IN, 46806		0.0%		21.0%		7.0%		44.8%		5.2%		22.0%		0.0%		100.0%		82.9%		15.8%		31.1%

		Scott County School District 2		Lexington Elementary School		PO Box 210 Lexington, IN, 47138		0.0%		4.3%		2.1%		0.0%		93.6%		0.0%		0.0%		100.0%		58.0%		16.5%		0.0%		7637		0.9362

		Hanover Community School Corp		Lincoln Elementary School		12245 W 109th Ave Cedar Lake, IN, 46303		0.0%		18.2%		3.5%		3.8%		74.1%		0.4%		0.0%		100.0%		10.2%		11.1%		2.9%		3782		0.7783

		Linton-Stockton School Corp		Linton-Stockton Elementary		900 4th St NE Linton, IN, 47441		0.0%		2.9%		1.2%		0.0%		95.1%		0.8%		0.0%		100.0%		49.5%		9.3%		0.6%		2441		0.9511

		Logansport Community School Corp		Logansport Community High School		1 Berry Ln, Logansport IN 46947		0.3%		42.8%		2.5%		1.3%		50.0%		3.1%		0.0%		100.0%		54.2%		11.5%		20.1%				0.5130

		Loogootee Community Sch Corp		Loogootee Jr/Sr High School		201 Brooks Ave Loogootee, IN, 47553		0.3%		1.4%		2.1%		0.0%		94.8%		1.4%		0.0%		100.0%		36.8%		16.3%		3.1%		6003		0.9479

		Vigo County School Corp		Lost Creek Elementary		6701 E. Wabash    Terre Haute, IN  47803		0.1%		2.6%		3.1%		1.0%		92.3%		0.6%		0.3%		100.0%		42.40%		15.3%		1.4%		8549		0.9329

		Tri-Creek School Corp		Lowell Middle School		200 W Oakley Ave Lowell, IN, 46356		0.0%		11.6%		1.6%		1.0%		85.7%		0.1%		0.0%		100.0%		28.8%		22.3%		5.8%		3452		0.8667

		Tri-Creek School Corp		Lowell Senior High School		2051 E Commercial Ave Lowell, IN, 46356		0.3%		8.6%		2.1%		0.8%		87.9%		0.4%		0.0%		100.0%		25.5%		14.1%		1.0%		3865		0.8874

		Maconaquah School Corp		Maconaquah Middle School		594 E 800 S Bunker Hill, IN, 46914		0.4%		5.8%		6.6%		1.3%		85.2%		0.7%		0.0%		100.0%		59.2%		19.1%		0.9%		6033		0.8652

		Avon Community School Corp		Maple Elementary Sch		7237 E US Hwy 36 Avon, IN, 46123		0.0%		12.3%		10.7%		17.5%		51.9%		7.6%		0.0%		100.0%		46.2%		23.8%		11.5%

		Center Grove Com Sch Corp		Maple Grove Elementary Sch		3623 W Whiteland Rd Bargersville, IN, 46106		0.0%		3.9%		3.4%		2.5%		85.7%		4.4%		0.1%		100.0%		18.9%		11.6%		1.4%

		Spencer-Owen Community Schools		McCormick's Creek Elem Sch		1601 Flatwoods Rd Spencer, IN, 47460		1.0%		2.3%		3.1%		0.5%		92.7%		0.3%		0.0%		100.0%		53.0%		23.1%		0.3%		6619		0.9325

		Vigo County School Corp		Meadows Elementary School		55 S Brown Ave Terre Haute, IN, 47803		0.3%		6.9%		8.5%		9.4%		74.8%		0.0%		0.0%		100.0%		72.60%		22.3%		2.5%		8561		0.8428

		Clay Community Schools		Meridian Street Elem School		410 N Meridian Brazil, IN, 47834		0.7%		5.0%		4.3%		1.1%		88.2%		0.7%		0.0%		100.0%		68.9%		23.6%		0.4%

		Milan Community Schools		Milan Elementary School		418 E Carr St Milan, IN, 47031		0.0%		0.5%		1.3%		0.0%		97.6%		0.5%		0.0%		100.0%		55.8%		21.4%		0.0%		7209		0.9762

		Mt Vernon Community Sch Corp		Mt Vernon High School		8112 N 200 W Fortville, IN, 46040		0.2%		4.3%		4.8%		7.9%		80.6%		2.1%		0.0%		100.0%		22.4%		11.9%		1.4%		2569		0.8858

		Mt Vernon Community Sch Corp		Mt Vernon Middle School		1862 W SR 234 Fortville, IN, 46040		0.1%		4.9%		5.8%		9.4%		78.8%		1.0%		0.0%		100.0%		26.6%		14.4%		0.7%		2559		0.8822

		New Albany-Floyd Co Con Sch		New Albany Senior High School		1020 Vincennes St New Albany, IN, 47150		0.3%		7.6%		9.7%		14.8%		65.7%		1.9%		0.0%		100.0%		56.3%		19.6%		2.8%		1925		0.8058

		Warrick County School Corp		Newburgh Elementary School		306 State St Newburgh, IN, 47630		0.2%		3.0%		4.9%		2.3%		85.0%		4.7%		0.0%		100.0%		27.30%		20.2%		1.9%		8817		0.8732

		Noblesville Schools		Noblesville High School		18111 Cumberland Rd Noblesville, IN, 46060		0.1%		5.6%		3.1%		3.1%		85.6%		2.4%		0.1%		100.0%		20.7%		14.1%		1.9%		2517		0.8877

		Northeast School Corp		North Central High School		910 E CR 975 N Farmersburg, IN, 47850		0.0%		1.1%		2.6%		0.7%		95.5%		0.0%		0.0%		100.0%		49.1%		14.9%		0.0%		7917		0.9628

		Clay Community Schools		North Clay Middle School		3450 W SR 340, Brazil, IN, 47834		0.1%		2.2%		2.4%		0.6%		94.5%		0.2%		0.0%		100.0%		59.0%		18.5%		0.1%

		M S D North Posey Co Schools		North Elementary School		63 W Fletchall Ave Poseyville, IN, 47633		0.0%		2.4%		4.3%		0.5%		92.4%		0.5%		0.0%		100.0%		41.1%		22.3%		0.2%		6985		0.9287

		North Vermillion Com Sch Corp		North Vermillion Elem Sch		5585 N Falcon Dr Cayuga, IN, 47928		0.8%		2.0%		3.3%		0.0%		93.5%		0.3%		0.3%		100.0%		55.6%		15.3%		0.5%		8403		0.9348

		Northeast School Corp.		Northeast North Elementary		417 W. Main St.    Farmersburg, IN  47850		0.0%		1.8%		0.9%		0.0%		97.3%		0.0%		0.0%		100.0%		61.5%		32.1%		1.4%		3289		0.9729

		North Montgomery Com Sch Corp		Northridge Middle School		482 W 580 N Crawfordsville, IN, 47933		0.2%		4.7%		2.5%		0.0%		91.3%		1.2%		0.0%		100.0%		40.7%		24.1%		0.7%		6244		0.9132

		Mississinewa Community School		Northview Elementary School		725 E North 'H' St Gas City, IN, 46933		0.0%		5.6%		6.9%		2.2%		84.6%		0.8%		0.0%		100.0%		67.9%		19.8%		1.2%		2346		0.8673

		Clay Community Schools		Northview High School		1 W Knight Dr Brazil, IN, 47834		0.0%		2.0%		1.9%		0.4%		95.3%		0.4%		0.0%		100.0%		50.4%		16.9%		0.1%

		North Adams Community Schools		Northwest/Bellmont Elementary		1109 Dayton St Decatur, IN, 46733				9.2%		6.4%		4.1%		79.3%		0.8%		0.3%				62.6%		18.3%		0.5%				0.8340

		Westfield Washington Schools		Oak Trace Elementary		16504 Oak Ridge Road   Westfield, IN  46074		0.2%		2.2%		5.3%		2.7%		87.7%		1.9%		0.0%		100.0%		56%		18.7%		0.5%		2496		0.9046

		Vigo County School Corp		Otter Creeek MS		4801 Lafayette Ave.   Terre Haute, IN  47805		0.1%		2.5%		7.1%		1.4%		88.8%		0.1%		0.0%		100.0%		57.90%		25.5%		0.0%		8477		0.9016

		Vigo County School Corp		Ouabache Elementary School		501 Maple Ave Terre Haute, IN, 47804		0.0%		3.2%		13.7%		4.1%		78.9%		0.0%		0.0%		100.0%		62.50%		18.1%		0.3%		8575		0.8304

		Spencer-Owen Community Schools		Owen Valley Community HS		622 W SR 46 Spencer, IN, 47460		0.5%		0.8%		2.3%		0.5%		94.3%		1.6%		0.0%		100.0%		44.7%		16.5%		0.4%		6613		0.9481

		South Gibson School Corporation		Owensville Community School		6569 S. State Road 65     Owensville, IN  47665		0.0%		2.1%		3.5%		0.7%		93.1%		0.7%		0.0%		100.0%		33.6%		23.4%		1.9%		2241		0.9375

		North Central Parke Community School Corporation		Parke Heritage High School		506 Beadle St Rockville, IN, 47872		0.0%		0.9%		3.3%		0.0%		95.2%		0.6%		0.0%		100.0%		52.4%		22.3%		0.3%		6654		0.9524

		North Central Parke Community School Corporation		Parke Heritage Middle School		1497 E SR 47 Marshall, IN, 47859		0.0%		2.7%		3.5%		0.4%		93.5%		0.0%		0.0%		100.0%		56.9%		17.3%		0.0%		6652		0.9385

		Spencer-Owen Community Schools		Patricksburg Elementary Sch		PO Box 212 Patricksburg, IN, 47455		0.0%		0.8%		4.0%		0.0%		95.2%		0.0%		0.0%		100.0%		73.6%		25.6%		0.0%		1045		0.9520

		Lake Central Scjhool Corp.		Peifer Elementary		1824 Cline Ave    Schererville, IN  46375		0.0%		20.9%		4.4%		7.4%		65.3%		1.9%		0.0%		100.0%		19.0%		9.0%		13.6%		2468		0.7273

		M S D Perry Township		Perry Meridian Middle School		202 W Meridian School Rd Indianapolis, IN, 46217		0.0%		13.0%		5.5%		8.1%		51.4%		21.9%		0.0%		100.0%		64.6%		14.4%		13.1%		5319		0.5954

		M S D Pike Township		Pike High School		5401 W 71st St Indianapolis, IN, 46268		0.0%		24.2%		5.3%		59.9%		8.3%		2.3%		0.0%		100.0%		65.9%		14.0%		12.8%		5353		0.6822

		MSD of Pike Township		Pike HS		5401 W. 71st St.   Indianapolis, IN  46268		0.0%		24.2%		5.3%		59.9%		8.3%		2.3%		0.0%		100.0%		65.9%		14.0%		12.8%		5353		0.6822

		Avon Community School Corp.		Pine Tree Elementary		7866 E. 100 S.   Avon, IN  46123		0.0%		12.3%		7.7%		12.9%		63.5%		3.6%		0.0%		100.0%		40.7%		19.5%		11.4%

		Plainfield Community Sch Corp		Plainfield High School		1 Red Pride Drive , Plainfield, IN, 46168		0.1%		4.8%		3.5%		3.5%		84.8%		3.3%		0.1%		100.0%		23.4%		12.4%		1.4%		2749		0.8832

		Plainfield Community School Corp.		Plainfield HS		One Red Pride Dr.   Plainfield, IN  46168		0.1%		4.8%		3.5%		3.5%		84.8%		3.3%		0.1%		100.0%		23.4%		12.4%		1.4%		2749		0.8832

		Clark-Pleasant Com School Corp		Pleasant Crossing Elem		3030 N 125 W Whiteland, IN, 46184		0.1%		9.2%		5.9%		3.0%		77.4%		4.4%		0.0%		100.0%		53.2%		14.9%		5.2%

		MSD of Warren Township		Pleasant Run Elementary		1800 N. Franklin Road   Indianapolis, IN  46129		0.4%		29.0%		8.4%		47.3%		14.3%		0.6%		0.0%		100.0%		88.5%		11.3%		27.3%		5386		0.6164

		North Gibson School Corp		Princeton Comm High Sch		1108 N Embree St Princeton, IN, 47670		0.0%		3.2%		9.7%		2.9%		82.7%		1.5%		0.0%		100.0%		44.2%		11.3%		3.4%		695		0.8560

		North Gibson School Corp		Princeton Community Middle		410 E State St Princeton, IN, 47670		0.2%		3.6%		8.4%		4.0%		82.2%		1.4%		0.2%		100.0%		52.7%		26.4%		1.0%		2225		0.8623

		Noblesville School Corp		Promise Road Elementary		14975 Promise Road    Noblesville, IN  46060		0.3%		10.3%		2.3%		8.1%		71.9%		7.0%		0.1%		100.0%		27.3%		12.7%		8.9%		2539		0.8000

		South Vermillion Com Sch Corp		Pyle Ernie Elementary School		72 E 1100 S Clinton, IN, 47842		0.5%		0.5%		1.9%		0.0%		97.2%		0.0%		0.0%		100.0%		65.9%		12.8%		0.0%		8431		0.9716

		Brownsburg Community Schools		Reagan Elementary School		4845 Bulldog Way     Brownsburg, IN.  46123		0.0%		6.7%		7.2%		13.7%		68.6%		3.8%		0.0%		100.0%		25.1%		8.8%		4.3%

		Richmond Community Schools		Richmond High School		380 Hub Etchison Pky Richmond, IN, 47374		0.1%		8.5%		12.6%		9.1%		68.0%		1.8%		0.0%		100.0%		66.6%		19.4%		2.5%		8993		0.7711

		LaPorte Community School Corp		Riley Elementary School		516 Weller Ave LaPorte, IN, 46350		0.0%		10.8%		9.5%		6.3%		72.6%		0.8%		0.0%		100.0%		65.1%		18.1%		4.0%		4767		0.7889

		Vigo County School Corp		Riley Elementary School		PO Box 127 - 6050 S Canal Riley, IN, 47871		0.0%		2.6%		2.6%		0.3%		94.2%		0.3%		0.0%		100.0%		30.40%		18.6%		0.3%		8593		0.9449

		Vigo County School Corp		Rio Grande Elementary		5555 E. Rio Grande Ave.    Terre Haute, IN  47805		0.2%		1.6%		4.5%		0.4%		93.3%		0.0%		0.0%		100.0%		41.70%		19.6%		0.4%		8525		0.9372

		Southwest Parke Community Schools		Riverton Parke Jr/Sr		4907 S. Coxville Road   Montezuma, IN  47862		0.2%		3.1%		0.4%		0.4%		95.6%		0.0%		0.2%		100.0%		53.8%		21.3%		0.0%		6627		0.9600

		Bartholomew Consolidated		Rockcreek Elementary		13000 E. 200 S.   Columbus, IN  47201		0.0%		4.0%		2.7%		0.8%		91.9%		0.3%		0.3%		100.0%		40.9%		9.7%		0.8%

		Southwest Parke Com Sch Corp		Rosedale Elementary School		613 E Central Rosedale, IN, 47874		0.6%		0.6%		0.9%		0.3%		97.4%		0.0%		0.3%		100.0%		47.9%		24.7%		0.0%		1543		0.9765

		Rush County Schools		Rushville Consolidated High Sch		1201 Lions Path Rushville, IN, 46173		0.3%		2.9%		2.0%		0.9%		93.5%		0.3%		0.1%		100.0%		45.8%		11.9%		1.3%		7285		0.9440

		Madison Consolidated Schools		Rykers' Ridge Elementary Sch		2485 N Rykers' Ridge Rd Madison, IN, 47250		0.0%		1.7%		5.6%		0.6%		92.2%		0.0%		0.0%		100.0%		61.5%		12.3%		0.0%		3321		0.9274

		Vigo County School Corp		Sarah Scott MS		1000 Grant St.   Terre Haute, IN  47802		0.2%		8.1%		11.0%		16.3%		64.4%		0.0%		0.0%		100.0%		77.20%		26.1%		1.4%		8481		0.8062

		Jennings Coun ty School Corp		Scipio Elementary		6320 N. State Highway 7   Scipio, IN  47273		0.0%		3.2%		2.2%		0.0%		94.6%		0.0%		0.0%		100.0%		60.4%		22.5%		0.3%		3357		0.9462

		Scott County School District 2		Scottsburg Elem School		49 N Hyland St Scottsburg, IN, 47170		0.0%		4.6%		2.6%		1.1%		91.4%		0.0%		0.2%		100.0%		64.8%		22.0%		2.0%		7649		0.9251

		MSD of Warren County		Seeger Jr/SR HS		1222 S. State Road 163     West Lebanon, IN  47991		0.0%		3.8%		0.7%		0.2%		94.4%		0.5%		0.3%		100.0%		33.1%		17.9%		0.5%		8737		0.9460

		M S D Shakamak Schools		Shakamak Elementary School		RR 2 Box 42 Jasonville, IN, 47438		0.0%		2.0%		1.8%		0.3%		95.9%		0.0%		0.0%		100.0%		59.8%		14.5%		0.0%		2449		0.9618

		Shelbyville Central Schools		Shelbyville Middle School		1200 W McKay Rd Shelbyville, IN, 46176		0.1%		17.3%		4.7%		1.5%		75.1%		1.4%		0.0%		100.0%		56.4%		13.8%		5.5%		7721		0.7653

		Shelbyville Central Schools		Shelbyville Sr High Sch		2003 S Miller St Shelbyville, IN, 46176		0.3%		12.5%		3.5%		2.1%		79.9%		1.6%		0.1%		100.0%		48.9%		14.7%		4.0%		7717		0.8204

		New Albany Floyd County Consolidated		Slate Run Elementary		3600 Kamer Miller Road    New Albany, IN  47150		0.0%		3.7%		16.6%		13.6%		65.8%		0.3%		0.0%		100.0%		67.5%		26.4%		0.7%		1943		0.7932

		M S D Martinsville Schools		Smith Charles L Elem School		1359 E Columbus St Martinsville, IN, 46151		0.0%		1.8%		4.4%		0.3%		93.5%		0.0%		0.0%		100.0%		64.8%		16.7%		0.0%		6349		0.9373

		Bartholomew Con School Corp		Smith L F Elementary		4505 Waycross Dr Columbus, IN, 47203		0.0%		12.3%		7.9%		5.0%		69.4%		5.4%		0.0%		100.0%		63.4%		17.1%		8.2%

		North Montgomery Com Sch Corp		Sommer Lester B Elem Sch		3794 W US 136 Crawfordsville, IN, 47933		0.7%		11.2%		2.0%		0.3%		85.7%		0.0%		0.0%		100.0%		44.6%		20.8%		7.1%		6243		0.8605

		Decatur County Com Schools		South Decatur Elementary Sch		9302 S CR 420 W Greensburg, IN, 47240		0.2%		3.4%		1.3%		0.0%		95.1%		0.0%		0.0%		100.0%		59.1%		23.2%		1.3%

		Decatur County Com Schools		South Decatur Jr-Sr High Sch		8885 S SR 3 Greensburg, IN, 47240		0.0%		2.6%		1.3%		0.2%		95.9%		0.0%		0.0%		100.0%		50.1%		22.2%		0.4%

		M S D Martinsville Schools		South Elementary Sch		500 E Mahalasville Rd Martinsville, IN, 46151		0.0%		3.3%		3.3%		1.5%		91.9%		0.0%		0.0%		100.0%		59.0%		29.2%		1.1%		6344		0.9336

		South Newton School Corp		South Newton Elementary Sch		13188 S 50 E Kentland, IN, 47951		0.0%		11.3%		1.0%		0.2%		87.0%		0.0%		0.5%		100.0%		65.4%		18.5%		5.5%		6431		0.8726

		South Vermillion Com Sch Corp		South Vermillion High School		770 W Wildcat Dr , Clinton, IN, 47842		0.0%		2.4%		2.2%		0.4%		94.9%		0.0%		0.2%		100.0%		47.6%		17.7%		0.0%		8432		0.9522

		South Vermillion Com Sch Corp		South Vermillion Middle Sch		950 W Wildcat Dr , Clinton, IN, 47842		0.0%		1.8%		2.8%		0.0%		95.4%		0.0%		0.0%		100.0%		53.1%		19.5%		0.0%		8434		0.9538

		Southeast Fountain School Corp.		Southeast Fountain Elementary		780 E. US Highway 136    Veedersburg, IN  47987		0.2%		6.6%		1.9%		0.2%		90.9%		0.0%		0.2%		100.0%		53.7%		16.0%		3.1%		2021		0.9111

		M S D Perry Township		Southport Middle School		5715 S Keystone Indianapolis, IN, 46227		0.0%		20.1%		6.5%		7.2%		47.1%		18.9%		0.1%		100.0%		75.6%		14.1%		15.2%		5315		0.5435

		Southwestern-Jefferson Co Con		Southwestern Middle/Sr High		167 S Main Cross St Hanover, IN, 47243		0.0%		6.8%		2.7%		0.7%		88.9%		0.7%		0.3%		100.0%		55.7%		15.5%		1.4%		3343		0.8953

		School Town of Speedway		Speedway Senior High School		5357 W 25th St, Speedway IN 46224		0.2%		14.9%		3.4%		22.9%		52.5%		6.1%		0.0%		100.0%		57.8%		14.5%		12.0%				0.7540

		Spencer-Owen Community Schools		Spencer Elementary School		151 Hillside Ave Spencer, IN, 47460		0.0%		1.9%		3.4%		0.9%		93.0%		0.9%		0.0%		100.0%		53.6%		28.1%		0.4%		6617		0.9383

		Clay Community Schools		Staunton Elementary School		6990 N CR 425 W Brazil, IN, 47834		0.3%		1.3%		3.4%		0.0%		94.7%		0.0%		0.3%		100.0%		54.2%		18.2%		0.0%

		Vigo County School Corp		Sugar Creek Cons Elem Sch		4226 W Old US 40 West Terre Haute, IN, 47885		0.0%		1.2%		2.2%		0.0%		96.6%		0.0%		0.0%		100.0%		48.90%		19.3%		0.0%		8497		0.9657

		Vigo County School Corp		Sugar Grove Elementary School		2800 Wallace Ave Terre Haute, IN, 47802		0.0%		7.1%		13.8%		11.5%		67.6%		0.0%		0.0%		100.0%		62.50%		16.3%		2.3%		8605		0.7908

		Southwest School Corp		Sullivan Elementary School		351 W Frakes St Sullivan, IN, 47882		0.5%		1.1%		3.5%		0.0%		94.8%		0.2%		0.0%		100.0%		45.3%		19.4%		0.2%		7965		0.9476

		Southwest School Corp		Sullivan High School		902 N Section Sullivan, IN, 47882		0.2%		2.0%		2.2%		0.9%		94.4%		0.4%		0.0%		100.0%		43.4%		13.5%		0.4%		7957		0.9526

		Communituy Schools of Frankfort		Suncrest Elementary		1608 W. Kyger St.    Frankfort, IN  46041		0.0%		50.0%		3.3%		0.7%		45.8%		0.0%		0.2%		100.0%		84.2%		12.2%		34.0%

		Taylor Community School Corp		Taylor Primary School		5500 Wea Dr Kokomo, IN, 46902		0.0%		5.9%		12.3%		11.0%		69.7%		1.1%		0.0%		100.0%		63.6%		17.1%		0.8%		2895		0.8067

		Vigo County School Corp		Terre Haute North High School		3434 Maple Ave.   Terre Haute, IN  47803		0.2%		3.6%		6.8%		4.6%		84.2%		0.6%		0.0%		100.0%		41%		17.8%		0.9%		8441		0.8887

		Vigo County School Corp		Terre Haute South Vigo High School		3737 S 7th St Terre Haute, IN, 47802		0.2%		3.5%		8.4%		7.5%		76.5%		3.9%		0.1%		100.0%		39.70%		18.4%		1.9%		8457		0.8396

		Vigo County School Corp		Terre Town Elementary School		2121 Boston Ave Terre Haute, IN, 47805		0.2%		3.1%		8.8%		2.0%		86.0%		0.0%		0.0%		100.0%		70.30%		17.2%		0.6%		8607		0.8802

		Carmel Clay Schools		Towne Meadow Elem Sch		10850 Towne Rd Carmel, IN, 46032		0.0%		2.6%		6.4%		5.0%		66.8%		19.2%		0.0%		100.0%		4.5%		12.4%		6.0%

		Tri-Central Community Schools		Tri-Central Elementary		2115 W.   500 N.   Sharpsville, IN  46068		0.0%		7.8%		4.3%		0.0%		86.8%		1.1%		0.0%		100.0%		45.2%		12.4%		3.8%		8154		0.8683

		Clay Community Schools		Van Buren Elementary		2075 E. County Road 1200 N.   Brazil, IN  47834		0.4%		1.9%		3.5%		0.4%		93.8%		0.0%		0.0%		100.0%		61.8%		28.2%		0.0%

		South Vermillion Com Sch Corp		Van Duyn Elementary School		15095 S Range Line Rd Clinton, IN, 47842		0.0%		1.3%		2.2%		0.0%		96.5%		0.0%		0.0%		100.0%		51.5%		15.6%		0.0%		8435		0.9654

		South Montgomery Com Sch Corp		Walnut Elementary School		RR 1 New Ross, IN, 47968		0.0%		1.7%		4.0%		0.0%		93.6%		0.6%		0.0%		100.0%		39.3%		17.9%		0.0%		6258		0.9364

		M S D Warren County		Warren Central Elem Sch		1224 S SR 263 West Lebanon, IN, 47991		0.0%		2.1%		1.8%		0.8%		94.8%		0.3%		0.3%		100.0%		52.2%		20.7%		1.6%		8744		0.9554

		Washington Community Schools		Washington High School		608 E Walnut St		0.0%		19.0%		3.6%		3.5%		72.8%		0.8%		0.7%		100.0%		61.5%		22.2%		8.1%				0.7630

		East Porter County School Corp		Washtington Township MS/HS		381 E. State Road 2   Valparaiso, IN  46383		0.2%		11.6%		2.7%		0.4%		83.5%		1.5%		0.0%		99.9%		26.0%		14.8%		1.3%

		West Lafayette Community School		West Lafayette Jr/Sr HS		1105 N. Grant St.    West Lafayette, IN  47906		0.1%		6.0%		5.3%		5.2%		60.5%		22.9%		0.0%		100.0%		13.80%		9.7%		3.9%		8129		0.6564

		Vigo County School Corp		West Vigo Elementary		501 W. Olive St.   West Terre haute, IN  47885		0.0%		3.6%		2.2%		0.0%		94.2%		0.0%		0.0%		100.0%		74.40%		22.7%		0.0%		8609		0.9424

		Vigo County School Corp		West Vigo High School		4590 W Sarah Myers Dr West Terre Haute, IN, 47885		0.2%		1.5%		2.7%		0.5%		94.4%		0.3%		0.3%		100.0%		42.80%		19.0%		0.5%		8453		0.9492

		Vigo County School Corp		West Vigo Middle School		4750 W Sarah Myers Dr  , IN, 47885		0.0%		2.0%		3.0%		0.7%		94.3%		0.0%		0.0%		100.0%		55.90%		24.4%		0.0%		8461		0.9507

		Western School Corp		Western Middle School		2600 S 600 W Russiaville, IN, 46979		0.2%		3.3%		4.7%		4.7%		85.1%		2.0%		0.0%		100.0%		31.50%		13.2%		0.5%		2922		0.8981

		Westfield-Washington Schools		Westfield Middle School		345 W Hoover St Westfield, IN, 46074		0.0%		8.1%		5.1%		3.3%		80.8%		2.7%		0.0%		100.0%		16.70%		14.3%		1.6%		2491		0.8405

		MSD of Wayne Township		Westlake Elementary		271 N. Sigsbee St.    Indianapolis, IN.  46214		0.1%		28.3%		3.2%		54.8%		13.1%		0.3%		0.1%		100.0%		71.1%		10.3%		38.8%		5273		0.6790

		M S D Wayne Township		Westlake Elementary School		271 N Sigsbee St Indianapolis, IN, 46214		0.1%		28.3%		3.2%		54.8%		13.1%		0.3%		0.1%		100.0%		71.1%		10.3%		38.8%		5273		0.6790

		Noblesville School Corp		White River Elementary		19000 Cumberland Road   Noblesville, IN  46060		0.5%		10.5%		1.8%		8.1%		76.7%		2.4%		0.0%		100.0%		37.2%		13.4%		8.0%		2547		0.8483

		Clark-Pleasant Com School Corp		Whiteland Community High Sch		300 Main St Whiteland, IN, 46184		0.3%		6.2%		4.6%		3.3%		77.8%		7.8%		0.0%		100.0%		38.5%		13.2%		3.4%

		M S D Lawrence Township		Winding Ridge Elementary Schl		11825 E 46th St Indianapolis, IN, 46236		0.0%		10.4%		7.8%		75.2%		6.2%		0.3%		0.0%		100.0%		77.6%		11.2%		5.9%		5295		0.8144

		Carmel Clay Schools		Woodbrook Elemenary		4311 E. 116th St.    Carmel, IN  46033		0.0%		0.9%		7.7%		2.9%		79.1%		9.0%		0.4%		100.0%		8.6%		13.5%		4.5%

		Vigo County School Corp		Woodrow Wilson MS		301 S. 25th St.    Terre Haute, IN  47803		0.0%		5.5%		8.6%		7.4%		77.9%		0.6%		0.0%		100.0%		58.50%		21.4%		0.5%		8485		0.8528







EDLR Diversity Info

								Ethnicity 																Free/Reduced Lunch 		SPED Enrollment 		English Language Learners 

		Site Staff School District		School				American Indian		Hispanic 		Multiracial		Black		White		Asian		Pacific Islander 										School ID

		Switzerland County School		Switzerland County Elementary School				0.0%		1.8%		2.8%		1.0%		94.4%		0.0%		0.0%		100.0%		62.9%		20.0%		0.6%		7994		0.954

		Evansville Vanderburgh School Corp 		Central High School 				0.0%		5.3%		7.4%		7.3%		78.7%		0.9%		0.5%		100.0%		51.1%		16.4%		1.4%		8241		0.860

				Thompkins Middle School				0.0%		3.0%		6.0%		2.7%		87.1%		1.0%		0.3%		100.0%		50.4%		15.3%		1.1%		8323		0.898

				Cedar Hall Community School				0.2%		6.0%		10.1%		17.2%		65.5%		0.0%		0.9%		100.0%		94.4%		21.0%		1.3%		8265		0.828

				Stockwell Elementary School 				0.4%		9.2%		14.0%		22.8%		48.1%		4.2%		1.4%		100.0%		75.4%		10.1%		8.5%		8321		0.708

				West Terrace Elementary				0.3%		0.9%		4.3%		2.2%		91.6%		0.6%		0.0%		100.0%		26.9%		7.2%		0.2%		8381		0.939

		Vigo County School Corp		Sarah Scott MS				0.2%		8.1%		11.0%		16.3%		64.4%		0.0%		0.0%		100.0%		77.3%		26.1%		1.4%		8481		0.806

				Honey Creek 				0.1%		3.1%		6.6%		2.7%		82.0%		5.3%		0.0%		100.0%		34.8%		16.6%		2.0%		8445		0.847

				Meadows Elementary 				0.3%		6.9%		8.5%		9.4%		74.8%		0.0%		0.0%		100.0%		72.6%		22.3%		2.5%		8561		0.843

				Terre Haute North				0.2%		3.6%		6.8%		4.6%		84.2%		0.6%		0.0%		100.0%		41.1%		17.8%		0.9%		8441		0.889

				TH South 				0.2%		3.5%		8.4%		7.5%		76.5%		3.9%		0.1%		100.0%		39.8%		18.4%		1.9%		8457		0.840

				West Vigo High School				0.2%		1.5%		2.7%		0.5%		94.4%		0.3%		0.3%		100.0%		42.9%		19.0%		0.5%		8453		0.949

		Clay Community School Corp		Clay City Jr/Sr High 				0.8%		1.9%		0.5%		0.0%		96.5%		0.3%		0.0%		100.0%		36.7%		10.8%		0.3%				0.965

				Northview High School 				0.0%		2.0%		1.9%		0.4%		95.3%		0.4%		0.0%		100.0%		50.4%		16.9%		0.1%				0.957

				North Clay Middle School				0.1%		2.2%		2.4%		0.6%		94.5%		0.2%		0.0%		100.0%		59.0%		18.5%		0.1%				0.951

		Lafayette School Corporation 		Tecumseh Jr High School 				0.2%		29.1%		7.4%		18.9%		43.9%		0.2%		0.3%		100.0%		71.2%		19.6%		5.7%		8077		0.629

		Elwwod Community School Corp		Elwood Intermediate School 				0.4%		9.5%		2.9%		0.4%		85.7%		0.7%		0.4%		100.0%		79.3%		22.7%		3.1%		5151		0.861

		Speedway Schools 		Speedway High School 				0.2%		14.9%		3.4%		22.9%		52.5%		6.1%		0.0%		100.0%		51.0%		14.5%		12.0%		5891		0.754

		Covington Community Schools		Covington High School				0.0%		5.4%		2.5%		0.7%		91.1%		0.4%		0.0%		100.0%		31.8%		16.8%		0.4%		2005		0.918

		Crothersville Community Schools		Crothersville Jr/Sr High School 				0.0%		3.7%		2.7%		2.1%		90.4%		1.1%		0.0%		100.0%		48.9%		16.5%		2.1%		3121		0.926

		Southeast Fountain School Corp		Fountain Central High School 				0.0%		8.3%		1.9%		0.2%		89.6%		0.0%		0.0%		100.0%		43.3%		13.4%		1.9%		2022		0.898

		Goshen Community Schools 		Goshen High School 				0.2%		53.4%		3.4%		1.7%		39.7%		1.4%		0.0%		100.0%		55.1%		11.5%		16.0%		1821		0.415

		Northeast School Corporation		Northeast North 				0.0%		1.8%		0.9%		0.0%		97.3%		0.0%		0.0%		100.0%		62.9%		32.1%		1.4%		3289		0.973

		North Montgomery		North Montgomery High School 				0.2%		2.6%		2.5%		0.2%		93.9%		0.7%		0.0%		100.0%		32.8%		15.1%		1.1%		6271		0.940

		South Madison Community Schools		Pendleton-Heights Middle School 				0.1%		1.5%		3.3%		2.3%		91.9%		0.8%		0.0%		100.0%		28.8%		15.9%		0.4%		5053		0.942

		South Vermillion Community Schools 		Van Duyn Elementary School				0.0%		1.3%		2.2%		0.0%		96.5%		0.0%		0.0%		100.0%		51.5%		15.6%		0.0%		8435		0.965

		Northeastern Wayne		Northeastern Middle School				0.0%		0.9%		5.3%		0.9%		92.9%		0.0%		0.0%		100.0%		48.2%		17.2%		0.0%		8929		0.938

		Greenfield Central Community School Corporation		Greenfield Central Junior High School				0.5%		3.1%		3.5%		0.9%		91.4%		0.5%		0.0%		100.0%		34.9%		16.7%		0.0%		2579		0.924

		Baugo Community Schools		Jimtown High School				0.2%		10.1%		4.7%		2.2%		82.0%		0.8%		0.0%		100.0%		32.6%		10.1%		4.2%		1701		0.842

		Goshen Community Schools 		Goshen Middle School				0.1%		58.5%		3.3%		3.2%		34.2%		0.8%		0.0%		100.0%		66.2%		12.5%		16.4%		1629		0.373

		Union Township School Corp		John Simatovich Elementary				0.0%		13.1%		2.2%		3.5%		79.9%		1.3%		0.0%		100.0%		41.5%		24.0%		1.8%		6846		0.834

		School City of Hammond		Kenwood Elementary 				0.0%		29.0%		8.6%		51.3%		10.8%		0.4%		0.0%		100.0%		78.9%		9.3%		11.8%		4459		0.620

		MSD of New Durham Township		Westville Schools 				0.0%		4.3%		6.4%		3.0%		85.9%		0.5%		0.0%		100.0%		40.7%		16.1%		0.7%		4699		0.889

		MSD of Shakamak		Shakamak Elementary 				0.0%		2.0%		1.8%		0.3%		95.9%		0.0%		0.0%		100.0%		59.8%		14.5%		0.0%		2449		0.962

		MSD Decatur Township		DELC Blue Academy 				0.3%		12.8%		7.4%		19.2%		59.3%		1.0%		0.0%		100.0%		75.8%		13.6%		12.1%		5179		0.785

		Southeast Fountain School Corp		Fountain Central Jr/Sr High School 				0.0%		8.3%		1.9%		0.2%		89.6%		0.0%		0.0%		100.0%		43.3%		13.4%		1.9%		2022		0.898

		South Vermillion Community Schools 		South Vermillion Middle School				0.0%		1.8%		2.8%		0.0%		95.4%		0.0%		0.0%		100.0%		53.1%		19.5%		0.0%		8434		0.954

		Lawrenceburg Community Schools		Greendale Middle School				0.0%		2.4%		7.4%		1.5%		88.1%		0.6%		0.0%		100.0%		40.3%		17.5%		0.2%		1209		0.896

		Crawfordsville 		Meredith Nicholson Elementary 				0.0%		15.8%		0.7%		3.2%		79.9%		0.5%		0.0%		100.0%		64.8%		16.8%		11.4%		6301		0.830

		Milan Community Schools		Milan Intermeddiate/Middle Schools 				0.0%		0.6%		1.1%		0.0%		97.7%		0.6%		0.0%		100.0%		52.0%		20.6%		0.0%		7212		0.977

		Tippecanoe School Corporation		Mayflower Mill Elementary School				0.3%		10.0%		4.6%		25.5%		58.4%		1.1%		0.0%		100.0%		54.1%		12.4%		5.1%		8005		0.839

		Covington Community School Corp		Covington High School				0.0%		5.4%		2.5%		0.7%		91.1%		0.4%		0.0%		100.0%		31.8%		16.8%		0.4%		2005		0.918

		Penn Harris Madison School Corporation 		Penn High School				0.4%		6.7%		4.4%		9.4%		73.3%		5.6%		0.2%		100.0%		20.3%		10.3%		1.7%		7353		0.827

		Brown County 		Brown County High School				0.8%		2.3%		1.6%		0.0%		94.3%		1.0%		0.0%		100.0%		44.7%		20.0%		0.7%		573		0.943

		MSD Wayne Township		Chapelwood Elementary 				0.1%		23.5%		7.2%		52.2%		15.5%		1.6%		0.0%		100.0%		78.1%		12.2%		22.5%		5274		0.676

		Orleans Community Schools		Orleans Elementary 				0.0%		1.2%		2.0%		0.4%		96.3%		0.0%		0.0%		100.0%		56.3%		19.4%		0.0%		6577		0.967

		Northwest Hendricks 		Pittsboro Primary School				0.3%		0.7%		2.0%		2.6%		92.8%		1.3%		0.3%		100.0%		19.1%		19.1%		1.3%		2684		0.954

		North Putnam Community Schools 		North Putnam Middle School 				0.0%		0.9%		1.5%		0.0%		97.5%		0.0%		0.0%		100.0%		43.3%		20.3%		0.0%		7049		0.975

		Medora Community Schools		Medora Elementary 				0.0%		2.6%		6.5%		0.0%		90.9%		0.0%		0.0%		100.0%		85.7%		23.4%		0.0%		3095		0.909

		Crawfordsville Community School Corp		Crawfordsville Middle School				0.0%		15.2%		4.5%		2.0%		77.0%		1.3%		0.0%		100.0%		65.4%		24.5%		5.8%		6281		0.790

		Shelbyville Central Schools 		William F Loper Elementary 				0.1%		9.3%		4.1%		1.9%		83.6%		0.9%		0.1%		100.0%		54.8%		13.5%		4.1%		7733		0.855

		Elwoods Community School Corp		Elwood Intermediate School 				0.4%		9.5%		2.9%		0.4%		85.7%		0.7%		0.4%		100.0%		79.3%		22.7%		3.1%		5151		0.861
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Diversity in Placements



September 24, 2019

Parties Present: Janet Buckenmeyer, Linda Sperry, Ryan Donlan, Judy Sheese, Dave Higus 



Diversity of schools includes:

· Rural/ urban 

· Small/ large

· Schools outside of Vigo county 

· Grade levels

We can use TK20 to track placements

Send a reminder blast to faculty who teach 

· ELED 200 (10-15 hours of field experience) – Early Childhood Center 

· CIMT 200 

· ELED 250 to send a list of students and where they did their early field experience 



[bookmark: _GoBack]Some concern was expressed by faculty that candidates may have a “predetermined” placement for student teaching which may or may not be a diverse placement.  Reasons for a predetermined placement may be a potential job offer, financial reasons, moving back home etc.  Therefore, the goal will be to give candidates a lot of diverse experience prior to student teaching 
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[bookmark: _GoBack]Educational Development Council

April 10, 2019

Meeting Notes



Malea Crosby and Janet Buckenmeyer attended the EDC meeting to gather feedback from Superintendents on BCOE educator prep programs



Program Feedback 

· Attendees shared there is a continued need for 

· Technology application 

· How to share assessment results 

· Social Emotional understanding

· Differentiation 

· Disposition/Soft Skills 

· Professional written and oral communication 

· One attendee shared the need for a mentor program for first year teachers.  This has been discussed and plans are in place to pilot a mentor program in Fall 2019. 

· One attendee inquired if there are opportunities in the building level program for candidates to learn how to navigate challenging parent situations.  



Completer and Employer Surveys 

· Principal Surveys (for initial program completers)

· one attendee from Vigo County suggested attending a monthly Principal meeting for principals to fill out paper surveys. 

· One attendee suggested we call the principals to let them know the survey will be sent.  She shared that principals receive a large amount of emails and will be likely to delete those that do not seem applicable but if they know it is coming, would be more likely to complete.  

· It was suggested the survey links be sent out through the state principal association and the superintendents association rather than try to identify the “employer” for every completer.  This could be accomplished by adding a statement to the beginning of the survey “If you have a recent graduate (1-3 years) from an ISU program _______ please complete the following survey.  If not, please disregard”.  





EDC Meeting 4.10.19.docx


Revised June 2019

[bookmark: _GoBack]Educational Leadership Employer and Completer Satisfaction Survey Process 

As a method to obtain program impact data from Ed.S. and M.Ed. program completers and employers, the Department of Educational Leadership has developed a systematic process to collect data on a consistent basis.  The data obtained from these surveys will help to facilitate program improvement.  



Process for Completer Satisfaction Surveys 

The “District Level, Ed.S. and Building Level, M.Ed. Completer Survey” will first be administered by course instructors during the final capstone course, in April for the M.Ed. program and in June for the Ed.S. program.  The first administration will serve as an internal data point and will be used to obtain completer demographic data.   The Assessment Office will send the same completer satisfaction survey to program completers at the one, two and three years post-graduation via a Qualtrics Survey.  The Assessment Office will provide the Department Of Educational Leadership a detailed report of the data.  



Process for Employer Satisfaction Surveys 

The “District Level, Ed.S. and Building Level, M.Ed. Employer Survey” will be emailed to all employers who were identified by program completers on the completer satisfaction survey.  The Assessment Office will be responsible for emailing the employer satisfaction survey annually and will provide the Department Of Educational Leadership a detailed report of the data.  
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Department of Educational Leadership

K-12 Program Meeting Agenda

August 20, 2019

11:00 AM





1. Fall and Spring Schedules for 2019-2020





2. Saturday, November 2 Leadership Conference





3. Consideration of K-12 Academic Expectations Policy







4. K-12 Educational Leadership Folder







5. Ed.S. Program Revision – Brad Balch describe program changes for two new courses which were approved during the 2018-19 academic year.  He made a motion to eliminate the GPA and 3 years of administrative experience from the program admission criteria.  He also recommended increasing the minimum GPA to 3.0 from 2.5.  Finally, he recommended admission criteria changes related to teaching experience and requisite licensure as per the new IDOE licensure rules.  It was seconded by Terry McDaniel.  Passed 6-0 (Balch, McDaniel, Frederick, Gruenert, Maynard, Monahan).



6. Miscellaneous

[bookmark: _GoBack]
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[bookmark: _GoBack]Bayh College of Education (BCOE) Strategic Plan 

Educational Leadership Recruitment Plan 2019-2021





The K-12 leadership preparation programs in The Department of Educational Leadership (EDLR) are committed to diversifying the students we serve. We propose, as part of the BCOE Strategic Plan, a recruitment plan to direct our efforts at attracting, admitting, and retaining targeted populations in relationship to societal demographics, which includes aspiring leaders who are non-white and non-male. In doing so, we affirm the considerable body of research related to race, ethnicity, and gender as historically underrepresented or minoritized persons.





Goal: To address the ever-changing needs of rigorous and relevant educational leadership programs, K-12 faculty will address the issue of diversity enhancement required for program improvement; recruitment and program revision.



EDLR Recruitment Plan Goal: The M.Ed., Ed.S., and PhD. Programs will recruit, admit, and retain a diverse student body.



	Recruitment Plan Goals:

s

Increase diverse demographic candidate pool by 5% annually.

1. Increase 10% increase in minoritized admission applications by 20% in Fall of 2021, relative to data collected in the 2020-2021 academic year..

2. Of the 50% of minoritized applications received in the 2019-2020 academic year, 50% will result in program enrollment.

3. One-hundred percent 100% retention of minoritized candidates will be retained from those enrolled in 2019-2020 to the academic year 2020-2021.





SampleAction #1

Literature has identified personal contact with faculty as an effective recruitment tool for students of color.  Further, persistent efforts to recruit in diverse communities has been shown to be effective in increasing candidate pools.  As such, Twofour regional recruitment dinners, strategically focused in urban and metropolitan areas one focusing on the northern part of IN, and the other focusing on the southern part of INwill occur.  More specifically, targeted recruitment activities will occur in:

· Gary/Hammond (May 2020)

· Indianapolis (November 2019, at IASP)

· Evansville (January 2020)

· Fort Wayne (March 2020)





EDLR program graduates, PhD. Students, 

Each Principal Internship Candidates, Educational Specialist students, and building and district leader alumni  will be invited required to bring a potential future minoritized leadership candidate and other interested persons to the regional dinner, sponsored by the EDLR Department. This meeting will count as the fourth field meeting between the University Supervisor and the intern.

It was pProposed to the School of Graduate and Professional Studies (CGPS) that if an interested person attending one of the dinners potential future candidate applies to the M.Ed. or Ed.S. Pprograms within 30 days of contact, the application fee will be waived. CGPS has responded that they are willing to consider charging the application fee, but refunding it in the form of a scholarship once enrolled.  This offer would be limited to only those admission efforts tied to this plan.



At each event we shall collect information from attendees relative to; 1) the state of educational matters in their region, 2) the state of diversity in selecting administrators, 3) reasons administrators leave the profession, and 4) potential strategies we may take away from those in the field as we build our knowledge base of how to better serve the State of Indiana. We shall incorporate this information into our future strategies, building a baseline for this academic year to be compared with 2020-2021 data, relative to the stated goals.





Sample #2

Northwest Indiana Urban Recruitment Dinner.

Adjunct affiliate from Northwest Indiana will collaborate with EDLR faculty to arrange dinner for potential future minoritized candidate and other interested persons, sponsored by the EDLR Department. Propose if the potential future candidate applies to the M.Ed. program within 30 days of contact, the application fee will be waived. 





Sample #3

EDLR Faculty will attend Black Expo annually and host a program recruitment venue. 

Lead Person: Steve Gruenert

Start Date:  First Recruitment Event  

Progress Check Date:  Jan. 30, 2020

Target Completion Date: May 15, 2020 



Action #2

EDLR Faculty will attend and participate in Black Expo annually, hosting a program recruitment venue. It was proposed to CGPS that if an interested person attending one of the dinners applies to the M.Ed. or Ed.S. Programs within 30 days of contact, the application fee will be waived. CGPS has responded that they are willing to consider charging the application fee, but refunding it in the form of a scholarship once enrolled.  This offer would be limited to only those admission efforts tied to this plan.



Lead Persons: Brad Balch & Bobbie Jo Monahan 

Start Date:  Summer 2020  

Progress Check Date:  September 2020

Target Completion Date: February 2021 

Propose if the potential future candidate applies to the M.Ed. program within 30 days of contact, the application fee will be waived. 















*Consistent with the EDLR Diversity Statement, our targeted population in relationship to societal demographics includes aspiring leaders who are non-white and non-male. This affirms the considerable body of research related to race, ethnicity, and gender as historically underrepresented persons.
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A1.1.4  School Administration – District Level A1.1 Key Assessment #2 – Organizational and Community Relations Skills 



[bookmark: _GoBack]School Administration – District Level 

Key Assessment #2 – Organizational Management and Community Relations Skills 



CAEP Standard Alignment: This packet provides evidence for CAEP Standard A1.1, A.1.2, and A.3.4



Evidence Overview:  

a) Purpose of assessment: The Central Office District-Level Long-Term Project is an assessment of a candidate’s leadership skills in organizational management and community relations in developing district policies and practices for effective district management and resource systems and district-community Partnerships.  It is conducted in EDLR 790-792, the Central Office Internship Individual Research and Study/Field Research Projects.  It serves as a candidate’s application of concepts contained in the ELCC district-level standards.  



Projects relate to the organizational management and community relations of the district.  This could include such activities as a culture audit, curriculum mapping, a professional development project focused on the instructional program, development of an assessment program, collective bargaining or similar projects.  The project could also relate to management issues, a data system, personnel policies, grants or financial programs, board policy, organizational projects or others. The project could be community related in providing community stakeholders ownership in the district or contributing to community welfare. The project could be ethical in nature raising ethical awareness of staff or students. Candidates could also select a project related to areas such as economic, political, legal or other issues that are of need in the district.  The use of technology is assessed in component 3.2 and is highlighted in pink 



b) Details of assessment administration: This assessment is administered near the end of the program experience, in the Central Office Clinical Internship.  It is a one-time, summative assessment of leadership skills conducted by program faculty who serve as Intern Supervisors.



c) Score/basis for judgement: The candidate is evaluated on a four-point rubric: Exceeds Expectations (Score of 4), Meets Expectations (Score of 3), Developing (Score of 2), and Does Not Meet Expectations (Score of 1).  The basis for judgement regarding whether a candidate successfully meets the rubric standards is at a threshold level of a score of 3 or 4.



d) Use in decisions about candidates’ progress: Results from the District-level Long-term Project are used in overall decisions regarding the candidate’s preparation and readiness for his/her professional roles in leadership following the administrative internship, and whether or not required, additional experiences are assigned to the administrative candidate prior to program completion.



e) Details of standards alignment: This assessment aligns to the following ELCC Standard Elements 3.1, 3.2, 3.3, 3.4, 3.5, 4.1, 4.2, 4.3, 4.4 











Assignment Instructions to Candidates

For your Long-Term Project, you will focus on a major project that will contribute to the district. The selection of this project will be related to ELCC Standards 3 and 4, but can also relate to other ELCC Standards as well. 



Selection of this project will be made in conjunction with your superintendent/ district supervisor. 



Projects will relate to the organizational management and community relations of the district.  This could include such activities as a culture audit, curriculum mapping, a professional development project focused on the instructional program, development of an assessment program, collective bargaining or similar projects.  The project could relate to management issues, a data system, personnel policies, grants or financial programs, board policy, organizational projects or others. The project could be community related in providing community stakeholders ownership in the district or contributing to community welfare. The project could be ethical in nature raising ethical awareness of staff or students. You could also select a project related to areas such as economic, political, legal or other issues that are of need in the district.



The project will need to be approved by your university supervisor. 



At the time or the initial visit, you should have outlined a draft of the project, (see Appendix D). Use the included form to do so. 



You will then work with the district through the summer toward completion of the long-term project. Appendix D should be presented to the University Supervisor upon the initial visit with the intern and mentor. 



While the project may be continuous after the internship, you will be expected to complete a report of the project at the end of the summer term. This report will include a description of the program, a timeline for completion, research to support the project, and artifacts supporting the work completed by the end of the summer. A form (Appendix E) is provided for this report. The final report (Appendix E) and any artifacts will be submitted to the university supervisor on the due date above.  The project will be assessed by the university supervisor on (Appendix C) the included rubric.  



Appendixes can be found in the course syllabi Evidence 2.1.5 – District Level Course Syllabi



























EPP Created Rubric - Organizational Management and Community Relations Skills 



		Leadership Knowledge Assessed

		4 – Exceeds Expectations 

		3 – Meets Expectations 

		2 – Developing 

		1 – Does Not Meet Expectations 



		Organizational Management and Community Relations of Strategic Planning (ELCC 3.1)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· developing an overall strategic plan of the district

· identifying the problem, assess the level of effectiveness and create a long-term effectiveness with measurable goals designed to be implemented at future intervals

· creating new district-level policy to assure successful strategic planning and implementation of new policy and programs

· analyzing district processes and operations to identify and prioritize strategic and tactical challenges for the district; 

· developing district operational policies and procedures; 

· developing plans to implement and manage long-range goals for the district; 

· developing plans to create and sustain strategic alignment throughout the district 

· Assuring alignment of all building-level plans with the district’s strategic plans (ELCC 3.1)



		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· developing an overall strategic plan of the district

· identifying the problem, assess the level of effectiveness and create a long-term effectiveness with measurable goals designed to be implemented at future intervals

· creating new district-level policy to assure successful strategic planning and implementation of new policy and programs

· analyzing district processes and operations to identify and prioritize strategic and tactical challenges for the district; 

· developing district operational policies and procedures; 

· developing plans to implement and manage long-range goals for the district; 

· developing plans to create and sustain strategic alignment throughout the district (ELCC 3.1)

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· developing an overall strategic plan of the district

· creating new district-level policy to assure successful strategic planning and implementation of new policy and programs

· analyzing district processes and operations to identify and prioritize strategic and tactical challenges for the district; 

· developing district operational policies and procedures; 

· developing plans to implement and manage long-range goals for the district; 

· developing plans to create and sustain strategic alignment throughout the district (ELCC 3.1)

		Through the project, students of school-district leadership and administration reflect a structured response through:

· developing an overall strategic plan of the district

· creating new district-level policy to assure successful strategic planning and implementation of new policy 

· developing district operational policies and procedures; 

· developing plans to implement and manage long-range goals for the district; 

· developing plans to create and sustain strategic alignment throughout the district (ELCC 3.1)



		Organizational Management and Community Relations of Resource Use and Allocation (ELCC 3.2)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· developing plans that will demonstrate creative, innovative, effective and efficient use of fiscal, physical, and technological resources

· including long-term projection of the needs of all resources, including technological needs, and the fiscal planning of such

· developing multi-year fiscal plans and annual budgets aligned to the district’s priorities and goals; 

· analyzing a district’s budget and financial status

· developing facility and space utilization plans for the district; 

· projecting long-term resource needs of a district; 

· using technology to manage district operational systems

· assures all building level resources and budgets are in alignment with the district’s (ELCC 3.2)



		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· developing plans that will demonstrate creative, innovative, effective and efficient use of fiscal, physical, and technological resources

· including long-term projection of the needs of all resources, including technological needs, and the fiscal planning of such

· developing multi-year fiscal plans and annual budgets aligned to the district’s priorities and goals; 

· analyzing a district’s budget and financial status

· developing facility and space utilization plans for the district; 

· projecting long-term resource needs of a district; 

· using technology to manage district operational systems (ELCC 3.2).



		Through the project, students of school-district leadership and administration reflect an analytical response through:

· developing plans that will demonstrate creative, innovative, effective and efficient use of fiscal, physical, and technological resources

· including long-term projection of the needs of all resources, including technological needs, and the fiscal planning of such

developing multi-year fiscal plans and annual budgets aligned to the district’s priorities and goals; 

· developing facility and space utilization plans for the district; 

· projecting long-term resource needs of a district; 

· using technology to manage district operational systems (ELCC 3.2).



		Through the project, students of school-district leadership and administration reflect a structured response through:

· developing plans that will demonstrate creative, innovative, effective and efficient use of fiscal, physical, and technological resources

· including long-term projection of the needs of all resources, including technological needs, and the fiscal planning of such

· developing multi-year fiscal plans and annual budgets aligned to the district’s priorities and goals; 

· developing facility and space utilization plans for the district; 

· projecting long-term resource needs of a district; 

· systems (ELCC 3.2).





		Organizational Management and Community Relations on Issues and Actions Pertaining to Student Safety and Welfare (ELCC 3.3)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· promoting the welfare and safety of students and staff in terms of the work environment and 

· incorporating community resources to provide models of successful planning for all events including crisis situations of local and natural situations                                

· improving and implementing district policies and procedures for safe and secure central office and school-work environments (including district office, school personnel, students, and visitors) 

· encompassing crisis planning and management; evaluate and implement district-wide discipline management plan

· Assuring community members are involved in developing policies involving community resources (ELCC 3.3).



		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· promoting the welfare and safety of students and staff in terms of the work environment and 

· incorporating community resources to provide models of successful planning for all events including crisis situations of local and natural situations                                

· improving and implementing district policies and procedures for safe and secure central office and school-work environments (including district office, school personnel, students, and visitors) 

· encompassing crisis planning and management; evaluate and implement district-wide discipline management plan (ELCC 3.3).

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· promoting the welfare and safety of students and staff in terms of the work environment and 

· incorporating community resources to provide models of successful planning for all events including crisis situations of local and natural situations                                

improving and implementing district policies and procedures for safe and secure central office and school-work environments (including district office, school personnel, students, and visitors) 

·  (ELCC 3.3).

		Through the project, students of school-district leadership and administration reflect a structured response through:

· promoting the welfare and safety of students and staff in terms of the work environment and 

· incorporating community resources to provide models of successful planning for all events including crisis situations of local and natural situations                                

· (ELCC 3.3).



		Organizational Management and Community Relations of Distributive Leadership and Stakeholder Involvement in Decision-making (ELCC 3.4)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· evidence of distributed leadership which will include active roles of all stakeholders in the development and implementation of the project

· allowing for the leadership abilities of all stakeholders and create opportunities for the advancement of others as well as collaboration on a district level                          

· identifying leadership capabilities of staff at various levels within the district; 

· modeling distributed leadership skills; 

· involving district and school personnel in the decision-making processes

· Keeping all stakeholders well informed of all projects affecting the school community (ELCC 3.4).

		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· evidence of distributed leadership which will include active roles of all stakeholders in the development and implementation of the project

· allowing for the leadership abilities of all stakeholders and create opportunities for the advancement of others as well as collaboration on a district level                          

· identifying leadership capabilities of staff at various levels within the district; 

· modeling distributed leadership skills; 

· involving district and school personnel in the decision-making processes (ELCC 3.4).

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· evidence of distributed leadership which will include active roles of all stakeholders in the development and implementation of the project

· allowing for the leadership abilities of all stakeholders and create opportunities for the advancement of others as well as collaboration on a district level                          

· modeling distributed leadership skills; 

· involving district and school personnel in the decision-making processes (ELCC 3.4).

		Through the project, students of school-district leadership and administration reflect a structured response through:

· evidence of distributed leadership which will include active roles of all stakeholders in the development and implementation of the project

· allowing for the leadership abilities of all stakeholders and create opportunities for the advancement of others as well as collaboration on a district level                          

· involving district and school personnel in the decision-making processes (ELCC 3.4).



		Organizational Management and Community Relations of Project Management, Goal-Setting, and Problem-Solving (ELCC 3.5)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· demonstrating evidence of collaborative processes in all stages of the project

· identifying the problem, assessing the situation, developing the project, and

· setting long-term goals

· Working with each school to set matching school goals (ELCC 3.5).  

		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· demonstrating evidence of collaborative processes in all stages of the project

· identifying the problem, assessing the situation, developing the project, and

· setting long-term goals (ELCC 3.5).        



		Through the project, students of school-district leadership and administration reflect an analytical response through: 

· demonstrating evidence of collaborative processes in all stages of the project

· identifying the problem, assessing the situation, developing the project

(ELCC 3.5).      



		Through the project, students of school-district leadership and administration reflect a structured response through: 

· demonstrating evidence of collaborative processes in most stages of the project

· identifying the problem, assessing the situation, developing the project,

    (ELCC 3.5).       





		Organizational Management and Community Relations of Environmental Analyses and the Community (ELCC 4.1)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· using collaboration strategies to collect, analyze, and interpret information pertinent to the district environment;

· communicating

· information about the district environment to the community

· Assure the pertinent information is properly implemented (ELCC 4.1).



		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· using collaboration strategies to collect, analyze, and interpret information pertinent to the district environment;

· communicating information about the district environment to the community (ELCC 4.1).

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· using collaboration strategies to collect, analyze, and interpret information pertinent to the district environment;

 (ELCC 4.1).

		Through the project, students of school-district leadership and administration reflect a structured response through:

· using collaboration strategies to collect, and analyze information pertinent to the district environment;

 (ELCC 4.1).



		Organizational Management and Community Relations of Diversity, Difference, and Social Justice in Terms of Diversified Leadership in a Community (ELCC 4.2)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· recognizing the benefits multiple diverse groups in group bias, discrimination, or learning

· utilizing these resources to the best possible causes for the community and district

· recognizing and using these groups and individuals to promote the leadership abilities of others and 

· promoting the social justice of the district 

· identifying and using diverse community resources to improve district programs (ELCC 4.2).                           



		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through: 

· recognizing the benefits multiple diverse groups in group bias, discrimination, or learning

· utilizing these resources to the best possible causes for the community and district

· recognizing and using these groups and individuals to promote the leadership abilities of others and 

· promoting the social justice of the district (ELCC 4.2)

· identifying and using diverse community resources to improve district programs     

		Through the project, students of school-district leadership and administration reflect an analytical response through: 

· recognizing the benefits multiple diverse groups in group bias, discrimination, or learning

· utilizing these resources to the best possible causes for the community and district

· promoting the social justice of the district (ELCC 4.2)

· identifying and using diverse community resources to improve district programs     

		Through the project, students of school-district leadership and administration reflect a structured response through: 

· recognizing the benefits diverse groups in group bias, discrimination, or learning

· utilizing these resources to the possible causes for the community and district

· promoting the social justice of the district (ELCC 4.2)

· identifying and using diverse community resources to improve district programs     



		Organizational Management and Community Relations of Needs Assessments and Family Partnerships (ELCC 4.3)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· conducting a needs assessment of families and caregivers within the district

· developing collaboration strategies for effective district relationships with families and caregivers

· involving families and caregivers in district decision making about their students’ education 

· collaborating strategies to effectively communicate importance of the project to community

· Direct involvement with family organizations to support family involvement (ELCC 4.3)

		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· conducting a needs assessment of families and caregivers within the district

· developing collaboration strategies for effective district relationships with families and caregivers

· involving families and caregivers in district decision making about their students’ education (ELCC 4.3)

· collaborating strategies to effectively communicate importance of the project to community (ELCC 4.3)

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· conducting a needs assessment of families and caregivers within the district

· developing collaboration strategies for effective district relationships with families and caregivers

· involving families and caregivers in district decision making about their students’ education (ELCC 4.3)



		Through the project, students of school-district leadership and administration reflect a structured response through:

· conducting a needs assessment of families and caregivers within the district

· developing collaboration strategies for effective district relationships with families and caregivers

 (ELCC 4.3)





		Organizational Management and Community Relations of Needs Assessments and External Community Partnerships (ELCC 4.4)

		Through the project, students of school-district leadership and administration reflect a visionary, sophisticated, analytical response through:

· conducting a needs assessments and capacity analyses of district community partners

· developing effective relationships with a variety of community stakeholders, agencies, and partnering entities

· involving those impacted with district decisions outside the organization in district decision making (ELCC 4.4)

		Through the project, students of school-district leadership and administration reflect a sophisticated, analytical response through:

· conducting a needs assessments of district community partners

· developing relationships with a variety of community stakeholders, 

· involving those impacted with district decisions (ELCC 4.4)

		Through the project, students of school-district leadership and administration reflect an analytical response through:

· becoming aware of the needs of community partners

· developing relationships with those outside the school 

· considering the needs of those impacted with district decisions (ELCC 4.4)

		Through the project, students of school-district leadership and administration reflect a structured response through:

· becoming aware of the needs of community partners

· developing relationships with those outside the school 

·  (ELCC 4.4)









Reliability and Validity:



Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017.  Assessment items (item indicators at four levels of proficiency) were then revised (“tagged”) for connection to content, professional, and accreditation standards.  Consultant assistance was sought in the review and revision of item-level indicators to ensure an appropriate developmental sequence from a score of a 1 (does not meet expectations) to a score of a 4 (exceeds expectations).  The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson.  

















































EPP Data – Organizational and Community Relations Skills 

** Note: Triggering the need for faculty/program-assigned additional experience for candidate attainment of benchmarked success would be a preponderance of candidate scores of “2” or “1” on the rubric provided below.  The student’s faculty member, in consultation with the program coordinator, would determine if appropriate corrective, progressive experiences would be needed, as well as what would constitute the benchmark level of success, in order to move forward prior to program completion.





		 Elements

		 Year 

		N

		% Exceeds Expectations

		% Meets Expectations

		% Developing

		% Does Not Meet Expectations

		Mean



		ELCC Standard Element  3.1: Organizational Management and Community Relations of Strategic Planning

		Summer 18

		33

		3 (9.1%)

		23 (69.7%)

		7 (21.2%)

		0 (0%)

		



		

		Summer 17

		18

		0 (0%)

		13 (72.22%)

		5 (27.78%)

		0 (0%)

		



		

		Summer 16

		31

		5 (16%)

		23 (74%)

		3(10%)

		0 (0%)

		



		ELCC Standard Element 3.2: Organizational Management and Community Relations of Resource Use and Allocation

		Summer 18

		33

		2 (6.1%)

		14 (42.4%)

		17 (51.5%)

		0 (0%)

		



		

		Summer 17

		18

		1 (5.55%)

		12 (66.67%)

		6 (33.33%)

		0 (0%)

		



		

		Summer 16

		31

		3 (10%)

		22 (72%)

		6 (19%)

		0 (0%)

		



		ELCC Standard Element 3.3: Relations on Issues and Actions Pertaining to Student Safety and Welfare

		Summer 18

		33

		5 (15.2%)

		28 (84.8%)

		0 (0%)

		0 (0%)

		



		

		Summer 17

		18

		0 (0%)

		18 (100%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		5 (16%)

		23 (74%)

		3 (10%)

		0 (0%)

		



		ELCC Standard Element 3.4: Organizational Management and Community Relations of Distributive Leadership and Stakeholder Involvement in Decision-making

		Summer 18

		33

		2 (6.1%)

		27 (81.8%)

		4 (12.1%)

		0 (0%)

		



		

		Summer 17

		18

		0 (0%)

		18 (100%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		4 (13%)

		25 (81%)

		2 (6%)

		0 (0%)

		



		ELCC Standard Element 3.5: Organizational Management and Community Relations of Project Management, Goal-Setting, and Problem-Solving

		Summer 18

		33

		3 (9.1%)

		30 (90.9%)

		0 (0%)

		0 (0%)

		



		

		Summer 17

		18

		0 (0%)

		18 (100%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		1 (3%)

		30 (97%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 4.1: Organizational Management and Community Relations of Environmental Analyses and the Community

		Summer 18

		33

		3 (9.1%)

		26 (78.8%)

		4 (12.1%)

		0 (0%)

		



		

		Summer 17

		18

		5 (27.78%)

		12 (66.67%)

		1 (5.55%)

		0 (0%)

		



		

		Summer 16

		31

		1 (3%)

		28 (91%)

		2 (6%)

		0 (0%)

		



		ELCC Standard Element 4.2: Organizational Management and Community Relations of Diversity, Difference, and Social Justice in Terms of Diversified Leadership in a Community

		Summer 18

		33

		4 (12.1%)

		28 (84.8%)

		1 (3.0%)

		0 (0%)

		



		

		Summer 17

		18

		1 (5.55%)

		17 (94.44%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		1 (3%)

		30 (97%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 4.3: Organizational Management and Community Relations of Needs Assessments and Family Partnerships

		Summer 18

		33

		9 (27.3%)

		19 (57.6%)

		5 (15.2%)

		0 (0%)

		



		

		Summer 17

		18

		6 (3.33%)

		12 (66.67%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		9 (29%)

		19 (61%)

		3 (10%)

		0 (0%)

		



		ELCC Standard Element 4.4: Organizational Management and Community Relations of Needs Assessments and External Community Partnerships

		Summer 18

		33

		4 (12.1%)

		25 (75.8%)

		4 (12.1%)

		0 (0%)

		



		

		Summer 17

		18

		0 (0%)

		18 (100%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		3 (10%)

		24 (77%)

		4 (13%)

		0 (0%)

		









Analysis and Interpretation:

Sample sizes include 31 candidates for 2016, 18 candidates for 2017, and 33 candidates for 2018, which leads to caution in interpreting the results for generalizability.  



Discernable trends of scores are seen downward through the three years of candidate scores and are found in 3.1, 3.2, and 4.2, in the areas of monitoring and evaluating district management; using human, fiscal, and technological resources; and mobilizing community resources.  A curvilinear result was noted with higher performance noted for the middle year, 2017, in 3.3, 3.4, 3.5, 4.3, and 4.4, in areas of protecting student welfare, distributing leadership, fostering positive relationships with families, and those with community partners as well.  The reverse trend was noted in 4.1, collaborating with families, which showed a low point in 2017, slightly higher in the years surrounding.  



A determination of candidates “meeting expectations” in all three years ranged between 66% and 100%, representing more than a preponderance of candidates.  Thus, candidates are showing acceptable performance results, an indicator of coursework experience success.



Drilling down to areas of concern -- where candidate performance noted “developing” in greater than 10% of instances – this included Standard indicators 3.1 for 2016 and 2017 (monitoring and evaluating district management), 3.2 for 2017 and 2018 (using human, fiscal, and technological resources), 3.4 in 2018 (distributing leadership), 4.1 in 2018 (collaborating with families), 4.3 in 2016 and 2018 (fostering relationships with families), and 4.4 in 2016 and 2018 (fostering relationships with community partners).  As per our intervention criteria, there is no requirement to provide additional candidate experiences because no preponderance of “developing” scores for candidates in any measured criterion for any year was found, but these scores bear studying further, with emphasis on what is being assigned and expected in these program areas.  



With respect to the cross-cutting need of technology, measured via ELCC 3.2, it appears that for the years 2016 and 2017, over 10% of candidates are measured as “developing” -- Stated another way,  either one out of 10 candidates is not meeting the needs for the schools and students that they serve, and thus these results speak to the need to improve preservice preparatory experiences in our program, or the assessment used is too sensitive (finding something that is not there) or even invalid regarding candidate competencies in technological proficiency, as it relates to leadership development.  Either may be the case and requires further exploration.



Future Use/Implications:

First, a focus on candidate technological competencies must be enhanced, through the experiences of preservice preparation, the expectations of assignment completion, and the development of a measurement and assessment system to validly and reliably assess this cross-cutting competency.  Partnerships with local school corporations in co-creation of these experiences and enhanced field placement opportunities would be a good start.  



While it is true that the Department of Educational Leadership will be moving toward the new National Educational Leadership Preparation (NELP) 2018 Standards required by the National Policy Board for Educational Administration, there is much to be done prior, and this CAEP self-study will help inform work that can happen more in the short range to shore-up candidate experiences immediately as we work toward longer-term improvements in both co-creation for relevance and impact.  Prior to the move toward the new standards begins in earnest, a careful study of the relevance and impact of current assignments and program assessments would be a good idea through additional rounds of data when they become available, to determine which assessments currently utilized are meeting the needs of candidates and district partners and thus, could serve as the foundation to be considered for preservation in moving to a new set of standards.  



As the results are trending downward, an ad-hoc program focus group needs to be established to study the following standards as assessed in coursework and clinical experiences: monitoring and evaluating district management (3.1); using human, fiscal, and technological resources (3.2); distributing leadership (3.4); collaborating with families (4.1); fostering relationships with families (4.3);  and fostering relationships with community partners (4.4). Interestingly, it seems that much of what was seen as “developing” as assessed are those items that run the risk of being unattended to during the urgencies of crisis leadership, where superintendents may forego things more “important and long-term” to handle much more of what is “urgent” in the present, either through responses to external challenges, board demands, accountability pressures, or economic crisis management.  Possibly, we are not focusing enough on what candidates must do, once taking a deep breath, when pressures run high.  This bears further faculty conversations, critical reflection, partnership collaboration, and data-informed study.
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Key Assessment #4 - Final Mentor Evaluation 



CAEP Standard Alignment This packet provides evidence for CAEP Standard A1.1, A1.2, and A3.4



Evidence Overview:  

a) Purpose of assessment: The purpose of this assessment is to evaluate advanced candidate competencies in school district leadership by way of the Educational Leadership Constituent Council (ELCC) Standards for school district administration.  It is to determine whether candidates are ready for positions of district leadership in American P-12 schools, through an analysis of their vision for learning, instructional leadership, organizational management, school and community relations, ethics, and understanding of external influences and the larger environment in which they lead. The use of technology is represented in sections 2.2, 2.4, and 3.2.  These sections are highlighted in pink.  



b) Details of assessment administration: The Summative Mentor/Supervisor Assessment is administered and completed by the clinical internship coordinator/faculty supervisor one-time in the advanced program of study, at the conclusion of the clinical experience, or Central Internship in School Administration.  In a sense, it serves as a summative assessment of candidate competencies.  The details of the assessment measures and expectations for candidate competencies are provided to both candidates and field supervisors (school administrator supervisors) at the outset of the clinical experiences, so that appropriate supervision and guidance can be leveraged toward the development of the ELCC competencies in leadership candidates.  Data from the assessment administration are gleaned from an intern supervisor’s facilitation and assessment of assignments and journaling completed during the clinical experience, including in-person observation of the candidate.  The intent is to synthesize observational data from candidate placements, with the artifacts produced by the candidate during that time frame, and arrive with an overall score for each rubric category, based on a culminating evaluation of the candidate’s competencies in key ELCC measures, as denoted below and in the rubric data provided.



c) Score/basis for judgement: The candidate is evaluated on a four-point rubric: Exceeds Expectations (Score of 4), Meets Expectations (Score of 3), Developing (Score of 2), and Does Not Meet Expectations (Score of 1).  The basis for judgement regarding whether a candidate successfully meets the rubric standards is at a threshold level of a score of 3 or 4.



d) Use in decisions about candidates’ progress: Results from the Summative Mentor/Supervisor Assessment are used in overall decisions regarding the candidate’s successful completion of his/her administrative internship, and whether or not suggested, follow-up experiences are suggested to the administrative candidate and field supervisor regarding additional training and/or skill development as a pre-requisite to further consideration of leadership opportunities within that school district.



e) Details of standards alignment:  This assessment is aligned with this following ELCC Standards: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.3, 5.4, 5.5, 6.1, 6.2, 6.3



A1.1.6  School Administration – District Level Key Assessment #4 - Final Mentor Evaluation 





EPP Created Rubric – Final Mentor Evaluation 

The Rubric to measure these ELCC Standards also serves as the Final Evaluation Form that is used with each candidate.



		

		Exceeds Expectations (4) 

		Meets Expectations (3)

		Developing (2)

		Does Not Meet Expectations (1) 



		ELCC Standard Element 1.1: 

Candidates understand and can collaboratively develop, articulate, implement, and steward a shared district vision of learning for a school district.































Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:

♦ collaborative district  visioning;

♦ theories relevant to building,

articulating, implementing, and

stewarding a district vision;

♦ methods for involving district stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates superior skills required to:

♦ design and support a collaborative process for developing and implementing a district vision;

♦ articulating a district vision of learning characterized by a respect for students and their families and community

partnerships;

♦ develop a comprehensive plan for communicating the district vision to appropriate district constituencies;

♦ formulate plans to steward district vision statements.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:

♦ collaborative district visioning;

♦ theories relevant to building,

articulating, implementing, and

stewarding a district vision;

♦ methods for involving district stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:

♦ design and support a collaborative process for developing and implementing a district vision;

♦ articulating a district vision of learning characterized by a respect for students and their families and community

partnerships;

♦ develop a comprehensive plan for communicating the district vision to appropriate district constituencies;

♦ formulate plans to steward district vision statements.



		Content Knowledge

Candidate demonstrates developing knowledge of:

♦ collaborative district visioning;

♦ theories relevant to building, articulating, implementing, and

stewarding a district vision;

♦ methods for involving district stakeholders in the visioning process.

Professional Leadership Skills

Candidate demonstrates  developing  skills required to:

♦ design and support a collaborative process for developing and

implementing a district vision;

♦ articulating a district vision of learning

characterized by a respect for students and their families and community

partnerships;

♦ develop a comprehensive plan for

communicating the district vision to appropriate district constituencies;

♦ formulate plans to steward district

vision statements.



		Content Knowledge

Candidate demonstrates little or no knowledge of:

♦ collaborative district visioning;

♦ theories relevant to building,

articulating, implementing, and

stewarding a district vision;

♦ methods for involving district stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:

♦ design and support a collaborative process for developing and implementing a district vision;

♦ articulating a district vision of learning characterized by a respect for students and their families and community partnerships;

♦ develop a comprehensive plan for communicating the district vision to appropriate district constituencies;

♦ formulate plans to steward district vision statements.





		ELCC Standard Element 1.2: 

Candidates understand and can collect and use data to identify district

goals, assess organizational effectiveness, and implement district plans to achieve

district goals.





Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:

♦ the purposes and processes for collecting, analyzing, and using appropriate district data to drive decision making that effects student learning;

♦ designing and using assessment data for learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of district improvement processes;

♦ variables that affect student

achievement.



Professional Leadership Skills

Candidate demonstrates superior skills required to:

♦ develop and use evidence-centered research strategies and strategic planning

processes;

♦ create district-based strategic, tactical,

and strategic goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ evaluate district improvement processes.

		Content Knowledge

Candidate demonstrates  sufficient knowledge of:

♦ the purposes and processes for collecting, analyzing, and using appropriate district data to drive decision making that effects student learning;

♦ designing and using assessment data for learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of district improvement processes;

♦ variables that affect student

achievement.



Professional Leadership Skills

Candidate demonstrates  sufficient  skills required to:

♦ develop and use evidence-centered research strategies and strategic planning

processes;

♦ create district-based strategic, tactical, and strategic goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ evaluate district improvement processes.

		Content Knowledge

Candidate demonstrates  developing knowledge of:

♦ the purposes and processes for collecting, analyzing, and using

appropriate district data to drive decision making that effects student learning;

♦ designing and using assessment data for

learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of district improvement processes;

♦ variables that affect student achievement.



Professional Leadership Skills

Candidate demonstrates  developing skills required to:

♦ develop and use evidence-centered

research strategies and strategic planning processes;

♦ create district-based strategic, tactical, and strategic goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ evaluate district improvement processes.



		Content Knowledge

Candidate demonstrates  little or no knowledge of:

♦ the purposes and processes for collecting, analyzing, and using appropriate district data to drive decision making that effects student learning;

♦ designing and using assessment data for

learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of district improvement processes;

♦ variables that affect student

achievement.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:

♦ develop and use evidence-centered research strategies and strategic planning

processes;

♦ create district-based strategic, tactical, and strategic goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ evaluate district improvement processes.



		ELCC Standard Element 1.3: 

Candidates understand and can promote continual and sustainable

district improvement.







Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:

♦ continual and sustained district improvement models and processes;

♦ strategic district management of human capital and its effect on continual and sustainable improvement;

♦ district change processes for continual and sustainable improvement. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:

♦ identify strategies or practices to build organizational capacity to support continual and sustainable district

improvement;

♦ identify strategies for developing district leadership capacity;

♦ create a district plan to implement transformational change;

♦ design a comprehensive, district-level professional development program.



		Content Knowledge

Candidate demonstrates  sufficient knowledge of:

♦ continual and sustained district improvement models and processes;

♦ strategic district management of human capital and its effect on continual and sustainable improvement;

♦ district change processes for continual and sustainable improvement. 



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:

♦ identify strategies or practices to build

organizational capacity to support continual and sustainable district

improvement;

♦ identify strategies for developing district leadership capacity;

♦ create a district plan to implement transformational change;

♦ design a comprehensive, district-level professional development program.



		Content Knowledge

Candidate demonstrates  developing knowledge of:

♦ continual and sustained district improvement models and processes;

♦ strategic district management of human

capital and its effect on continual and sustainable improvement;

♦ district change processes for continual

and sustainable improvement. 



Professional Leadership Skills

Candidate demonstrates  developing  skills required to:

♦ identify strategies or practices to build

organizational capacity to support continual and sustainable district

improvement;

♦ identify strategies for developing district leadership capacity;

♦ create a district plan to implement transformational change;

♦ design a comprehensive, district-level professional development program.

		Content Knowledge

Candidate demonstrates little or no knowledge of:

♦ continual and sustained district improvement models and processes;

♦ strategic district management of human capital and its effect on continual and sustainable improvement;

♦ district change processes for continual and sustainable improvement. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:

♦ identify strategies or practices to build

organizational capacity to support continual and sustainable district

improvement;

♦ identify strategies for developing district leadership capacity;

♦ create a district plan to implement transformational change;

♦ design a comprehensive, district-level professional development program.





		ELCC Standard Element 1.4: 

Candidates understand and can evaluate district progress and revise

district plans supported by district stakeholders.

















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:

♦ effective strategies for monitoring the implementation and revision of plans to achieve district improvement goals and program evaluation models. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:

♦ develop a district plan to monitor program development and implementation of district goals;

♦ construct evaluation processes to assess the effectiveness of district plans and programs;

♦ interpret information and communicate progress toward achievement of district vision and goals for educators in the

district community and other stakeholders.



		Content Knowledge

Candidate demonstrates  sufficient knowledge of:

♦ effective strategies for monitoring the implementation and revision of plans to achieve district improvement goals and program evaluation models. 



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:

♦ develop a district plan to monitor program development and implementation of district goals;

♦ construct evaluation processes to assess the effectiveness of district plans and programs;

♦ interpret information and communicate progress toward achievement of district vision and goals for educators in the district community and other stakeholders.



		Content Knowledge

Candidate demonstrates  developing  knowledge of:

♦ effective strategies for monitoring the implementation and revision of plans to achieve district improvement goals and program evaluation models. 



Professional Leadership Skills

Candidate demonstrates  developing skills required to:

♦ develop a district plan to monitor program development and

implementation of district goals;

♦ construct evaluation processes to assess the effectiveness of district plans and programs;

♦ interpret information and communicate progress toward achievement of district vision and goals for educators in the district community and other stakeholders.

		Content Knowledge

Candidate demonstrates  little or no knowledge of:

♦ effective strategies for monitoring the implementation and revision of plans to achieve district improvement goals and program evaluation models. 



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:

♦ develop a district plan to monitor program development and implementation of district goals;

♦ construct evaluation processes to assess the effectiveness of district plans and programs;

♦ interpret information and communicate progress toward achievement of district

vision and goals for educators in the district community and other stakeholders.





		ELCC Standard Element 2.1: 

Candidates understand and can advocate, nurture, and sustain a district

culture and instructional program conducive to student learning through

collaboration, trust, and a personalized learning environment with high

expectations for students.















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ district culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ lead district change and collaboration that focuses on improvements to district

practices, student outcomes,

curriculum, and instruction;

♦ incorporate cultural competence in development of programs, curriculum,

and instructional practices;

♦ use learning management systems to support personalized learning across the district;

♦ develop comprehensive programs that meet the unique learning needs and interests of diverse student populations

and school personnel across the district;

♦ promote trust, equity, fairness, and respect among school board members,

school administrators, faculty, parents, students, and the district community.

		Content Knowledge

Candidate demonstrates  sufficient knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ district culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:



♦ lead district change and collaboration that focuses on improvements to district

practices, student outcomes,

curriculum, and instruction;

♦ incorporate cultural competence in development of programs, curriculum, and instructional practices;

♦ use learning management systems to support personalized learning across the district;

♦ develop comprehensive programs that meet the unique learning needs and interests of diverse student populations

and school personnel across the district;

♦ promote trust, equity, fairness, and respect among school board members,

school administrators, faculty, parents, students, and the district community.

		Content Knowledge

Candidate demonstrates  developing knowledge of:



♦ theories on human development behavior, personalized learning

environment, and  motivation;

♦ district culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates  developing  skills required to:



♦ lead district change and collaboration that focuses on improvements to district practices, student outcomes, curriculum, and instruction;

♦ incorporate cultural competence in development of programs, curriculum, and instructional practices;

♦ use learning  management systems to

support personalized learning across the

district;

♦ develop comprehensive programs that meet the unique learning needs and

interests of diverse student populations and school personnel across the district;

♦ promote trust, equity, fairness, and respect among school board members, school administrators, faculty, parents, students, and the district community.

		Content Knowledge

Candidate demonstrates  little or no knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ district culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:



♦ lead district change and collaboration that focuses on improvements to district

practices, student outcomes,

curriculum, and instruction;

♦ incorporate cultural competence in development of programs, curriculum, and instructional practices;

♦ use learning management systems to support personalized learning across the district;

♦ develop comprehensive programs that meet the unique learning needs and

interests of diverse student populations and school personnel across the district;

♦ promote trust, equity, fairness, and respect among school board members,

school administrators, faculty, parents, students, and the district community.



		ELCC Standard Element 2.2: 

Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.



















Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ curriculum development and

instructional delivery theories;

♦ measures of teacher performance;

♦ multiple methods of program

evaluation, accountability systems, data collection, and analysis of evidence.

♦ district technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ align curriculum and instruction with district assessments;

♦ collaborate with faculty across the district to plan, implement, and evaluate

a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional decisions;

♦ provide district resources to support quality curriculum and instruction;

♦ design district evaluation systems, make district plans based on multiple measures

of teacher performance and student outcomes, and provide feedback based

on evidence.



		Content Knowledge

Candidate demonstrates  sufficient knowledge of:



♦ curriculum development and

instructional delivery theories;

♦ measures of teacher performance;

♦ multiple methods of program

evaluation, accountability systems, data collection, and analysis of evidence.

♦ district technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:



♦ align curriculum and instruction with district assessments;

♦ collaborate with faculty across the district to plan, implement, and evaluate

a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional decisions;

♦ provide district resources to support quality curriculum and instruction;

♦ design district evaluation systems, make district plans based on multiple measures of teacher performance and student outcomes, and provide feedback based

on evidence.



		Content Knowledge

Candidate demonstrates  developing knowledge of:



♦ curriculum development and instructional delivery theories;

♦ measures of teacher performance;

♦ multiple methods of program evaluation, accountability systems, data collection, and analysis of evidence.

♦ district technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates  developing  skills required to:



♦ align curriculum and instruction with district assessments;

♦ collaborate with faculty across the district to plan, implement, and evaluate

a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional

decisions;

♦ provide district resources to support quality curriculum and instruction;

♦ design district evaluation systems, make district plans based on multiple measures of teacher performance and student

outcomes, and provide feedback based on evidence.





		Content Knowledge

Candidate demonstrates  little or no knowledge of:



♦ curriculum development and

instructional delivery theories;

♦ measures of teacher performance;

♦ multiple methods of program

evaluation, accountability systems, data collection, and analysis of evidence.

♦ district technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:



♦ align curriculum and instruction with district assessments;

♦ collaborate with faculty across the district to plan, implement, and evaluate

a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional decisions;

♦ provide district resources to support quality curriculum and instruction;

♦ design district evaluation systems, make district plans based on multiple measures

of teacher performance and student outcomes, and provide feedback based on evidence.





		ELCC Standard Element 2.3: 

Candidates understand and can develop and supervise the instructional

and leadership capacity across the district.



















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ district systems that promote effective and efficient practices in the management of people, processes, and resources.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ collaboratively develop plans to improve the district's effect on teaching and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and technologies to maximize high-quality instruction within the

district;

♦ facilitate school leadership through development of district activities that focus on teaching and student learning;

♦ design district-level professional growth plans to increase the capacity of school

staff and leaders that reflect national professional development standards;



♦ use a variety of district approaches to improve school staff performance;

♦ develop district systems for effective and efficient management of policies,

procedures, and practices.



		Content Knowledge

Candidate demonstrates  sufficient knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ district systems that promote effective and efficient practices in the management of people, processes, and resources.



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:



♦ collaboratively develop plans to improve the district's effect on teaching and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and technologies to maximize high-quality instruction within the

district;

♦ facilitate school leadership through development of district activities that focus on teaching and student learning;

♦ design district-level professional growth plans to increase the capacity of school

staff and leaders that reflect national professional development standards;



♦ use a variety of district approaches to improve school staff performance;

♦ develop district systems for effective and efficient management of policies,

procedures, and practices.



		Content Knowledge

Candidate demonstrates  developing knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ district systems that promote effective and efficient practices in the

management of people, processes, and resources.



Professional Leadership Skills

Candidate demonstrates  developing skills required to:



♦ collaboratively develop plans to improve the district's effect on teaching

and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and  technologies to maximize

high-quality instruction within the district;

♦ facilitate school leadership through

development of district activities that focus on teaching and student learning;



♦ design district-level professional growth plans to increase the capacity of school staff and leaders that reflect national professional development standards;

♦ use a variety of district approaches to improve school staff performance;

♦ develop district systems for effective and efficient management of policies,

procedures, and practices.



		Content Knowledge

Candidate demonstrates  little or no  knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ district systems that promote effective and efficient practices in the management of people, processes, and resources.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:



♦ collaboratively develop plans to improve the district's effect on teaching and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and technologies to maximize high-quality instruction within the

district;

♦ facilitate school leadership through development of district activities that focus on teaching and student learning;

♦ design district-level professional growth plans to increase the capacity of school staff and leaders that reflect national professional development standards;



♦ use a variety of district approaches to improve school staff performance;

♦ develop district systems for effective and efficient management of policies,

procedures, and practices.





		ELCC Standard Element 2.4: 

Candidates understand and can promote the most effective and

appropriate district technologies to support teaching and learning within the

district.





























Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ technology and its uses for instruction within the district;

♦ infrastructures for the ongoing support, review, and planning of district instructional technology.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ use technologies to enrich district curriculum and instruction;

♦ monitor instructional practices across the district and provide assistance to school administrators;

♦ use district technology and performance management systems to monitor, analyze, and evaluate district data

results for accountability reporting.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ technology and its uses for instruction within the district;

♦ infrastructures for the ongoing support, review, and planning of district instructional technology.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ use technologies to enrich district curriculum and instruction;

♦ monitor instructional practices across the district and provide assistance to school administrators;

♦ use district technology and performance management systems to monitor, analyze, and evaluate district data

results for accountability reporting.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ technology and its uses for instruction within the district;

♦ infrastructures for the ongoing support, review, and planning of district instructional technology.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ use technologies to enrich district curriculum and instruction;

♦ monitor instructional practices across the district and provide assistance to school administrators;

♦ use district technology and performance

management systems to monitor, analyze, and evaluate district data

results for accountability reporting.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ technology and its uses for instruction within the district;

♦ infrastructures for the ongoing support, review, and planning of district instructional technology.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ use technologies to enrich district curriculum and instruction;

♦ monitor instructional practices across the district and provide assistance to school administrators;

♦ use district technology and performance management systems to monitor, analyze, and evaluate district data

results for accountability reporting.





		ELCC Standard Element 3.1: 

Candidates understand and can monitor and evaluate district

management and operational systems.











Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ district management of organizational, operational, and legal resources;

♦ district management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates superior skills required to:  



♦ analyze district processes and operations to identify and prioritize strategic and

tactical challenges for the district;

♦ develop district operational policies and procedures;

♦ develop plans to implement and manage long-range goals for the district;

♦ develop plans to create and sustain strategic alignment throughout the district.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ district management of organizational, operational, and legal resources;

♦ district management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates  sufficient  skills required to:  



♦ analyze district processes and operations to identify and prioritize strategic and

tactical challenges for the district;

♦ develop district operational policies and procedures;

♦ develop plans to implement and manage long-range goals for the district;

♦ develop plans to create and sustain strategic alignment throughout the district.



		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ district management of organizational, operational, and legal resources;

♦ district management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates  developing   skills required to:  



♦ analyze district processes and operations

to identify and prioritize strategic and tactical challenges for the district;

♦ develop district operational policies and

procedures;

♦ develop plans to implement and manage

long-range goals for the district;

♦ develop plans to create and sustain strategic alignment throughout the

district.





		Content Knowledge

Candidate demonstrates  little or no knowledge of:



♦ district management of organizational,

operational, and legal resources;

♦ district management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates  little or no skills required to:  



♦ analyze district processes and operations to identify and prioritize strategic and

tactical challenges for the district;

♦ develop district operational policies and procedures;

♦ develop plans to implement and manage long-range goals for the district;

♦ develop plans to create and sustain strategic alignment throughout the district.





		ELCC Standard Element 3.2: 

Candidates understand and can efficiently use human, fiscal, and

technological resources within the district.













Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ methods and procedures for managing district resources, including the strategic

management of human capital, district operations, and facilities;

♦ alignment of resources to district priorities and forecasting resource

requirements for the district;

♦ technology and management systems. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the district’s

priorities and goals;

♦ analyze a district’s budget and financial status;

♦ develop facility and space utilization plans for the district;

♦ project long-term resource needs of a district;

♦ use technology to manage district operational systems.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ methods and procedures for managing district resources, including the strategic

management of human capital, district operations, and facilities;

♦ alignment of resources to district priorities and forecasting resource

requirements for the district;

♦ technology and management systems. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the district’s

priorities and goals;

♦ analyze a district’s budget and financial status;

♦ develop facility and space utilization plans for the district;

♦ project long-term resource needs of a district;

♦ use technology to manage district operational systems.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ methods and procedures for managing district resources, including the strategic management of human capital, district

operations, and facilities;

♦ alignment of resources to district priorities and forecasting resource

requirements for the district;

♦ technology and management systems. 



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the district’s

priorities and goals;

♦ analyze a district’s budget and financial

status;

♦ develop facility and space utilization plans for the district;

♦ project long-term resource needs of a district;

♦ use technology to manage district

operational systems.





		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ methods and procedures for managing district resources, including the strategic

management of human capital, district operations, and facilities;

♦ alignment of resources to district priorities and forecasting resource

requirements for the district;

♦ technology and management systems. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the district’s

priorities and goals;

♦ analyze a district’s budget and financial status;

♦ develop facility and space utilization plans for the district;

♦ project long-term resource needs of a district;

♦ use technology to manage district operational systems.





		ELCC Standard Element 3.3: 

Candidates understand and can promote district-level policies and

procedures that protect the welfare and safety of students and staff across the

district.











Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ district strategies supporting safe and secure learning environments including

prevention, crisis management, and public relations;

♦ district strategies supporting student development of self-management, civic literacy, and positive leadership skills;

♦ district-based discipline management policies and plans. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ improve and implement district policies and procedures for safe and secure central office and school-work

environments (including district office, school personnel, students, and visitors) that encompass crisis planning and management;

♦ evaluate and implement district-wide discipline management plan.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ district strategies supporting safe and secure learning environments including

prevention, crisis management, and public relations;

♦ district strategies supporting student development of self-management, civic literacy, and positive leadership skills;

♦ district-based discipline management policies and plans. 



Professional Leadership Skills

Candidate demonstrates sufficient  skills required to:



♦ improve and implement district policies and procedures for safe and secure central office and school-work

environments (including district office, school personnel, students, and visitors) that encompass crisis planning and management;

♦ evaluate and implement district-wide discipline management plan.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ district strategies supporting safe and secure learning environments including prevention, crisis management, and

public relations;

♦ district strategies supporting student

development of self-management, civic literacy, and positive leadership skills;

♦ district-based discipline management policies and plans. 



Professional Leadership Skills

Candidate demonstrates developing   skills required to:



♦ improve and implement district policies and procedures for safe and secure central office and school-work environments (including district office,

school personnel, students, and visitors) that encompass crisis planning and management;

♦ evaluate and implement district-wide discipline management plan.







		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ district strategies supporting safe and secure learning environments including prevention, crisis management, and public relations;

♦ district strategies supporting student development of self-management, civic

literacy, and positive leadership skills;

♦ district-based discipline management policies and plans. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ improve and implement district policies and procedures for safe and secure central office and school-work

environments (including district office, school personnel, students, and visitors) that encompass crisis planning and management;

♦ evaluate and implement district-wide discipline management plan.





		ELCC Standard Element 3.4: 

Candidates understand and can develop district capacity for distributed

leadership.





Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the meaning of distributed leadership in a district environment and how to create and sustain it. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify leadership capabilities of staff

at various levels within the district;

♦ model distributed leadership skills;

♦ involve district and school personnel in decision-making processes.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the meaning of distributed leadership in a district environment and how to

create and sustain it. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify leadership capabilities of staff

at various levels within the district;

♦ model distributed leadership skills;

♦ involve district and school personnel in decision-making processes.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the meaning of distributed leadership

in a district environment and how to create and sustain it. 



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ identify leadership capabilities of staff at various levels within the district;

♦ model distributed leadership skills;

♦ involve district and school personnel in

decision-making processes.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the meaning of distributed leadership in a district environment and how to

create and sustain it. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify leadership capabilities of staff at various levels within the district;

♦ model distributed leadership skills;

♦ involve district and school personnel in decision-making processes.





		ELCC Standard Element 3.5:

Candidates understand and can ensure that district time focuses on

supporting high-quality school instruction and student learning.

.









Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ supervision strategies that ensure that teachers across the district maximize time spent on high-quality instruction and student learning;

♦ management theories on effective district time, priorities, and schedules.







Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop district policies that protect instructional time and schedules;

♦ develop district calendars and schedules.



		Content Knowledge

Candidate demonstrates sufficient  knowledge of:



♦ supervision strategies that ensure that teachers across the district maximize time spent on high-quality instruction

and student learning;

♦ management theories on effective district time, priorities, and schedules.







Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop district policies that protect instructional time and schedules;

♦ develop district calendars and schedules.



		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ supervision strategies that ensure that teachers across the district  maximize

time spent on high-quality instruction and student learning;

♦ management theories on effective district time, priorities, and schedules.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop district policies that protect instructional time and schedules;

♦ develop district calendars and schedules.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ supervision strategies that ensure that teachers across the district maximize time spent on high-quality instruction and student learning;

♦ management theories on effective district time, priorities, and schedules.







Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop district policies that protect instructional time and schedules;

♦ develop district calendars and schedules.





		ELCC Standard Element 4.1: 

Candidates understand and can collaborate with faculty and community

members by collecting and analyzing information pertinent to the improvement of

the district’s educational environment.



Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ collaboration and communication techniques to improve the district’s

educational environment;

♦ information pertinent to the district’s educational environment.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ use collaboration strategies to collect, analyze, and interpret information

pertinent to the district environment;

♦ communicate information about the district environment to the community.











		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ collaboration and communication techniques to improve the district’s

educational environment;

♦ information pertinent to the district’s educational environment.



Professional Leadership Skills

Candidate demonstrates  sufficient skills required to:



♦ use collaboration strategies to collect, analyze, and interpret information

pertinent to the district environment;

♦ communicate information about the district environment to the community.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ collaboration and communication

techniques to improve the district’s educational environment;

♦ information pertinent to the district’s educational environment.



Professional Leadership Skills

Candidate demonstrates  developing skills required to:



♦ use collaboration strategies to collect,

analyze, and interpret information pertinent to the district environment;

♦ communicate information about the

district environment to the community.



		Content Knowledge

Candidate demonstrates little or no  knowledge of:



♦ collaboration and communication techniques to improve the district’s

educational environment;

♦ information pertinent to the district’s educational environment.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ use collaboration strategies to collect, analyze, and interpret information

pertinent to the district environment;

♦ communicate information about the district environment to the community.





		ELCC Standard Element 4.2: 

Candidates understand and can mobilize community resources by

promoting understanding, appreciation, and use of the community’s diverse

cultural, social, and intellectual resources throughout the district.



Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ district cultural competence;

♦ diverse cultural, social and intellectual resources within a district community.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify and use diverse community resources to improve district programs.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ district cultural competence;

♦ diverse cultural, social and intellectual resources within a district community.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify and use diverse community resources to improve district programs.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ district cultural competence;

♦ diverse cultural, social and intellectual resources within a district community.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ identify and use diverse community resources to improve district programs.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ district cultural competence;

♦ diverse cultural, social and intellectual resources within a district community.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify and use diverse community resources to improve district programs.



		ELCC Standard Element 4.3: 

Candidates understand and can respond to community interests and

needs by building and sustaining positive district relationships with families and

caregivers.



Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the needs of students, parents, and caregivers;

♦ district organizational culture that promotes open communication with

families and caregivers;

♦ district strategies for effective oral and written communication with families

and caregivers;

♦ district collaboration methods for productive relationships with families and caregivers. 





Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ conduct needs assessments of families and caregivers within the district;

♦ develop collaboration strategies for effective district relationships with families and caregivers;

♦ involve families and caregivers in district decision making about their students’ education.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the needs of students, parents, and caregivers;

♦ district organizational culture that promotes open communication with

families and caregivers;

♦ district strategies for effective oral and written communication with families

and caregivers;

♦ district collaboration methods for productive relationships with families

and caregivers. 





Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ conduct needs assessments of families and caregivers within the district;

♦ develop collaboration strategies for effective district relationships with

families and caregivers;

♦ involve families and caregivers in district decision making about their students’ education.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the needs of students, parents, and caregivers;

♦ district organizational culture that promotes open communication with

families and caregivers;

♦ district strategies for effective oral and written communication with families and caregivers;

♦ district collaboration methods for productive relationships with families

and caregivers. 





Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ conduct needs assessments of families

and caregivers within the district;

♦ develop collaboration strategies for effective district relationships with

families and caregivers;

♦ involve families and caregivers in district decision making about their students’ education.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the needs of students, parents, and caregivers;

♦ district organizational culture that promotes open communication with

families and caregivers;

♦ district strategies for effective oral and written communication with families

and caregivers;

♦ district collaboration methods for productive relationships with families

and caregivers. 





Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ conduct needs assessments of families and caregivers within the district;

♦ develop collaboration strategies for effective district relationships with

families and caregivers;

♦ involve families and caregivers in district decision making about their students’ education.





		ELCC Standard Element 4.4: 

Candidates understand and can respond to community interests and

needs by building and sustaining productive district relationships with community

partners.







Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the needs of district community partners;

♦ district organizational culture that promotes open communication with community partners;

♦ district strategies for effective oral and written communication with community partners;

♦ district collaboration methods for productive relationships with community partners. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ conduct needs assessment of district

community partners;

♦ develop effective  relationships with a

variety of district community partners;

♦ involve community partners in the decision making processes within the

district.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the needs of district community partners;

♦ district organizational culture that promotes open communication with

community partners;

♦ district strategies for effective oral and written communication with community partners;

♦ district collaboration methods for productive relationships with community partners. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ conduct needs assessment of district

community partners;

♦ develop effective relationships with a variety of district community partners;

♦ involve community partners in the decision making processes within the

district.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the needs of district community partners;

♦ district organizational culture that promotes open communication with

community partners;

♦ district strategies for effective oral and written communication with community partners;

♦ district collaboration methods for productive relationships with community partners. 



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ conduct needs assessment of district

community partners;

♦ develop effective relationships with a

variety of district community partners;

♦ involve community partners in the decision making processes within the district.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the needs of district community partners;

♦ district organizational culture that promotes open communication with

community partners;

♦ district strategies for effective oral and written communication with community partners;

♦ district collaboration methods for productive relationships with community partners. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ conduct needs assessment of district

community partners;

♦ develop effective relationships with a

variety of district community partners;

♦ involve community partners in the decision making processes within the

district.





		ELCC Standard Element 5.1: 

Candidates understand and can act with integrity and fairness to ensure

a district system of accountability for every student’s academic and social success.







Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines to create operational definitions of accountability, equity, and social justice within the district.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ act with integrity and fairness in supporting district policies and staff practices that ensure every student's academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable district practices.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines to create operational definitions of accountability, equity, and social justice within the district.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ act with integrity and fairness in supporting district policies and staff practices that ensure every student's academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable district practices.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines to create operational definitions of  accountability, equity, and social justice within the district.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ act with integrity and fairness in supporting district policies and staff

practices that ensure every student's academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable district practices.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines to create operational definitions of accountability, equity, and social justice within the district.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ act with integrity and fairness in supporting district policies and staff practices that ensure every student's academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable district practices.





		ELCC Standard Element 5.2: 

Candidates understand and can model principles of self-awareness,

reflective practice, transparency, and ethical behavior as related to their roles

within the district.











Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, district culture, and student achievement;

♦ the effect of ethical behavior on one’s own leadership. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ formulate a district-level leadership platform grounded in ethical standards

and practices;

♦ analyze district leadership decisions in terms of established ethical practices.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, district culture, and student

achievement;

♦ the effect of ethical behavior on one’s own leadership. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ formulate a district-level leadership platform grounded in ethical standards and practices;

♦ analyze district leadership decisions in terms of established ethical practices.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, district culture, and student

achievement;

♦ the effect of ethical behavior on one’s

own leadership. 



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ formulate a district-level leadership platform grounded in ethical standards and practices;

♦ analyze district leadership decisions in

terms of established ethical practices.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, district culture, and student

achievement;

♦ the effect of ethical behavior on one’s own leadership. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ formulate a district-level leadership platform grounded in ethical standards

and practices;

♦ analyze district leadership decisions in terms of established ethical practices.





		ELCC Standard Element 5.3: 

Candidates understand and can safeguard the values of democracy,

equity, and diversity within the district.









Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop, implement, and evaluate district policies and procedures that support democratic values, equity, and

diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity, and diversity.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop, implement, and evaluate district policies and procedures that support democratic values, equity, and

diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity, and diversity.



		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ develop, implement, and evaluate district policies and procedures that support democratic values, equity, and diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity, and diversity.



		Content Knowledge

Candidate demonstrates little or no  knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates little or no  skills required to:



♦ develop, implement, and evaluate district policies and procedures that support democratic values, equity, and

diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity, and diversity.





		ELCC Standard Element 5.4: 

Candidates understand and can evaluate the potential moral and legal

consequences of decision making in the district.





Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ moral and legal consequences of

decision making in districts;

♦ strategies to prevent difficulties related to moral and legal issues. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ formulate sound district strategies to educational dilemmas;

♦ evaluate district strategies to prevent difficulties related to moral and legal issues.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ moral and legal consequences of

decision making in districts;

♦ strategies to prevent difficulties related to moral and legal issues. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ formulate sound district strategies to educational dilemmas;

♦ evaluate district strategies to prevent difficulties related to moral and legal issues.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ moral and legal consequences of

decision making in districts;

♦ strategies to prevent difficulties related

to moral and legal issues. 



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ formulate sound district strategies to educational dilemmas;

♦ evaluate district strategies to prevent

difficulties related to moral and legal issues.







		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ moral and legal consequences of

decision making in districts;

♦ strategies to prevent difficulties related to moral and legal issues. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ formulate sound district strategies to educational dilemmas;

♦ evaluate district strategies to prevent difficulties related to moral and legal issues.





		ELCC Standard Element 5.5: 

Candidates understand and can promote social justice within the district

to ensure individual student needs inform all aspects of schooling.





Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the relationship between social justice, district culture, and student achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ review and critique district policies, programs, and practices to ensure that

student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and

respect between and among students and faculty within the district;

♦ develop the resiliency to uphold core values and persist in the face of adversity.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the relationship between social justice, district culture, and student achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ review and critique district policies, programs, and practices to ensure that

student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and respect between and among students

and faculty within the district;

♦ develop the resiliency to uphold core values and persist in the face of adversity.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the relationship between social justice, district culture, and student

achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ review and critique district policies, programs, and practices to ensure that

student needs inform all aspects of schooling, including social justice,

equity, confidentiality, acceptance, and respect between and among students and faculty within the district;

♦ develop the resiliency to uphold core values and persist in the face of adversity.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the relationship between social justice, district culture, and student achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ review and critique district policies, programs, and practices to ensure that

student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and respect between and among students and faculty within the district;

♦ develop the resiliency to uphold core values and persist in the face of adversity.



		ELCC Standard Element 6.1: 

Candidates understand and can advocate for district students, families,

and caregivers.







Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities

that affect districts;

♦ the effect that poverty, disadvantages, and lack of resources have on families,

caregivers, communities, students, and learning. 



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ analyze how district law and policy is applied consistently, fairly, and ethically;

♦ advocate based on an analysis of the complex causes of poverty and other

disadvantages;

♦ serve as a respectful spokesperson for students and families served by the district.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities

that affect districts;

♦ the effect that poverty, disadvantages, and lack of resources have on families,

caregivers, communities, students, and learning. 



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ analyze how district law and policy is applied consistently, fairly, and ethically;

♦ advocate based on an analysis of the complex causes of poverty and other

disadvantages;

♦ serve as a respectful spokesperson for students and families served by the district.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities that affect districts;

♦ the effect that poverty, disadvantages,

and lack of resources have on families, caregivers, communities, students, and learning. 



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ analyze how district law and policy is applied consistently, fairly, and

ethically;

♦ advocate based on an analysis of the complex causes of poverty and other disadvantages;

♦ serve as a respectful spokesperson for

students and families served by the district.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities

that affect districts;

♦ the effect that poverty, disadvantages, and lack of resources have on families,

caregivers, communities, students, and learning. 



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ analyze how district law and policy is applied consistently, fairly, and ethically;

♦ advocate based on an analysis of the complex causes of poverty and other

disadvantages;

♦ serve as a respectful spokesperson for students and families served by the district.





		ELCC Standard Element 6.2: 

Candidates understand and can act to influence local, district, state, and

national decisions affecting student learning in a district environment.







Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the larger political, social, economic, legal, and cultural context;

♦ ways that power and political skills can influence local, state, and federal decisions.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ advocate for district policies and

programs that promote equitable learning opportunities for student

success;

♦ communicate policies, laws/regulations, and procedures to appropriate district stakeholders.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the larger political, social, economic,

legal, and cultural context;

♦ ways that power and political skills can influence local, state, and federal decisions.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ advocate for district policies and

programs that promote equitable learning opportunities for student success;

♦ communicate policies, laws/regulations, and procedures to appropriate district stakeholders.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the larger political, social, economic, legal, and cultural context;

♦ ways that power and political skills can

influence local, state, and federal decisions.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ advocate for district policies and programs that promote equitable

learning opportunities for student success;

♦ communicate policies, laws/regulations,

and procedures to appropriate district

stakeholders.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the larger political, social, economic, legal, and cultural context;

♦ ways that power and political skills can influence local, state, and federal decisions.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ advocate for district policies and

programs that promote equitable learning opportunities for student

success;

♦ communicate policies, laws/regulations, and procedures to appropriate district stakeholders.





		ELCC Standard Element 6.3: 

Candidates understand and can anticipate and assess emerging trends

and initiatives in order to adapt district-level leadership strategies.



Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ future issues and trends that can affect districts (e.g., entrepreneurial approaches);

♦ contemporary and emerging district leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the district;

♦ adapt district leadership strategies and practice to address emerging district

issues.





		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ future issues and trends that can affect districts (e.g., entrepreneurial approaches);

♦ contemporary and emerging district leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the district;

♦ adapt district leadership strategies and practice to address emerging district

issues.





		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ future issues and trends that can affect districts (e.g., entrepreneurial

approaches);

♦ contemporary and emerging district

leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the district;

♦ adapt district leadership strategies and practice to address emerging district

issues.





		Content Knowledge

Candidate demonstrates little or no  knowledge of:



♦ future issues and trends that can affect districts (e.g., entrepreneurial approaches);

♦ contemporary and emerging district leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the district;

♦ adapt district leadership strategies and practice to address emerging district issues.













EPP Data – Final Mentor Evaluation Ed.S



		Elements 

		 

		N

		% Exceeds Expectations

		% Meets Expectations

		% Developing

		% Does Not Meet Expectations

		% No Response

		Mean

		SD



		ELCC Standard Element 1.1:  Candidates understand and can collaboratively develop, articulate, implement, and steward a shared district vision of learning for a school district.

		Summer 18

		17

		35.3%

		58.8%

		5.9%

		0%

		0%

		3.29

		0.57



		

		Summer 17

		26

		57.69%

		26.92%

		7.69%

		0%

		0%

		3.54

		0.6



		

		Summer 16

		33

		27.3%

		66.7%

		6.1%

		0%

		0%

		3.21

		0.54



		ELCC Standard Element 1.2:  Candidates understand and can collect and use data to identify district goals, assess organizational effectiveness, and implement district plans to achieve district goals.

		Summer 18

		17

		35.3%

		64.7%

		0%

		0%

		0%

		3.35

		0.48



		

		Summer 17

		26

		42.31%

		46.15%

		7.69%

		0%

		0%

		3.36

		0.6



		

		Summer 16

		33

		24.2%

		69.7%

		6.1%

		0%

		0%

		3.18

		0.52



		ELCC Standard Element 1.3:  Candidates understand and can promote continual and sustainable district improvement.

		Summer 18

		17

		35.3%

		64.7%

		0%

		0%

		0%

		3.35

		0.48



		

		Summer 17

		26

		46.15%

		46.15%

		3.85%

		0%

		0%

		3.44

		0.6



		

		Summer 16

		33

		15.2%

		72.7%

		12.1%

		0%

		0%

		3.03

		0.52



		ELCC Standard Element 1.4:  Candidates understand and can evaluate district progress and revise district plans supported by district stakeholders.

		Summer 18

		17

		29.4%

		58.8%

		11.8%

		0%

		0%

		3.18

		0.62



		

		Summer 17

		26

		38.46%

		53.85%

		3.85%

		0%

		0%

		3.36

		0.6



		

		Summer 16

		33

		15.2%

		63.6%

		21.2%

		0%

		0%

		2.94

		0.60



		ELCC Standard Element 2.1:  Candidates understand and can advocate, nurture, and sustain a district culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.

		Summer 18

		17

		23.5%

		58.8%

		17.6%

		0%

		0%

		3.06

		0.64



		

		Summer 17

		26

		46.15%

		50%

		3.85%

		0%

		0%

		3.42

		0.6



		

		Summer 16

		33

		30.3%

		66.7%

		3%

		0%

		0%

		3.27

		0.51



		ELCC Standard Element 2.2:  Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional district program.

		Summer 18

		17

		29.4%

		64.7%

		5.9%

		0%

		0%

		3.24

		0.55



		

		Summer 17

		26

		46.15%

		50%

		3.85%

		0%

		0%

		3.42

		0.6



		

		Summer 16

		33

		27.3%

		66.7%

		6.1%

		0%

		0%

		3.21

		0.54



		ELCC Standard Element 2.3:  Candidates understand and can develop and supervise the instructional and leadership capacity across the district.

		Summer 18

		17

		47.1%

		52.9%

		0%

		0%

		0%

		3.47

		0.50



		

		Summer 17

		26

		50%

		34.62%

		15.38%

		0%

		0%

		3.35

		0.7



		

		Summer 16

		33

		15.2%

		75.8%

		9.1%

		0%

		0%

		3.06

		0.49



		ELCC Standard Element 2.4:  Candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district.

		Summer 18

		

17

		

47.1%

		

52.9%

		

0%

		

0%

		

0%

		

3.47

		

0.50



		

		Summer 17

		26

		46.15%

		42.31%

		11.54%

		0%

		0%

		3.35

		0.7



		

		Summer 16

		33

		18.2%

		66.7%

		15.2%

		0%

		0%

		3.03

		0.58



		ELCC Standard Element 3.1:  Candidates understand and can monitor and evaluate district management and operational systems.

		Summer 18

		17

		41.2%

		47.1%

		11.8%

		0%

		0%

		3.29

		0.67



		

		Summer 17

		26

		26.92%

		65.38%

		7.69%

		0%

		0%

		3.19

		0.6



		

		Summer 16

		33

		9.1%

		69.7%

		21.2%

		0%

		0%

		2.88

		0.54



		ELCC Standard Element 3.2:  Candidates understand and can efficiently use human, fiscal, and technological resources within the district.

		Summer 18

		17

		35.3%

		58.8%

		5.9%

		0%

		0%

		3.29

		0.57



		

		Summer 17

		26

		19.23%

		50%

		30.77%

		0%

		0%

		2.88

		0.7



		

		Summer 16

		33

		6.1%

		42.4%

		51.5%

		0%

		0%

		2.55

		0.61



		ELCC Standard Element 3.3:  Candidates understand and can promote district-level policies and procedures that protect the welfare and safety of students and staff across the district.

		Summer 18

		17

		52.9%

		47.1%

		0%

		0%

		0%

		3.53

		0.50



		

		Summer 17

		26

		53.85%

		34.62%

		3.85%

		0%

		0%

		3.54

		0.6



		

		Summer 16

		33

		15.2%

		84.8%

		0%

		0%

		0%

		3.15

		0.36



		ELCC Standard Element 3.4:  Candidates understand and can develop district capacity for distributed leadership.

		Summer 18

		17

		47.1%

		47.1%

		5.9%

		0%

		0%

		3.41

		0.60



		

		Summer 17

		26

		42.31%

		53.85%

		3.85%

		0%

		0%

		3.38

		0.6



		

		Summer 16

		33

		6.1%

		81.8%

		12.1%

		0%

		0%

		2.94

		0.42



		ELCC Standard Element 3.5:  Candidates understand and can ensure that district time focuses on supporting high-quality school instruction and student learning.

		Summer 18

		17

		47.1%

		47.1%

		5.9%

		0%

		0%

		3.41

		0.60



		

		Summer 17

		26

		57.69%

		30.77%

		7.69%

		0%

		0%

		3.52

		0.6



		

		Summer 16

		33

		9.1%

		90.9%

		0%

		0%

		0%

		3.08

		0.25



		ELCC Standard Element 4.1:  Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the district’s educational environment.

		Summer 18

		17

		58.8%

		41.2%

		0%

		0%

		0%

		3.59

		0.49



		

		Summer 17

		26

		38.46%

		57.69%

		3.85%

		0%

		0%

		3.35

		0.6



		

		Summer 16

		33

		9.1%

		78.8%

		12.1%

		0%

		0%

		2.97

		0.46



		ELCC Standard Element 4.2:  Candidates understand and can mobilize community resources by promoting understanding, appreciation, and use of the community’s diverse cultural, social, and intellectual resources throughout the district.

		Summer 18

		17

		41.2%

		52.9%

		5.9%

		0%

		0%

		3.35

		0.59



		

		Summer 17

		26

		38.46%

		50%

		7.69%

		0%

		0%

		3.32

		0.6



		

		Summer 16

		33

		12.1%

		84.8%

		3%

		0%

		0%

		3.09

		0.38



		ELCC Standard Element 4.3:  Candidates understand and can respond to community interests and needs by building and sustaining positive district relationships with families and caregivers.

		Summer 18

		17

		58.8%

		41.2%

		0%

		0%

		0%

		3.59

		0.49



		

		Summer 17

		26

		50%

		46.15%

		0%

		0%

		0%

		3.52

		0.5



		

		Summer 16

		33

		27.3%

		57.6%

		15.2%

		0%

		0%

		3.12

		0.64



		ELCC Standard Element 4.4:  Candidates understand and can respond to community interests and needs by building and sustaining productive district relationships with community partners.

		

Summer 18

		17

		52.9%

		41.2%

		5.9%

		0%

		0%

		3.47

		0.61



		

		Summer 17

		26

		34.62%

		65.38%

		0%

		0%

		0%

		3.35

		0.5



		

		Summer 16

		33

		12.1%

		75.8%

		12.1%

		0%

		0%

		3.00

		0.49



		ELCC Standard Element 5.1:  Candidates understand and can act with integrity and fairness to ensure a district system of accountability for every student’s academic and social success.

		Summer 18

		17

		64.7%

		29.4%

		5.9%

		0%

		0%

		3.59

		0.60



		

		Summer 17

		26

		65.38%

		30.77%

		0%

		0%

		0%

		3.68

		0.5



		

		Summer 16

		33

		9.1%

		72.7%

		18.2%

		0%

		0%

		2.91

		0.51



		ELCC Standard Element 5.2:  Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the district.

		Summer 18

		17

		64.7%

		29.4%

		0.0%

		0.0%

		5.9%

		3.47

		0.98



		

		Summer 17

		26

		57.69%

		42.31%

		0%

		0%

		0%

		3.58

		0.5



		

		Summer 16

		33

		45.5%

		39.4%

		15.2%

		0%

		0%

		3.30

		0.72



		ELCC Standard Element 5.3:  Candidates understand and can safeguard the values of democracy, equity, and diversity within the district.

		Summer 18

		17

		58.8%

		35.3%

		0.0%

		0.0%

		5.9%

		3.41

		0.97



		

		Summer 17

		26

		57.69%

		34.62%

		3.85%

		0%

		0%

		3.56

		0.6



		

		Summer 16

		33

		15.2%

		63.6%

		21.2%

		0%

		0%

		2.94

		0.60



		ELCC Standard Element 5.4:  Candidates understand and can evaluate the potential moral and legal consequences of decision making in the district.

		Summer 18

		17

		52.9%

		41.2%

		0.0%

		0.0%

		5.9%

		3.35

		0.97



		

		Summer 17

		26

		42.31%

		57.69%

		0%

		0%

		0%

		3.42

		0.5



		

		Summer 16

		33

		0%

		100%

		0%

		0%

		0%

		3.00

		0.00



		ELCC Standard Element 5.5:  Candidates understand and can promote social justice within the district to ensure individual student needs inform all aspects of schooling.

		Summer 18

		17

		47.1%

		47.1%

		0.0%

		0.0%

		5.9%

		3.29

		0.96



		

		Summer 17

		26

		38.46%

		61.54%

		0%

		0%

		0%

		3.38

		0.5



		

		Summer 16

		33

		9.1%

		81.8%

		9.1%

		0%

		0%

		3.00

		0.43



		ELCC Standard Element 6.1:  Candidates understand and can advocate for district students, families, and caregivers.

		Summer 18

		17

		52.9%

		35.3%

		5.9%

		0.0%

		5.9%

		3.29

		1.02



		

		Summer 17

		26

		42.31%

		57.69%

		0%

		0%

		0%

		3.42

		0.5



		

		Summer 16

		33

		0%

		100%

		0%

		0%

		0%

		3.00

		0.00



		ELCC Standard Element 6.2:  Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a district environment.

		Summer 18

		17

		11.8%

		64.7%

		17.6%

		0.0%

		5.9%

		2.76

		0.88



		

		Summer 17

		26

		26.92%

		65.38%

		7.69%

		0%

		0%

		3.19

		0.6



		

		Summer 16

		33

		0%

		100%

		0%

		0%

		0%

		3.00

		0.00



		ELCC Standard Element 6.3: Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt district-level leadership strategies.

		Summer 18

		17

		29.4%

		64.7%

		0.0%

		0.0%

		5.9%

		3.12

		0.90



		

		Summer 17

		26

		30.77%

		61.54%

		7.69%

		0%

		0%

		3.23

		0.6



		

		Summer 16

		33

		54.5%

		45.5%

		0%

		0%

		0%

		3.55

		0.50







Reliability and Validity:

Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017.  Assessment items (item indicators at four levels of proficiency) were then revised (“tagged”) for connection to content, professional, and accreditation standards.  Consultant assistance was sought in the review and revision of item-level indicators.  What has not been completed to date is an item-level review that moves into developmental descriptive language beyond key leveling-terms/descriptors.  More work in this content validation is planned.  The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson.  







Analysis and Interpretation:

Candidate groups of sample sizes (n) between 17 and 33 offer “caution” in interpreting and generalizing results, but these sample sizes are not necessarily invalid.  



Some observations include the fact that no candidate in any measured criterion on any of the three years merited a “not meeting expectations” score.  This is unrealistic and brings into question both the validity of the instruction and the interrater reliability, even with the work completed as noted above.  It is evident that either reliability work must be completed in earnest, or faculty conversations and intervention regarding candidate competencies must take place, as it has not been demonstrated in CAEP Standard 3 reporting evidence that either of the following has taken place: (1) Candidates were enrolled at extremely high levels of leadership skills, as measured by this assessment, or (2) Interventions were implemented based on formative measures throughout the program that would have resulted in this summative, outcome measure of candidate competency.  



One might note, with exception to the aforementioned points, that the Ed.S. is a post-masters’ degree. This means only students who have successfully completed a masters’ degree are accepted into the program. This alone indicates students meet expectations in the master’s level. These students almost exclusively have attained a building or district-level position of leadership, again indicating they meet expectations of leadership in an educational setting. The students also must be highly motivated to seek a degree that is required for a superintendent license in the State of Indiana.  It is extremely unlikely to find a candidate who would not meet expectations.



That said, the following analyses and interpretations follow from those data above:



Items 1.1, 2.2, 3.1, and 3.4 are fairly consistent across the candidate groups in each of the three years.  These include measures of visioning, implementing and instructional program, district management, distributed leadership, and collaborating with family and community.  With respect to both district management and distributive leadership, dips occurred in 2017, yet it appears that results were hanging together in terms of their overall presence and presentation in the distribution.  

Consistent trajectories of improvement seem to be present with 1.4 (evaluating district progress), 2.4 (promoting district technologies), and 4.1 (collaborating with family and community), as the percentages of developing have consistently gone down with those meeting and exceeding expectations are on the rise in those areas, again with linear trends.  A reverse trend indicating concern is in place for 6.2 (ability to act upon and influence governmental decisions), which seems in line with Standard 4 employer/completer feedback that these are the political skills honed and crafted by central office leaders while on the job.  



Where it appears our program has a blind spot is in the areas in which for two out of three years measured, there were no “developing” candidates identified, including 2.3 (supervising instructional leadership capacity), 4.3 (building and sustaining positive relationships with families), 5.2 (modeling principles of self-awareness), 5.4 (evaluating the moral and legal consequences of decisions), 5.5 (promoting social justice), 6.1 (advocating for districts, families, and communities), and 6.3 (anticipating and addressing emerging trends).  From these data, it could be posed that the entire program needs to deepen its lens on ELCC Standards 5 and 6, with respect to candidate outcome competencies.  Could it be that we think our candidates are graduating with requisite skills, yet they are in fact, not as rigorously assessed as they need to be before assuming positions of school district leadership?  Or, are they all superior performers?



With respect to the cross-cutting theme of technology, it appears that there is consistency in the context of how candidates are performing in ELCC 2.2 – how candidates use district technology and information systems to support and monitor student learning while they understand, create, and evaluate a comprehensive, rigorous, and coherent instructional program.  Scores for 2016, 2017, and 2018 average 6.1%, 3.85%, and 5.9% in the developing category, and while no candidates have been determined to “not meet” expectations, those meeting and exceeding total 93.9%, 96.15%, and 94.1%.  Thus, a far preponderance are in acceptable categories of performance.  In ELCC 2.4, which measures the degree to which candidates understand and can promote the most effective and appropriate district technologies to support teaching and learning within the district, there was evidence of consistency in 2016 and 2017, with candidates “developing” measured as 15.2% and 11.54% accordingly (84.8% and 88.46% meeting/exceeding), yet in 2018, no candidates were measured as “developing.”  This seems unlikely, which brings into question the degree to which this criterion was measuring the same competency consistently as it was the two years prior, a reliability issue.  For ELCC 3.2, in terms of how candidates understand and can efficiently use human, fiscal, and technological resources within the district, candidates went from 51.5% developing, to 30.77% and 5.9% respectively; conversely, those meeting or exceeding expectations 48.5%, 69.33% and 84.1%.  A noticeably positive trend in improvements, this trend would make, with the only question being one of inner-category criterion – Was it the human, the fiscal, or the technological efficacy that improved?  Potentially, this shows a problem with the instrument, while a positive trend in performance overall.  















Future Use/Implications:

ELCC Standards are being replaced with the National Educational Leadership Program (NELP) Standards, and newly corresponding elements.  The main challenge and implications for faculty members in the District-level Administration program of the Department of Educational Leadership will be instrument validation procedures from Standard-implementation forward, as well as careful validation and reliability procedures to be used with evaluating faculty.  It appears that this is where current challenges lie, and no standards replacement will foster the necessary improvements that careful validation and reliability procedures will bring about in terms of better and more prescriptive candidate measures of progress.  



The same could be said for measures of technology and technological efficacy in leadership.  Current practices of gleaning usable data from three categories from an overall leadership competency instrument measuring nearly 30 competencies is insufficient to assess candidate capabilities in this cross-cutting theme of preservice preparation of leadership candidates.  Future rubric and assessment development, in line with the ISTE Standards is recommended for the Ed.S. program in the Department of Educational Leadership.



Finally, interrater reliability activities are critical in the successful onboarding of any quality assurances system.  Previous and current methods of validation and reliability have been found absent or insufficient, and there is currently no guarantee other than language on rubric that different cohorts of candidates are being evaluated on the same competencies, or with the same breadth and depth of rigor on the same competencies.  This should be a goal for ongoing and future program improvement.

EdS SSR Final Mentor Evaluation.docx




Host Teacher Evaluation of University Supervisor



University Supervisor’s Name: ____________________________________________________

Date of Evaluation: _____________________________________________________________





		Statement

		[bookmark: _GoBack]Strongly Disagree

		Disagree

		Neutral

		Agree 

		Strongly Agree



		Organization

		

		

		

		

		



		1.  Effectively provides information to me and the student teacher

		

		

		

		

		



		2.  Keeps scheduled observation visits

		

		

		

		

		



		3.  Holds meaningful conferences on a regular basis

		

		

		

		

		



		4. Conducts a midterm and final evaluation meeting in an organized manner.

		

		

		

		

		



		

		

		

		

		

		



		Support 

		

		

		

		

		



		1.  Listens and is open to concerns

		

		

		

		

		



		2.  Supports and advocates for the student teacher

		

		

		

		

		



		3. Encourages the student teacher to challenge him/herself

		

		

		

		

		



		4.  Encourages the student teacher to become self-reflective

		

		

		

		

		



		5.  Is effective in providing the student teacher with assistance in the following areas

		

		

		

		

		



		                     Using a variety of teaching strategies

		   

		

		

		

		



		                     Promoting student learning

		

		

		

		

		



		                     Assessing student learning

		

		

		

		

		



		                     Classroom and behavior management

		

		

		

		

		



		                     Incorporating technology into teaching and learning

		

		

		

		

		



		

		

		

		

		

		



		In addition to the above, the University Supervisor is:

		

		

		

		

		



		1.  Available

		

		

		

		

		



		2.  Approachable

		

		

		

		

		



		3.  Courteous

		

		

		

		

		



		4.  Professional

		

		

		

		

		







Additional comments:
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Criteria for Selecting Host Teachers and Responsibilities of the Host Teacher 


Qualities and Selection of a Host Teacher


Host Teachers are selected/recommended by school building administrators as teachers with an expressed interest and desire to work with the student teacher and ISU. The Host Teacher should model positive behavior in teaching and demonstrate, desirable professional and personal characteristics. The student teaching experience offers the best opportunity for the teacher candidate to identify positive behaviors and incorporate them into his/her own teaching style. The following criteria are considered in the selection of the Host Teacher. The Host Teacher should:


1. Hold a minimum of a bachelor’s degree and hold a valid professional license in the subject area in which the teacher candidate is preparing to teach and seek licensure;


2. Have a minimum of two years of teaching experience; 


3. Demonstrate mastery of subject matter and provide an environment conducive to creative teaching and abstract reasoning;


4. Demonstrate effective mentoring and supervisory skills, and have effective communication skills;


5. Demonstrate excellence in teaching, including a positive impact on student learning and demonstrated ability to work effectively with others;


          Training of Host Teachers 

This EPP utilizes a train the trainer approach.  University Supervisors receive annual training directly from the EPP.  Training is provided on assessment tools, new trends in the teaching profession, and accreditation and licensing standards updates. University Supervisors train the host teachers and provide all materials to the host teacher at the first meeting.

Host Teacher Responsibilities


The following are responsibilities the EPP asks of the Host Teacher


· Provide an introduction about your teacher candidate to your students, such as when they will be arriving, what to expect and introduce the teacher candidate on their first day.


· Provide your teacher candidate with all the classroom protocols for established things such as grading, projects, recording grades, necessary transitions, interests/abilities of certain students, etc.

·   Help the teacher candidate become familiar with the school’s policies and procedures.


·   Introduce the teacher candidate to other teachers, administrators, and staff.


· Inform the teacher candidate about classroom rules and procedures, overall objectives and goals of the classroom.

· Orient the teacher candidate to the school building, regulations, use of equipment, materials, and supplies.


· Be flexible with the teacher candidate in developing her/his own lesson plans and teaching styles.


· Allow your teacher candidate to participate in faculty meetings, parent-teacher conferences as appropriate, professional development, and other pertinent school functions.

·   Observe the teacher candidate on a regular basis both in teaching situations and in


     interaction with students.


·   Provide written and verbal feedback on a regular basis.


·   Complete assessments as required. 


· Inform the University Supervisor of any concerns about the teacher candidate’s performance.


· When the Host Teacher is absent, a licensed substitute teacher should always be called upon to supervise the teacher candidate. Teacher candidates are prohibited from serving as a substitute teacher, as per state regulations.


Evaluation Responsibilities


Conferences


Time should be set aside by the host supervising teacher and the student teacher several times each week for planned conferences to review the short-range and long-range planning which are needed for success during the professional semester.  Informal communications are also anticipated to occur before school, during preparation periods and lunch, after school, and any time the opportunity presents itself.


The University Supervisor will also meet with the host teacher when they come to the school to observe the teacher candidate.  The purposes of these conferences are to exchange information, provide support services, confirm progress while reflecting on the student teaching experience, and formalize program and individual evaluation.


Triad Meetings 


The student, host teacher, and university supervisor will participate in a triad meeting at the midpoint and end of the student teaching placement.  The goal of the midpoint meeting is to review the students’ progress to that point and identify strengths and areas for improvement.  The university supervisor and host teacher will review the professional disposition assessment and evaluation of student teaching with the student.  At the end of student teaching, the university supervisor and host teacher will review the students overall progress and review the final evaluation of student teaching and professional disposition with the student.  


The teacher will complete a content specific evaluation of student teaching on the teacher candidates teaching in their content area.  Host Teachers will complete this evaluation online through the EPPs assessment management system, TK20.  

Decisions on No Longer Using a Host Teacher


A host teacher may be determined to no longer be effective as a host teacher through one of the following methods: principal observations, concerns from the student teacher, and/or observations from the University Supervisor.  Any concerns with a host teacher should be brought to the attention of the Director and Assistant Director of Education Student Services immediately.  The Director and Assistant Director will review the concerns and determine if action is needed.  If the concern is determined to warrant further action, the Director of Student Services will notify the school principal.   

The decision to no longer use a host teacher can be made by either the school principal or the EPPs Director of Education Student Services.  



Host Teacher Selection, Training, and Responsibilities.doc
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INTRODUCTION



Mission of the Department of Educational Leadership



Our mission is to prepare today’s practicing educator to be tomorrow’s complete administrative professional.
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Vision of the Department of Educational Leadership	



We aspire to be the premier program in the preparation of working professionals for administrative leadership in elementary, secondary, and post-secondary education.

	

[bookmark: Conceptual_]Conceptual Framework: Becoming a Complete Professional



The overarching theme of Indiana State University’s educator preparation programs is Becoming a Complete Professional. Originally conceived in 1991, the conceptual framework has been reaffirmed and updated through the years. Our theme encompasses three broad areas that recognize essential areas of the work of an educator:



•Educator as Expert or Mediator of Learning, 

•Educator as Person, and 

•Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 



The component “Educator as Expert or Mediator of Learning” deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component “Educator as Person” represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component “Educator as Member of Communities” reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of expert or mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 



Our preparation programs embrace clinical practice as an underlying philosophy and methodology. Through field experiences, candidates are immersed in authentic environments that allow theory-to-practice connections, maximizing experiential learning.



Becoming a Better Educator



Regardless of a teacher’s classroom charisma, inviting personality, job punctuality, or organizational loyalty, education remains about teaching and learning. Effective teachers not only understand the fundamentals of teaching and learning, but have the ability to model and apply them accordingly. The internship experience, while focused on administration, has improved teaching implications by exposing the intern to several methods of teaching and supervision, the power of collegiality, using a variety of resources to inform educational practice, multiple means for addressing student discipline, and how the complex system of education really works as an organizational institution.  



Graduates of the internship and educational administration program may choose to not pursue an administrative career path for a variety of personal and professional reasons.  Thus, for graduates choosing not to become an administrator, the internship experience affords them multiple opportunities to become a better educator by strengthening their capacities for improved teaching and learning.  

Respect for Diversity



Diversity: The faculty and students of the ISU Educational Leadership program believe in the value of all voices.  Recognizing the contributions of individual and group differences in areas such as social class, ethnicity, race, gender, sexual orientation, culture, and personal experience enhances our professional and educational environment.  Explicit recognition and affirmation of diversity in the teaching and learning process promotes our effectiveness as professionals, educators, citizens, and full partners in our local, national, and global societies.



Special Needs:  Any student with special needs for accommodation should feel free to discuss the matter with the instructor at any time during the semester.





Specific Objectives of the Internship Program



· To provide the intern with an opportunity to analyze aspects related to the role of the principal.



· To guide the intern in understanding and evaluating leadership theory in terms of practice.



· To provide the intern with the experience of carrying out administrative responsibilities.



· To enable the intern to learn from the experiences of a mentor.



· To help the intern develop a professional disposition (see Appendix H).



	

Procedures for Entry into the Internship Program



	The admission procedures for entry into the program are listed below:



	1.	All candidates must be admitted to the PK-12 graduate program in the Department of Educational Leadership at Indiana State University.



	2.	Candidates are supported by a practicing school administrator and must have written approval of the administrator of the host school and the superintendent.  An application form to be completed by the candidate and the host school corporation is available in this document or in the Educational Leadership Department Office or Website. A new application will be required should a student decide to postpone the internship to a later year.



	3.	All intern candidates must meet final approval of a committee of faculty members from the Department of Educational Leadership.  Because of the restricted number of candidates annually allowed entrance into the internship program, the committee selects those candidates who have an adequate academic background, relevant experiences, has applied before the deadline, has the maturity to profit from an internship, and can thus make a contribution to the host school corporation or to the cooperating institution.  



	4.	Regional intern cohort groups are selected during the summer prior to the academic year of the internship.  Possible candidates will receive internship information in summer prior to the orientation.



5. 	All interns must have a TK20 account. Tk20 is an online data management support system, created for the collection and evaluation of performance data as well as a comprehensive top down management of academic activities at the Bayh College of Education.  This incredibly powerful software will allow for data analyses at multiple levels providing a useful tool to manage our growth.  Everything within the Tk20 system is customized to the BCOE and is designed to provide you with a great educational opportunity.  Tk20 will help ensure that our programs continually strive to reach and exceed their excellence goals while maintaining our national accreditation, which enhances the value of the BCOE degree you receive. https://www.indstate.edu/education/iits/tk20









The faculty is mindful of federal and state legislation pertaining to affirmative action guidelines and every attempt is made to ensure that all intern candidates are subject to fair and equal treatment.







Admission Requirements



1. The intern MUST successfully complete EDLR 650-Public School Administration, EDLR 655-Legal Aspects of School Administration, and EDLR 681-The Principalship, prior to the internship.

Students who did not take EDLR 650 or EDLR 751 at Indiana State University will need to purchase TK20 on their own.  The cost is $100.  Students who took either one of these courses were charged a course fee that is used for TK20.  If you are unsure if you have a TK20 account already, please contact Malea Crosby, Director of Assessment and Accreditation at 812-237-7742 or atmalea.crosby@indstate.edu  To register for a TK20 account go to https://indstate.tk20.com/campustoolshighered/start.do and follow the on screen prompts to Purchase your student account.





	2.	The intern MUST have an Internship Application Form and Authorization Form (part of the application form) signed by the supervising principal and superintendent on file with the department.



	3.	The intern MUST attend a summer orientation session for the internship, which will be held on campus at Indiana State University August 24, 2019 from 1:30 pm to 4:30 pm in the Bayh College of Education in the Whitaker Room 110G.  Materials relating to the internship will be provided at this meeting.  The intern must complete registration for the internship (enroll in EDLR 758 and EDLR 793) prior to this meeting. 





ROLE OF THE PARTICIPANTS



Role of the Intern:



The internship program requires the intern to work under the supervision of a mentor for approximately 10 hours per week. Ideally, the intern will be assigned a wide range of administrative duties and responsibilities with corresponding authority.  Opportunities for the intern to assume a leadership role or to participate/observe in the decision-making process are encouraged. Additionally, the intern is expected to seek opportunities at both the elementary and secondary levels. The intern must take the initiative to broaden his or her professional experiences as this range of experience is needed to support the PK-12 principal license through action research and presentation (see Appendix C/D/E). The intern is required to make weekly reports to the university supervisor. Mentors may request a copy of these reports. Visits at the school site provide opportunities for the intern and the university supervisor to discuss any concerns that might arise. Interns are further required to attend all on-campus seminars scheduled during the year.



Interns must realize that they may find themselves "in between" teachers and administrators. Interns that serve as building union representatives may want to consider not serving in that capacity during the internship. It is essential that interns keep privileged information confidential. If difficulties or problems arise during the internship, the issue should be brought to the attention of the university supervisor as soon as possible. If the problem remains unresolved, a new mentor may be assigned or termination of the internship may occur. If the internship fails prior to completion, the student will be asked to provide a brief statement with copies forwarded to all parties involved, including the Registrar.



The intern is not an employee or agent of the university, and worker’s compensation benefits are not provided to the intern in his/her capacity. The university provides guidance and facilitates internship activities only as a component of the educational experience and accepts no responsibility for loss, damages, or injury to persons or property caused by the intern or others while participating in the internship. The university is not responsible for matters beyond its control.



The intern is required to provide personal health and accident insurance. Neither the Trustees of Indiana State University nor the faculty sponsor can be held responsible for any medical or legal expenses that may result from injury or illness sustained while participating in the internship. If an intern drives or provides a motor vehicle for transportation to or from the internship site or while performing internship duties, then the intern is responsible for individual acts and the safety and security of the vehicle. The intern accepts full responsibility for insurance, and the liability of the driver and passengers.



The intern must have a limited criminal background check on file with each school(s) they intend on performing internship duties.  The intern must also complete Appendix A during the April Seminar.

	

	No additional courses may be taken during the internship/seminar experience.







Role of the Host Administrator (Mentor):



The role of the mentor includes recommending individuals for admission to the internship, on-site supervision for the intern, meeting with the university supervisor, assigning administrative duties and tasks, guiding the intern, and assessing progress of the intern. It is recommended that the mentor introduce the intern to the faculty at the beginning of the school year and explain the function and duties of the intern.  It is important that the mentor and intern have ample opportunity to communicate with each other. 



The mentor faces both challenges and opportunities in sponsoring an intern. The opportunities lie in being able to make a significant contribution to the field of education, since the intern's growth is strongly influenced by the model provided by the mentor. The challenges lie in the ability of the mentor to put the intern to work in ways that make the intern a valuable contributor to the school's operation and, at the same time, provide for the intern's mastery of the many important competencies of the principalship. Mentors will assist the intern with a framework for proposed intern activities that meet the requirements of each standard for certification of building level administrators as well as complete an administrative intern Completer Survey at the end of the internship (Appendix G). To facilitate this, the intern's experience should include:



· A wide range of experiences that help the intern develop a building-level perspective,

· opportunities to observe the mentor in a variety of situations,

· duties of increasing responsibility as the year progresses,

· responsibility for at least one major Action Research project which will make a special contribution to the school's program.

· experiences across the PK-12 level with a variety of personnel/services offered by the corporation.







Role of the University Supervisor:



Members of the Department of Educational Leadership will provide overall guidance for the intern program. This includes screening applicants, overseeing the intern's experiences, on-site visitations (minimum two per semester), and facilitating on-campus and regional seminars. University supervisors will facilitate each monthly seminar with a variety of activities and experiences designed to complement the internship, develop and implement an Action Research Project, and to prepare interns for the Indiana School Administrator Test-Building Level.



The university supervisor will provide the ultimate assessment of the intern. This decision will be made using formative evaluations acquired from the mentor, the intern, and personal observations. Throughout this process many events will impact that assessment. Should issues or concerns arise related to the success of the intern, the university supervisor will determine actions to be taken.





INTERNSHIP COURSEWORK INFORMATION



A total of six (6) semester hours of credit is awarded each semester for the principal internship.  It consists of two courses: EDLR 758 = 3 semester hours and EDLR 793 = 3 semester hours. The following provides a description of each course:



EDLR 758 Requirements





1. TIME



The intern will average approximately 10 hours per week of administration experiences at a local school for a total of no less than 300 hours by the conclusion of the program.  This time may vary from week to week. We encourage interns to get a variety of experiences rather than become tied to one task throughout the year (e.g., bus duty or hall supervision).
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2.  WEEKLY REFLECTIVE JOURNALS



Content and format of journals are to be determined between the intern and the university supervisor and will be discussed during the summer orientation meeting. A copy of the written journal may be given to the mentor upon request. It is possible that the intern-mentor relationship may devolve into a precarious situation, therefore some annotations may be required.



The weekly journals are confidential communications between the intern, the mentor, and the university supervisor. The weekly journals should also reflect the Weekly Log of Activities. It is recognized that some information about school personnel, which may be included within the report, must be kept in confidence.  



The format for the list of intern activities is shown in Appendix B along with suggested activities. It is suggested that interns keep a record of the activities in the PRINCIPAL INTERN ACTIVITIES WEEKLY LOG (Appendix B) in conjunction with the WEEKLY REFLECTIVE JOURNALS. The interns’ university supervisor will set the due dates and times for the weekly journals. 



3. GRADE

	

The final grade for each semester of EDLR 758 will be determined by the university supervisor and will take into consideration the quality of performance in each area previously listed in sections 1 through 4  along with an assessment of the intern’s professional disposition.





4. LONG TERM ACTION RESEARCH PROJECT



During the internship, in addition to the daily activities, interns undertake one major action research project that will help a school wide issue at the host school of their internship.











The Four-Stage Action Research Process (Metler, 2012)



1. The Planning Stage (Milestone I – Due no later than December 7, 2019)

2. The Acting Stage (Milestone II – Due on or around February 8, 2020)

3. The Developing Stage (Milestone III – Due no later than April 11, 2020)

4. The Reflecting Stage (Milestone IV – Due no later than April 11, 2020)



The Nine Specific Steps of Action Research



1. The Planning Stage

I. Identifying and limiting the topic

II. Gathering information

III. Reviewing the related literature

IV. Developing a research plan

2. The Acting Stage

V. Collecting Data

VI. Analyzing Data

3. The Developing Stage

VII. Developing an action plan

4. Reflecting Stage

VIII. Sharing and communicating results

IX. Reflecting on the process

Developing the Action Research Portfolio

1. The Planning Stage (Due no later than December 7, 2019)

Title of the Project: 

Statement of the Problem (In three to five sentences clarify and diagnose a problem-based situation that needs to be resolved.): 

Objectives (Developing three to five outcome statements, ask yourself in what ways will this project make things better, improve a practice, or correct something not working well.):

Gathering Information (Approximately 1,500 words):

· What evidence exists that the problem is a problem?

· Who is affected by the problem, both internal and external to the school?

· How is the problem currently being dealt with?

· What exists in related literature (e.g., documents, books, journals, policy) related to the problem?

· Is there any related literature that contradicts your views of this problem?

Developing a Research Plan:

· Research Question (What question do you hope to be able to answer at the end of the study?):

· Research Design (Pick one type.):

· Qualitative (May be one or more.)

· Observations

· Interviews 

· Focus Group Discussion

· Studying a Program or Event



· Quantitative (May be one or more.)

· Review existing data, documents, records, checklists, rating scales, or tests

· Surveys or questionnaires 

· Comparison of different groups

· Ethical Considerations (e.g., honesty, caring and fairness):

· Will you need permission from students, parents, or others?

· Have you ensured no one feels coerced or compelled to participate?

· Have you ensured the privacy of individual students and families?



2. The Acting Stage (Due on or around February 8, 2020)



Collecting Data (Utilize the qualitative of quantitative methods from above.): 

· Qualitative

· Develop questions

· Create transcripts of the interview(s)

· Develop a journal of observations

· Summarize and report the results 

· Quantitative

· Develop questions for surveys and questionnaires

· Collect information from surveys and questionnaires

· Develop tables to present data or other quantifiable artifacts

· Summarize and report the results



3. The Developing Stage (Due no later than April 11, 2020)

Developing the Action Plan (Brief statements or simple descriptions.):

· Do you have a greater understanding of the problem you researched and why? 

· Were new problems discovered?

· Specifically, what have you found to be effective solutions and/or actions for solving the problem?  

· Will the solution be a new plan, program, or method, or a modification to an existing plan, program, or method?

· Did you identify ineffective plans, programs, or methods?



4. The Reflecting Stage (Due no later than April 11, 2020)

Sharing, Communicating, and Reflecting on the Action Research Project (Brief statements or simple 	descriptions.):

· What did you learn from the project?

· Were you able to answer your original research question?

· Who is responsible for carrying out the specific actions?

· Who needs to be consulted or informed about implementing the actions?

· What is your proposed timeline to implement the actions?

· Are new or additional resources needed?

· How will you share what you learned and with who?



References:

Dana, N. F. (2009).  Leading with passion and knowledge: The principal as action researcher. Thousand 

	Oaks, CA: Corwin.

Mertler, C. A. (2012).  Action research: Improving schools and empowering educators (3rd ed.). Los Angeles, CA: Sage.



























































EDLR 793 Requirements



	A total of 90 contact hours is required for the Saturday and regional seminars.



I.	SATURDAY SEMINARS

	Each of the monthly seminars will consist of a minimum of seven hours of contact time, 9am – 4pm. 



2019-2020 PRINCIPAL INTERN CAMPUS SEMINAR SCHEDULE

		

DATE

		

PLACE

		

PROGRAM



		August 24, 2019

(Saturday) 

1:30-4:30 

		Bayh College of Education

Room 325

		Orientation-AR Ideas & Goal Statements & Mini-Panel

Schedule Intern Visits-bring calendars





		September 21, 2019

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Action Research Overview-AR Focus Groups

PLC & PBIS



		October 19, 2019

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Human Resource





		November 2, 2019

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		C.H.I.L.L. Student Interviews

Marketing & Branding



		December 7, 2019

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Exam Review

School Safety 

APPLY FOR GRADUATION!



		January 18, 2020

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Data & Accountability

School Finance & Budget





		February 8, 2020

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Social & Emotional Learners

Special Needs Teamwork



		March 6, 2020

(Friday)

9:00-4:00



		ISU, Hulman Memorial Student Union

		Law Conference







		April 11, 2020

(Saturday)

9:00-4:00

		Bayh College of Education

Room 325

		Human Resource & Interviewing 

Intern Evaluation and Presentation of Long Term Action Research Projects

Licensure, Next Steps-Celebration!!













II.   ASSESSMENT 



The university supervisor will determine the final grade for EDLR 793. Attendance at all seminars as an active participant is required. Principal interns must inform the university supervisor if they are going to miss a seminar due to unforeseen circumstances. An intern will be required to complete make-up work for any seminar missed.  The university supervisor will be responsible for determining the nature of this work. The intern's grade for EDLR 793 may be reduced as a result of missing a seminar.  That decision will be made based on the quality of the make-up work and the nature of the reason for missing. Completion of any assignments required within the context of the Saturday or regional seminars is mandatory. Any absence will result in the submission of a 5-page paper (approximately 2500 words) focusing on the content of the seminar missed. Submissions might include current literature and study findings, or face-to-face interviews. To be submitted within two weeks of the absence.



































APPENDIX A



Technology Assessment for Building Level Administrators


INSITUTIONAL TECHNOLOGY ASSESSMENT FOR ASPIRING ADMINISTRATORS

BAYH COLLEGE OF EDUCATION	

Indiana State University



Conceptual Framework – Becoming a Complete Professional

E(3) = Exceeds Expectations	M(2) = Meets expectations	D(1) = Does not meet expectations





		The educator as expert or mediator of learning

		The educator as a person

		The educator as a member of a community



		Able to determine, when appropriate, how educational technologies can be used to augment the learning environment 



1         2         3

		Understands and responds to diverse needs of staff and students when considering communication via technology



1         2         3



		Understands the role of leadership when working with community members regarding policies or purchasing technology



1         2         3



		Actively encourages, when appropriate, the use and application of technology to solve problems 



1         2         3



		Maintains a supportive learning environment that maintains current levels of technological resources



1         2         3

		Reflects on and collaborates with other professionals to improve instructional use of technology



1         2         3



		Facilitates the use of  suitable instructional strategies



1         2         3

		Prepared to use a variety of technological resources for personal productivity 



1         2         3

		Maintains productive relationships through the use of email

1         2         3














































































APPENDIX B



Principal Intern Activities Log
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Indiana State University

PRINCIPAL INTERN ACTIVITIES WEEKLY LOG



NAME________________________________________________________                                                                                                                 



ADMINISTRATION LEVEL __________________________________________                                                                                                    



HOST ADMINISTRATOR                                                                 UNIVERSITY SUPERVISOR 	                                     	                                  



Building Level Administrator Standard Document can be found at www.doe.in.gov/sites/default/.../school-leader-building-level.pdf

Please consult with your mentor and university supervisor as you develop this record.  



		Date

		Activity

		Standard 1

Human Capital Management

		Standard 2

Instructional Leader

		Standard 3

Personal Behavior

		Standard 4

Building Relationships

		Standard 5

Culture of Achievement

		Standard 6

Organizational, Operational, and Resource Management

		Total Hours of Activity
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Suggested Internship Activities



· Attend Case Conferences both initial and annual conferences.  Observe the Administrators perspective on the discussion.

· Observe classrooms (with teacher permission).  Participate in mock teacher evaluation process.  Hold pre and post observation conferences with the teacher and principal.

· Supervision of students, before, during and after school.

· Spend a day shadowing the principal, assistant principal, dean, and counselor (or at least spend some part of the day with the counselor and dean.)

· Serve as the substitute for the principal or assistant principal when they are absent. (Need to discuss this as to whether the school is willing to hire a sub for you.)

· Serve on school improvement team taking the administrative perspective.

· Attend administrative council meetings at the district level (if permitted)

· Shadow principals at another grade level than your own.

· Participate in budget process.  What does your principal do in helping to prepare and manage budgets?

· Help in preparing enrollment projections and identify staffing needs for the coming year.

· Serve on curriculum committees, take the administrative perspective.

· Spend any available time you have in the office.

· Discuss how the master schedule is created for next semester or next year.

· Present topics at faculty meetings, help to lead discussions.

· Conduct or observe facilities management walk arounds; check the building and grounds, identify repairs or maintenance issues.  Learn who is responsible for doing what, and what the procedure is for requesting maintenance services.

· Spend time with a custodian, bus driver, and a cook.

· Spend time with local law enforcement, discuss crisis management procedures.

· Attend a teacher recruitment fair.

· Attend a state or national conference sponsored by a principals’ association.

· Participate in the coordination of summer school.

· Provide an article for the school newsletter or update from the Principal’s office.

· Attend school improvement plan review/activities.

· Organize ISTEP test analysis/discussion.

· Attend PL 221/NCLB discussion/meetings.

· Attend curriculum meetings/discussion at building and corp. levels.

· Attend staff development planning/activities.

· Attend athletic council/director meetings.

· Attend band parent meetings.

· Attend textbook adoption discussion/meetings.

· Attend Gifted & Talented Committee Work.

· Participate in AP/IB Discussion. 

· Participate in Core 40/P-16 Program Proposals.

· Participate in reading program initiatives/meetings.

· Participate in ECA Events.

· Participate in staff recognition.

· Attend principal’s coffee type programs.

· Participate in climate audit discussion/results.

· Attend expulsion hearing

· Assist in the coordination and assessment of Fire/Tornado Drills.

· Participate in substitute teacher hiring/monitoring/calling.

· Look into community support groups involvement.

· Understand the schedule of school facilities by community groups.

· Attend negotiations.

· Work with student groups.

· Participate in district code of ethics review/discussion.

· Attend school board policy review.

· Schedule central office visits/discussions with a variety of staff.

· Attend community/political leaders meetings.

· Participate in Booster Club meetings.

· Attend county government/town-city council meetings.

· Participate in school budget study/discussion.

























































APPENDIX C



Proposed Long Term Action Research Project Template

































































Proposed Long Term Action Research Project Form





Name: ______________________________________________________________________



Date: ________________________



University Supervisor:  _________________________________________________________



Title of the Project: _____________________________________________________________



Early in the fall semester, the intern should first discuss with their mentor and university supervisor possible action research project.  No later than the December seminar, the intern should complete the planning stage.  A final abstract of the completed project will be developed and shared with other interns at the last seminar in April.  The project should focus on a problem-based issue with the intended outcome of improving the school, and provide you unique expertise in one area of school administration.  



Please complete the following form and have it approved before the December Seminar.



1. Statement of the Problem (In three to five sentences clarify and diagnose a problem-based situation that needs to be resolved.): 



2. Objectives (Developing three to five outcome statements, ask yourself in what ways will this project make things better, improve a practice, or correct something not working well.):



3. Gathering Information (Approximately 1,500 words):

· What evidence exists that the problem is a problem?

· Who is affected by the problem, both internal and external to the school?

· How is the problem currently being dealt with?

· What exists in related literature (e.g., documents, books, journals, policy) related to the problem?

· Is there any related literature that contradicts you views of this problem?



4. Develop a Research Plan:

· Research Question (What question do you hope to be able to answer at the end of the study?):

· Research Design (Pick one type.):

· Qualitative (May be one or more.)

· Observations

· Interviews 

· Focus Group Discussion

· Studying a Program or Event

· Quantitative (May be one or more.)

· Review existing data, documents, records, checklists, rating scales, or tests

· Surveys or questionnaires 

· Comparison of different groups

· Ethical Considerations (e.g., honesty, caring and fairness):

· Will you need permission from students, parents, or others?

· Have you ensured no one feels coerced or compelled to participate?

· Have you ensured the privacy of individual students and families?
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Abstract PowerPoint Template for Completed Long Term Action Research Project
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APPENDIX E



 Long Term Action Research Project Rubric




Indiana Content Standards for Educations

School Leader – Building-Level

Standards Rubric

Department of Educational Leadership





Principal Intern’s Name:  ________________________________





		Indiana Standard

		Exceeds Expectations (4)

		Meets Expectations (3)

		Developing (2)

		Does Not Meet Expectations (1)



		Standard 1: Human Capital Management 

School building leaders use their role as human capital manager to drive improvements in teacher effectiveness and student achievement, including:



Score:  

		1.1 Demonstrates superior ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates sufficient ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates developing ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates little or no ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission



		





















Score:  

		1.2 Demonstrates superior ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates sufficient ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates developing ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates little or no ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers



		





















Score:  

		1.3 Demonstrates superior ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates sufficient ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates developing ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates little or no ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance



		

























Score:  

		1.4 Demonstrates superior ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates sufficient ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates developing ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates little or no ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth



		

















Score:  

		1.5 Demonstrates superior ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates sufficient ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates developing ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates little or no ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed



		















Score:  

		1.6 Demonstrates superior ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates sufficient ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates developing ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates little or no ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements



		















Score:  

		1.7 Demonstrates superior ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates sufficient ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates developing ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates little or no ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students



		Standard 2: Instructional Leadership 

School building leaders are acutely focused on effective teaching and learning, possess a deep and comprehensive understanding of best instructional practices, and continuously promote activities that contribute to the academic success of all students, including:



Score:  

		2.1 Demonstrates superior ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates sufficient ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates developing ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates little or no ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision



		























Score:  

		2.2 Demonstrates superior ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates sufficient ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates developing ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates little or no ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment



		

























Score:  

		2.3 Demonstrates superior ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates sufficient ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates developing ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates little or no ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes



		

























Score:  

		2.4 Demonstrates superior ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates sufficient ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates developing ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates little or no ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities



		





























Score:  

		2.5 Demonstrates superior ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates sufficient ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates developing ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates little or no ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students



		















Score:  

		2.6 Demonstrates superior ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates sufficient ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates developing ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates little or no ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement



		Standard 3: Personal Behavior 

School building leaders model personal behavior that sets the tone for all student and adult relationships in the school, including:

		3.1 Demonstrates superior ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates sufficient ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates developing ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates little or no ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others



		

















Score:  

		3.2 Demonstrates superior ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates sufficient ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates developing ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates little or no ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center



		













Score:  

		3.3 Demonstrates superior ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates sufficient ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates developing ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates little or no ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement



		





















Score:  

		3.4 Demonstrates superior ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates sufficient ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates developing ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates little or no ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results



		



















Score:  

		3.5 Demonstrates superior ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates sufficient ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates developing ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates little or no ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts



		Standard 4: Building Relationships 

School building leaders build relationships to ensure that all key stakeholders work effectively with each other to achieve transformative results, including:



Score:  

		4.1 Demonstrates superior ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates sufficient ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates developing ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates little or no ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence



		

































Score:  

		4.2 Demonstrates superior ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates sufficient ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates developing ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates little or no ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)



		



















Score:  

		4.3 Demonstrates superior ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates sufficient ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates developing ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates little or no ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change



		





















Score:  

		4.4 Demonstrates superior ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates sufficient ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates developing ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates little or no ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students



		





















Score:  

		4.5 Demonstrates superior ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates sufficient ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates developing ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates little or no ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues



		Standard 5: Culture of Achievement 

School building leaders develop a schoolwide culture of achievement aligned to the school's vision of success for every student, including:



Score:  

		5.1 Demonstrates superior ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates sufficient ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates developing ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates little or no ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task



		













Score:  

		5.2 Demonstrates superior ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates sufficient ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates developing ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates little or no ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable



		



















Score:  

		5.3 Demonstrates superior ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates sufficient ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates developing ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates little or no ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation



		













Score:  

		5.4 Demonstrates superior ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates sufficient ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates developing ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates little or no ability in implementing systems to promote and enforce individual accountability for results



		













Score:  

		5.5 Demonstrates superior ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates sufficient ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates developing ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates little or no ability in ensuring all students full and equitable access to educational programs, curricula, and available supports



		













Score:  

		5.6 Demonstrates superior ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates sufficient ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates developing ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates little or no ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented



		



















Score:  

		5.7 Demonstrates superior ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates sufficient ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates developing ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates little or no ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning



		





























Score:  

		5.8 Demonstrates superior ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates sufficient ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates developing ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates little or no ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement



		Standard 6: Organizational, Operational, and Resource Management 

School building leaders leverage organizational, operational, and resource management skills to support school improvement and achieve desired educational outcomes, including:



Score:  

		6.1 Demonstrates superior ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates sufficient ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates developing ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates little or no ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals



		



















Score:  

		6.2 Demonstrates superior ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates sufficient ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates developing ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates little or no ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization



		



















Score:  

		6.3 Demonstrates superior ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates sufficient ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates developing ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates little or no ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)



		





























Score:  

		6.4 Demonstrates superior ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates sufficient ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates developing ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates little or no ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant



		







































Score:  

		6.5 Demonstrates superior ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates sufficient ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates developing ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates little or no ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff









Additional Comments:



























































































































APPENDIX F



Intern End-of-Year Principal University Supervisor Rubric 

































































Indiana Content Standards for Educations

School Leader – Building-Level

EDLR 758-793 PRINCIPAL MENTOR RUBRIC

Standards Rubric

Department of Educational Leadership







Principal Intern’s Name:  ________________________________



		Indiana Standard

		Exceeds Expectations (4)

		Meets Expectations (3)

		Developing (2)

		Does Not Meet Expectations (1)



		Standard 1: Human Capital Management 

School building leaders use their role as human capital manager to drive improvements in teacher effectiveness and student achievement, including:



Score:  

		1.1 Demonstrates superior ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates sufficient ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates developing ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission

		1.1 Demonstrates little or no ability in recruiting, hiring, assigning, retaining, and supporting effective teachers who share the school's vision/mission



		





















Score:  

		1.2 Demonstrates superior ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates sufficient ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates developing ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers

		1.2 Demonstrates little or no ability in prioritizing teacher evaluation over competing commitments and using teacher evaluation systems that credibly differentiate the performance of teachers



		





















Score:  

		1.3 Demonstrates superior ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates sufficient ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates developing ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance

		1.3 Demonstrates little or no ability in orchestrating aligned, high-quality coaching; workshops; team meetings; and other professional learning opportunities tuned to staff needs based on student performance



		

























Score:  

		1.4 Demonstrates superior ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates sufficient ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates developing ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth

		1.4 Demonstrates little or no ability in designing and implementing succession plans (e.g., career ladders) for every position in the school, and providing formal and informal opportunities to mentor emerging leaders and promote leadership and growth



		

















Score:  

		1.5 Demonstrates superior ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates sufficient ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates developing ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed

		1.5 Demonstrates little or no ability in delegating tasks and responsibilities appropriately to competent staff members, monitoring their progress, and providing support as needed



		















Score:  

		1.6 Demonstrates superior ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates sufficient ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates developing ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements

		1.6 Demonstrates little or no ability in counseling out or recommending the dismissal of ineffective teachers, carefully following contractual requirements



		















Score:  

		1.7 Demonstrates superior ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates sufficient ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates developing ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students

		1.7 Demonstrates little or no ability in strategically assigning teachers and other staff to support school goals and maximize achievement for all students



		Standard 2: Instructional Leadership 

School building leaders are acutely focused on effective teaching and learning, possess a deep and comprehensive understanding of best instructional practices, and continuously promote activities that contribute to the academic success of all students, including:



Score:  

		2.1 Demonstrates superior ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates sufficient ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates developing ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision

		2.1 Demonstrates little or no ability in cultivating commitment to and ownership of the school's instructional vision, mission, values, and organizational goals, and ensuring that all key decisions are aligned to the vision



		























Score:  

		2.2 Demonstrates superior ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates sufficient ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates developing ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment

		2.2 Demonstrates little or no ability in planning, organizing, supervising, and supporting a rigorous instructional program based on research-supported best practices regarding curriculum, instruction, and assessment



		

























Score:  

		2.3 Demonstrates superior ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates sufficient ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates developing ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes

		2.3 Demonstrates little or no ability in using frequent classroom observation and student performance data to evaluate instructional quality, and regularly providing teachers with prompt, high-quality feedback aimed at improving student outcomes



		

























Score:  

		2.4 Demonstrates superior ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates sufficient ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates developing ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities

		2.4 Demonstrates little or no ability in establishing a culture of collaboration in which teamwork, reflection, conversation, sharing, openness, and problem solving about student learning and achievement are aligned to clear instructional priorities



		





























Score:  

		2.5 Demonstrates superior ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates sufficient ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates developing ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students

		2.5 Demonstrates little or no ability in ensuring the use of practices with proven effectiveness in promoting academic success for students with diverse characteristics and needs, including English Learners and students with exceptionalities, including high-ability and twice exceptional students



		















Score:  

		2.6 Demonstrates superior ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates sufficient ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates developing ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement

		2.6 Demonstrates little or no ability in promoting the sanctity of instructional time, and ensuring that every minute is maximized in the service of student learning and achievement



		Standard 3: Personal Behavior 

School building leaders model personal behavior that sets the tone for all student and adult relationships in the school, including:

		3.1 Demonstrates superior ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates sufficient ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates developing ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others

		3.1 Demonstrates little or no ability in modeling professional, ethical, and respectful behavior at all times and expecting the same behavior from others



		

















Score:  

		3.2 Demonstrates superior ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates sufficient ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates developing ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center

		3.2 Demonstrates little or no ability in establishing yearly, monthly, weekly, and daily priorities and objectives, relentlessly keeping the highest-leverage activities front and center



		













Score:  

		3.3 Demonstrates superior ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates sufficient ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates developing ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement

		3.3 Demonstrates little or no ability in actively soliciting and using feedback and help from all key stakeholders in order to drive student achievement



		





















Score:  

		3.4 Demonstrates superior ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates sufficient ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates developing ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results

		3.4 Demonstrates little or no ability in going above and beyond typical expectations to attain goals, taking on voluntary responsibilities that contribute to school success, and taking risks to achieve results



		



















Score:  

		3.5 Demonstrates superior ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates sufficient ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates developing ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts

		3.5 Demonstrates little or no ability in using reflection, self-awareness, ongoing learning, and resiliency to increase effectiveness in leading school improvement efforts



		Standard 4: Building Relationships 

School building leaders build relationships to ensure that all key stakeholders work effectively with each other to achieve transformative results, including:



Score:  

		4.1 Demonstrates superior ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates sufficient ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates developing ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence

		4.1 Demonstrates little or no ability in establishing an organizational culture of urgency in which students, parents/guardians, teachers, staff, and other key stakeholders relentlessly pursue academic and behavioral excellence



		

































Score:  

		4.2 Demonstrates superior ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates sufficient ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates developing ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)

		4.2 Demonstrates little or no ability in skillfully and clearly communicating school goals, needs, plans, and successes (and failures) to all stakeholders (e.g., students, teachers, parents/guardians, the central office, the community, businesses) using a variety of means (e.g., face to face, newsletters, Web sites)



		



















Score:  

		4.3 Demonstrates superior ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates sufficient ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates developing ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change

		4.3 Demonstrates little or no ability in using effective strategies to forge consensus for change, manage and monitor change, and secure cooperation from key stakeholders in planning and implementing change



		





















Score:  

		4.4 Demonstrates superior ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates sufficient ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates developing ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students

		4.4 Demonstrates little or no ability in working collaboratively with individuals and groups inside and outside the school, striving for an atmosphere of trust and respect but never compromising in prioritizing the needs of students



		





















Score:  

		4.5 Demonstrates superior ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates sufficient ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates developing ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues

		4.5 Demonstrates little or no ability in demonstrating awareness of the public and political nature of the school building leader position, and deftly engaging the public in addressing controversial issues



		Standard 5: Culture of Achievement 

School building leaders develop a schoolwide culture of achievement aligned to the school's vision of success for every student, including:



Score:  

		5.1 Demonstrates superior ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates sufficient ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates developing ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task

		5.1 Demonstrates little or no ability in empowering teachers and staff to set high and demanding academic and behavior expectations for every student, and ensuring that students are consistently learning, respectful, and on task



		













Score:  

		5.2 Demonstrates superior ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates sufficient ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates developing ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable

		5.2 Demonstrates little or no ability in establishing rigorous academic goals and priorities that are accepted as fixed and immovable



		



















Score:  

		5.3 Demonstrates superior ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates sufficient ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates developing ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation

		5.3 Demonstrates little or no ability in orchestrating high-quality team collaboration to analyze interim assessment results and formulate action plans for immediate implementation



		













Score:  

		5.4 Demonstrates superior ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates sufficient ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates developing ability in implementing systems to promote and enforce individual accountability for results

		5.4 Demonstrates little or no ability in implementing systems to promote and enforce individual accountability for results



		













Score:  

		5.5 Demonstrates superior ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates sufficient ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates developing ability in ensuring all students full and equitable access to educational programs, curricula, and available supports

		5.5 Demonstrates little or no ability in ensuring all students full and equitable access to educational programs, curricula, and available supports



		













Score:  

		5.6 Demonstrates superior ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates sufficient ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates developing ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented

		5.6 Demonstrates little or no ability in using positive and equitable behavior management systems and ensuring that rules and routines are consistently implemented



		



















Score:  

		5.7 Demonstrates superior ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates sufficient ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates developing ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning

		5.7 Demonstrates little or no ability in guiding staff to build productive and respectful relationships with parents/guardians and engage them in their children's learning



		





























Score:  

		5.8 Demonstrates superior ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates sufficient ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates developing ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement

		5.8 Demonstrates little or no ability in developing family and community partnerships that increase access to resources (e.g., classroom volunteers, funds, equipment), as long as they clearly align with and do not distract from the school's goals for student growth and achievement



		Standard 6: Organizational, Operational, and Resource Management 

School building leaders leverage organizational, operational, and resource management skills to support school improvement and achieve desired educational outcomes, including:



Score:  

		6.1 Demonstrates superior ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates sufficient ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates developing ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals

		6.1 Demonstrates little or no ability in using data to identify needs and priorities within the organization and to address organizational barriers to attaining student achievement goals



		



















Score:  

		6.2 Demonstrates superior ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates sufficient ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates developing ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization

		6.2 Demonstrates little or no ability in using technological tools and systems to facilitate communication and collaboration, manage information, and support effective management of the organization



		



















Score:  

		6.3 Demonstrates superior ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates sufficient ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates developing ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)

		6.3 Demonstrates little or no ability in using practices for the safe, efficient, and effective operation of the school's physical plant, equipment, and auxiliary services (e.g., food services, student transportation)



		





























Score:  

		6.4 Demonstrates superior ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates sufficient ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates developing ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant

		6.4 Demonstrates little or no ability in planning, managing, and monitoring school budgets aligned to school improvement goals, and creatively seeking new resources to support school programs and/or reallocating resources from programs identified as ineffective or redundant



		







































Score:  

		6.5 Demonstrates superior ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates sufficient ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates developing ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff

		6.5 Demonstrates little or no ability in managing and supervising compliance with laws and regulations, such as those governing building management and reporting; human resource management; financial management; school safety and emergency preparedness; student safety and welfare; and the rights and responsibilities of students, families, and school staff







Additional comments:































                                                        		 

Evaluator's Signature                   			



__________________________                      

Date              		











































































APPENDIX G



Course Based District Level Satisfaction M.Ed. Completer Survey










 Course Based District Level, Ed.S and Building Level, M.Ed. Completer Survey 



Which program are you in _____________________

Name _____________________________________



Please circle your response for each of the questions using the Likert Scale 

Extremely Satisfied = 4

Somewhat Satisfied = 3

Somewhat Dissatisfied = 2

Extremely Dissatisfied = 1



Please indicate how satisfied you are with your program preparation at ISU in meeting the following standards 



1.  Understand the importance of school vision.   			4          3           2            1

2.  Understand the process of developing a vision.			4          3           2            1

3.  Effectively assess goals to meet the vision.				4          3           2            1

4.  Understand the importance of school culture.				4          3           2            1

5.  Understand the process of shaping the organizational culture.  	4          3           2            1

6.  Effectively assess the organizational culture.				4          3           2            1

7.  Knowledge of curriculum, instruction, and assessment.   		4          3           2            1



8. Promote the most appropriate technologies to support the culture.	4          3           2            1



9.  Effectively manage daily operations.					4          3           2            1

10.  Promote school/district policies and procedures.			4          3           2            1

11.  Protect the welfare and safety of stakeholders.			4          3           2            1

12.  Understand community influence.					4          3           2            1

13.  Recognize and support the role of diversity.				4          3           2            1

14.  Develop relationships with community partners.			4          3           2            1

15.  Exhibit integrity.							4          3           2            1

16.  Promote social justice.						4          3           2            1

17.  Act to influence all political decisions affecting student learning.  	4          3           2            1



18.  Recognize emerging trends and develop strategies 

to address the trends. 							4          3           2            1





Please provide an email, other than your ISU email address so that we can send you a follow survey via Qualtrics following completion of the program __________________________________________________________


























































APPENDIX H



Master of Education in School Administration and Supervisor 



























































SCHOOL ADMINISTRATION & Supervision		      Indiana State University

Master of Education						    School of Graduate Studies

 								  and Bayh College of Education Effective Fall 2012

NAME   						 ADVISOR 



Student Number:  				         Years of Teaching/Grade Level  





 

		Course #  Description



		Hrs

		When Taken

		Grade

		Comments



		EDUC 610 Research in Education OR

COUN 620 Foundations of Research OR

EPSY 620 Foundations of Research

		

3



		

		

		Fall, Spring, Summer



		EDLR 605 Philosophy of Education

EDLR 608 School and Society OR

EDLR 607 History of Education



		3

		

		

		Or 608/607

Fall, Spring, Summer



		EDLR 650 Foundations of Educational Leadership



** Please note that this course serves as a trigger (activation) course for a TK20 course management account, an online data management support system that the Bayh College of Education uses to track student performance.  It has an associated fee paid by the student.  If this course is waived because of transfer credit from another institution, on the date of that waiver the student must register for and purchase a TK20 account at the following website address: https://indstate.tk20.com/campustoolshighered/start.do



		3

		

		

		Fall, Summer



		EDLR 655 Legal Aspects of School Administration

		3

		

		

		Spring, Summer



		EDLR 656 School and Community 

		3

		

		

		Fall, Summer



		EDLR 681 The School Principal

		3

		

		

		Spring, Summer



		EDLR 683 Curr., Instr., and Assessment

		3

		

		

		Spring, Summer



		Internship (12 hours) - EDLR 758 and EDLR 793 taken concurrently

		

		

		

		Fall

Spring



		EDLR 758 Principal Internship (Fall)

		3

		

		

		



		EDLR 793 Seminar for Principals (Fall)

		3

		

		

		



		EDLR 758 Principal Internship (Spring)

		3

		

		

		



		EDLR 793 Seminar for Principals (Spring)

		3

		

		

		



		Total semester hours

		33

		

		

		



		

		

		

		

		



		Projected License Acquisition

		

		

		

		





 

NOTE:  A student must complete all master's degree requirements within seven (7) years.  No graduate credit will be counted toward the master's degree if the student enrolled for the work more than seven (7) years before the completion of the degree. 

NOTE:  A student must complete all master's degree requirements within seven (7) years.  No graduate credit will be counted toward the master's degree if the student enrolled for the work more than seven (7) years before the completion of the degree. 

SCHEDULE OF STUDY APPROVAL

Date submitted			



Name 						Address 							



							

Approved: Committee Chairperson and Advisor



							

Approved: Dean, School of Graduate Studies

							



















































































































APPENDIX I





Non-Degree Certification in School Administration and Supervision








 SCHOOL ADMINISTRATION & Supervision		      Indiana State University

Non-Degree Licensure					    School of Graduate Studies

 								  and Bayh College of Education Effective Fall 2012

NAME   						 ADVISOR 



Student Number:  				         Years of Teaching/Grade Level  





 

		Course #  Description



		Hrs

		When Taken

		Grade

		Comments



		EDUC 610 Research in Education OR

COUN 620 Foundations of Research OR

EPSY 620 Foundations of Research

		

3



		

		

		Fall, Spring, Summer



		EDLR 605 Philosophy of Education

EDLR 608 School and Society OR

EDLR 607 History of Education



		3

		

		

		Or 608/607

Fall, Spring, Summer



		EDLR 650 Foundations of Educational Leadership



** Please note that this course serves as a trigger (activation) course for a TK20 course management account, an online data management support system that the Bayh College of Education uses to track student performance.  It has an associated fee paid by the student.  If this course is waived because of transfer credit from another institution, on the date of that waiver the student must register for and purchase a TK20 account at the following website address: https://indstate.tk20.com/campustoolshighered/start.do



		3

		

		

		Fall, Summer



		EDLR 655 Legal Aspects of School Administration

		3

		

		

		Spring, Summer



		EDLR 656 School and Community 

		3

		

		

		Fall, Summer



		EDLR 681 The School Principal

		3

		

		

		Spring, Summer



		EDLR 683 Curr., Instr., and Assessment

		3

		

		

		Spring, Summer



		Internship (12 hours) - EDLR 758 and EDLR 793 taken concurrently

		

		

		

		Fall

Spring



		EDLR 758 Principal Internship (Fall)

		3

		

		

		



		EDLR 793 Seminar for Principals (Fall)

		3

		

		

		



		EDLR 758 Principal Internship (Spring)

		3

		

		

		



		EDLR 793 Seminar for Principals (Spring)

		3

		

		

		



		Total semester hours

		33

		

		

		



		

		

		

		

		



		Projected License Acquisition

		

		

		

		





 

NOTE:  A student must complete all master's degree requirements within seven (7) years.  No graduate credit will be counted toward the master's degree if the student enrolled for the work more than seven (7) years before the completion of the degree. 

NOTE:  A student must complete all master's degree requirements within seven (7) years.  No graduate credit will be counted toward the master's degree if the student enrolled for the work more than seven (7) years before the completion of the degree. 

SCHEDULE OF STUDY APPROVAL

Date submitted			



Name 						Address 							



							

Approved: Committee Chairperson and Advisor



							

Approved: Dean, School of Graduate Studies

							







































































































APPENDIX H



Assessment of Dispositions

























































Identification and Assessment of Student Dispositions

Advanced Programs

M.Ed. Program EDLR 758



Student Name:  ______________________ 



Professional educators are stewards of student intellectual, emotional, and social development. The complexity and long-term impact of this responsibility requires a foundation of exemplary beliefs and attitudes reflective of the society. Dispositions are the manifestation of these beliefs and attitudes. Educators' dispositions about teachers, the community, students, about teaching, and about themselves strongly influence the impact they will have on student learning and development. At Indiana State University, the Bayh College of Education has found the following dispositions to be of such critical nature that they have become an integral portion of the education program. Candidates are subject to these standards as they matriculate through the program.



The following helps to characterize the assessment criteria. The term “student” refers to the ISU graduate student. 





Student Disposition Rubric



Disposition Assessment Rubric: Advanced Programs 

4-16-13



Professional Deportment – The Educator as a Person

		Criterion

		Exceeds Expectations

(4)

		Proficient

(3)

		Adequate

(2)

		Below Expectations

(1)

		No Bases

(NB)

		Self Score



		Dress and Appearance.

		Candidate’s appearance and manner of dress is appropriate to the setting at all times and encourages others to be professional.

		Candidate’s appearance and manner of dress is appropriate to the setting at all times.

		Candidate’s appearance and manner of dress is appropriate to the setting with only occasional deviations from this.

		Candidate’s clothing and appearance are commonly inappropriate to the setting.

		Not Observed or Applicable

		



		Attendance and punctuality. 



		Candidate can be depended upon to be where he or she needs to be, on time, every time. He or she helps other candidates and students understand the important of this behavior.

		Candidate has no unexcused absences from class or responsibility.  He or she is always on time for class or responsibility.

		Candidate has one unexcused absence from class or responsibility but is always on time or he or she has lacked punctuality on two occasions but has no unexcused absences.

		Candidate has demonstrated three or more instances in which he or she has had unexcused absences and/or has lacked punctuality.

		Not Observed or Applicable

		



		Preparedness for class. 



		Candidate is always ready for the assigned task (including material and/or equipment needs), whether for a class, presentation, meeting, or other expectation.

		Candidate is consistently ready for the assigned task with one minor exception (or was ready but disruptive to the flow of class due to material or equipment needs).

		Candidate is commonly ready for the assigned task with only two minor exceptions.

		Candidate has demonstrated three or more minor instances in which he or she lacked preparation for the assigned task or one or more instances in which he or she was unprepared for a major assigned task.

		Not Observed or Applicable

		



		Courtesy and respect.

		Candidate is a leader in modeling courtesy and respect for others and positively encourages the free expression of ideas of colleagues.

		In expressed thoughts and actions, the candidate demonstrates courtesy and respect for all persons and does not impede the free expression of ideas of colleagues.

		In expressed thoughts and actions, the candidate demonstrates basic courtesy and respect for those around him or her.

		In expressed thoughts and actions, the candidate demonstrates a lack of courtesy or respect for all persons and/or impedes the free expression of ideas of colleagues.

		Not Observed or Applicable

		



		Positive influence on climate.

		Candidate supports and encourages others to impact the climate through enthusiasm for activities and ideas, perseverance in tasks, and expressions of collegiality and/or humor.



		Candidate impacts the climate in a positive manner through enthusiasm for activities and ideas, perseverance in tasks, and expressions of collegiality and/or humor.

		Candidate does not impact the climate in a negative manner, yet provides little positivity.

		Candidate impacts climate in a negative manner.

		Not Observed or Applicable

		





Educational Philosophy:  The Educator as Mediator of Learning

		Criterion

		Exceeds Expectations

(4)

		Proficient

(3)

		Adequate

(2)

		Below Expectations

(1)

		No Bases

(NB)

		Self Score



		Research Consumer and Contributor. 

		Candidate is a regular presenter or is published in her career field. 

		In written work or verbal interaction, the candidate can articulate best practices relative to her current work and attempts to capture that effort for sakes of publishing or presenting.

		In written work or verbal interaction, the candidate understands best practices and has a desire to contribute to the profession through research.

		In written work or verbal interaction, the candidate does not understand best practices nor has a desire to contribute to the profession through research.

		Not Observed or Applicable

		



		Reflection/ Flexibility. 

		Candidate creates opportunities for others to share reflections so that all can benefit from others’ experiences.



		Candidate usually participates in reflection and guides others to do the same relevant to self-improvement.

		Candidate often participates in thoughtful reflection relevant to self-improvement.

		Candidate does not participate in thoughtful reflection relevant to self-improvement.

		Not Observed or Applicable

		



		Mental Models/ Assumptions. 

		In verbal interaction, the candidate can lead larger groups in understanding the relationship between her values, beliefs, and organizational values and beliefs.

		In written work or verbal interaction, the candidate helps others understand the relationship between her values, beliefs, and organizational values and beliefs.

		In written work or verbal interaction, the candidate understands the relationship between her values, beliefs, and organizational values and beliefs.

		In written work or verbal interaction, the candidate does not understand the relationship between her values, beliefs, and organizational values and beliefs.

		Not Observed or Applicable

		



		Commitment to Organizational Success.

		Candidate takes the lead and is successful in helping school change and improvement.  

		Candidate is proactive in assisting the change and improvement of the school. 

		Candidate minimally supports the change and improvement of the school.

		Candidate does not support the change or improvement of the school.

		Not Observed or Applicable

		



		Commitment to Individuals’ Success.  

		Candidate is able to assist peers as they learn to accurately critique others, provide feasible alternatives for addressing weaknesses, and engage in formal or informal interactions to support the professional development of colleagues.

		Candidate accurately critiques others, provides feasible alternatives for addressing weaknesses, and engages in formal or informal interactions to support the professional development of colleagues.

		Candidate is able to professionally critique others and can provide feasible alternatives for addressing individual weaknesses.

		Candidate is unable to professionally critique others or provide feasible alternatives for addressing individual weaknesses.

		Not Observed or Applicable

		



		Collegiality among faculty, peers, and community. 

		Candidate develops opportunities to collaborate with teachers and other professionals in the building to improve practice. She offers positive suggestions for team and individual efforts and take/use advice from other professionals.

		Candidate seeks out opportunities to collaborate with teachers and other professionals in the building to improve practice. She takes/uses advice from other professionals to improve practice.

		Candidate is open to suggestions from other individuals and team members within the school but does not seek out collaborative relationships.

		Candidate does not seek out nor establish relationships with other individuals or team members within the school.

		Not Observed or Applicable

		





Commitment to Ethical Practice:  The Educator as a Member of Communities

		Criterion

		Exceeds Expectations

(4)

		Proficient

(3)

		Adequate

(2)

		Below Expectations

(1)

		No Bases

(NB)

		Self Score



		Honesty. 

		Candidate provides exemplary behavior and is regarded as a role model in influencing students to embrace and practice honesty.

		Candidate has a reputation built around honesty and helps students understand this virtue.

		Candidate has not demonstrated any behaviors related to cheating, lying, or plagiarism in an academic capacity.

		Candidate contributes directly or indirectly to cheating, plagiarism, or lying in an academic capacity.

		Not Observed or Applicable

		



		Credibility and Citizenship. 

		Candidate is regarded as a role model across the university and community regarding virtue and civic responsibility and influences others in this regard.



		Candidate maintains a strong reputation for virtue and civic responsibility in the university and community.

		Candidate has not participated in or contributed to situations that bring discredit to herself or the university.

		Candidate has participated in or contributed directly or indirectly to situations that bring discredit to herself or the university.

		Not Observed or Applicable

		



		Trustworthiness. 

		Candidate has built a reputation of being one of the most trusted people in the university and community and through such contributes to cultures of trust.



		Candidate has a reputation of being trustworthy that extends beyond the boundaries of the educational program.



		Candidate can be trusted to perform any duties related to serving as an educator.

		Candidate cannot be trusted in her role as an educator.

		Not Observed or Applicable

		



		Commitment to Safety. 

		Candidate is considered as a primary resource when the issue of safety is at risk, providing leadership when change is needed and through proactive, risk-prevention efforts in times of normal educational operations.



		Candidate makes special efforts to seek out means for providing a safer environment for those she works with and is given supervision over, and reacts with prudence and safety consciousness in times of risk.



		Candidate has demonstrated a concern for the safety of those she works with or have been given supervision over.



		Candidate has demonstrated a lack of concern for or inability to deal with the safety of those she works with or has been given supervision over.

		Not Observed or Applicable

		



		Provider of an Environment of  Trust. 

		Candidate provides leadership in issues related to trusting others by creating opportunities for trust to happen.

		Candidate trusts others in many situations and encourages others to do the same.



		Candidate trusts others to perform duties related to serving as an educator and delegates appropriately.

		Candidate does not trust others to perform any duties related to serving as an educator and/or does not delegate appropriately.

		Not Observed or Applicable

		



		Role Model. 

		Candidate helps or inspires other candidates and students to adopt behaviors and dispositions worthy of role-model status.



		Candidate serves as role model for other candidates and students.



		Candidate has not compromised his or her capacity to become a role model.



		Candidate is not an acceptable role model for other candidates or students.

		Not Observed or Applicable

		







 





































APPENDIX K



Internship Application and Recommendation Forms




ISU EDLR PRINCIPAL INTERNSHIP APPLICATION





Applicant:______________________________________________________________

                         (name)					   (home phone #)

 	_________________________________________________________________

                         (address)                                                               

	_________________________________________________________________

                         (e-mail address)                                               (Student ID #991)



Starting Fall Semester 20___        

------------------------------------------------------------------------------------------------------------

Employer:______________________________________________________________

                              (District)                                                                             (School)

                    ___________________________________________________________________________

                                    (Position)                                                                      (Business Phone #)

Place of Internship:______________________________________________________

                                           (District)                                                               (School)

                                         ________________________________________________________________

                                               (School Location)                                                (School Phone #)



Name of Cooperating Administrator: _______________________________________

Title: ______________________________________________ Phone: _____________

e-mail address: _____________________  Address: ___________________________



Signature of host school Superintendent as acknowledgement of this internship:

_____________________________________ Telephone: ________________________

------------------------------------------------------------------------------------------------------------

Statement of Commitment:



Intern:  I will abide by the internship rules set by the Indiana State University and the school district.  I will complete all requirements for the internship, which have been agreed to by both my cooperating administrator and ISU faculty supervisor.



__________________________________				_________________

     	    Signature of Intern							Date



Supervising Administrator:  I agree to provide the experiences, which have been identified in the Internship Proposal, and to provide technical administrative guidance as required. I will evaluate the performance of the intern upon completion of the internship.



__________________________________				_________________

Signature of Cooperating Administrator					Date



Please return this completed application along with three recommendations from persons who can attest to your character, personality, teaching performance, and potential administrative ability using the evaluation form found in this application and email directly to Dr. Bobbie Jo Monahan at bmonahan@indstate.edu

Department of Educational Leadership

Principal Intern Program



INTERN EVALUATION FORM



Name of Applicant: ____________________________________Date: ____________



TO THE PERSON COMPLETING THIS FORM:

The person whose name appears has applied for admission to the Principal Intern Program at Indiana State University. We are searching for educators with the greatest potential for the principalship, we ask that you do a careful job of evaluating their potential. Please circle the number that best gives your judgment of each trait of the applicant, using the following scale.



1 = Does not meet expectations      2 = Meets expectations	3 = Exceeds expectations



1. Appreciates diverse populations					1    	2   	  3    

2. Willing to help others						1    	2  	  3    

3. Takes the initiative 							1   	2    	  3    

4. Assumes responsibility						1   	2   	  3    

5. Works well with support staff					1   	2     	  3    

6. Demonstrates leadership ability 					1    	2    	  3    

7. Shows tact 	and consideration					1    	2   	  3    

8. Thinks and acts positively 						1   	2   	  3    

9. Can organize events and/or groups of people 			1   	2    	  3    

10. Completes tasks                             				1   	2   	  3    



In one or two sentences, please state why you think this person has (or does not have) the potential to succeed as a principal.  _________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________



On the scale below, circle the number that best indicates your total impressions of the applicant with respect to his/her potential to succeed as a principal.



(Low) 	1 	2 	3	 4 	5 	6	7 	8 	9 	10 (High)



Print Your Name: ____________________________________________________



Signature: ___________________________________________________________



Position: ____________________________________________________________



School Corporation or Organization: ____________________________________
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ELCC Building-Level Leadership Rubric  


EDLR 758-793 Long-Term Project 


Department of Educational Leadership  


Indiana State University  


 


 


Exceeds 


Expectations (3)  


Meets Expectations 


(2) 


Does Not Meet 


Expectations (1)  


ELCC Standard 


Element 1.1: 


Candidates 


understand and can 


collaboratively 


develop, 


articulate, 


implement, and 


steward a shared 


vision of learning 


for a school. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


Scores: 


 


Knowledge:  


 


Skills: 


Content Knowledge 


Candidate demonstrates 


superior knowledge of: 


 


♦ collaborative school 


visioning; 


♦ theories relevant to 


building, 


articulating, 


implementing, and 


stewarding a school 


vision; 


♦ methods for involving 


school 


stakeholders in the 


visioning process. 


 


Professional 


Leadership Skills 


Candidate demonstrates 


superior skills required 


to: 


 


♦ design and support a 


collaborative 


process for developing 


and 


implementing a school 


vision; 


♦ articulate a school 


vision of learning 


characterized by a 


respect for students 


and their families and 


community 


partnerships; 


♦ develop a 


comprehensive plan for 


communicating the 


school vision to 


appropriate school 


constituencies; 


♦ formulate plans to 


steward school vision 


statements. 


Content Knowledge 


Candidate demonstrates 


sufficient knowledge of: 


 


♦ collaborative school 


visioning; 


♦ theories relevant to 


building, 


articulating, 


implementing, and 


stewarding a school 


vision; 


♦ methods for involving 


school 


stakeholders in the 


visioning process. 


 


Professional 


Leadership Skills 


Candidate demonstrates 


sufficient skills required 


to: 


 


♦ design and support a 


collaborative 


process for developing 


and 


implementing a school 


vision; 


♦ articulate a school 


vision of learning 


characterized by a 


respect for students 


and their families and 


community 


partnerships; 


♦ develop a 


comprehensive plan for 


communicating the 


school vision to 


appropriate school 


constituencies; 


♦ formulate plans to 


steward school vision 


statements. 


Content Knowledge 


Candidate demonstrates 


little or no knowledge 


of: 


 


♦ collaborative school 


visioning; 


♦ theories relevant to 


building, 


articulating, 


implementing, and 


stewarding a school 


vision; 


♦ methods for involving 


school 


stakeholders in the 


visioning process. 


 


Professional 


Leadership Skills 


Candidate demonstrates 


little or no skills 


required to: 


 


♦ design and support a 


collaborative 


process for developing 


and 


implementing a school 


vision; 


♦ articulate a school 


vision of learning 


characterized by a 


respect for students 


and their families and 


community 


partnerships; 


♦ develop a 


comprehensive plan for 


communicating the 


school vision to 


appropriate school 


constituencies; 


♦ formulate plans to 


steward school vision 


statements. 


ELCC Standard 


Content Knowledge Content Knowledge Content Knowledge 
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M.Ed Feedback Request Regarding Internship Requirements 



In preparation for our upcoming CAEP accreditation site visit, we are seeking input into the internship experience for Building level M.Ed candidates. Please share any feedback you can for these three areas.  

 



Feedback received 

(a) The clarity and appropriateness of the 300 hours of pre-internship activities, and whether these meet the needs of candidates and clinical partners; 

· The hours were outlined very clearly and allowed for flexibility on the tasks.  This allowed us to move the skills and tasks as needed.

· when I went through the program, I would say I agree with that statement but no one has shared the current experiences with me so I cannot give much feedback.



(b) The knowledge and preparation of candidates near the beginning or midpoint of the internship experience, 

· This depends on the student.   We had two different internships this year.   One form ISU and one from BSU.   The programs were different in structure and requirements from my standpoint.  Each of the students were in different phases of their careers and experiences at different roles in school system.  I did not notice an issue with the back ground preparation or knowledge that caused any issue.

· I feel that my intern has not shared details about his administration work or his plans to take on additional leadership roles, outside of what he is currently doing



(c) Site supervisor’s perspectives on the appropriateness and clarity of the internship requirements.

· I believe the tasks were for the most part relevant.   As the student was in a role that allowed for the completion of some during the day made it more manageable.   I believe that the more opportunities for experiences with dealing with staff (PD planning and presentation) ( Evaluations ), time to deal with student issues, work with resource officers, safety, extra-curricular duties as an administrator, etc are all worthy day to day dealings that a building level admin deals with. 

· the internship requirements were not given to me but I had an intern last year and went through the program about 4 years ago, so I am familiar with them























Student Feedback 

(a) the clarity and appropriateness of the 300 hours of pre-internship activities, and whether these meet your needs; 

· The activities associated with the 300 hours for the internship were extremely appropriate and very clear to understand.  Dr. Balch and Dr. Monahan were very quick to respond to any questions concerning activities that qualified for the 300 hours or what standards to tie the activities too.  The expectations for the 300 hours were very beneficial to my internship experience.  This allowed me to concentrate on all aspects of the administrative side to education.

· I find that every day brings new administrative challenges and a variety of experiences in my current role. I am dealing with athletics, scheduling, case conferences, discipline issues, finances, and a host of other administrative duties on a daily/weekly basis.  My 300 hours of administrative work will be quite fulfilling and diverse.





(b) your perspectives on the clarity of the internship requirements.

· I feel like the expectations and requirements of the internship are very clear and straight forward.  The Principal's Handbook given to all students before the internship starts explains in detail the requirements of the program.  Again, Dr. Balch and Dr. Monahan were always available in case a question or concern came about during the internship program.

· The internship requirements and expectations have been made clear to me by the program's administration. No issues there at all.

















































By using the survey feedback from both clinical partners and students, the following activities will be one way to ensure all individuals involved have the knowledge and understand the expectations of the principal interns at each stage:



December Saturday Seminar-Intern Focus Group Discussion 



1. Do you think you were prepared for the internship through the coursework for your internship experience?

2. Are there specific areas within the coursework that would have been beneficial as you began your internship first semester?



December Clinical Partner Questionnaire Open-ended Question



1. Do you think your intern had the foundational knowledge to begin the principal internship?





April Saturday Seminar-Intern Focus Group Discussion 



1. Upon the completion of the internship experience, do you think you were prepared for the internship through the coursework?

2. What specific additions to the coursework do you think would help your internship experience?





April Clinical Partner Questionnaire Open-ended Question



1. Upon the completion the internship experience for your intern, do you think they were prepared for the internship through the coursework?

2. What specific additions to the coursework do you think would help the interns experience?

[bookmark: _GoBack]

M.Ed Feedback on Internship Experience.docx


A1.1.7  Building Level Key Assessment #2 – Action Research Project 

School Administration – Building Level 

Key Assessment #2- Action Research Project



CAEP Standard Alignment This packet provides evidence for CAEP Standard A1.1, A1.2, and A3.4



Evidence Overview:  

a) Purpose of assessment: The Action Research Project is an assessment of a candidate’s leadership skills in data analysis and data literacy through a self-analysis of one’s personal and professional capacity in a school-level internship/clinical practice setting.  It is assessed in EDLR 759-793, The Principal Internship.  In addition to one’s data efficacy, the assessment serves as a comprehensive evidencing of a candidate’s skills in concepts contained in the ELCC building-level standards as denoted.  



b) Details of assessment administration: This assessment, a summative assessment of candidate reflection and skill building through data analysis and informational efficacy, is administered during candidate coursework when they take the course, EDLR 758/793, The Principal Internship.  It is administered as an assignment within that experience by program faculty field supervisors, and is conducted one time in the candidate’s program.



c) Score/basis for judgement: The candidate is evaluated on a four-point rubric: Exceeds Expectations (Score of 4), Meets Expectations (Score of 3), Developing (Score of 2), and Does Not Meet Expectations (Score of 1).  The basis for judgement regarding whether a candidate successfully meets the rubric standards is at a threshold level of a score of 3 or 4.



d) Use in decisions about candidates’ progress: This assessment is the cornerstone measure of an advanced candidate’s ability to serve as a reflective practitioner as an educational building leader.  Because of the need to model and teach these skills to both faculty and staff who will eventually be under this person’s supervision as a building principal, this assessment is key in determining whether or not this candidate is successful in his/her clinical experience/internship.  In short, without these skills, the candidate will need additional guidance, supports, and remediation before moving forward, as the principal’s capacity with data analysis and literacy in any school building serves as the ceiling for the faculty, staff, and entire school’s capacity to make reflective improvements based on data-informed decision making.



Triggering the need for additional experience would be a preponderance of candidate scores of “2” or “1” on the rubric provided below.  The student’s faculty member, in consultation with the program coordinator, would determine if appropriate corrective and progressive experiences would be needed, as well as what would constitute the benchmark level of success, in order to move forward prior to program completion.



e) Details of standards alignment: The following ELCC Standard Elements are included this Assessment: 5.1, 5.2, 5.3, 5.4, 5.5, 6.1, 6.2, 6.3

The data from the Action Research Project assessment meet the standards by ensuring candidates understand the importance and awareness of modeling principles of self-awareness, reflective practice with evidence from research, transparency, and ethical behavior as related to their roles within the school that advocates for school students, families, and caregivers. The Action Research Project also allows the candidate to anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies in the context of this clinically supervised experience.

The Assignment: Instructions to candidates as provided in the Source Syllabus 



Information below is presented as evidence of how this Assessment is documented and communicated to students in EDLR 759-793.  This information is provided to students either in the course Syllabus or on handouts given to students directly from the instructor.

This assignment serves as an assessment of candidate content knowledge of the ELCC Standards 5 and 6 (ELCC Assessment 4). 

During your internship, in addition to the daily activities, you will undertake one major action research project that will help a school wide issue at the host school of your internship. The following is the Four-Stage Process:

The Four-Stage Action Research Process (Metler, 2012)

1. The Planning Stage 

1. The Acting Stage 

1. The Developing Stage 

1. The Reflecting Stage 

The Nine Specific Steps of Action Research

1. The Planning Stage

0. Identifying and limiting the topic

0. Gathering information

0. Reviewing the related literature

0. Developing a research plan

1. The Acting Stage

1. Collecting Data

1. Analyzing Data

1. The Developing Stage

1. Developing an action plan

1. Reflecting Stage

1. Sharing and communicating results

1. Reflecting on the process



In performing Action Research, you will demonstrate the skills needed to ensure decision making for the school system is conducted with integrity, fairness, and in an ethical manner promoting a culture of social justice (ELCC 5), and an understanding of the school community needs which will involve the political, social, economic, legal, and cultural aspects of leading a school in change (ELCC 6). This assessment, once complete, would ideally evidence that you are assuming leadership roles with your site mentors in determining the needs of the school and conducting the research needed to promote change.





Developing the Action Research Portfolio

1. The Planning Stage 

Title of the Project: 

Statement of the Problem (In three to five sentences clarify and diagnose a problem-based situation that needs to be resolved.): 

Objectives (Developing three to five outcome statements, ask yourself in what ways will this project make things better, improve a practice, or correct something not working well.):

Gathering Information (Approximately 1,500 words):

· What evidence exists that the problem is a problem?

· Who is affected by the problem, both internal and external to the school?

· How is the problem currently being dealt with?

· What exists in related literature (e.g., documents, books, journals, policy) related to the problem?

· Is there any related literature that contradicts your views of this problem?

These activities will demonstrate your leadership skills in ELCC Standard Element 5.5-Leader’s ability to ensure equity and confidentiality is upheld in review and revision of school practices, programs, and policies; ELCC Standard Element 6.2-Leader’s ability to advocate for school policies and programs that reflect equitable learning opportunities for all students; and ELCC Standard Element 6.3-Leader’s ability to assess emerging trends and issues and initiate change.

Developing a Research Plan:

· Research Question (What question do you hope to be able to answer at the end of the study?):

· Research Design (Pick one type.):

· Qualitative (May be one or more.)

· Observations

· Interviews 

· Focus Group Discussion

· Studying a Program or Event

· Quantitative (May be one or more.)

· Review existing data, documents, records, checklists, rating scales, or tests

· Surveys or questionnaires 

· Comparison of different groups

· Ethical Considerations (e.g., honesty, caring and fairness):

· Will you need permission from students, parents, or others?

· Have you ensured no one feels coerced or compelled to participate?

· Have you ensured the privacy of individual students and families?

These activities will demonstrate your leadership skills in ELCC Standard Element 5.1-Leader’s ability to act with integrity and fairness ensuring student academic and social success for all; ELCC Standard Element 5.2-Leader’s ability to be a transparent leader through self-awareness and reflective practice; and ELCC Standard Element 6.1-Leader’s ability to analyze policy and legal issues in a fair and ethical manner on behalf of the entire school family.



1. The Acting Stage 

Collecting Data (Utilize the qualitative of quantitative methods from above.): 

· Qualitative

· Develop questions

· Create transcripts of the interview(s)

· Develop a journal of observations

· Summarize and report the results 

· Quantitative

· Develop questions for surveys and questionnaires

· Collect information from surveys and questionnaires

· Develop tables to present data or other quantifiable artifacts

· Summarize and report the results

These activities will demonstrate your leadership skills in ELCC Standard Element 5.4-Leader’s ability to be proactive when dealing with moral and legal issues.

1. The Developing Stage 

Developing the Action Plan (Brief statements or simple descriptions.):

· Do you have a greater understanding of the problem you researched and why? 

· Were new problems discovered?

· Specifically, what have you found to be effective solutions and/or actions for solving the problem?  

· Will the solution be a new plan, program, or method, or a modification to an existing plan, program, or method?

· Did you identify ineffective plans, programs, or methods?

These activities will demonstrate your leadership skills in ELCC Standard Element 5.3-Leader’s ability to ensure policies and procedures support democratic values of democracy, equity, and diversity.



1. The Reflecting Stage 

Sharing, Communicating, and Reflecting on the Action Research Project (Brief statements or simple descriptions.):

· What did you learn from the project?

· Were you able to answer your original research question?

· Who is responsible for carrying out the specific actions?

· Who needs to be consulted or informed about implementing the actions?

· What is your proposed timeline to implement the actions?

· Are new or additional resources needed?

· How will you share what you learned and with who?

These activities will demonstrate your leadership skills in ELCC Standard Element 5.1-Leader’s ability to act with integrity and fairness ensuring student academic and social success for all; ELCC Standard Element 5.2-Leader’s ability to be a transparent leader through self-awareness and reflective practice; ELCC Standard Element 5.3-Leader’s ability to ensure policies and procedures support democratic values of democracy, equity, and diversity. They will also demonstrate your skills in ELCC Standard Element 5.4-Leader’s ability to be proactive when dealing with moral and legal issues and ELCC Standard Element 5.5-Leader’s ability to ensure equity and confidentiality is upheld in review and revision of school practices, programs, and policies. Finally, through these activities, you will demonstrate your skills in ELCC Standard Element 6.1-Leader’s ability to analyze policy and legal issues in a fair and ethical manner on behalf of the entire school family; ELCC Standard Element 6.2-Leader’s ability to advocate for school policies and programs that reflect equitable learning opportunities for all students; and ELCC Standard Element 6.3-Leader’s ability to assess emerging trends and issues and initiate change.























































EPP Created Rubric – Action Research Project 

		Leadership Skills Assessed

		Exceeds Expectations (4)

		Meets Expectations (3) 

		Developing (2)

		Does Not Meet Expectations (1) 



		Through Action Inquiry, you demonstrate that you can understand and can act with integrity and

fairness to ensure that schools are accountable for every student’s academic and social

success (ELCC 5.1).







		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· acting with integrity and fairness in supporting policies and practices 

· promoting student academic and social success and 

· creating an infrastructure that promotes and ensures equity of opportunity and access



Evidence that the action research solved problems in practice directly related to student academic and social success



		Students of school-district leadership and administration reflect an analytical response through:

· acting with integrity and fairness in supporting policies and practices 

· promoting student academic and social success and 

· creating an infrastructure that promotes and ensures equity of opportunity and access



Evidence that the action research solved problems in practice related to student academic and social success



		Students of school-district leadership and administration reflect a response through:

· acting with integrity and fairness in supporting policies and practices 

· promoting student academic and social success and 

· creating an infrastructure that promotes and ensures equity of opportunity and access



Evidence that the action research solved problems in practice indirectly related to student academic and social success



		Students of school-district leadership and administration reflect a limited response through:

· acting with integrity and fairness in supporting policies and practices 

· promoting student academic and social success and 

· creating an infrastructure that promotes and ensures equity of opportunity and access



Evidence that the action research did not solve problems in practice related to student academic and social success





		Through Action Inquiry, you demonstrate that you can understand and can model principles of self-awareness,

reflective practice, transparency, and ethical behavior as related to their roles

within the school (ELCC 5.2).







		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· formulating a school-level leadership platform 

· grounded in ethical standards and practices and

· analyzing their own leadership in terms of such



Evidence that the research contains a deeply reflective component based on the findings and conclusions



Evidence that the research was clearly informed by the ethical consideration of confidentiality of research participants

		Students of school-district leadership and administration reflect an analytical response through:

· formulating a school-level leadership platform 

· grounded in ethical standards and practices and

· analyzing their own leadership in terms of such



Evidence that the research contains a reflective   component based on the findings and conclusions



Evidence that the research was informed by the ethical consideration of confidentiality of research participants

		Students of school-district leadership and administration reflect a response through:

· formulating a school-level leadership platform 

· grounded in ethical standards and practices and

· analyzing their own leadership in terms of such



Evidence that the research contains few reflective components based on the findings and conclusions



Little evidence that the research was informed by the ethical consideration of confidentiality of research participants

		Students of school-district leadership and administration reflect a limited response through:

· formulating a school-level leadership platform 

· grounded in ethical standards and practices and

· analyzing their own leadership in terms of such



Evidence that the research contains no reflective components based on the findings and conclusions



No evidence that the research was informed by the ethical consideration of confidentiality of research participants



		Through Action Inquiry, you demonstrate that you can understand and can safeguard the values of

democracy, equity, and diversity (ELCC 5.3).









		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· developing, implementing, communicating, evaluating, and advocating school policies and procedures

· that support democratic values, equity, and diversity



Evidence that the research was a systematic inquiry benefitting all students with a high value placed on individual differences

		Students of school-district leadership and administration reflect an analytical response through:

· developing, implementing, communicating, evaluating, and advocating school policies and procedures

· that support democratic values, equity, and diversity



Evidence that the research was an inquiry benefitting most students with some value placed on individual differences

		Students of school-district leadership and administration reflect a response through:

· developing, implementing, communicating, evaluating, and advocating school policies and procedures

· that support democratic values, equity, and diversity



Evidence that the research was an inquiry benefitting select students with little value placed on individual differences

		Students of school-district leadership and administration reflect a limited response through:

· developing, implementing, communicating, evaluating, and advocating school policies and procedures

· that support democratic values, equity, and diversity



Evidence that the research was an inquiry benefitting few students with no value placed on individual differences



		ELCC Through Action Inquiry, you demonstrate that you can understand and can evaluate the potential moral and legal consequences of decision making in the school (ELCC 5.4).







		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· formulating sound school strategies to educational dilemmas, 

· while evaluating school strategies that help to prevent difficulties related to moral and legal issues



Evidence that the research demonstrates findings and conclusions that have been clearly reviewed for legal appropriateness

		Students of school-district leadership and administration reflect an analytical response through:

· formulating sound school strategies to educational dilemmas, 

· while evaluating school strategies that help to prevent difficulties related to moral and legal issues



Evidence that the research demonstrates findings and conclusions that are legally appropriate

		Students of school-district leadership and administration reflect a response through:

· formulating sound school strategies to educational dilemmas, 

· while evaluating school strategies that help to prevent difficulties related to moral and legal issues



Little evidence that the research demonstrates findings and conclusions that are legally appropriate

		Students of school-district leadership and administration reflect a limited response through:

· formulating sound school strategies to educational dilemmas, 

· while evaluating school strategies that help to prevent difficulties related to moral and legal issues



No evidence that the research demonstrates findings and conclusions that are legally appropriate





		Through Action Inquiry, you demonstrate that you can understand and can promote social justice

within a school to ensure that individual student needs inform all aspects of schooling (ELCC 5.5).











		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· reviewing and critiquing school policies, programs, and practices 

· ensuring that student needs for social justice, equity, confidentiality, acceptance, and respect inform all aspects of schooling, 

· developing the resiliency to uphold core values and persist in the face of adversity



Evidence that the research intentionally addresses advantages and disadvantages/injustices within the school-community.

		Students of school-district leadership and administration reflect an analytical response through:

· reviewing and critiquing school policies, programs, and practices 

· ensuring that student needs for social justice, equity, confidentiality, acceptance, and respect inform all aspects of schooling, 

· developing the resiliency to uphold core values and persist in the face of adversity



Evidence that the research addresses advantages and disadvantages/injustices within the school-community.

		Students of school-district leadership and administration reflect a response through:

· reviewing and critiquing school policies, programs, and practices 

· ensuring that student needs for social justice, equity, confidentiality, acceptance, and respect inform all aspects of schooling, 

· developing the resiliency to uphold core values and persist in the face of adversity



Evidence that the research incidentally addresses advantages and disadvantages/injustices within the school-community.

		Students of school-district leadership and administration reflect a limited response through:

· reviewing and critiquing school policies, programs, and practices 

· ensuring that student needs for social justice, equity, confidentiality, acceptance, and respect inform all aspects of schooling, 

· developing the resiliency to uphold core values and persist in the face of adversity



Evidence that the research does not address advantages and disadvantages/injustices within the school-community.



		Through Action Inquiry, you demonstrate that you can understand and can advocate for school

students, families, and caregivers (ELCC 6.1).











		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· analyzing how law and policy is applied consistently, fairly, and ethically within the school and

· advocating as a respectful spokesperson for students and families within the school, 

· based on an analysis of the complex causes of poverty and other disadvantages affect students

		Students of school-district leadership and administration reflect an analytical response through:

· analyzing how law and policy is applied consistently, fairly, and ethically within the school and

· advocating as a respectful spokesperson for students and families within the school, 

· based on an analysis of the complex causes of poverty and other disadvantages affect students

		Students of school-district leadership and administration reflect a response through:

· analyzing how law and policy is applied consistently, fairly, and ethically within the school and

· advocating as a respectful spokesperson for students and families within the school, 

· based on an analysis of the complex causes of poverty and other disadvantages affect students

		Students of school-district leadership and administration reflect a limited response through:

· analyzing how law and policy is applied consistently, fairly, and ethically within the school and

· advocating as a respectful spokesperson for students and families within the school, 

· based on an analysis of the complex causes of poverty and other disadvantages affect students



		Through Action Inquiry, you demonstrate that you can understand and can act to influence local,

district, state, and national decisions affecting student learning in a school environment (ELCC 6.2).









		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· advocating for school policies and programs that promote equitable learning opportunities and student success, and 

· communicating policies, laws, regulations, and procedures to appropriate school stakeholders



Evidence in the research of advocacy implications with rich descriptions for local, state, and national decision-making

		Students of school-district leadership and administration reflect an analytical response through:

· advocating for school policies and programs that promote equitable learning opportunities and student success, and 

· communicating policies, laws, regulations, and procedures to appropriate school stakeholders



Evidence in the research of advocacy implications for local, state, and national decision-making

		Students of school-district leadership and administration reflect a response through:

· advocating for school policies and programs that promote equitable learning opportunities and student success, and 

· communicating policies, laws, regulations, and procedures to appropriate school stakeholders



Evidence in the research of indirect advocacy implications for local, state, and national decision-making





		Students of school-district leadership and administration reflect a limited response through:

· advocating for school policies and programs that promote equitable learning opportunities and student success, and 

· communicating policies, laws, regulations, and procedures to appropriate school stakeholders



No evidence in the research of advocacy implications for local, state, and national decision-making



		Through Action Inquiry, you demonstrate that you can understand and can anticipate and assess

emerging trends and initiatives in order to adapt school-based leadership strategies (ELCC 6.3).











		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· identifying and anticipating emerging trends and issues likely to affect the school and 

· adapting leadership to address emerging school issues



Intentional evidence in the research of an emergent educational trend with implications for distinct leadership change

		Students of school-district leadership and administration reflect an analytical response through:

· identifying and anticipating emerging trends and issues likely to affect the school and 

· adapting leadership to address emerging school issues



Evidence in the research of an emergent educational trend with implications for leadership change

		Students of school-district leadership and administration reflect a response through:

· identifying and anticipating emerging trends and issues likely to affect the school and 

· adapting leadership to address emerging school issues



Incidental evidence in the research of an emergent educational trend with potential implications for leadership change

		Students of school-district leadership and administration reflect a limited response through:

· identifying and anticipating emerging trends and issues likely to affect the school and 

· adapting leadership to address emerging school issues



No evidence in the research of an emergent educational trend and no implications for leadership change













Reliability and Validity:



Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017.  Assessment items (item indicators at four levels of proficiency) were then revised (“tagged”) for connection to content, professional, and accreditation standards.  Consultant assistance was sought in the review and revision of item-level indicators.  What remains to be done is further analysis of item indicators to ensure an appropriate developmental description of differing levels of performance beyond the substitution of key words to indicate performance level.  The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson.  

























EPP Data – Action Research Project 



		 Elements

		 Year 

		N

		% Exceeds Expectations

		% Meets Expectations

		% Developing

		% Does Not Meet Expectations

		Mean



		ELCC Standard Element 5.1: Through Action Inquiry, you demonstrate that you can understand and can act with integrity and fairness to ensure that schools are accountable for every student’s academic and social

		Summer 18

		27

		0 (0%)

		27 (100%)

		0 (0%)

		0 (0%)

		



		

		Summer 17

		35

		18 (51.43%)

		17 (48.57%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		13 (37.14%)

		22 (62.85%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 5.2: Through Action Inquiry, you demonstrate that you can understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles

		Summer 18

		27

		1 (3.7%)

		23 (85.2%)

		2 (7.4%)

		0 (0%)

		



		

		Summer 17

		35

		13 (37.14%)

		22 (62.86%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		10 (28.57%)

		25 (71.42%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 5.3: Through Action Inquiry, you demonstrate that you can understand and can safeguard the values of democracy, equity, and diversity

		Summer 18

		27

		1 (3.7%)

		23 (85.2%)

		3 (11.1%)

		0 (0%)

		



		

		Summer 17

		35

		12 (34.29%)

		23 (65.71%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		9 (25.71%)

		26 (74.28%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 5.4: Through Action Inquiry, you demonstrate that you can understand and can evaluate the potential moral and legal consequences of decision making in the school

		Summer 18

		27

		1 (3.7%)

		24 (88.9%)

		2 (7.4%)

		0 (0%)

		



		

		Summer 17

		35

		14 (40%)

		21 (60%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		10 (28.57%)

		25 (71.42%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 5.5: Through Action Inquiry, you demonstrate that you can understand and can promote social justice within a school to ensure that individual student needs inform all aspects of schooling

		Summer 18

		27

		1 (3.7%)

		22 (81.5%)

		4 (14.8%)

		0 (0%)

		



		

		Summer 17

		35

		17 (48.57%)

		18 (51.43%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		31

		13 (37.14%)

		22 (62.85%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 6.1: Through Action Inquiry, you demonstrate that you can understand and can advocate for school students, families, and caregivers

		Summer 18

		27

		0 (0%)

		23 (85.2%)

		4 (14.8%)

		0 (0%)

		



		

		Summer 17

		35

		17 (48.57%)

		18 (51.43%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		11 (31.42%)

		24 (68.57%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 6.2: Through Action Inquiry, you demonstrate that you can understand and can act to influence local, district, state, and national decisions affecting student learning in a school environment

		Summer 18

		27

		0 (0%)

		26 (96.3%)

		1 (3.7%)

		0 (0%)
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		Summer 17

		35

		6 (17.14%)

		29 (82.86%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		1 (2.85%)

		34 (97.14%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 6.3: Through Action Inquiry, you demonstrate that you can understand and can anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies

		Summer 18

		27

		0%

		96.3%

		3.7%

		0 (0%)

		



		

		Summer 17

		35

		5 (14.29%)

		30 (85.71%)

		0 (0%)

		0 (0%)

		



		

		Summer 16

		35

		1 (2.85%)

		34 (97.14%)

		0 (0%)

		0 (0%)

		









Analysis and Interpretation:



Three trends in assessment seems to be occurring over the years 2016, 2017, and 2018.  It appears that in 2016, roughly 2/3 of scores fell in the category of “meets expectations,” with ½ “exceeding expectations.”  The exception to this was in ELCC 6.2 and 6.3, where nearly all rankings were in the “meets expectations” category.  Anecdotal reports regarding candidates’ abilities to act to influence external trends, as well as to anticipate and assess those trends and the potential resultant effects upon schools, would bear this out.  Those are felt to be competencies that are more apt to be developed on the job rather than in a preservice setting.  



In 2017, candidates seem to be more evenly balanced, between those who “exceed” and those who “meet” expectations.  While this may on the surface seem to be good news with respect to candidate competencies, there are no data in CAEP Standard 3 reports to evidence that candidates are coming to us more strongly equipped, and none to indicate what we are doing to sustain or improve their competencies.  Thus, the question becomes, “How do we justify these rankings?” and brings to question the rigor or consistency of the standard under which they are evaluated, and without disaggregation, the degree to which there is inter-rater reliability.  



Data from 2018 seem to be for the first time scoring candidates in “Developing” category on the rubrics (score of 2).  While a positive development, it brings into question why there were no candidates in 2016 or 2017 in the developing category, and further why there were no candidates of any year in the “does not meet expectations” category.  Is there a reluctance to critically evaluate preservice school building leaders?  No evidence is provided in Standard 3 reporting results regarding the exceptional nature of any entering qualifications, nor any pertaining to how candidate skills were sustained or developed while in the program, or how they were remediated if this were needed.  Data show that much fewer candidates were deemed “exceeding” in 2018, which could be that more accurate measures of candidate competency evaluation are in place for that year.











Future Use/Implications:



It will be critical to implement and maintain a Quality Assurances System that can align data from entering candidates and their skills at that point of the program, to a progression of how these skills are refined, improved, and/or remediated, and how they are assessed upon exit.  At this point, with no measures of validity and reliability to speak of, we are seeing candidate scores at exit that are questionable in terms of the rigor and consistency under which they were assessed.  Is it really a possibility that no candidates “do not meet expectations” and that only in the last year, are candidates presenting that they are “developing”?  This brings into question whether the breadth and depth of leadership candidate preparation assessment is of sufficient strength to best prepare candidates for our local communities, state, and nation.  Interrater reliability of faculty on these assessments must be undertaken, and a move toward the new design and implementation of the National Educational Leadership Preparation (NELP) Standards must be undertaken with faculty involvement and field partner collaboration from the beginning, through pilot and new system implementation.  
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A1.1.8 School Administration – Building Level Key Assessment #3 – Community Relations Interview 
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Key Assessment #3 – Community Relations Interview 



CAEP Standard Alignment: This packet provides evidence for CAEP Standard A1.1, A1.2, and A3.4



The Evidence 

Management and Community Relations Interview



Evidence Overview: 

a) Purpose of assessment: The Management & Community Relations Interview is an assessment of a candidate’s leadership skills in developing effective school-based management and resource systems and school-community partnerships.  It is assessed in EDLR 650, Foundations of Educational Leadership.  The assessment serves as a comprehensive evidencing of a candidate’s skills in concepts contained in the ELCC building-level standards as denoted below.  The use of technology is assessed in component 3.2 and is highlighted in pink 



b) Details of assessment administration: This assessment is administered early in program coursework in EDLR 650.  It is a one-time, formative assessment of leadership skills conducted by program faculty.



c) Score/basis for judgement: The candidate is evaluated on a four-point rubric: Exceeds Expectations (Score of 4), Meets Expectations (Score of 3), Developing (Score of 2), and Does Not Meet Expectations (Score of 1).  The basis for judgement regarding whether a candidate successfully meets the rubric standards is at a threshold level of a score of 3 or 4.



d) Use in decisions about candidates’ progress: Data from the Management & Community Relations Interview assessment meets the standards by ensuring candidates understand the importance of understanding and promoting school-based policies and procedures that protect the welfare and safety of students and staff. In addition, candidates will also focus on the ability to understand and respond to community interests and needs by building and sustaining productive school relationships with community partners.

Results from the formative Management and Community Relations Interview are used in overall decisions regarding the candidate’s preparation and readiness for his/her Principal Internship, and whether or not required, additional experiences are assigned to the administrative candidate prior to the clinical experience.



Triggering the need for additional experience would be a preponderance of candidate scores of “2” or “1” on the rubric provided below.  The student’s faculty member, in consultation with the program coordinator, would determine if appropriate corrective, progressive experiences would be needed, as well as what would constitute the benchmark level of success, in order to move forward prior to program completion.



e) Details of standards alignment: The following assessments aligns to the ELCC standards  3.1, 3.2, 3.3, 3.4, 3.5, 4.1, 4.2, 4.3, and 4.4









The Assignment: Instructions to candidates as provided in the course syllabus. 

Information below is presented as evidence of how this Assessment is documented and communicated to students in EDLR 650.  This information is provided to students either in the course Syllabus or on handouts given to students directly from the instructor.

This assignment serves as an assessment of candidate content knowledge of the ELCC Standards 3 and 4 (ELCC Assessment 6). 

Students: You will be provided two scenarios with which to respond, including an interview scenario and a new-discipline implementation scenario.

Information will be provided for each scenario and then will be followed with questions. 

Scenario #1: The Interview Scenario

Congratulations, you are interviewing for the position of principal at Sycamore School in beautiful Vanilla County, Indiana.  The interview team consists of three teachers, one elementary, one middle school, and one high school, three board members, and the superintendent. Sycamore is the only school in the school corporation. You are interviewing for a K-12 position. You will have an assistant principal and an athletic director. This is a rural community with a student population of 376. You will be responsible for 27 certified staff members and 25 non-certified staff members. 

Test scores are average for the state. The corporation and school have over the past six years, been up and down in terms of assessment results.  They have “met” state standards in [insert three school years] and have “not met” state standards in [insert three school years]. 

The corporation is not able to maintain a good cash balance and the corporation has entertained consolidating with Central Vanilla School Corporation, a corporation of 725 students. Your superintendent was the former principal who is in his first year as the superintendent. He was principal for three years. 

Average staff age is 27. There is always huge turnover of staff because the pay is $27,000 at the BS with no experience and only $48,000 at the top if the MS scale. 

Examples of the questions are as follows: 

1. In the interview you are asked, “How will you lead our school to the type of performance that will guarantee us success?”

2. In the interview you are asked, “What do you see as the roles and responsibilities of the stakeholders of the corporation and how will you interact and involve them?”

3. In the interview you are asked, “Tell me what of leader you are in terms of the many different leadership styles?”



Scenario #2: The New Discipline Implementation Scenario

You have just been named the principal of Backwoods School, a K-12 school of 300 in the middle of Redneck County. This school has a very mature staff with little change over the years. They have had the same principal for thirty-seven years, Mr. Oletimer, who was very much a fundamentalist who believed in a management style that did not promote change. He was well liked because he rarely came out of his office and looked at discipline as, “spare the rod, spoil the child.” Corporal punishment and strict rules were the accepted practice. 

The new superintendent sees a need to change how discipline has been handled. You are asked to make a presentation to the staff about a new discipline and provide the staff with what each part means along with useful examples of implementation.

Examples of the questions are as follows: 

1. What is the very first thing you would do?

2. What would you do to prepare for the presentation?

3. Give specific examples of what you would do with the staff.



In addressing these scenarios as a student of school building leadership, you will demonstrate the skills to discuss the process of ensuring the management of the school operation includes all the resources needed to provide students and staff with the tools to be successful in a safe environment (ELCC 3), as well as providing skills to include all stakeholders in the process of both program implementation and school community involvement collaboration (ELCC 4).  

This assessment, once complete, would ideally evidence that you would have the skills to include stakeholders in decision making and creating a school environment that is community friendly.

The ELCC standard elements align with the scenario answers in the following way:

Scenario #1- ELCC Standard Element 3.1-Leader’s ability to understand and navigate the operational systems associated with building leadership functions. ELCC Standard Element 3.2-Leader’s ability to provide resources such as human capital, finance, technology, and management systems to ensure effective school sustainability. ELCC Standard Element 3.4- Leader’s ability to understand the school capacity through shared leadership. ELCC Standard Element 3.5-Leader’s ability to ensure instructional time is protected to maximize high-quality instruction and student learning.



Scenario #2- ELCC Standard Element 3.3-Leader’s ability to promote a safe teaching and learning environment for the entire school family community. ELCC Standard Element 4.1-Leader’s ability to effectively collaborate and communicate with faculty and the school community. ELCC Standard Element 4.2-Leader’s ability to facilitate and identify school community resources. ELCC Standard Element 4.3-Leader’s ability to develop collaborative strategies to ensure shared decision-making processes with school families. ELCC Standard Element 4.4-Leader’s ability to develop collaborative strategies to ensure shared decision-making processes with community partners.















EPP Created Rubric - Management and Community Relations Interview



		Leadership Skills Assessed

		Exceeds Expectations (4)

		Meets Expectations (3) 

		Developing (2)

		Does Not Meet Expectations (1) 



		Interview’s demonstration that you can understand and can monitor and evaluate

school management and operational systems in the context of positive community relations (ELCC 3.1).











		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· analyzing school processes and operations in order to identify and prioritize challenges, 

· developing policies and procedures; and 

· operationalizing short-range and long-range plans for the school

		Students of school-district leadership and administration reflect an analytical response through:

· analyzing school processes and operations in order to identify and prioritize challenges, 

· developing policies and procedures 



		Students of school-district leadership and administration reflect a response through:

· developing policies and procedures



		Students of school-district leadership and administration reflect a limited response through:

· discussing policies and procedures



		Interview’s demonstration that you can understand and can efficiently use human,

fiscal, and technological resources to manage school operations in the context of positive community relations (ELCC 3.2).

















		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· analyzing a school’s budget and financial status in order to develop multi-year fiscal plans and 

· aligning annual budgets aligned to the school’s priorities and goals, and 

· developing facility utilization plans, and 

· projecting long-term technology and resource needs to manage school operations







		Students of school-district leadership and administration reflect an analytical response through:

· analyzing a school’s budget and financial status in order to develop multi-year fiscal plans and 

· aligning annual budgets aligned to the school’s priorities and goals, and 

· projecting long-term technology and resource needs to manage school operations

		Students of school-district leadership and administration reflect a response through:

· analyzing a school’s budget and financial status in order to develop multi-year fiscal plans and 

· aligning annual budgets aligned to the school’s priorities and goals, 

		Students of school-district leadership and administration reflect a limited response through:

· analyzing a school’s budget and financial status in order to develop multi-year fiscal plans 



		Interview’s demonstration that you can understand and can promote school-based

policies and procedures that protect the welfare and safety of students and staff in the context of positive community relations (ELCC 3.3).









		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· developing a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment,

· including the development, implementation, and evaluation of discipline policies

		Students of school-district leadership and administration reflect an analytical response through:

· developing a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment,

· including the development, implementation, and evaluation of discipline policies

		Students of school-district leadership and administration reflect a response through:

· developing a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment,

· including the development, implementation, and evaluation of discipline policies

		Students of school-district leadership and administration reflect a limited response through:

· developing a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment,

· including the development, implementation, and evaluation of discipline policies



		Interview’s demonstration that you can understand and can develop school capacity

for distributed leadership in the context of positive community relations (ELCC 3.4).







		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· identifying leadership capabilities of staff; 

· modeling distributive leadership skills 

· involving internal and external stakeholders in decision-making processes

		Students of school-district leadership and administration reflect an analytical response through:

· identifying leadership capabilities of staff; 

· modeling distributive leadership skills 



		Students of school-district leadership and administration reflect a response through:

· identifying leadership capabilities of staff; 

· understanding distributive leadership skills 



		Students of school-district leadership and administration reflect a limited response through:

· discussing leadership capabilities of staff



		Interview’s demonstration that you can understand and can ensure that teacher and

organizational time focuses on supporting high-quality school instruction and student

learning in the context of positive community relations (ELCC 3.5).

		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· developing school policies that protect instructional time

· developing a master schedule that maximizes teacher instructional time and student learning

		Students of school-district leadership and administration reflect an analytical response through:

· developing a master schedule that addresses teacher instructional time and student learning

		Students of school-district leadership and administration reflect a response through:

· developing a master schedule 

		Students of school-district leadership and administration reflect a limited response through:

· developing a master schedule that meets some needs



		Interview’s demonstration that you can understand and can collaborate with faculty

and community members by collecting and analyzing information pertinent to the

improvement of the school’s educational environment in the context of positive community relations (ELCC 4.1).



		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· using collaboration to collect, analyze, and interpret pertinent information regarding its program, staff, or students, 

· communicating information about the school within the community

		Students of school-district leadership and administration reflect an analytical response through:

· collecting data, analyze, and interpret pertinent information regarding its program, staff, or students, 

· communicating information about the school within the school

		Students of school-district leadership and administration reflect a response through:

· collecting data to analyze pertinent information regarding its program, staff, or students

		Students of school-district leadership and administration reflect a limited response through:

· collecting pertinent information regarding a few important programs



		Interview’s demonstration that you can understand and can mobilize community

resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community in the context of positive community relations (ELCC 4.2).







		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· identifying and using diverse community resources to improve school programs

		Students of school-district leadership and administration reflect an analytical response through:

· identifying and using community resources to improve school programs

		Students of school-district leadership and administration reflect a response through:

· seeking community resources to improve school programs

		Students of school-district leadership and administration reflect a limited response through:

· reallocating resources to improve some school programs



		Interview’s demonstration that you can understand and can respond to community

interests and needs by building and sustaining positive school relationships with families

and caregivers in the context of positive community relations (ELCC 4.3).

		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· conducting needs assessments 

· developing collaboration strategies with families and caregivers, toward effective relationships and shared decision-making processes

		Students of school-district leadership and administration reflect an analytical response through:

· conducting needs assessments 

· developing strategies toward shared decision-making processes

		Students of school-district leadership and administration reflect a response through:

· developing strategies toward shared decision-making processes

		Students of school-district leadership and administration reflect a limited response through:

· utilizing occasional shared decision-making processes



		Interview’s demonstration that you can understand and can respond to community

interests and needs by building and sustaining productive school relationships with

community partners in the context of positive community relations (ELCC 4.4).

		Students of school-district leadership and administration reflect a sophisticated, analytical response through:

· conducting needs assessments 

· developing collaboration strategies with community partners toward effective relationships and shared decision-making processes

		Students of school-district leadership and administration reflect an analytical response through:

· conducting needs assessments 

· developing strategies toward shared decision-making processes

		Students of school-district leadership and administration reflect a response through:

· developing strategies toward shared decision-making processes

		Students of school-district leadership and administration reflect a limited response through:

· utilizing occasional shared decision-making processes







Reliability and Validity:

Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017.  Assessment items (item indicators at four levels of proficiency) were then revised (“tagged”) for connection to content, professional, and accreditation standards.  Consultant assistance was sought in the review and revision of item-level indicators to ensure an appropriate developmental sequence from a score of a 1 (does not meet expectations) to a score of a 4 (exceeds expectations).  The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson.  

EPP Data – Management and Community Relations Interview 



		 Elements

		 Year 

		N

		% Exceeds Expectations

		% Meets Expectations

		% Developing

		% Does Not Meet Expectations

		Mean



		ELCC Standard Element  3.1 Interview’s demonstration that you can understand and can monitor and evaluate school management and operational systems in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		2 (8.69%)

		18 (78.26%)

		3 (13.04%)

		0 (0%)

		



		ELCC Standard Element 3.2: Interview’s demonstration that you can understand and can efficiently use human, fiscal, and technological resources to manage school operations in the context of positive community relations

		Summer 18

		

		0 (0%)

		

		

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		1 (4.34%)

		4 (17.39%)

		18 (78.26%)

		0 (0%)

		



		ELCC Standard Element 3.3: Interview’s demonstration that you can understand and can promote school-based policies and procedures that protect the welfare and safety of students and staff in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		2 (8.69%)

		14 (60.87%)

		7 (30.43%)

		0 (0%)

		



		ELCC Standard Element 3.4: Interview’s demonstration that you can understand and can develop school capacity for distributed leadership in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		1 (4.34%)

		20 (86.95%)

		2 (8.69%)

		0 (0%)

		



		ELCC Standard Element 3.5: Interview’s demonstration that you can understand and can ensure that teacher and organizational time focuses on supporting high-quality school instruction and student learning in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		1 (4.34%)

		20 (86.95%)

		2 (8.69%)

		0 (0%)

		



		ELCC Standard Element 4.1: Interview’s demonstration that you can understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the school’s educational environment in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		0 (0%)

		23 (100%)

		0 (0%)

		0 (0%)

		



		ELCC Standard Element 4.2: Interview’s demonstration that you can understand and can mobilize community resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		1 (4.34%)

		11 (47.83%)

		11 (47.83%)

		0 (0%)

		



		ELCC Standard Element 4.3: Interview’s demonstration that you can understand and can respond to community interests and needs by building and sustaining positive school relationships with families and caregivers in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23

		0 (0%)

		5 (21.74%)

		18 (78.26%)

		0 (0%)

		



		ELCC Standard Element 4.4: Interview’s demonstration that you can understand and can respond to community interests and needs by building and sustaining productive school relationships with community partners in the context of positive community relations

		Summer 18

		

		0 (0%)

		50%

		50%

		0 (0%)

		



		

		Summer 17

		23

		0 (0%)

		22 (95.65%)

		1 (4.35%)

		0 (0%)

		



		

		Summer 16

		23



		0 (0%)

		5 (21.74%)

		18 (78.26%)

		0 (0%)

		









Analysis and Interpretation:

It is difficult to accept the usefulness of any data derived from 2018 and 2017, as in 2018 candidates were evenly split in all ELCC categories 3.1 through 4.4 in those meeting expectations and those developing in expectations.  Further, of a group of 23 candidates in 2017, 22 of 23 were rated as “meeting expectations” and none exceeding, yet one candidate was consistently being rated as “not meeting” expectations.  These data seem invalid at face value, but that may or may not be the case.



In Fall 2016 of 34 candidates, data seem more realistic, with candidates’ meeting expectations in monitoring and evaluating school management systems (3.1), collaborating with faculty and community members (4.1).  They also were adept at distributive leadership (3.4) and protecting teacher and organizational time on quality instruction (3.5).  Candidates were more evenly split between having the skills and developing in mobilizing community resources (4.2), and were mostly developing in their abilities to exhibit positive relationships with families and community partners (4.3 and 4.4)



The cross-cutting standards of technology are difficult to assess because the data seem unusable from 2016 and 2017 (ELCC 3.2, as it is in part a technology assessment of using human fiscal, and technological resources to manage school operations in the context of positive community relations).  Data from 2018 yield a finding that for the most part, candidates are only “developing” in this area and have a way to go toward proficiency.  More attentiveness needs to be placed in prioritizing the focus on and assessment of a building leader’s capabilities with technology, as well as this program’s ability and desire to measure it in terms of its continual improvement system.  Evidence suggest it is rather scant in terms of the programmatic attention given, at present.

Future Use/Implications:

Program faculty are encouraged to continue with data measures that mirror the fidelity and authentic appraisal of those used in 2018 and are encouraged to focus on assessment and instrument validation and reliability from the outset forward of moving toward a new Quality Assurances System in line with the National Educational Leadership Preparation (NELP) Standards for Building Leaders.  A new technology assessment is needed, in line with ISTE standards.
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[bookmark: _GoBack]School Administration - Building Level 

Key Assessment #5 – Final Mentor Evaluation 



CAEP Standard Alignment: This packet provides evidence for CAEP Standard A1.1, A1.2, and A3.4



Evidence Overview:  

a) Purpose of assessment: The purpose of this assessment is to evaluate advanced candidate competencies in leadership by way of the Educational Leadership Constituent Council (ELCC) Standards for school building administration.  In a sense, it serves as a summative assessment of candidate competencies.  The details of the assessment measures and expectations for candidate competencies are provided to both candidates and field supervisors (school administrator supervisors) at the outset of the clinical experiences, so that appropriate supervision and guidance can be leveraged toward the development of the ELCC competencies in leadership candidates.  It is to determine whether candidates are ready for positions of leadership in American P-12 schools, through an analysis of their vision for learning, instructional leadership, organizational management, school and community relations, ethics, and understanding of external influences and the larger environment in which they lead. 



The use of technology is represented in sections 2.2, 2.4, and 3.2.  These sections are highlighted in pink.  



b) Details of assessment administration: The Summative Mentor/Supervisor Assessment is administered and completed by the clinical internship coordinator/faculty supervisor, one-time in the advanced program of study, at the conclusion of the clinical experience, or Principal Internship in School Administration.  Data from the assessment administration are gleaned from an intern supervisor’s facilitation and assessment of assignments and journaling completed during the clinical experience, including in-person observation of the candidate.  The intent is to synthesize observational data from candidate placements, with the artifacts produced by the candidate during that time frame, and arrive with an overall score for each rubric category, based on a culminating evaluation of the candidate’s competencies in key ELCC measures, as denoted below and in the rubric data provided.



c) Score/basis for judgement: The candidate is evaluated on a four-point rubric: Exceeds Expectations (Score of 4), Meets Expectations (Score of 3), Developing (Score of 2), and Does Not Meet Expectations (Score of 1).  The basis for judgement regarding whether a candidate successfully meets the rubric standards is at a threshold level of a score of 3 or 4.



d) Use in decisions about candidates’ progress:  Results from the Summative Mentor/Supervisor Assessment are used in overall decisions regarding the candidate’s successful completion of his/her administrative internship, and whether or not suggested, follow-up experiences are suggested to the administrative candidate and field supervisor regarding additional training and/or skill development as a pre-requisite to further consideration of leadership opportunities within that school or school district.



e) Details of standards alignment:  This assessment is aligned with this following ELCC Standards: 1.1, 1.2, 1.3, 1.4, 2.1, 2.2, 2.3, 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.3, 5.4, 5.5, 6.1, 6.2, 6.3.  



A1.1.10 School Administration – Building Level Key Assessment #5 – Final Mentor Evaluation  



EPP Created Rubric – Final Mentor Evaluation 



		

		Exceeds Expectations (4) 

		Meets Expectations (3)

		Developing (2)

		Does Not Meet Expectations (1) 



		ELCC Standard Element 1.1: Candidates understand and can collaboratively develop,

articulate, implement, and steward a shared vision of learning for a school.

































Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ collaborative school visioning;

♦ theories relevant to building,

articulating, implementing, and

stewarding a school vision;

♦ methods for involving school

stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ design and support a collaborative

process for developing and

implementing a school vision;

♦ articulate a school vision of learning characterized by a respect for students and their families and community

partnerships;

♦ develop a comprehensive plan for communicating the school vision to appropriate school constituencies;

♦ formulate plans to steward school vision statements.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ collaborative school visioning;

♦ theories relevant to building, articulating, implementing, and

stewarding a school vision;

♦ methods for involving school stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ design and support a collaborative

process for developing and

implementing a school vision;

♦ articulate a school vision of learning

characterized by a respect for students

and their families and community

partnerships;

♦ develop a comprehensive plan for

communicating the school vision to

appropriate school constituencies;

♦ formulate plans to steward school vision

statements.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ collaborative school visioning;

♦ theories relevant to building, articulating, implementing, and

stewarding a school vision;

♦ methods for involving school stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ design and support a collaborative

process for developing and

implementing a school vision;

♦ articulate a school vision of learning characterized by a respect for students

and their families and community partnerships;

♦ develop a comprehensive plan for

communicating the school vision to appropriate school constituencies;

♦ formulate plans to steward school vision

statements.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ collaborative school visioning;

♦ theories relevant to building,

articulating, implementing, and

stewarding a school vision;

♦ methods for involving school

stakeholders in the visioning process.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ design and support a collaborative process for developing and

implementing a school vision;

♦ articulate a school vision of learning characterized by a respect for students and their families and community

partnerships;

♦ develop a comprehensive plan for communicating the school vision to appropriate school constituencies;

♦ formulate plans to steward school vision

statements.



		ELCC Standard Element 1.2: 

Candidates understand and can collect and use data to

identify school goals, assess organizational effectiveness, and create and implement

plans to achieve school goals.





Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the design and use of assessment data for learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of school improvement processes;

♦ variables that affect student

achievement.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop and use evidence-centered research strategies and strategic planning processes;

♦ create school-based strategic and tactical goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ develop a school improvement plan that aligns to district improvement plans.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the design and use of assessment data for learning;

♦ organizational effectiveness and

learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of school improvement processes;

♦ variables that affect student achievement.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop and use evidence-centered research strategies and strategic planning processes;

♦ create school-based strategic and tactical

goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ develop a school improvement plan that

aligns to district improvement plans.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the design and use of assessment data for learning;

♦ organizational effectiveness and

learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of school improvement processes;

♦ variables that affect student achievement.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop and use evidence-centered

research strategies and strategic planning

processes;

♦ create school-based strategic and tactical

goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ develop a school improvement plan that

aligns to district improvement plans.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the design and use of assessment data for learning;

♦ organizational effectiveness and learning strategies;

♦ tactical and strategic program planning;

♦ implementation and evaluation of school improvement processes;

♦ variables that affect student

achievement.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop and use evidence-centered research strategies and strategic planning processes;

♦ create school-based strategic and tactical goals;

♦ collaboratively develop implementation plans to achieve those goals;

♦ develop a school improvement plan that aligns to district improvement plans.





		ELCC Standard Element 1.3: Candidates understand and can promote continual and

sustainable school improvement.







Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ continual and sustained improvement models and processes;

♦ school change processes for continual and sustainable improvement;

♦ role of professional learning in

continual and sustainable school

improvement.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify strategies or practices to build organizational capacity that promote continuous and sustainable school

improvement;

♦ design a transformational change plan at the school-building-level;

♦ design a comprehensive, building-level professional development program.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ continual and sustained improvement models and processes;

♦ school change processes for continual and sustainable improvement;

♦ role of professional learning in continual and sustainable school

improvement.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify strategies or practices to build

organizational capacity that promote continuous and sustainable school

improvement;

♦ design a transformational change plan at the school-building-level;

♦ design a comprehensive, building-level professional development program.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ continual and sustained improvement models and processes;

♦ school change processes for continual and sustainable improvement;

♦ role of professional learning in continual and sustainable school

improvement.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ identify strategies or practices to build

organizational capacity that promote continuous and sustainable school

improvement;

♦ design a transformational change plan at the school-building-level;

♦ design a comprehensive, building-level professional development program.







		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ continual and sustained improvement models and processes;

♦ school change processes for continual and sustainable improvement;

♦ role of professional learning in

continual and sustainable school

improvement.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify strategies or practices to build organizational capacity that promote continuous and sustainable school improvement;

♦ design a transformational change plan at the school-building-level;

♦ design a comprehensive, building-level professional development program.





		ELCC Standard Element 1.4: Candidates understand and can evaluate school progress

and revise school plans supported by school stakeholders.

















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ effective strategies for monitoring the implementation, revision of plans to achieve school improvement goals, and

program evaluation models.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop a school plan to monitor program development and implementation of school goals;

♦ construct an evaluation process to assess the effectiveness of school plans and programs;

♦ interpret information and communicate progress toward achievement of school vision and goals for educators in the

community and other stakeholders.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ effective strategies for monitoring the implementation, revision of plans to achieve school improvement goals, and

program evaluation models.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop a school plan to monitor program development and

implementation of school goals;

♦ construct an evaluation process to assess the effectiveness of school plans and programs;

♦ interpret information and communicate progress toward achievement of school vision and goals for educators in the community and other stakeholders.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ effective strategies for monitoring the

implementation, revision of plans to achieve school improvement goals, and

program evaluation models.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop a school plan to monitor program development and

implementation of school goals;

♦ construct an evaluation process to assess the effectiveness of school plans and programs;

♦ interpret information and communicate progress toward achievement of school vision and goals for educators in the community and other stakeholders.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ effective strategies for monitoring the

implementation, revision of plans to achieve school improvement goals, and

program evaluation models.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop a school plan to monitor program development and implementation of school goals;

♦ construct an evaluation process to assess the effectiveness of school plans and programs;

♦ interpret information and communicate progress toward achievement of school vision and goals for educators in the

community and other  stakeholders.



		ELCC Standard Element 2.1: Candidates understand and can sustain a school culture

and instructional program conducive to student learning through collaboration, trust, and

a personalized learning environment with high expectations for students.

















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ school culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ collaborate with others to accomplish school improvement goals;

♦ incorporate cultural competence in development of programs, curriculum,

and instructional practices;

♦ monitor school programs and activities to ensure personalized learning opportunities;

♦ recognize, celebrate, and incorporate diversity in programs, curriculum, and

instructional practices;

♦ facilitate the use of appropriate content-based

learning materials and learning

strategies;

♦ promote trust, equity, fairness, and respect among students, parents, and school staff.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ school culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ collaborate with others to accomplish school improvement goals;

♦ incorporate cultural competence in development of programs, curriculum, and instructional practices;

♦ monitor school programs and activities to ensure personalized learning

opportunities;

♦ recognize, celebrate, and incorporate diversity in programs, curriculum, and

instructional practices;

♦ facilitate the use of appropriate content-based

learning materials and learning strategies;

♦ promote trust, equity, fairness, and respect among students, parents, and school staff.

		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ theories on human development

behavior, personalized learning

environment, and motivation;

♦ school culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ collaborate with others to accomplish school improvement goals;

♦ incorporate cultural competence in development of programs, curriculum,

and instructional practices;

♦ monitor school programs and activities to ensure personalized learning

opportunities;

♦ recognize, celebrate, and incorporate diversity in programs, curriculum, and

instructional practices;

♦ facilitate the use of appropriate content-based

learning materials and learning strategies;

♦ promote trust, equity, fairness, and respect among students, parents, and school staff.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ theories on human development behavior, personalized learning

environment, and motivation;

♦ school culture and ways it can be influenced to ensure student success.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ collaborate with others to accomplish school improvement goals;

♦ incorporate cultural competence in development of programs, curriculum,

and instructional practices;

♦ monitor school programs and activities to ensure personalized learning opportunities;

♦ recognize, celebrate, and incorporate diversity in programs, curriculum, and

instructional practices;

♦ facilitate the use of appropriate content-based

learning materials and learning

strategies;

♦ promote trust, equity, fairness, and respect among students, parents, and school staff.



		ELCC Standard Element 2.2: Candidates understand and can create and evaluate a

comprehensive, rigorous, and coherent curricular and instructional school program.



















Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ curriculum development and

instructional delivery theories; 

♦ measures of teacher performance;

♦ multiple methods of evaluation, accountability systems, data collection,

and analysis of evidence;

♦ school technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ collaborate with faculty to plan, implement, and evaluate a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional decisions;

♦ interpret information and communicate progress toward achievement;

♦ design evaluation systems and make school plans based on multiple measures of teacher performance and student outcomes, and provide feedback based on evidence.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ curriculum development and instructional delivery theories; 

♦ measures of teacher performance;

♦ multiple methods of evaluation, accountability systems, data collection,

and analysis of evidence;

♦ school technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ collaborate with faculty to plan, implement, and evaluate a coordinated,

aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional

decisions;

♦ interpret information and communicate progress toward achievement;

♦ design evaluation systems and make school plans based on multiple measures of teacher performance and student

outcomes, and provide feedback based

on evidence.



		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ curriculum development and instructional delivery theories; 

♦ measures of teacher performance;

♦ multiple methods of evaluation, accountability systems, data collection,

and analysis of evidence;

♦ school technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ collaborate with faculty to plan, implement, and evaluate a coordinated,

aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional

decisions; 

♦ interpret information and communicate progress toward achievement;

♦ design evaluation systems and make school plans based on multiple measures of teacher performance and student

outcomes, and provide feedback based on evidence.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ curriculum development and

instructional delivery theories; 

♦ measures of teacher performance;

♦ multiple methods of evaluation, accountability systems, data collection,

and analysis of evidence;

♦ school technology and information systems to support and monitor student learning.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ collaborate with faculty to plan, implement, and evaluate a coordinated, aligned, and articulated curriculum;

♦ use evidence-centered research in making curricular and instructional decisions;

♦ interpret information and communicate progress toward achievement;

♦ design evaluation systems and make school plans based on multiple measures of teacher performance and student outcomes, and provide feedback based on evidence.



		ELCC Standard Element 2.3: Candidates understand and can develop and supervise

the instructional and leadership capacity of school staff.





















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ standards for high-quality teacher, principal, and district practice.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ work collaboratively with school staff to improve teaching and learning;

♦ design the use of differentiated

instructional strategies, curriculum materials, and technologies to maximize

high-quality instruction;

♦ design professional growth plans to increase the capacity of school staff and leaders that reflect national professional

development standards.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ standards for high-quality teacher, principal, and district practice.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ work collaboratively with school staff to

improve teaching and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and technologies to maximize high-quality instruction;

♦ design professional growth plans to increase the capacity of school staff and leaders that reflect national professional

development standards.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ standards for high-quality teacher, principal, and district practice.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ work collaboratively with school staff to

improve teaching and learning;

♦ design the use of differentiated instructional strategies, curriculum

materials, and technologies to maximize high-quality instruction;

♦ design professional growth plans to increase the capacity of school staff and leaders that reflect national professional

development standards.







		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ high-quality professional development for school staff and leaders;

♦ instructional leadership practices;

♦ leadership theory, change processes, and evaluation;

♦ standards for high-quality teacher, principal, and district practice.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ work collaboratively with school staff to improve teaching and learning;

♦ design the use of differentiated

instructional strategies, curriculum materials, and technologies to maximize

high-quality instruction;

♦ design professional growth plans to increase the capacity of school staff and leaders that reflect national professional development standards.





		ELCC Standard Element 2.4: Candidates understand and can promote the most

effective and appropriate technologies to support teaching and learning in a school-level

environment.































Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ technology and its uses for instruction within the school;

♦ infrastructures for the ongoing support, review, and planning of instructional technology.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ use technologies for improved

classroom instruction, student

achievement, and continuous school improvement;

♦ monitor instructional practices within the school and provide assistance to teachers;

♦ use technology and performance management systems to monitor, analyze, and evaluate school assessment data results for accountability reporting.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ technology and its uses for instruction within the school;

♦ infrastructures for the ongoing support, review, and planning of  instructional technology.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ use technologies for improved classroom instruction, student

achievement, and continuous school

improvement;

♦ monitor instructional practices within the school and provide assistance to

teachers;

♦ use technology and performance management systems to monitor,

analyze, and evaluate school assessment data results for accountability reporting.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ technology and its uses for instruction within the school;

♦ infrastructures for the ongoing support, review, and planning of  instructional technology.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ use technologies for improved classroom instruction, student

achievement, and continuous school

improvement;

♦ monitor instructional practices within the school and provide assistance to

teachers;

♦ use technology and performance management systems to monitor, analyze, and evaluate school assessment data results for accountability reporting.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ technology and its uses for instruction within the school;

♦ infrastructures for the ongoing support, review, and planning of instructional technology.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ use technologies for improved

classroom instruction, student

achievement, and continuous school improvement;

♦ monitor instructional practices within the school and provide assistance to teachers;

♦ use technology and performance management systems to monitor, analyze, and evaluate school assessment

data results for accountability reporting.





		ELCC Standard Element 3.1: Candidates understand and can monitor and evaluate

school management and operational systems.













Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ school management of organizational, operational, and legal resources;

♦ school management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ analyze school processes and operations to identify and prioritize strategic and

tactical challenges for the school;

♦ develop school operational policies and procedures;

♦ develop plans to implement and manage long-range plans for the school.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ school management of organizational, operational, and legal resources;

♦ school management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ analyze school processes and operations to identify and prioritize strategic and

tactical challenges for the school;

♦ develop school operational policies and

procedures;

♦ develop plans to  implement and manage

long-range plans for the school.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ school management of organizational, operational, and legal resources;

♦ school management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ analyze school processes and operations to identify and prioritize strategic and

tactical challenges for the school;

♦ develop school operational policies and

procedures;

♦ develop plans to implement and manage

long-range plans for the school.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ school management of organizational,

operational, and legal resources;

♦ school management of marketing and public relations functions.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ analyze school processes and operations to identify and prioritize strategic and

tactical challenges for the school;

♦ develop school operational policies and procedures;

♦ develop plans to implement and manage long-range plans for the school.



		ELCC Standard Element 3.2: Candidates understand and can efficiently use human,

fiscal, and technological resources to manage school operations.















Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ methods and procedures for managing school resources, including the

strategic management of human capital, school operations, and school facilities;

♦ alignment of resources to building priorities and forecasting resource

requirements for the school;

♦ technology and management systems.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the school’s priorities and goals;

♦ analyze a school’s budget and financial status;

♦ develop facility and space utilization plans for a school;

♦ project long-term resource needs of a school;

♦ use technology to manage school operational systems.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ methods and procedures for managing school resources, including the

strategic management of human capital, school operations, and school facilities;

♦ alignment of resources to building priorities and forecasting resource

requirements for the school;

♦ technology and management systems.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the school’s

priorities and goals;

♦ analyze a school’s budget and financial

status;

♦ develop facility and space utilization plans for a school;

♦ project long-term resource needs of a

school;

♦ use technology to manage school

operational systems.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ methods and procedures for managing school resources, including the

strategic management of human capital, school operations, and school facilities;

♦ alignment of resources to building priorities and forecasting resource

requirements for the school;

♦ technology and management systems.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the school’s

priorities and goals;

♦ analyze a school’s budget and financial

status;

♦ develop facility and space utilization plans for a school;

♦ project long-term resource needs of a

school;

♦ use technology to manage school

operational systems.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ methods and procedures for managing school resources, including the strategic management of human capital, school operations, and school facilities;

♦ alignment of resources to building priorities and forecasting resource

requirements for the school;

♦ technology and management systems.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop multi-year fiscal plans and annual budgets aligned to the school’s priorities and goals;

♦ analyze a school’s budget and financial status;

♦ develop facility and space utilization plans for a school;

♦ project long-term resource needs of a school;

♦ use technology to manage school operational systems.



		ELCC Standard Element 3.3: Candidates understand and can promote school-based

policies and procedures that protect the welfare and safety of students and staff.











Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ school strategies supporting safe and secure learning environments including

prevention, crisis management, and public relations;

♦ school strategies supporting student development of self-management, civic literacy, and positive leadership skills;

♦ school-based discipline management policies and plans.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment;

♦ plan an aligned building discipline management policies and plan;

♦ evaluate and implement discipline management plans.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ school strategies supporting safe and

secure learning environments including

prevention, crisis management, and public relations;

♦ school strategies supporting student

development of self-management, civic literacy, and positive leadership skills;

♦ school-based discipline management policies and plans.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop a  comprehensive plan for

providing school staff, students, and visitors with a safe and secure school

building environment;

♦ plan an aligned building discipline management policies and plan;

♦ evaluate and implement discipline management plans.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ school strategies supporting safe and

secure learning environments including

prevention, crisis management, and

public relations;

♦ school strategies supporting student

development of self-management, civic

literacy, and positive leadership skills;

♦ school-based discipline management policies and plans.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop a comprehensive plan for

providing school staff, students, and visitors with a safe and secure school

building environment;

♦ plan an aligned building discipline management policies and plan;

♦ evaluate and implement discipline management plans.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ school strategies supporting safe and secure learning environments including

prevention, crisis management, and public relations;

♦ school strategies supporting student development of self-management, civic literacy, and positive leadership skills;

♦ school-based discipline management policies and plans.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop a comprehensive plan for providing school staff, students, and visitors with a safe and secure school

building environment;

♦ plan an aligned building discipline management policies and plan;

♦ evaluate and implement discipline management plans.



		ELCC Standard Element 3.4: Candidates understand and can develop school capacity

for distributed leadership.



Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the meaning of distributed leadership in a school environment and how to create and sustain it.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify leadership capabilities of staff;

♦ model distributed leadership skills;

♦ involve school staff in decision making processes.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the meaning of distributed leadership

in a school environment and how to create and sustain it.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify leadership capabilities of staff;

♦ model distributed leadership skills;

♦ involve school staff in decision making processes.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the meaning of distributed leadership

in a school environment and how to create and sustain it.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ identify leadership capabilities of staff;

♦ model distributed leadership skills;

♦ involve school staff in decision making processes.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the meaning of distributed leadership in a school environment and how to create and sustain it.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify leadership capabilities of staff;

♦ model distributed leadership skills;

♦ involve school staff in decision making processes.



		ELCC Standard Element 3.5: Candidates understand and can ensure that teacher and

organizational time focuses on supporting high-quality school instruction and student

learning.









Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ supervision strategies that ensure that teachers maximize time spent on high- quality instruction and student learning;

♦ management theories on effective school time, priorities, and schedules.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop school policies that protect time and schedules to maximize teacher instructional time and student learning; 

♦ develop a school master schedule.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ supervision strategies that ensure that teachers maximize time spent on high- quality instruction and student learning;

♦ management theories on effective school time, priorities, and schedules.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop school policies that protect time and schedules to maximize teacher instructional time and student learning;

♦ develop a school master schedule.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ supervision strategies that ensure that teachers maximize time spent on high- quality instruction and student learning;

♦ management theories on effective school time, priorities, and schedules.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop school policies that protect time and schedules to maximize teacher instructional time and student learning;

♦ develop a school master schedule.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ supervision strategies that ensure that teachers maximize time spent on high- quality instruction and student

learning;

♦ management theories on effective school time, priorities, and schedules.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop school policies that protect time and schedules to maximize teacher instructional time and student learning;

♦ develop a school master schedule.



		ELCC Standard Element 4.1: Candidates understand and can collaborate with faculty

and community members by collecting and analyzing information pertinent to the

improvement of the school’s educational environment.





Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ collaboration and communication techniques to improve the school’s educational environment;

♦ information pertinent to the school’s educational environment.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ use collaboration strategies to collect, analyze, and interpret school, student, faculty, and community information;

♦ communicate information about the school within the community.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ collaboration and communication techniques to improve the school’s

educational environment;

♦ information pertinent to the school’s educational environment.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ use collaboration strategies to collect,

analyze, and interpret school, student, faculty, and community  information;

♦ communicate information about the

school within the community.

		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ collaboration and communication techniques to improve the school’s

educational environment;

♦ information pertinent to the school’s educational environment.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ use collaboration strategies to collect,

analyze, and interpret school, student, faculty, and community information;

♦ communicate information about the

school within the community.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ collaboration and communication techniques to improve the school’s educational environment;

♦ information pertinent to the school’s educational environment.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ use collaboration strategies to collect, analyze, and interpret school, student, faculty, and community information;

♦ communicate information about the school within the community.



		ELCC Standard Element 4.2: Candidates understand and can mobilize community

resources by promoting an understanding, appreciation, and use of the diverse cultural,

social, and intellectual resources within the school community.



Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ identify and mobilize effective

community resources;

♦ school-based cultural competence;

♦ diverse cultural, social, and intellectual community resources.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify and use diverse community resources to improve school programs.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ identify and mobilize effective

community resources;

♦ school-based cultural competence;

♦ diverse cultural, social, and intellectual community resources.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify and use diverse community resources to improve school programs.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ identify and mobilize effective

community resources;

♦ school-based cultural competence;

♦ diverse cultural, social, and intellectual community resources.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ identify and use diverse community resources to improve school programs.





		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ identify and mobilize effective

community resources;

♦ school-based cultural competence;

♦ diverse cultural, social, and intellectual community resources.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify and use diverse community resources to improve school programs.



		ELCC Standard Element 4.3: Candidates understand and can respond to community

interests and needs by building and sustaining positive school relationships with families

and caregivers.



Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the needs of students, parents or caregivers;

♦ school organizational culture that promotes open  communication with families and caregivers;

♦ school strategies for effective oral and written communication with families and caregivers;

♦ approaches to collaboration with families and caregivers.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ conduct needs assessments of families and caregivers;

♦ develop collaboration strategies for effective relationships with families and

caregivers;

♦ involve families and caregivers in the decision-making processes at the school.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the needs of students, parents or caregivers;

♦ school organizational culture that promotes open communication with

families and caregivers;

♦ school strategies for effective oral and written communication with  families and caregivers;

♦ approaches to collaboration with

families and caregivers.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ conduct needs assessments of families

and caregivers;

♦ develop collaboration strategies for effective relationships with families and caregivers;

♦ involve families and caregivers in the decision-making processes at the

school.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the needs of students, parents or caregivers;

♦ school organizational culture that

promotes open communication with

families and caregivers;

♦ school strategies for effective oral and

written communication with families and caregivers;

♦ approaches to collaboration with

families and caregivers.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ conduct needs assessments of families

and caregivers;

♦ develop collaboration strategies for effective relationships with families and caregivers;

♦ involve families and caregivers in the decision-making processes at the

school.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the needs of students, parents or caregivers;

♦ school organizational culture that promotes open communication with

families and caregivers;

♦ school strategies for effective oral and written communication with families and caregivers;

♦ approaches to collaboration with families and caregivers.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ conduct needs assessments of families

and caregivers;

♦ develop collaboration strategies for effective relationships with families and

caregivers;

♦ involve families and caregivers in the decision-making processes at the

school.



		ELCC Standard Element 4.4: Candidates understand and can respond to community

interests and needs by building and sustaining productive school relationships with

community partners.







Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the needs of school  community partners;

♦ school organizational culture that promotes open communication with

community partners;

♦ school strategies for effective oral and written communication with community partners;

♦ collaboration methods to develop and sustain productive relationships with community partners.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ conduct needs assessment of community partners;

♦ develop effective relationships with a variety of community partners;

♦ involve community partners in the decision-making processes at the school;

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the needs of school community partners;

♦ school organizational culture that promotes open communication with

community partners;

♦ school strategies for effective oral and

written communication with community partners;

♦ collaboration methods to develop and sustain productive relationships with community partners.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ conduct needs assessment of community

partners;

♦ develop effective relationships with a

variety of community partners;

♦ involve community partners in the

decision-making processes at the school;

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the needs of school community partners;

♦ school organizational culture that

promotes open communication with

community partners;

♦ school strategies for effective oral and

written communication with community partners;

♦ collaboration methods to develop and sustain productive relationships with community partners.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ conduct needs assessment of community

partners;

♦ develop effective relationships with a

variety of community partners;

♦ involve community partners in the

decision-making processes at the school;

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the needs of school community partners;

♦ school organizational culture that promotes open communication with

community partners;

♦ school strategies for effective oral and written communication with community partners;

♦ collaboration methods to develop and sustain productive relationships with community partners.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ conduct needs assessment of community partners;

♦ develop effective relationships with a variety of community partners;

♦ involve community partners in the decision-making processes at the school;



		ELCC Standard Element 5.1: Candidates understand and can act with integrity and

fairness to ensure that schools are accountable for every student’s academic and social

success.







Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines that creates operational definitions of accountability, equity, and social justice.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ act with integrity and fairness in supporting school policies and staff practices that ensure every students’

academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable practices.









		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy

guidelines that creates operational definitions of accountability, equity, and social justice.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ act with integrity and fairness in supporting school policies and staff

practices that ensure every students’ academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable practices.



		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy

guidelines that creates operational definitions of accountability, equity,

and social justice.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ act with integrity and fairness in supporting school policies and staff

practices that ensure every students’ academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable practices.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ practices demonstrating principles of integrity and fairness;

♦ federal, state, and local legal and policy guidelines that creates operational definitions of accountability, equity, and social justice.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ act with integrity and fairness in supporting school policies and staff practices that ensure every students’

academic and social success;

♦ create an infrastructure that helps to monitor and ensure equitable practices.











		ELCC Standard Element 5.2: Candidates understand and can model principles of self-awareness,

reflective practice, transparency, and ethical behavior as related to their roles

within the school.











Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, school culture, and student achievement;

♦ the effect of ethical behavior on one’s own leadership.





Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ formulate a school-level leadership platform grounded in ethical standards and practices;

♦ analyze leadership decisions in terms of established ethical practices.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the basic principles of ethical behavior

established by legal and professional organizations;

♦ the relationship between ethical behavior, school culture, and student

achievement;

♦ the effect of ethical behavior on one’s

own leadership.





Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ formulate a school-level leadership platform grounded in ethical standards and practices;

♦ analyze leadership decisions in terms of

established ethical practices.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, school culture, and student

achievement;

♦ the effect of ethical behavior on one’s

own leadership.





Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ formulate a school-level leadership platform grounded in ethical standards and practices;

♦ analyze leadership decisions in terms of

established ethical practices.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the basic principles of ethical behavior established by legal and professional organizations;

♦ the relationship between ethical behavior, school culture, and student achievement;

♦ the effect of ethical behavior on one’s

own leadership.





Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ formulate a school-level leadership platform grounded in ethical standards and practices;

♦ analyze leadership decisions in terms of established ethical practices.



		ELCC Standard Element 5.3: Candidates understand and can safeguard the values of

democracy, equity, and diversity.











Scores:



Knowledge: 



Skills:





		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ develop, implement, and evaluate school policies and procedures that support democratic values, equity, and

diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity,

and diversity.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ develop, implement, and evaluate school policies and procedures that support democratic values, equity, and diversity issues;

♦ develop appropriate communication

skills to advocate for democracy, equity,

and diversity.

		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ develop, implement, and evaluate school policies and procedures that

support democratic values, equity, and diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity, and diversity.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ democratic values, equity, and diversity.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ develop, implement, and evaluate school policies and procedures that support democratic values, equity, and

diversity issues;

♦ develop appropriate communication skills to advocate for democracy, equity,

and diversity.



		ELCC Standard Element 5.4: Candidates understand and can evaluate the potential

moral and legal consequences of decision making in the school.





Scores:



Knowledge: 



Skills:

		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ moral and legal consequences of decision making in schools;

♦ strategies to prevent difficulties related to moral and legal issues.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ formulate sound school strategies to educational dilemmas;

♦ evaluate school strategies to prevent difficulties related to moral and legal issues.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ moral and legal  consequences of decision making in schools;

♦ strategies to prevent difficulties related to moral and legal issues.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ formulate sound school strategies to educational dilemmas;

♦ evaluate school strategies to prevent

difficulties related to moral and legal issues.

		Content Knowledge

Candidate demonstrates developing  knowledge of:



♦ moral and legal consequences of

decision making in schools;

♦ strategies to prevent difficulties related to moral and legal issues.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ formulate sound school strategies to educational dilemmas;

♦ evaluate school strategies to prevent

difficulties related to moral and legal issues.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ moral and legal consequences of decision making in schools;

♦ strategies to prevent difficulties related to moral and legal issues.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ formulate sound school strategies to educational dilemmas;

♦ evaluate school strategies to prevent difficulties related to moral and legal

issues.



		ELCC Standard Element 5.5: Candidates understand and can promote social justice

within a school to ensure that individual student needs inform all aspects of schooling.





Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the relationship between social justice, school culture, and student achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ review and critique school policies, programs, and practices to ensure that student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and

respect between and among students

and faculty within the school;

♦ develop the resiliency to  uphold core values and persist in the face of adversity.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the relationship between social justice, school culture, and student

achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ review and critique school policies, programs, and practices to ensure that

student needs inform all aspects of

schooling, including social justice, equity, confidentiality, acceptance, and

respect between and among students

and faculty within the school;

♦ develop the resiliency to uphold core values and persist in the face of

adversity.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the relationship between social justice, school culture, and student

achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates developing  skills required to:



♦ review and critique school policies, programs, and practices to ensure that

student needs inform all aspects of

schooling, including social justice, equity, confidentiality, acceptance, and respect between and among students and faculty within the school;

♦ develop the resiliency to uphold core values and persist in the face of

adversity.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the relationship between social justice, school culture, and student

achievement;

♦ theories of efficacy.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ review and critique school policies, programs, and practices to ensure that student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and

respect between and among students and faculty within the school;

♦ develop the resiliency to uphold core values and persist in the face of

adversity.



		ELCC Standard Element 6.1: Candidates understand and can advocate for school

students, families, and caregivers.







Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities that affect schools;

♦ the effect that poverty, disadvantages,

and resources have on families,

caregivers,



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ analyze how law and policy is applied consistently, fairly and ethically within the school;

♦ advocate based on an analysis of the complex causes of poverty and other  disadvantages;

♦ serve as a respectful spokesperson for students and families within the school.



		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ policies, laws, and regulations enacted

by state, local, and federal authorities that affect schools;

♦ the effect that poverty, disadvantages, and resources have on families,

caregivers,



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ analyze how law and policy is applied

consistently, fairly and ethically within

the school;

♦ advocate based on an analysis of the complex causes of poverty and other

disadvantages;

♦ serve as a respectful spokesperson for

students and families within the school.



		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ policies, laws, and regulations enacted

by state, local, and federal authorities that affect schools;

♦ the effect that poverty, disadvantages, and resources have on families,

caregivers,



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ analyze how law and policy is applied consistently, fairly and ethically within the school;

♦ advocate based on an analysis of the complex causes of poverty and other

disadvantages;

♦ serve as a respectful spokesperson for

students and families within the school.



		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ policies, laws, and regulations enacted by state, local, and federal authorities that affect schools;

♦ the effect that poverty, disadvantages, and resources have on families, caregivers,



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ analyze how law and policy is applied consistently, fairly and ethically within the school;

♦ advocate based on an analysis of the complex causes of poverty and other disadvantages;

♦ serve as a respectful spokesperson for students and families within the school.





		ELCC Standard Element 6.2: Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a school environment.



Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ the larger political, social, economic, legal, and cultural context;

♦ ways that power and political skills can influence local, state, or federal

decisions.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ advocate for school policies and programs that promote equitable learning opportunities and student success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ the larger political, social, economic, legal, and cultural context;

♦ ways that power and political skills can

influence local, state, or federal decisions.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ advocate for school policies and programs that promote equitable learning opportunities and student

success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ the larger political, social, economic,

legal, and cultural context;

♦ ways that power and political skills can

influence local, state, or federal decisions.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ advocate for school policies and programs that promote equitable learning opportunities and student success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ the larger political, social, economic,

legal, and cultural context;

♦ ways that power and political skills can influence local, state, or federal decisions.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ advocate for school policies and programs that promote equitable learning opportunities and student success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.



		ELCC Standard Element 6.3: Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies.





Scores:



Knowledge: 



Skills:







		Content Knowledge

Candidate demonstrates superior knowledge of:



♦ future issues and trends that can affect schools (e.g., entrepreneurial approaches);

♦ contemporary and emerging leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates superior skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the school;

♦ adapt leadership strategies and practice to address emerging school issues.

		Content Knowledge

Candidate demonstrates sufficient knowledge of:



♦ future issues and trends that can affect schools (e.g., entrepreneurial

approaches);

♦ contemporary and emerging leadership

strategies to address trends.



Professional Leadership Skills

Candidate demonstrates sufficient skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the school;

♦ adapt leadership strategies and practice to address emerging school issues.

		Content Knowledge

Candidate demonstrates developing knowledge of:



♦ future issues and trends that can affect schools (e.g., entrepreneurial

approaches);

♦ contemporary and emerging leadership

strategies to address trends.



Professional Leadership Skills

Candidate demonstrates developing skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the school;

♦ adapt leadership strategies and practice

to address emerging school issues.

		Content Knowledge

Candidate demonstrates little or no knowledge of:



♦ future issues and trends that can affect schools (e.g., entrepreneurial

approaches);

♦ contemporary and emerging leadership strategies to address trends.



Professional Leadership Skills

Candidate demonstrates little or no skills required to:



♦ identify and anticipate emerging trends and issues likely to affect the school;

♦ adapt leadership strategies and practice to address emerging school issues.
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		Rubric

		 

		N

		% Exceeds Expectations

		% Meets Expectations

		% Developing

		% Does Not Meet Expectations

		% No Response

		Mean

		SD



		ELCC Standard Element 1.1:  Candidates understand and can collaboratively develop, articulate, implement, and steward a shared vision of learning for a school.

		F 18

		27

		7.4%

		70.4%

		22.2%

		0%

		0%

		2.85

		0.52



		

		S18

		23

		30.43%

		65.22%

		4.35%

		0%

		0%

		3.26

		0.53



		

		F17

		35

		5.71%

		88.57%

		2.86%

		0%

		2.86%

		3.03

		0.3



		ELCC Standard Element 1.2:  Candidates understand and can collect and use data to identify school goals, assess organizational effectiveness, and create and implement plans to achieve school goals.

		F18

		27

		3.7%

		77.8%

		3.7%

		0%

		14.8%

		2.56

		1.10



		

		S18

		23

		26.09%

		60.87%

		4.35%

		0%

		0%

		3.24

		0.53



		

		F17

		35

		2.86%

		85.71%

		2.86%

		0%

		8.57%

		3.00

		0.25



		ELCC Standard Element 1.3:  Candidates understand and can promote continual and sustainable school improvement.

		F18

		27

		3.7%

		81.5%

		11.1%

		0%

		3.7%

		2.81

		0.67



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 1.4:  Candidates understand and can evaluate school progress and revise school plans supported by school stakeholders.

		F18

		27

		3.7%

		92.6%

		3.7%

		0%

		0%

		3.00

		0.27



		

		S18

		23

		21.74%

		65.22%

		4.35%

		4.35%

		0%

		3.09

		0.67



		

		F17

		35

		8.57%

		85.71%

		2.86%

		0%

		2.86%

		3.06

		0.34



		ELCC Standard Element 2.1:  Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.

		F18

		27

		3.7%

		88.9%

		7.4%

		0%

		0%

		2.96

		0.33



		

		S18

		23

		26.09%

		69.57%

		4.35%

		0%

		0%

		3.22

		0.51



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 2.2:  Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.

		F18

		27

		0%

		92.6%

		3.7%

		0%

		3.7%

		2.85

		0.59



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		0%

		94.29%

		2.86%

		0%

		2.86%

		2.97

		0.17



		ELCC Standard Element 2.3:  Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.

		F18

		27

		0%

		88.9%

		11.1%

		0%

		0%

		2.89

		0.31



		

		S18

		23

		21.74%

		78.26%

		0%

		0%

		0%

		3.22

		0.41



		

		F17

		35

		2.86%

		91.43%

		0%

		2.86%

		2.86%

		2.97

		0.38



		ELCC Standard Element 2.4:  Candidates understand and can promote the most effective and appropriate technologies to support teaching and learning in a school-level environment.

		F18

		27

		3.7%

		92.6%

		3.7%

		0%

		0%

		3.00

		0.27



		

		S18

		23

		17.39%

		78.26%

		0%

		0%

		0%

		3.18

		0.39



		

		F17

		35

		5.71%

		85.71%

		2.86%

		0%

		5.71%

		3.03

		0.3



		ELCC Standard Element 3.1:  Candidates understand and can monitor and evaluate school management and operational systems.

		F18

		27

		3.7%

		92.6%

		3.7%

		0%

		0%

		3.00

		0.27



		

		S18

		23

		0%

		86.96%

		4.35%

		0%

		0%

		2.95

		0.21



		

		F17

		35

		2.86%

		91.43%

		0%

		0%

		5.71%

		3.03

		0.17



		ELCC Standard Element 3.2:  Candidates understand and can efficiently use human, fiscal, and technological resources to manage school operations.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		0%

		91.3%

		8.7%

		0%

		0%

		2.91

		0.28



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3.00

		0.24



		ELCC Standard Element 3.3:  Candidates understand and can promote school-based policies and procedures that protect the welfare and safety of students and staff.

		F18

		27

		7.4%

		85.2%

		3.7%

		0%

		3.7%

		2.93

		0.66



		

		S18

		23

		13.04%

		86.96%

		0%

		0%

		0%

		3.13

		0.34



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 3.4:  Candidates understand and can develop school capacity for distributed leadership.

		F18

		27

		3.7%

		96.3%

		0%

		0%

		0%

		3.04

		0.19



		

		S18

		23

		26.09%

		65.22%

		4.35%

		0%

		0%

		3.23

		0.52



		

		F17

		35

		5.71%

		85.71%

		0%

		2.86%

		5.71%

		3.00

		0.43



		ELCC Standard Element 3.5:  Candidates understand and can ensure that teacher and organizational time focuses on supporting high-quality school instruction and student learning.

		F18

		27

		7.4%

		85.2%

		7.4%

		0%

		0%

		3.00

		0.38



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3.00

		0.24



		ELCC Standard Element 4.1:  Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the school’s educational environment.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		0%

		94.29%

		2.86%

		0%

		2.86%

		2.97

		0.17



		ELCC Standard Element 4.2:  Candidates understand and can mobilize community resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community.

		F18

		27

		0%

		92.6%

		7.4%

		0%

		0%

		2.93

		0.26



		

		S18

		23

		17.39%

		73.91%

		4.35%

		0%

		0%

		3.14

		0.46



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3.00

		0.24



		ELCC Standard Element 4.3:  Candidates understand and can respond to community interests and needs by building and sustaining positive school relationships with families and caregivers.

		F18

		27

		0%

		100%

		0%

		0%

		0%

		3.00

		0.00



		

		S18

		23

		21.74%

		78.26%

		0%

		0%

		0%

		3.22

		0.41



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3.00

		0.24



		ELCC Standard Element 4.4:  Candidates understand and can respond to community interests and needs by building and sustaining productive school relationships with community partners.

		F18

		27

		0%

		92.6%

		7.4%

		0%

		0%

		2.93

		0.26



		

		S18

		23

		26.09%

		69.57%

		4.35%

		0%

		0%

		3.22

		0.51



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3.00

		0.24



		ELCC Standard Element 5.1:  Candidates understand and can act with integrity and fairness to ensure that schools are accountable for every student’s academic and social success.

		F18

		27

		3.7%

		92.6%

		3.7%

		0%

		0%

		3.00

		0.27



		

		S18

		23

		26.09%

		69.57%

		4.35%

		0%

		0%

		3.22

		0.51



		

		F17

		35

		0%

		94.29%

		2.86%

		0%

		2.86%

		2.97

		0.17



		ELCC Standard Element 5.2:  Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the school.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		17.39%

		78.26%

		4.35%

		0%

		0%

		3.13

		0.45



		

		F17

		35

		0%

		94.29%

		2.86%

		0%

		2.86%

		2.97

		0.17



		ELCC Standard Element 5.3:  Candidates understand and can safeguard the values of democracy, equity, and diversity.

		F18

		27

		0%

		92.6%

		7.4%

		0%

		0%

		2.93

		0.26



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 5.4:  Candidates understand and can evaluate the potential moral and legal consequences of decision making in the school.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		8.7%

		86.96%

		4.35%

		0%

		0%

		3.04

		0.36



		

		F17

		35

		0%

		94.29%

		2.86%

		0%

		2.86%

		2.97

		0.17



		ELCC Standard Element 5.5:  Candidates understand and can promote social justice within a school to ensure that individual student needs inform all aspects of schooling.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		13.04%

		82.61%

		4.35%

		0%

		0%

		3.09

		0.41



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 6.1:  Candidates understand and can advocate for school students, families, and caregivers.

		F18

		27

		0%

		96.3%

		3.7%

		0%

		0%

		2.96

		0.19



		

		S18

		23

		17.39%

		78.26%

		4.35%

		0%

		0%

		3.13

		0.45



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 6.2:  Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a school environment.

		F18

		27

		0%

		88.9%

		7.4%

		0%

		3.7%

		2.81

		0.61



		

		S18

		23

		0%

		91.3%

		4.35%

		0%

		0%

		2.95

		0.21



		

		F17

		35

		0%

		91.43%

		2.86%

		0%

		5.71%

		2.97

		0.17



		ELCC Standard Element 6.3:  Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies.

		F18

		27

		0%

		92.6%

		7.4%

		0%

		0%

		2.93

		0.26



		

		S18

		23

		21.74%

		73.91%

		4.35%

		0%

		0%

		3.17

		0.48



		

		F17

		35

		2.86%

		91.43%

		2.86%

		0%

		2.86%

		3

		0.24











Reliability and Validity:

Initial Validation Work: For this assessment, program faculty and K-12 leader/partners participated in face validation and content validity activities by identifying item-level connections with professional and accreditation standards during the summer of 2017.  Assessment items (item indicators at four levels of proficiency) were then revised (“tagged”) for connection to content, professional, and accreditation standards.  Consultant assistance was sought in the review and revision of item-level indicators.  What remains to be done is further content-level analysis to ensure an appropriate developmental descriptive language sequence from a score of a 1 (does not meet expectations) to a score of a 4 (exceeds expectations) beyond that of one-word descriptors, as well as a streamlining of the knowledge and skill-level language for a more holistic, robust measure in each Standard indicator area.  The work of program faculty in this area was overseen by an Assessment Coordinator, as well as the Program Coordinator and Department Chairperson.  





Analysis and Interpretation:

Among the data, there is a distinct spike in “Exceeding Expectations” in Spring of 2018 (in 21 of 25 ELCC Standard Element areas), over that of the other two years of data collected, Fall of 2017 and Fall of 2018.  This would be indicative of either an exceptional group of Principal Interns or of an evaluation system that applied more rigor in the first and third application, than it did the middle of the three.  In only three of 75 data measures (25 measures in each of three years) was the category “Does Not Meet” expectations used, and it appears only to have been applied to one candidate each time.  This is an unrealistic outcome for a summative measure of preservice preparation performance (note that this is not the entire candidate that does not meet expectations, but only one area of 25 assessed in each candidate).  This may provide evidence that the level of rigor applied to these summative measures is not appropriate to the measure at hand.  



Candidate percentages meeting expectation of sample sizes utilized in each year are for the most part, ranging from the 70’s (in percentage) to the 90’s (in percentage), and fluctuations appear to be more influenced by the odd spike in the 2nd year of the assessment cycle.  Overall, as the principal internship is not disaggregated in terms of faculty contribution of scores (admittedly because of statistical shortcomings that would result from any disaggregation of a small program beyond its entirety), there is no way to determine inter-rater reliability.  As we are already fluctuating from year to year with no evidence in Standard 3 reporting results of actual candidate entry-level performance differentials (or efforts to remedy and intervene), one can only suggest that more needs to be done in terms of delivering a Quality Assurances System toward continuous improvement.



In terms of a cross-cutting theme of technology development in leadership preparation, it is difficult to determine what is happening in terms of 2.2 (using technology to create and develop a comprehensive, rigorous, coherent instructional program), because of the odd spike in “exceeds expectations” in year two of the cycle.  The same holds true for 2.4, in which we are evaluating how candidates understand and can promote the most effective and appropriate technologies to support teaching and learning.  The year-two spike brings into question the legitimacy of the data in any of the three years.  ELCC 3.2, using human, fiscal, and technological resources to manage school operations, is more consistent, with over 90% of candidates consistently rated to be “meeting expectations” in these areas.  The challenge here is identifying then using effectively three out of 25 leadership assessment categories to assess comprehensive technology capabilities as an instructional leader.  A more robust and comprehensive system would certainly assist in this endeavor.





Future Use/Implications:

ELCC Standards are being replaced with the National Educational Leadership Program (NELP) Standards, and newly corresponding elements.  The main challenge and implications for faculty members in the Building-level Administration program of the Department of Educational Leadership will be instrument validation procedures from Standard-implementation forward, as well as careful reliability procedures to be used with evaluating faculty.  It appears that this is where current challenges lie, and no standards replacement will foster the necessary improvements that careful validation and reliability procedures will bring about in terms of better and more prescriptive candidate measures of progress.  



The same could be said for measures of technology and technological efficacy in leadership.  To say that current practices of gleaning usable data from three categories of an overall leadership competency instrument measuring nearly 30 competencies is insufficient to assess candidate capabilities in this cross-cutting theme of preservice preparation of leadership candidates.  Future rubric and assessment development, in line with the ISTE Standards is recommended for the M.Ed. program in the Department of Educational Leadership.



Finally, interrater reliability activities are critical in the successful onboarding of any quality assurances system.  Previous and current methods of validation and reliability have been found absent or insufficient, and there is currently no guarantee other than language on rubric that different cohorts of candidates are being evaluated on the same competencies, or with the same breadth and depth of rigor on the same competencies.  This should be a goal for ongoing and future program improvement.
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Effectiveness of professional development to prepare teachers for a 1:1 iPad program

Student 1

Wes Molyneaux

Indiana State University






Developing the Action Research Portfolio

1. The Planning Stage 

Title of the Project:  Effectiveness of professional development to prepare teachers for a 1:1 iPad program 



Statement of the Problem (In three to five sentences clarify and diagnose a problem-based situation that needs to be resolved.): 



There is a strong need for effective professional learning experiences to provide the technological skills and the instructional design principles needed to utilize the iPad to increase student achievement.  Elkhart has chosen to deploy iPads to each elementary building in a month by month approach.  Each elementary school will be receiving professional development prior to their students receiving iPads.  Studying the effectiveness of the professional development provided to teachers is vital to the long-term success of the 1:1 iPad program in Elkhart.  This approach will allow the instructional technology team to modify the professional learning experiences for each building based on this information.  





Objectives (Developing three to five outcome statements, ask yourself in what ways will this project make things better, improve a practice, or correct something not working well.):

Gathering Information (Approximately 1,500 words):

· What evidence exists that the problem is a problem?

· Who is affected by the problem, both internal and external to the school?

· How is the problem currently being dealt with?

· What exists in related literature (e.g., documents, books, journals, policy) related to the problem?

· Is there any related literature that contradicts your views of this problem?



Research has shown that providing effective professional learning experiences is one of several factors that impact the success of a 1:1 technology program.  Teachers have also expressed nervousness and anxiety over not knowing how to use an iPad or how they will have their students use the iPads in class.  

The success of our 1:1 iPad program effects our students, teachers, administrators, parents, and local businesses.    Elkhart needs to ensure that students are graduating with critical thinking skills, creativity, the ability to collaborate and use a variety of different types of technology. In addition, students need to be able to function in a society where technology plays a role in almost every aspect of their lives.  If teachers are not prepared for to use the iPads in classrooms students will not benefit from them.  The other issue that we are facing as a school district is a disengaged student population that does not find school to be fun or engaging.  While this research project is not aimed at studying the effectiveness of the 1:1 technology program on student engagement or discipline referrals those would both make excellent follow up studies.  I agree! However, this lack of student engagement highlights the need for our teachers to have a better understanding of how to integrate technology successfully into the classroom to bring the fun back to school.  

Elkhart School Corporation is in the process of implementing an iPad 1:1 program to all student K-12.  Elkhart has already provided professional development to the teachers and deployed iPads in grades seven through twelve. The technology integration team is now in the process of redeveloping that professional development to provide teachers in grades kindergarten through sixth grade the necessary technology skills and curriculum to transform their classrooms into more engaging and student focused classrooms.  This research will help us understand whether or not we are preparing teachers to teach in a 1:1 iPad classroom, and if we aren’t, this study will help us redesign the professional development series before completely the training at the remaining eight buildings.  

	There is a lot of research on effective professional development but less on professional development related to 1:1 technology integration.  One method for measuring the effectiveness of professional development comes from the holistic evaluation model (HEM) ( Uslu, 2017).  This approach looks to evaluate the professional development experience on context, input, participants’ learning, organizational support and change, new knowledge and skills usage, student learning outcomes and cost analysis.  For this study I intend to use the portions of the holistic approach looking at participants’ learning, new knowledge and skill usage. I was on a dissertation committee three years ago that studied HEM at the college level. In a future study I would like to include student learning outcomes and organization support and change.

	Another interesting study researching the effectiveness of professional development looked at other variables that might affect the outcome of successfully or unsuccessfully implementing technology into the classroom.  Two of the additional variables are teacher attitude towards technology and their core values about teaching and learning (Hixon and Buckenmeyer, 2009). Interesting if this is my dean!! This action research will not investigate the impact of teachers’ beliefs towards student centered or teacher centered classrooms. However, I do see value in asking a general question about teacher beliefs about technology in the classroom as a whole.  This should help provide an opportunity to control for the variable of teacher attitude when examining the data for the effectiveness of the professional development.  By looking at subgroups that responded either positively or negatively about technology in general I will also be able to see if we have impacted their opinions on that as well.  



Developing a Research Plan:

This will be a quantitative study looking at the changes in teacher perspective on their readiness to teach in a 1:1 iPad classroom.  Two weeks before the 1:1 training is going to begin I will administer a self-assessment survey to the teachers to gage their readiness on the following topics:

1) Opinion about teaching and learning with iPad

2) Understanding of how to use the iPad

3) Understanding of how their students will use the iPad

4) Their comfort level with planning lessons that incorporate the iPads

5) List two different ways they anticipate using the iPads in the classroom to transform instruction.

6) How they anticipate the iPad changing instructional practices in their classroom

After the 4 week training we will administer a similar survey and see if their attitudes have changed.  In addition to the questions above we will ask the teachers to identify the most useful portions of the professional development and an area that we didn’t address that they wish we had.  

We will administer this survey to two different buildings between the months of February and March.  After analyzing the data from the pre and post surveys I hope to gain some insight into the effectiveness of the professional development in preparing them to teach in a 1:1 iPad classroom.  

· Ethical Considerations (e.g., honesty, caring and fairness):

· Will you need permission from students, parents, or others?

· No.  Teacher surveys only.

· Have you ensured no one feels coerced or compelled to participate?

· Yes.  I am discussing the study with teachers and principals to make sure that all teachers involved are doing so willingly.  

· Have you ensured the privacy of individual students and families?

· Yes.

The Acting Stage



[image: /var/folders/r7/7bz0hy4d3637rwfqhqmmhs3s0wxgw2/T/com.microsoft.Word/Content.MSO/7040162D.tmp]Due to the time contracts of the professional development and struggles to get teachers to complete the surveys I had to change the methodology to a single post professional development survey.  The day after the final professional development session the survey was set out via email to the building. The questions and results are below.  





















[image: /var/folders/r7/7bz0hy4d3637rwfqhqmmhs3s0wxgw2/T/com.microsoft.Word/Content.MSO/A3681B87.tmp]
I have the technology skills to use the iPad effectively in my classroom

I understand how my students will use the iPad to deepen their understanding in my classroom

I feel prepared to teach in a 1:1 iPad classroom

I see how technology will benefit my classroom



[image: /var/folders/r7/7bz0hy4d3637rwfqhqmmhs3s0wxgw2/T/com.microsoft.Word/Content.MSO/1EBDAB36.tmp]  Please fill in the following information about the quality of the professional development you participated in to prepare you to teach in a 1:1 iPad classroom



































The professional development was relevant to me and my classroom

I have already uses several ideas from the PD in my classroom

I feel significantly more prepared to teach in a 1:1 classroom after participating in the professional development.











[image: /var/folders/r7/7bz0hy4d3637rwfqhqmmhs3s0wxgw2/T/com.microsoft.Word/Content.MSO/280C80E2.tmp]

































Based on this data 33% of the teachers reported an increase in iPad skill Development while 83% felt they have the technology skills to incorporate technology into the classroom.  In addition, 88% of teachers feel significantly more prepared to teach in a 1:1 classroom after participating in the professional development.  91% of the participants felt the professional development was relevant to them and their classrooms.  86% of participating teachers understood how their students would use the iPad to deepen their understanding in their classrooms after participating.  



In addition to the survey questions, I asked the teachers which specific session of the four they found most beneficial to their teaching and which one was least beneficial. This information is particular interesting to analyze because 20 percent of the staff chose one of the sessions as the most beneficial and 15 percent chose it as their least favorite.  The most common open ended feedback was that it was too much information and we moved too fast.  The second most common response was wanting more time to work within their grade level teams.  18 percent of the responses said that it was very well organized and at the correct pace.

 



The Developing Stage



	The results of my research suggest that developing and delivering professional developing to a diverse set of teachers is a challenge.  The quantifiable data from the Likert scaled questions suggest that the teachers improved their technical skills with iPad during the training and feel more prepared to teach students in a 1:1 classroom.   The free response answers provide a more diverse story with answers that range from “honestly, I did not find the Mondays to be beneficial. It is very frustrating, because I would like to learn and become more comfortable with technology,” to “these sessions were well structured and all were very beneficial to our staff. They did a wonderful job making this accessible to our most reluctant teachers.” I would like to know the content these teachers teach, years of experience, and if they are at different schools (leadership). These quotes are representative of the different opinions that teachers have after attending the same experiences.  

	The data in the open response section demonstrate that teachers liked the sessions but found that too much was presented too quickly and that they wanted more time to discuss and reflect in their groups.  This presents a great challenge for our team as we are tasks with providing training to 21 buildings and almost 1100 certified staff members.  Because our time is limited, we are trying to include too much. What is the solution?

	We have implemented two potential solutions to try and help with the time and speed issue of the 1:1 training. The first is to teach the introductory skill portions of the professional development through our LMS. This module based, self-paced course is designed to provide a baseline of knowledge to each of our teachers before any other additional professional development workshops take place.  This new approach will be piloted as part of this fall’s new teacher orientation.  This should also allow us to ensure teachers hired after the official start date of school will participate in this skill-based training.  

	The second approach to solve this problem is the expansion and utilization of our technology ambassador program.  The district’s technology ambassadors are teachers that have been identified as pedagogically sound instructors with a strong technology knowledgebase.  Our new plan is to have these technology ambassadors provide summer workshops that are grade-level specific and centered around a few simple technology lessons that can get any teacher excited about the coming school year.  Our hope is that by providing a wide range of professional development options that include after school trainings, online courses, in person coaching and summer events we can provide something that each of our teachers can appreciate. 

Great future plans!

	




The Reflective State

	 

I was able to answer all of the questions from my original research question but much more work needs to be completed to fully understand whether we have designed the correct approach to provide professional development to the teachers in Elkhart.   I am not convinced that school wide professional development, even when group work and scaffolding is provided, works.  There are too many variables at work in each of the buildings to be able to provide a worthwhile experience to every single teacher in the audience.  One of our professional development sessions was designed with eight challenges; each just slightly harder than the previous. This model was designed to allow each grade level team to move at their own pace.  This session, while highly rated by most teachers, had some teachers pulling their hair out because they didn’t feel supported during the process.  It is interesting to see teachers become frustrated with this challenge-based approach because it can be a very effective strategy with learners because each person or group can move at their own pace.  

The next step is for me to present this data to my technology team and the instructional leadership team as we begin planning the professional development calendar for next school year.  Fullan argues in his book, The Principal, Three Keys to Maximizing Impact, that principals, after teachers,  are the most impactful people to increase student achievement. I would also argue that the principal is the key person to influence how professional development sessions are perceived and whether or not any of the new strategies are implemented by their staffs.  Part of my work needs to focus on the principals to gain their input and support both before and after professional development. BINGO!! Creating a culture of buy-in and expectations!! We spoke to each principal before these sessions to get their feedback and input but still found a few of them to be less engaged then they should be.  Professional development for teachers will continue to be a challenging process in a district as large as Elkhart.  I look forward to using this study to inform our decisions moving forward as we implement a more differentiated approach to professional development.
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The Planning Stage

Title of Project: 

The Attendance Barrier and Earning the Governor’s Work Ethic Certificate

Statement of the Problem:

With over 1,000,000 jobs becoming available over the next 10 years in Indiana, there is a great need for high school graduates to possess employability skills (“Elevate Work,” 2018). The Governor’s Work Ethic Certificate (GWEC) provides students with the opportunity to meet the employability skill benchmarks recognized by employers, community organizations, and post-secondary institutions (“What is the Governor’s,” 2018). Students with a strong support system at home, higher ability students, and students with a special education support system tend to meet the requirements for the GWEC. However, students without additional supports tend to not earn the GWEC due to a school attendance barrier.  

Objectives:

· This project will provide students with additional school-based supports.

· This project should lead to a higher percentage of high school seniors earning the GWEC.

· This project should increase those seniors’ attendance rate and in turn increase the school’s student attendance rate.

· This project should lead to more seniors graduating with the employability skills set by the benchmarks.

Gathering Information:

There were 358 seniors in the class of 2018 at Columbus East High School; 59 (16.5%) applied for the GWEC and 32 (54.2% of applicants or 9.1% of the entire class) earned the certificate. There are 373 seniors in the class of 2019 at Columbus East High School, and 238 (63.8%) applied for the GWEC. The issue affects the graduating students as well as the local businesses that rely on those students’ employability. 

Currently, there is not an active method of ensuring all students who apply for the GWEC are provided supports that are needed to successfully earn the certificate. A small fraction of the students receive supports from Special Education services and the iGrad program, which helps at-risk students meet graduation requirements. However, the students that do not fall into one of those categories are not provided additional supports within the school that specifically address receipt of the GWEC.

Current research shows that students who are provided with mentors are significantly more successful that those who are not provided the additional supports. In one study, Gordon, Downey, and Bangert (2013) found that participants of a school-based mentoring program (SBMP) had significantly fewer unexcused absences and discipline referrals than the control group. In this study, mentors and mentees met at school one day per week from October through June and engaged in a variety of activities. There is also research with non-significant measures. Wood and Mayo-Wilson (2012) found that effect sizes were very small and most insignificant, stating that a long-term study might produce more favorable results. In addition, the authors noted that peer-influence might have outweighed the benefits of a mentor. 

Research Question: 

Will additional school-based supports have a positive effect on the percentage of high school seniors that earn the Governor’s Work Ethic Certificate?

Research Design:

	This research study will use a quantitative design. I will be reviewing existing data, documents, records, checklists, and previous GWEC data. I will also compare a control group of Columbus North High School seniors to the study group of Columbus East High School seniors to help determine if additional supports do result in higher GWEC achievement. This study will also use a qualitative design as I will be using a survey at the end of the study to determine if students believed the additional supports helped lead to their certification. 

Ethical Considerations:

	I will need permission from students, parents, and mentors to participate in the mentor-support group. Mentors will be teachers that the students self-select and obtain agreement from to participate. There will be a short training session with the mentors to explain the study and expectations. The names of all participants will be kept confidential and numerical and summative data will be used in the study results. 

The Acting Stage

Collecting Data:

Two hundred thirty-eight Columbus East High School seniors applied for the GWEC on September 14, 2018. Due to application date and time constraints for providing finalists, data collected for the requirements are from September 17, 2018 through February 1, 2019.

The following are requirements to earn the Governor’s Work Ethic Certificate:

· Student has a cumulative grade point average of at least 2.0 and has met or is on track to meet graduation requirements

· Student has an attendance rate of 98% or higher

· Student has no more than one discipline referral for the school year

· Student has completed a minimum of six hours of community service

In addition, the following competencies require the signature of three school employees who have had extended contact with the student:

· Able to persevere through challenges and problem solve

· Accepting and demonstrates service to others, possesses a positive attitude, and communicates clearly

· Self-starts and critical thinker

· Reliable and demonstrates responsibility and teamwork

· Organized, punctual, and demonstrates self-management (Streeval, 2019).

The following graphs provide demographic details of the applicants (B.C.S.C., 2019):

	

	

It was determined that the mentor program focus would be on those students who missed between 21 and 31 mods between the application date and February, 1, 2019. On February 1, 2019, an attendance query was run to determine which students would be a part of the Action Research. After removing the names of students that transferred out of East (20), did not meet the GPA requirement (13), or did not meet the discipline requirement (13), there were 192 students remaining on the list. Of the remaining students, 39 were identified and letters were sent on February 4, 2019 inviting those students to participate in the mentor program. Students were given one week to sign up for the mentor program, however, zero students expressed interest. Without the additional school-based supports, it is not possible to draw a conclusion about the effect on the percentage of high school seniors that earn the Governor’s Work Ethic Certificate. Due to lack of participation, comparison to Columbus North High School and a survey to determine if students believed the additional supports helped lead to their certification is not necessary. However, final data have been collected regarding the GWEC recipients, and recommendations for future success can be made. 

Eighteen of the 39 students invited to participate in the mentor program remained under the allowed 32 missed mods and are eligible for the GWEC. On February 28, 2019, letters were sent to 123 students that had missed over 32 mods inviting them to complete an appeal if there was an extenuating circumstance keeping them from meeting the attendance requirement. Seven students completed the appeal and six were granted continuance. On Friday, April 5, 2019 letters were delivered to those students that made the final stage. The final number of eligible students is 75. The following table displays the final data:

		

		# of students

		percentage



		Total senior class

		373

		



		Applied

		238

		63.8% of class applied



		Transferred out

		20

		8.40% of applicants



		GPA below 2.0

		13

		5.46% of applicants



		Multiple discipline referrals

		13

		5.46% of applicants



		Missed mods over 32

		117

		49.16% of applicants



		6 community service hours & signatures

		75

		31.51% of applicants



		Students that earned the GWEC

		75

		31.51% of applicants

20.11% of entire class











The following graphs provide demographic details of the recipients (B.C.S.C., 2019):

	

	

The Developing Stage

	I have a better understanding of the attendance problem and knowing that it has a larger impact on the student population as a whole, as opposed to a small sub-set of students. Over half (53.8%) of the identified students did not earn the GWEC. Even more significant is that over two-thirds of all applicants (68.5%) did not earn the GWEC. This shows a greater need for supports for ALL applicants of the GWEC. In addition to no students signing up for the mentor program, there were several other problems that arose as I went through the process. 

Only three staff members stepped forward to be mentors, had we needed them. With 39 students potentially needing mentors, three staff members would not have been enough to cover the need. When letters were delivered to the final 75 students, many of them did not remember applying for the GWEC and/or the purpose of the GWEC. It can be deduced that there were zero students that signed up for a mentor and only seven that turned in an appeal because many of the students that received the letters were unsure of to what the letters referred. The GWEC presentation to seniors occurred during a meeting when important information regarding their senior year was given. Students applied for the GWEC in early September when they were still excited about their senior year, but there was more critical information on which they were focused during that time. 

The Bartholomew Consolidated School Corporation high schools will be using block scheduling beginning with the 2020-2021 school year. Students will have an advisory mod each day during which curriculum around the Developmental Assets will be taught. Therefore, seeing as how the method that was used in this project was ineffective, it is my recommendation for the 2020-2021 school year that the seniors be placed in senior-only advisory classes rather than mixed grade level classes as proposed. This will allow the teachers to regularly follow up with those students without resulting in additional responsibilities for the English teaching staff, as English is the only course in which all seniors are enrolled. The GWEC would be kept at the forefront of the seniors’ minds and potentially result in more seniors earning the certificate. It would also help reduce the need for staff to volunteer as mentors as the purpose of advisory is to build closer relationships with the students. There would be no need for a separate and new program because this could be built into a curriculum that is being developed for the advisory time. 

The Reflecting Stage

	Through this process, I have learned that individual attendance in a school that reports an overall 97-98% attendance rate is a concern. While four missed days of school is still 98% of the school year, there are very few students that meet that expectation. Seniors need to be provided the tools necessary to begin focusing on their future and the importance of good attendance regardless of their post-graduation plans. This is something that cannot be stressed enough to them. Unfortunately, due to circumstances beyond my control, whether it be students not remembering applying for the GWEC (in which I was not involved) or students not wanting to have a mentor, I was not able to answer my original research question. However, as I stated above in The Developing Stage, there are potential methods to alleviate some of those barriers. 

	I will pass my recommendation along to the school principal because the implementation will have to be approved by the Block Scheduling Committee. I am recommending this not take effect until the 2020-2021 school year because the program will need to be developed. The 2019-2020 school year can be used as a chance to improve on the plan, inform teachers of the process and how it fits into advisory time, and provide more information to the class of 2021 so that they will have a better understanding of the GWEC going into their senior year. In addition, the class of 2021 has consistently had higher discipline referrals than any other class currently at Columbus East High School for the past several years (B.C.S.C., 2019). These students need and will continue to need the additional supports that can be provided during the advisory time. No additional resources will be needed, but a committee within East should be developed. This is a great idea! Do you think someone in the program can take over this initiative or do you feel it is a new position? This committee will be responsible for planning the implementation of the GWEC supports in advisory and provide support for the teachers as we begin this updated process. While I am disappointed that there was not a better outcome of this action research, I am optimistic that with the recommended changes there will be a higher number of GWEC recipients in the future. 

Brooke-Many times our research questions are answered but lead to additional questions. Your study is definitely a “self-study” of the program and should be considered for next steps!! Great job







References

B.C.S.C. (2019). Page and Data Management [Quick Export]. Retrieved from PowerSchool.



D.W.D. (n.d.). Elevating Work and Learn in Indiana. Retrieved November 14, 2018, from 

	https://www.in.gov/dwd/2970.htm.



D.W.D. (n.d.). What is the Governor's Work Ethic Certificate? Retrieved November 14, 2018,

from https://www.in.gov/dwd/workethic.htm.



Gordon, J., Downey, J., & Banger, A. (2013, Vol. 23, No. 2) Effects of a School-Based 

Mentoring Program on School Behavior and Measures of Adolescent Connectedness.

School Community Journal, 227-249.



Streeval, Autumn (n.d.). Governor’s Work Ethic Certificate. Retrieved April 1, 2019, from

https://www.bcgweclearn.com/hero-page18014347.



Wood, S. & Mayo-Wilson, E. (2012, Vol. 22, No. 3) School-Based Mentoring for Adolescents:

A Systematic Review and Meta-Analysis. Research on Social Work Practice, 257-269.



Applicant Services





iGrad	504	Special Educ	ELL	No Services	17	6	37	5	173	



Recipient Gender









Total	

Female	Male	41	34	



Recipient Ethnicity



























Total	

Black/African American	Asian	Hispanic	White	Multiracial	1	2	7	61	4	



Recipient Lunch Status









Total	

Paid	Free	Reduced	65	5	5	



Recipient Services





iGrad	504	Special Educ	ELL	No Services	2	2	10	2	59	



Applicant Gender









Total	

Female	Male	139	99	



Applicant Lunch Status











Total	

Paid	Free	Reduced	173	46	19	



Applicant Ethnicity



























Total	

Black/African American	Asian	Hispanic	White	Multiracial	4	3	22	202	7	
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Introduction

I am a graduate student at Indiana State University and also a school counselor at Central High School in Evansville, Indiana. My undergraduate degree was received at University of Southern Indiana in German and English with a minor in Secondary Education, and my graduate degree is in school counseling from Indiana University Southeast. This is my first year as a school counselor. Over the past few years, I have primarily been teaching high school German, in addition to English and Student Publications, while also volunteering in animal rescue in my free time.

My current school, Central High School, is located in Evansville on the north side of the city and is the oldest-operating school west of the Allegheny Mountains. Our school focuses on college and career-readiness through programs like Project Lead The Way (engineering and technical prep.), MPA (Medical Professions Academy), Early College and other satellite programs. We offer Core 40, Core 40- AHD, and Core 40-THD, ICE (Interdisciplinary Cooperative Education), which offers a work-based internship, and SAT/ACT prep classes to name a few. 

The total student school population is 1,084 students, comprised of  roughly 79% white, 7% black, 7% multiracial, 5% Hispanic, and 2% other ethnicities. Our free and reduced lunch population is roughly 50%. The average attendance rate for students last year was 97%. The graduation rate was 97% for 2018.









Problem Statement

There is a group of students at Central High School who are consistently earning Fs, not attending school, and arriving tardy to class or school who could benefit from different types of interventions.  

Objectives: Current Data and Target Goal

[bookmark: _mw0y0qei3b8l]The “at-risk” student is an area of concern for counselors, administrators, and teachers. However, there are no concrete qualifications for a student being “at-risk.” Typically, this is a student who consistently underperforms in one way or another, whether that is attendance, grades, discipline, etc. This matter of being an underperforming student is usually based on a host of factors, such social and emotional problems, an example being low self-esteem, home-life, social life, illness, and so on. An at-risk student in the secondary setting and for the purpose of this paper is a student who is at risk of failing the semester or the year’s classes. Consistently earned Fs indicate high at-risk behavior, and therefore necessitate interventions. Also, because Fs (failures) generally lead to high school dropout, I looked at research that focused on intervening with these students, in order for them to be successful not only in school, but also in life after high school, and also because repeated failures in the classroom and social situations can lead to a low self-confidence and worth. 

The gap population I have been researching is a list of students who are consistently receiving Fs. I cross-referenced them with a list of absences and tardies in order to narrow the list down to 20 students. I believe these are students that are not being reached by others or an intervention has not effectively been made. 

For spring 2019, my vision data is that 100% of these students will improve their occurrences of absences and tardies, in addition to raising their cumulative GPA and receiving fewer, if any, Fs. My target data for spring 2019 is that 70% of the students will raise their cumulative GPA and 70% of the students will improve their attendance and decrease their occurrence of tardies.  

[bookmark: _30j0zll]Gathering Information and Review of Literature

[bookmark: _mebcboozz4qi]	The evidence that a problem exists is the excessive occurrences of tardies, absences, and low grades. I ran lists from our data system of students who had excessive tardies to school, tardies to class, excessive absences (typically the “pre-court” students), and lists of students earning Fs. I cross-referenced this data in order to narrow down the group to a more manageable size of 15 students. Great introduction!

[bookmark: _1pigkdann7kk]The populations affected by this problem are the students, parents, teachers, counselors, administrators, and effectively everyone involved at the school. Because these students are at-risk of failing classes, many stakeholders are part of their improvement plan, in addition to those negatively affected, such as teachers, who must work longer and more ardently, counselors and our social worker who provide interventions, administration who may communicate with other stakeholders, and ultimately, the school, whose rating may be affected by graduation rates, not to mention the overall reputation of the school within the community. Also, because truant absences are tied to school letter-grade, they are becoming even more important to get “cleared” by administration; therefore, we as counselors are helping the attendance office get these taken care of by making daily phone calls home. 

[bookmark: _z3ascn37d2yu]Currently, the problem is being served in multiple ways. Students with one-to-eight tardies meet with their counselor for an individual meeting and review of tardy policy. After that, they meet with our AEA (alternative education assignment, i.e. in-school suspension) teacher, who assigns them a progression of lunch detentions. This then progresses to an in-school suspension. After 17 tardies, students meet with each assistant principal with various discipline assignments of after school detention, in-school suspension (called “AEA” at our school). At 24 tardies, students can lose their driver’s license and/or their work permit. At 27-30 tardies, the student may then be expelled at the discretion of the head principal. 

[bookmark: _snifd128515s]The issue with this system is counselors nor administration can keep up with these individual meetings. One of the assistant principals told the counselors that they cannot keep up with their individual meetings, so they are given to us to meet with, in addition to those we are already supposed to meet with. This system is quite hectic, so I think we need more Tier 1 and 2 interventions. When I meet with students, a lot of the time, they aren’t even aware of the tardy policy. I believe there should be informational meetings with incoming freshmen about policies and questions can be addressed by parents and students at that point. How can we expect them to follow policy, if they don’t know it? More preventative measures should be taken: more pro-activeness and less reactiveness. In all aspects of helping educate our children!!

[bookmark: _bnhg3g4rhszp]In addition to tardies (lates), truant absences are currently being served by counselors and our attendance secretary, and eventually our truancy officer. Once a week, the attendance secretary gives each counselor a list of students who have truant absences, and counselors call home to try and get them cleared, meaning parents provide a verbal excuse or a doctor’s note. When counselors cannot get to through their truancy-list, the attendance secretary tries to get them cleared. After 10 absences, a student is considered “pre-court.” Counselors lead the pre-court meetings in which the student and a parent or guardian is informed of Indiana Compulsory Attendance law. They are also informed of the attendance protocol after a student has been “pre-courted,” i.e. they must have a doctor’s note in order for the absence to be considered excused. The student and parent sign the form and they are given a copy. After the pre-court meeting, if a student continues to miss, they will meet with our truancy officer at school, and after a series of truant absences, the student will eventually be sent to juvenile court.

[bookmark: _jpzsi2uu0liz]Because attendance and grades can often go hand-in-hand, I also cross-referenced tardies, absences, and occurrence of Fs. As a counselor, I have been meeting with my students who have one or more Fs. I have students with the last names K-P, and I meet with them to investigate why they’re earning Fs, and how to raise their grades. Sometimes it’s a matter of organization, other times it’s home-life, or they don’t “like” the teacher, among many other situations. The student and I discuss ways to improve their grades, then we establish a SMART goal and I monitor their progress and meet with them again in 2-4 weeks. 

[bookmark: _3znysh7]In addition to the analysis of failing grades, I also researched the data concerning the at-risk students and their attendance (excused, unexcused, and tardies). Although the data between failing grades and attendance is not 100% correlative all the time, much of the time it was. High-risk behaviors, such as drug use, early sexual activity, delinquency, and violence are directly related to school attendance (Lustica, McGowan, & Backhaus, 2016). Therefore, it is integral that more Tier 1 and Tier 2 interventions are put in place, because seemingly no one at my school can keep up with the occurrence of tier 3 ones. 

Geneva City School District in upstate New York developed a program to address attendance awareness. After examining their data, which consisted of absenteeism (excused and unexcused), GPA, state assessments, and other sub-factors such as English-language learners, race/ethnicity, gender, disability status, socioeconomic status, and 504 plans, they found that there was a “direct relationship between attendance and academic achievement, with increased attendance correlating to higher GPAs and assessment scores” (Lustica, McGowan, & Backhaus, 2016). Therefore they developed a program which consisted of 10 preventative interventions for absenteeism that consisted of: flexible scheduling, incentive programs, social media (Facebook), attendance mapping, home visits, attendance information booths, community awareness, bookmarks and stickers, group counseling, and increased communication with families (2016). 

[bookmark: _2et92p0]One program that addresses the lack of motivation, e.g. students earning repeated Fs, is “Motivate Students” by means of “Motivational Interviewing.” This article was published in the September-October, 2016 ASCA (American School Counselor Association) journal, and addresses the topic of motivation by means of what they call “Motivational Interviewing.” This is a process that is “goal-oriented, student-centered counseling” (Pincus, 2016). The four tenets of motivational interviewing are: expressing empathy, rolling with resistance, developing discrepancies to assist in changing the student’s negative outlook to positive, and supporting self-efficacy. This program was implemented in five group counseling sessions, each with a specific focus. In the past three years at Northwood High School in Shreveport, La., 66% of participants have seen improvement in at least two of the three categories: academics, truancy, and discipline (2016). 

[bookmark: _c46vawhocxqf]Other research suggests strategies that focus on incentivizing, recognizing, and rewarding students for attendance improvement. Some strategies suggested are wake-up robo-calls for tardies, parent-teacher nights to stress the importance of school attendance and its relationship to academic success, putting up posters around school, among others (Rumberger, pg. 14-15). It is also integral to “monitor the effectiveness of interventions by reviewing the data or target students” (16). Other incentives and/or rewards listed are “positive messaging, having a class party, holding raffles, and providing certificates of recognition,” which are very similar to PBIS incentives. 

[bookmark: _3wy3vnvvn08v]At Central High School, we already do some of the aforementioned incentives and rewards through our “Student Support PLC,” which consists of the counselors, our dean, and our social worker; however, I would like to see more positive rewards for attendance in order to increase awareness of how attendance is inextricably tied to academic achievement. 

[bookmark: _wejapxluepa4]Another program that I have researched is “Attendance Works,” which is a program that consists of tiered interventions. On the website, AttendanceWorks.org, educators can find a comprehensive attendance awareness program with ample resources to improve attendance. They define chronic absence as students missing 10% or more of school. In order to address chronic absence, Attendance Works consists of three tiers of interventions. 

[bookmark: _s64wbb1vza3u][bookmark: _9e42lk4kvotl][image: ]The webpage is full of free resources, such as a blank worksheet that educators can fill in and tailor for their respective schools. My school provides many Tier 2 and Tier 3 interventions, but as I mentioned before, we are lacking in Tier 1 interventions. Attendance Works is a comprehensive program with many resources that I have used and that I intend on using. It also offers a wealth of knowledge in the form of already-conducted research and journal reports. 

[bookmark: _7snypuw8cguc]	Most of the interventions in the research I’ve collected can be provided by school counselors, as the primary advocate for students in school. In our department, we provide many Tier 2 and 3 interventions, but because it is more difficult to organize, plan, and receive approval for Tier 1 interventions; they are generally not conducted. As far as attendance is concerned, it is only addressed in a Tier-1-fashion to freshmen once at freshman parent night, and this past year we only had about 20% attendance at that parent night. This is when school policy is introduced by our three principals. Other than that introductory meeting, school policy is not addressed with all students at any point in the school year, nor is the importance stressed throughout the year. 

[bookmark: _5r7d409fdqsy][bookmark: _b9eb2aqwxjc5]	I have not found any literature so far that contradicts my view of the problem. I’ve been researching attendance for various graduate classes over the course of three years, and I have yet to encounter research that does not prove how important attendance is as a factor related to academic achievement, involvement, and future success as an adult. 



Developing a Research Plan

[bookmark: _108fxr96uyz][bookmark: _rj33lkim79iy]Research Question

Can attendance interventions improve attendance and lower the instances of tardies, and therefore, positively affect grades? 

[bookmark: _vcsmym4451wq]Research Design

[bookmark: _nzcffue0kcx4]Quantitative. I have and will continue to review existing data and new data in the form of records kept by the attendance office, me, and students. I have and will continue to use surveys with students. I will also compare the success of this year’s interventions with last year’s attendance data, which was based on existing interventions.

[bookmark: _1kbgwsa64dss]

[bookmark: _28yj2kitz3bh][bookmark: _h3xxazd3jeil]Ethical Considerations. I do not need permission to meet with students individually. I receive permission from parents for group interventions, so parents and students know that sensitive data may accidentally be shared in a group-setting and also could be shared outside of the group by one of the students.  Students are made aware of this at the beginning of group interventions. I have conducted individual screening with each student so they know that their grades are not tied to whether or not they participate in group interventions. 

[bookmark: _ek9vurbjxrnw][bookmark: _2s8eyo1]Legally, as a counselor, I am held to the rule of “privileged communication,” and cannot share information outside of individual meetings unless the student or someone else is in harm’s way. As far as group-settings, individuals must have a signed consent form, and students are informed that some students may break the group code of not sharing information outside of the group, and that they are aware. As a group, they can then decide, to expel that student from the group-setting. Basically, as a group, the students make the group rules, so they hold power within the group, and know that they are not compelled to participate. 

Methodology

[bookmark: _17dp8vu]	For this action research project, I am able to utilize school counseling and educational interventions. The first intervention I want to use is based on “Attendance Works” (Lustica, McGowan, & Backhaus, 2016). Of their listed interventions to improve absenteeism, I intend on using incentive programs, group counseling, and increased communication with families, whether that be by phone call, school meeting, or home visit. This intervention will work from a family/community perspective all the way down to group and individual interventions: Tier 1, 2, and 3. 

[bookmark: _3rdcrjn]Another intervention is based on “Motivate Students” by Robert Pincus which focuses on the process of motivational interviewing. This is a five-session process that will work best by means of individual counseling. The four tenets being: expressing empathy, accepting the student’s viewpoint without reservation, helping students realize their stated goals might be inconsistent with their behavior, and support self-efficacy (allowing students to pick their own goals rather than the counselor selecting them) (Pincus, 2016). I will also be using many resources from “Attendance Works,” (AttendanceWorks.org) in tier 1-3 interventions. 

	

Acting Stage

Qualitative Data

The qualitative data I collected for this research took the form of session notes from individual and group meetings and feedback from parents in the form of phone calls and in-person meetings. 

Session Notes: Sample. I take session notes in this format, rather than a word-for-word transcript. I sort them into questions, summaries, concerns, goals, and strategies. This is a form I use for longer sessions and for students who have significant issues that cannot be helped with solution-focused brief counseling. For the purpose of this research, I recorded the sessions and transcribed some excerpts in this paper. 



Individual Session Notes: Student #7, Grade 11



Questions: 



1  How are things going for you now at school? 



2  How does it make you feel… about that “F?” 



3  Would you say you have an issue with turning things in on time? 



4  How do you feel when you have a lot of assignments to do?



5 How do you feel about that conflict? 



6 What are his rules about those chores?



7 What would be a good long-term goal for you?



Summaries: 



1. On one hand you’ve got to get this stuff done, and you know that it’s imperative that you do that in order to make that grade, but on the other hand you also kind of don’t want to do because you’re tired. How do you feel about that conflict of I need to do this, I know I need to do this, but also, my actions kind of show that I’m not doing it because I’m too tired? 



[bookmark: _gjdgxs]2. You’re getting overwhelmed at school and at home, and you’re having trouble turning things in on time. Your long-term goal is to bring up that art grade and our session goal is to keep that agenda book filled out and also to be more organized with folders and binders. 



Specific concern



He has poor time management and organization skills, meaning his specific problem is turning things in on time. He wants to get his art grade up. 



Long-term goal



Overarching goal is to get his art grade up, by improving organizational skills and time management. 



Session Goal



To improve his organizational skills. 



Strategies

 

He will keep his agenda book up-to-date (I will check this next week).



To keep items more organized. 





Student #2, Grade 10



Questions: 



1 How has this week been so far?



2 Would you tell me what a full day is like…for you? 



3 Tell me a little more about what a day is like. 



4 What is it like in your classes?



5 Why do you sit in the back?



9. How do you spend your time in art class?



10. In what way can you help yourself bring that grade up? 



11. Why are you not getting your work finished in class?



12. How do you feel when you’re distracted? 



13. How can you do a better job in art class?



14. Why aren’t you getting your homework turned-in in Algebra? 



15. How can you be better about turning in assignments on time? 



16. What do you do after school? 



17. What can you do to be a better student? 



18. When you see an “D” or “F” in the gradebook, how does that make you feel? 



19. What is something you could do after school? 



20. What are your top priorities? 



Summaries



1 Last week we talked about how you were getting good grades in your other classes, but your art grade was low. You also told me that you believed a roadblock to your progress was that you still have chores to do at home and that was kind of making you tired and wearing you out. You also told me that you weren’t sure whether you should be doing your chores first when you get home or your homework first. You also mentioned that you are sometimes lazy, and you were very honest about that, and you don’t always turn things in on time. 



2 You told me that you typically sit in the back of the classroom to make you feel more comfortable, and then you sit in the front in some of your classes, but that makes you feel a little more unfocused, a little more anxious. And then you told me in art class, you sit in a group and that you were sitting with friends, and that sometimes gets you a little more off what you should be doing. 



3. I checked your handbook from last week. We talked about your art grade still being low, not turning in your projects, kind of where you sit in class depending on the class. We talked about your Algebra grade and why you’re not turning things in on time. 



Concern



The student is not getting the grade that he wants in art class. We discovered that he has an issue about turning assignments in on time, wasting time in class, and he recognizes that is a problem with him. 



Long-term goal



Our Overarching Goal is to bring the art grade up and get his assignments turned in on time. We will be checking this in our grading system.



Session Goal 



Focusing on doing homework after school and turning things in on time. (He has a sheet to track this)



Strategies:

 

· The sheet for him to ask his teachers how he’s doing and to keep track of his progress in class…not just grades

· Take a nap AFTER homework

· Use headphones to listen to music in art class to decrease distraction.

· Putting everything in the front of your binder.

· [bookmark: _1xw36he5824t]Use the alarm at home to take shorter naps. 



[bookmark: _2i3kqshj8gve]Motivational Interviewing. These were some of the questions I asked during our motivational interviewing sessions. The main tenets of motivational interviewing being expressing empathy, rolling with resistance, developing discrepancies to assist in changing the student’s negative outlook to positive, and supporting self-efficacy (Pincus, 2016). 

· What do you like about school?

· What do you not like about school? 

· Do you think school is important? Why or why not? 

· What has prevented you from getting higher grades in class?

· Why do you think you have so many lates (tardies)? Hee hee-never heard of “lates”

· What have you done to raise your grades?

· What motivates you?

· What interests you? 

· Who do you look up to and why? 

· Have you thought about your future?

· What do you want to do after high school?

· Have you thought about what you need to do now in order to be a ___________? 

· How can you improve your attendance? 

· What keeps me from getting to school? 

· What is important to you? 

· Who can help you when you need it?

· What is your goal for this semester?

· What is our goal for this week?

· What are some short-terms steps you can take to work towards this goal?



Motivational interviewing was very advantageous, because many of the students were experiencing negative events in their lives, and by simply expressing empathy and showing concern, students were receptive and their self-efficacy increased. Also, students were able to play an active part in selection of the strategies, and they were also able to increase their grades and attendance by means of the session, as well as attendance and grade mapping. What I learned is that it’s of ultimate importance for students to know that they have someone at school who cares about them, because mainly, they just wanted to be heard.

Phone Calls. I did receive quality feedback from parents when I called home concerning truant absences. Most of the time, the parent simply forgot to call-in, so the absences were cleared pretty quickly. The other beneficial aspect of making phone calls is learning more about the student’s home situation, in order to determine a clearer picture of his/her life and what is influencing their grades and attendance and determine if any interventions can be made by the parents or school staff.  

Parent/Community Communication. This mostly took the form of social media communication. I assembled information from educational resources, much of it being from “AttendanceWorks.com” and posted it on our Facebook page and Twitter account. I could see how many people were reached in our “likes” and comments, in addition to data from Facebook in terms of “views.” I plan on using social media more in the future, as well as implementing a monthly newsletter next year that will be sent out electronically with more detailed information; however, social media is still best, in my opinion, for small amounts of information as well as, links to other resources. 

Quantitative Data

Quantitative data took the form of student surveys, attendance data, and academic data that was easily tracked in our student records system, RDS. As previously mentioned, I ran lists of students who had excessive tardies (a.k.a. “lates”), excessive absences, and lists of students earning Fs. I cross-referenced this data in order to have a working group of students for individual and group interventions. 

Data Collection:

[image: ]Student Data Fall 2018                                                           Student Data Spring 2019







I started data collection in fall 2018 and concluded data collection in April 2019. 

I measured the data from the fall semester to the spring semester, and instead of consecutively adding to the fall semester numbers, I restarted with “zero” in the spring semester for “Fs,” “lates/tardies,” and “non-exempt absences” (unexcused absences) in order to objectively compare fall data to spring data. 



Post-survey of interventions.

[image: Forms response chart. Question title: Did you feel more hopeful/better after talking to me? . Number of responses: 25 responses.]

[image: Forms response chart. Question title: Did I help you with your problem? . Number of responses: 25 responses.]

[image: Forms response chart. Question title: Do you feel our sessions have helped you with attendance and academics? . Number of responses: 25 responses.]





[image: Forms response chart. Question title: Did you learn more about yourself and what you want for the future? . Number of responses: 25 responses.]

Academic Data

Occurrence of Fs. Of the 20 students, eight students had fewer Fs in spring, than they did in the fall, five students increased in their occurrence of Fs, and seven students showed no change. Therefore, eight of the 20 students improved in their occurrence of Fs by means of the interventions and seven of the 20 students showed no change, which in itself, is an improvement from the fall semester. 75 % of students decreased their incidence of receiving Fs or showed to change. 

[image: Chart]

Attendance Data

	Once again, the data collection restarted to “zero” in January in order to compare the semesters’ occurrence of “non-exempt absences,” which is our term for unexcused absences. Because I stopped measuring the data in early April, I assume that one of the reasons the number of non-exempt absences was lower can be attributed to the number of months I collected data. The fall semester I collected data four months and the spring semester three months. Also, according to “Attendance Works,” more absences occur in the winter months, so that may be another reason that numbers were lower in the spring. Another factor for the decrease in “non-exempt absences” would also be the implementation of “pre-court” status on more students second semester. This process curtails the occurrence of truant absences, because students know that more absences could ostensibly lead to truancy court. 

	18 of the 20 students improved in their occurrence of “non- exempt absences,” and one student received the same number: One each semester. One student increased their absences by one. With 90% of students improving their occurrence of absences, I see this as a huge success. 

[image: Chart]

Of the 20 students measured from fall to spring, 16 of the 20 students decreased their number of “lates” received and four students increased their numbers of lates. I believe that the interventions utilized made a large impact on lates, especially the attendance mapping and motivational interviewing. 

[image: Chart]



Developing Stage

[bookmark: _4l1d1efznc9d]A greater understanding

[bookmark: _g2mzeo8aw8g8]	I have a greater understanding of what I researched, because the various programs I implemented were specific, easy-to-track, and comprehensive. As far as “new problems,” I would say that problems that occurred before in my prior research and implementation of interventions at other schools still existed, which are mainly parental involvement and administrative consent for programs. This will continue to be an area of improvement for me, which I believe will take form of working on “buy in” and selling of interventions. Now that I have more data concerning these interventions, I may receive more buy in from parents and administration.

[bookmark: _qlrdrhrc4yxo]	Effective solutions for the problems of low-grades, lates, and absenteeism were the interventions I conducted this year: group counseling, which included attendance mapping and discussion, individual counseling, which included “motivational interviewing,” attendance incentives, such as “bear attacks” (class rewards for great attendance), and increased communication via social media, phone calls home, and student meetings. All of these solutions proved to be effective. 

[bookmark: _gyjygj3purgh]	I will continue to use the interventions I employed this year in the future, but hopefully, as an administrator, I can implement more Tier 1 interventions in order to tackle the issues school-wide, rather than individually and in small-groups. This will be a modification to the existing plan. Some of my interventions could be used school-wide, such as attendance mapping, which could be done during a common time like homeroom. The Excel sheet we used in small groups could easily be used school-wide during a homeroom, and this is something that I would definitely expect to implement as a future-administrator. 

[bookmark: _s87wcgqrgnah][bookmark: _bed9gpj4my18]I think the most ineffective aspect of this action research was parental involvement, and that is an area that I need to develop and research, as far as being more effective in that area. My counseling team and our assistant principal are currently working on other ways of involving parents, and this is something that will need to be continual in order to determine what is most effective with our demographics. I agree-this is the toughest, yet most important part of creating a system that involves all stakeholders and holding everyone accountable!

Reflecting Stage

[bookmark: _9apv5pgheg4a]What I most learned most from this action research is the fundamental importance of involving all stakeholders, not only for “buy in,” but also to receive ideas and feedback, for the communication to be two-way. I believe communication is most crucial when implementing new programs and interventions, and this means involving students, staff, parents, and the community.

[bookmark: _e10yslxv72d2]My research question was: “Can attendance interventions improve attendance and lower the instances of tardies, and therefore, positively affect grades?” The answer is yes.  My initial vision data was that 100% of students would improve their attendance and raise their GPA by receiving fewer Fs. That goal was not met. My target data for spring 2019 was that 70% of the students will raise their cumulative GPA and 70% of the students will improve their attendance and decrease their occurrence of tardies.  90 % of students improved their attendance to school, 80% of students improved tardiness by decreasing their number of tardies, and 40% of students received no Fs and 35% saw no change, so the target data was met in two out of three categories. 

[bookmark: _ynt8gop7c5jx]For the purpose of this research action project, I was solely responsible for carrying out planned interventions with assistance from some of our secretaries and occasional assistance from other counselors and administrators. Before implementing the actions, administration, counselors, and the attendance secretary need to be consulted and informed. Students participating and their parents also need to be consulted and informed. The proposed timeline would be June/July (in order to collect data and analyze gaps) through May with several checkpoints embedded at crucial times in order to check if progress is being made and therefore, if changes need to be implemented. No new or additional resources are needed. I will share the findings with administration, staff, parents, and students. 

Other than a formal presentation of results to stakeholders, brief information can be incrementally shared via social media to demonstrate gains being made or illustrating necessary areas of growth and plans for improvement. If I learned one lesson from this project, it is the significance of communication. We’re not just educating children as a stand-alone entity, but rather as part of a family, a community, and a culture. Not only must we teach them reading, writing, and arithmetic; we must also teach them how to be good citizens and well-adjusted human beings through social/emotional learning and empathetic-based academic and college and career education.  
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Suggested Internship Activities



· Attend Case Conferences both initial and annual conferences. Observe the Administrators perspective on the discussion.

· Observe classrooms (with teacher permission). Participate in mock teacher evaluation process. Hold pre and post observation conferences with the teacher and principal.

· Supervision of students, before, during and after school.

· [bookmark: _GoBack]Spend a day shadowing the principal, assistant principal, dean, and counselor (or at least spend some part of the day with the counselor and dean.)

· Serve as the substitute for the principal or assistant principal when they are absent. (Need to discuss this as to whether the school is willing to hire a sub for you.)

· Serve on school improvement team taking the administrative perspective.

· Attend administrative council meetings at the district level (if permitted)

· Shadow principals at another grade level than your own.

· Participate in budget process. What does your principal do in helping to prepare and manage budgets?

· Help in preparing enrollment projections and identify staffing needs for the coming year.

· Serve on curriculum committees, take the administrative perspective.

· Spend any available time you have in the office.

· Discuss how the master schedule is created for next semester or next year.

· Present topics at faculty meetings, help to lead discussions.

· Conduct or observe facilities management walk arounds; check the building and grounds, identify repairs or maintenance issues.  Learn who is responsible for doing what, and what the procedure is for requesting maintenance services.

· Spend time with a custodian, bus driver, and a cook.

· Spend time with local law enforcement, discuss crisis management procedures.

· Attend a teacher recruitment fair.

· Attend a state or national conference sponsored by a principals' association.

· Participate in the coordination of summer school.

· Provide an article for the school newsletter or update from the Principal's office.

20



18



· 





· Attend school improvement plan review/activities.

· Organize ISTEP test analysis/discussion.

· Attend PL 221/NCLB discussion/meetings.

· Attend curriculum meetings/discussion at building and corp. levels.

· Attend staff development planning/activities.

· Attend athletic council/director meetings.

· Attend band parent meetings.

· Attend textbook adoption discussion/meetings.

· Attend Gifted & Talented Committee Work.

· Participate in AP/IB Discussion.

· Participate in Core 40/P- l 6 Program Proposals.

· Participate in reading program initiatives/meetings.

· Participate in ECA Events.

· Participate in staff recognition.

· Attend principal's coffee type programs.

· Participate in climate audit discussion/results.

· Attend expulsion hearing

· Assist in the coordination and assessment of Fire/Tornado Drills.

· Participate in substitute teacher hiring/monitoring/calling.

· Look into community support groups involvement.

· Understand the schedule of school facilities by community groups.

· Attend negotiations.

· Work with student groups.

· Participate in district code of ethics review/discussion.

· Attend school board policy review.

· Schedule central office visits/discussions with a variety of staff.

· Attend community/political leaders meetings.

· Participate in Booster Club meetings.

· Attend county government/town-city council meetings.

· Participate in school budget study/discussion.
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Minutes from Meeting with Superintendent of VCSC

August 21, 2019

In attendance:  Rob Haworth, Superintendent

		   Janet Buckenmeyer, Dean of Bayh College of Education

		   Linda Sperry, Associate Dean of BCOE

		   Ryan Donlan, Chair of Teaching and Learning



JB—There’s a teacher shortage and we have short-term, mid-term, and long-term suggestions for dealing with it.

Short-Term—early hiring incentive for keeping ISU teacher education students in the VCSC schools

Mid-Term—a paraprofessional fast-track.  This is being used in MSD Lawrence Township

Long-Term—cadet teaching programs in all high schools in the area



RH—we moved hiring to February in 2019, and we will move it to December in 2020

· We have a distressing shortage of minority teachers.  A teacher cadet program would be a good first point of contact

LS—we can get them here (ISU) and have had success recruiting from Gary, Evansville, Indy, as we’re seen as safe. But we can’t get them to stay.



JB—Matt Moulton and Ryan Donlan have reached out to Stacy Mason about an initiative with Sarah Scott—RH responded he was happy to know about this



LS—Chavez Phelps had a strong presence in Sarah Scott for the last year



RH—student teachers can be in any school



RD—we’re moving toward running our education school like a medical school where there is recording of teaching moments and reflection on those moments in the university setting.  This involves putting recording cameras in schools.  Christi Fenton is willing to find an elementary school to pilot this project.



RH—I have just hired Bill Milner from Clay County as my new Technology Director.  We will soon be one-to-one.  Devices will be a combination of Apple Ipads in the elementary schools, Chromebooks in the secondary environments.  



RH--But there is a need to pass the referendum.  LS promised to put this out for the student organizations.  The truth is that without more money VCSC will be doing much less.  We are going to open an agricultural education program in each high school.  There will be no more trimester after Nov.  We will move to 7 periods a day.  The reasons are cost savings and ease of translation of our dual-degree courses to the state course numbers.  Our Virtual High School has 75 spaces and an enrollment of 65; half of the students are new to the corporation (but all eligible Vigo County residents).  Our provider is Edmentum.  They were our provider in Elkhart and we had a 90% graduation rate.  Within 5 years, I anticipate we’ll have a blended learning system here where students are enrolled in the high school but can complete classes online.  We are maintaining our lab in Booker T. Washington, but to grow we’ll have to expand in more practical ways.  



JB—our strategic planning process is on board along with our Open Pathways Initiative in teacher education



LS—we’re hosting an evening Oct 14 address from our speaker for Connecting Dots for Child and Youth Wellness in the VCSC Conference Room.  RH recommended arranging an alumni gathering before the event.  



Next Steps:

RH—you’re all invited to attend community meetings

	Phase 1- referendum

	Phase 2- cuts

	Phase 3 – buildings (what do we need for the future)



RD—back to the diverse teacher shortage—for recruiting minority candidates, we need a phased model, too, it seems. 

Phase 1 – get students through college—move them into BCOE advising their first year in order to get them connected to the BCOE immediately -- invest in international cohorts, perhaps a residency model—RH responded positively to this idea due to his experience with the Tajimi, Japan connection developed by Jeff and Mike Sargent in Kokomo Community Schools

Phase 2 - help students become respected and connected. Connect them to minority sponsors. Connect them to positive aspects of the community.











































Minority Recruitment Meeting

Ryan Donlan and Judy Sheese

August 29, 2019



Present:  Judy Sheese and Ryan Donlan





Conversation focused on the concerns of school partner Vigo County School Corporation, as articulated by Superintendent Rob Haworth, in a meeting held with Dean Janet Buckenmeyer,   Associate Dean Linda Sperry, and Chair Ryan Donlan, on Wednesday, August 21, 2019, in the Vigo Schools Administration Building.



Concerns were that the teacher/staff population did not resemble the student population, in terms of diversity.  Particularly, the need to recruit and retain more teachers of color was discussed.



An idea was shared that the Bayh College of Education develop outreach relationships with partnering school districts in urban areas across Indiana, for the purpose of recruiting candidates of color into teacher preparation programs.  The thought as well was that the effort might result in a direct advising relationship with the students, bypassing University College, if the Provost and Vice President for Academic Affairs would allow.



Judy and Ryan discussed the touch-point in those urban areas might possibly be a Cadet Teaching Program.  Faculty from Teaching and Learning and Staff from Education Student Services would serve as liaisons and contacts with partnering school administration, sponsors, and liaisons.



The districts of Washington and Logansport were noted, as destinations for Latino/Latina candidates, and school districts in either the Indianapolis area, Lake County, or the Evansville area, could serve as destinations for African-American candidates.  Charter schools in and around Indianapolis might also serve.



Judy and Ryan agreed to begin efforts to identify viable schools for such partnerships and report on efforts to the Dean and Associate Dean.



























Notes from Skype conversation that Ryan Donlan had with Keeanna Warren, Principal Purdue Polytech High School, Indianapolis

September 9, 2019



Minority Recruitment through Teacher Cadet Programs

· ISU is a hidden jewel and needs a marketing upgrade to get-the-word-out to minority candidates

· Scholarships are of importance to minority candidates. Currently Marion University is offering full-ride’s, concurrent Master’s degrees, and 18,000 dollar stipends to those who complete.

· There is safety in numbers.  Consider a cohort of minority students with mentors who look like them.

· Early enrollment opportunities in summer are preferred, to get students to campus and acclimate them to campus life, so that they can hit the ground running in the fall.

· All efforts to reduce bureaucracy and burden would be appreciated.































































Notes from Sept. 10, 2019

Phone Conference with Washington Community School Corporation



[bookmark: _GoBack]Present for ISU: 

Ryan Donlan, Chair of Teaching and Learning

Rebecca Hinshaw, College Challenge Coordinator

Judy Sheese, Assistant Dean



Present for Washington Community School Corporation

Kevin Frank, Assistant Superintendent

Steve Peterson, Principal, Washington High School



The purpose of the meeting was to establish if there is interest in partnering with ISU for a cadet teacher program. The cadet teacher program would allow ISU recruiters to interact with students in the program and allow students to take college credit courses. 



The meeting started off with Mr. Peterson saying that the interest came at a good time as they are developing their career pathways and an area they are lacking in at the moment is education programming. They have two teachers who are very interested in teaching some classes, and Dr. Hinshaw, after hearing their credentials, believes they would be eligible to teach the classes.



It was discussed that ISU would also pay for the basic skills test students must take before they can enter a teacher preparation program. There was great interest from the school as they need an assessment for completers in their program, and the basic skills test might meet that requirement.



Mr. Frank and Mr. Peterson are attending meetings in Indianapolis the next three days in order to get additional information on specifics of the career pathways requirements since they are newly required by the state. 



There is a meeting of community and educational partners on Oct. 18, and Dr. Sheese said she plans to attend to get more information about the pathways project and the needs of the school and students. 



Next Steps:

Mr. Frank will be in Terre Haute next Tuesday, and he will touch base with Dr. Sheese and Dr. Donlan then about what he learned in Indianapolis this week. He will also bring credentials for the two teachers who would like to teach advanced credit courses. 



The hope is that some courses would be available to Washington High School Students beginning in the Spring, 2020 semester and possible development of a cadet teacher program (timeline to be determined).
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Indiana State University Bayh College of Education

New Teacher Induction Program



Overview: 

IDOE data indicate 35% of teachers leave the profession within the first five years of teaching. Teacher attrition in the U.S. costs more than $2 billion per year; nearly $10,000 per teacher who leaves. (https://www.doe.in.gov/sites/default/files/legaffairs/teacher-mentoring-fact-sheet.pdf) 

· Alignment with Indiana State University Bayh College of Education’s overall strategic goals

From BCOE Vision Statement: 

Indiana State University’s administrators, teachers, and human service professionals are recognized for their educational contributions, including outreach services to those whom they serve. Our students, faculty and staff work collaboratively with schools and agencies to create rich, supportive, and healthy teaching and learning environments . . . the state wishes to increase its investment in what we do, alumni tell us how much they value their education, stakeholders and agencies seek our faculty for their expertise. (https://www.indstate.edu/education/About/statements) 

· Benefits 

· Develop quality pedagogy to increase student learning and achievement

· Increase retention of new teachers

· Convey the corporation’s culture to new teachers

· Provide peer and mentor support for beginning teachers

· Lay groundwork for new teachers’ continued growth 

· Create high self-efficacy resulting in fewer absences, motivation in the classroom, and setting high goals 



· Design and Methods 

One of the most prevalent reason teachers leave the profession is that they don’t feel supported by their colleagues, their administrators, or outside organizations (including their alma mater). The goal of the BCOE New Teacher Induction Project is to supply the much-needed support and resources that new teachers need. 

Additionally, the Project will support teachers during the second year, a year that may be as difficult for teachers because they may feel that they should know their craft, and they may not feel comfortable asking colleagues or administrators questions. 

The final goal of the New Teacher Induction Project is to support teachers through their third year of teaching and model during the three years the types of support that are helpful for new teachers so that fourth year teachers can then become effective mentors in their own rights.

Effective collaboration is important when developing a successful program. This pilot program will involve utilizing experts in the field participating in weekly sessions that will be viewable synchronously and asynchronously. ISU can and should play an important role in developing and retaining area teachers as they begin their careers, and conversations among teacher educators, experienced classroom teachers, and administrators about how to share this role with practitioners can lead to the success of the program. This teacher induction program is designed to connect new teachers so that they can glean information from various human and online sources.  



· Connect new teachers with each other and with experienced educators

· Weekly multi-participant synchronous online meetings (new topic weekly) to be recorded 

· Resources during meetings: ISU faculty/staff, experienced teachers, administrators, and others TBD

· Follow-up resources for support: articles, videos, podcasts, etc. 

· Self-produced or shared within group



OIT’s Nick Aballi recommended YuJa as the most effective platform for the pilot project. YuJa supports interactive synchronous exchanges including video and audio communications and can be recorded for viewing at any time. 



· Suggested topics include the following, but may be amended according to results from Needs Assessment Questionnaire for Beginning Teachers Beginning teachers’ needs assessment (pre- and post- tests) https://www.mdek12.org/sites/default/files/Offices/MDE/OA/OTL/Teacher%20Center/2c-mod-2-needs-assessment-questionnaire-for-beginning-teachers_v1.pdf



· Discovering best practices and resources in pedagogy 

Organizing and managing my classroom 

Maintaining student discipline 

Motivating students 

Using a variety of teaching methods 

Facilitating group discussions 

Grouping for effective instruction 

Becoming aware of special services provided by the school district 

· Developing effective assessment tools 

Evaluating student progress 

Diagnosing student needs 

Administering standardized achievement tests 

· Creating curriculum 

Understanding the curriculum 

Assisting students with special needs 

Dealing with individual difference among students

Obtaining instructional resources and materials 

Planning for instruction 

· Setting personal and professional goals and expectations

Finding out what is expected of me as a teacher 

Managing my time and work

Dealing with stress 

Understanding the school system’s teacher evaluation process 

· Communicating effectively

Communicating with the administrators

Communicating with other teachers 

Completing administrative paperwork

Communicating with parents 

A second-year teacher who agreed to serve as a consultant in at least one session (she just finished her first year and is an alum of our program) also suggested these topics: 

-Getting a job 

-Stations (Daily 5)

-Conferences (although I don’t know a ton about them)

-Extra Curricular activities

The program will take into consideration the unique qualities of the corporations, schools, and communities. 

Goals: 

1. Determine appropriate online forum

a. meet with Nick A

i. Can meetings be recorded? 

ii. What equipment to use? 

iii. Can it be done after office hours? 

iv. Does resident expert have to be in the same room as facilitator? 



2. Locate participants

a. recruit first-year teachers using Dave Higus’s list of participants who expressed interest

b. email potential participants informing them of the project and topics



3. Determine logistics

a. set meeting times; develop calendar

b. Same time every week 

c. Evening vs right after school; seek input



4. Present topics

a. List developed from outside resources

b. Ask for input from participants



5. Recruit experts to serve as consultants for each topic

a. ISU faculty 

b. Teachers in the field 

c. ISU librarians

d. ISU staff (licensing, pedagogical best practices and theory, etc.) 



6. Measure program success	

a. Formative assessment during the semester (mid-semester questionnaire)

i. Suggestions for further discussions

ii. How has this group helped your first year experience?

b. Final assessment and end of semester/year

i. Qualitative analysis-tell about your experiences: how this program affected your first year 

7. I would probably add “meeting the needs of students from marginalized populations” to the list. I would gladly talk about some best practices for that and forming community in classrooms. (MMoulton) 

















[bookmark: _GoBack]

		New Teacher Induction Program Topic Timeline



		All modules are scheuled to take place synchronously on Thursdays 4:30-5:30 on YuJa, asynchronously any time via recoreded sessions



		Date

		Topic

		Resource



		8.14.19

		The Power of Relationships in Schools

		https://www.edutopia.org/video/power-relationships-schools



		8.29.19

		Organizing and managing my classroom/maintaining discipline

		https://www.edutopia.org/article/8-proactive-classroom-management-tips?utm_source=Edutopia+Newsletter&utm_campaign=b0e033ce9f-EMAIL_CAMPAIGN_082819_enews_8proactive&utm_medium=email&utm_term=0_f72e8cc8c4-b0e033ce9f-79198127



		9.12.19

		Communicating with parents-administrators-other teachers and staff

		Carol Wetherell? 



		9.26.19

		Who are my students experiencing poverty and how can I better meet their needs?

		Dr. Matthew Moulton



		10.3.19

		Obtaining instructional resources and materials

		TBD



		10.17.19

		Planning for instruction/resources on social media & other internet sources

		Susan Goode



		10.31.19

		Assessing student progress

		TBD



		11.14.19

		Completing required paperwork

		TBD



		(skipping Thanksgiving week)

		

		



		12.5.19

		Managing time and work/Dealing with stress

		TBD



		12.19.19

		Conferences, professional development

		TBD



		Semester Break

		

		TBD



		1.16.20

		Extracurricular activities

		TBD



		1.30.20

		Motivating students

		TBD



		2.13.20

		Grouping (facilitating, effective instruction)

		TBD



		2.27.20

		Assisting students with special needs/dealing with differences among students

		TBD



		3.12.20

		Understanding teacher evaluation process

		TBD



		3.26.19

		Using a variety of teaching methods

		TBD



		4.9.20

		Understanding teachers' legal rights and responsibilities

		TBD



		4.23.20

		End of year strategies

		TBD



		5.7.20

		Program evaluation/topics as needed

		TBD
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[bookmark: _GoBack]Professional Development School Discussions with Rosedale Elementary



The following documents represent conversations with Diana Spence, Rosedale Elementary principal, and other Rosedale teachers about collaboration opportunities with ISU. 



· 8/29/2018 initial brainstorming meeting at ISU

· 9/18/2018 follow-up meeting at ISU

· 3/8/2019, 5/21/2019, 8/2/2019, 9/5/2019 design-thinking meetings at Rosedale (based on ideas from August and September brainstorming)

· See final email screenshot for scheduled PD meetings this semester





8/29/2018 initial brainstorming meeting at ISU

Attendees: Diana Spence, Janet Buckenmeyer, Pat Wheeler, Judy Sheese, Becky Addleman
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9/18/2018 follow-up meeting at ISU



Notes

National Association for Professional Development Schools

NAPDS Brainstorming

9/18/18



Conversation Prompts:

Of the three major topics from our first meeting (below), where would you most like to focus today’s brainstorming and why? 



Excerpt from email summary:

Here is a quick overview of our first session. (Feel free to respond with any key points that I missed.)

· Vision for ISU PDS—preparing teachers to effectively serve students in Indiana, especially in high-needs schools; equipping ISU students with the “coping skills” necessary to stay in the teaching profession long term; supporting the professional development of in-service teachers; nine essentials

· Fall Writing Opportunities (subject of Diana’s initial email)—Our brainstorm strayed from fall writing opportunities, but we discussed the following research directions: a) presenting at NAPDS or ATE about the Immersion Internship, and b) action research with Rosedale teachers who have been granted control of their professional development agenda

· Building PDS Partnerships—consider visiting a successful PDS partnership to see an effective model in action; roles for ISU professors include a) managing the partnership/likely to reduce research activities, b) on-site instructional coach, and c) professional development coach



The nine required essentials of a PDS (Retrieved from https://napds.org/nine-essentials/)

1. A comprehensive mission that is broader in its outreach and scope than the mission of any partner and that furthers the education profession and its responsibility to advance equity within schools and, by potential extension, the broader community;

2. A school–university culture committed to the preparation of future educators that embraces their active engagement in the school community;

3. Ongoing and reciprocal professional development for all participants guided by need;

4. A shared commitment to innovative and reflective practice by all participants;

5. Engagement in and public sharing of the results of deliberate investigations of practice by respective participants;

6. An articulation agreement developed by the respective participants delineating the roles and responsibilities of all involved;

7. A structure that allows all participants a forum for ongoing governance, reflection, and collaboration;

8. Work by college/university faculty and P–12 faculty in formal roles across institutional settings; and

9. Dedicated and shared resources and formal rewards and recognition structures.


Professional Development Ideas

#3 Ongoing and reciprocal professional development for all participants guided by need

Typical PD research is based on university providing training and then coaching or just measurement over the course of a study. 

Long-term coaching: 

Smekens PD on Writing Workshop

· Reading Comprehension/Vocabulary Strategies (Achieve 3000, working on comprehension skills during Voyager pull out)

· Gradual Release of Responsibility: particularly student engagement strategies during “guided practice”

Math PD ???

Action Research: guiding question, distant colleagues, data collection, data analysis, reflection

· comprehension strategies

· Student engagement

· Gradual Release of Responsibility

· Writer’s Workshop component

· Reader’s Workshop component

· Math PD



Design Thinking: empathize, define, ideate, prototype, and test

· Team of ISU students

· Team of faculty

· Team of Rosedale teachers in a cycle (each acts in the role of “client” at some point during the year)

· Math PD



Notes from today



· Exploration: Would it be beneficial to visit an effective PDS partnership? How should we choose the best option? (suggestions: Ohio University, UGA, North Carolina?)

· Writing Opportunities: We set aside fall writing opportunities as “too soon” but considered participating in Matt’s NAPDS conference proposal (question session): “How can new faculty be mentored into PDS partnerships for mutual beneficence?” 

· Planning: Potential goals included a) rebuilding PDS, b) determining what PDS would look like, c) creating a pilot with Rosedale with the potential of a consortium, and d) finding the right person to “own” the PDS pilot. We considered using the NAPDS conference as a time to “hammer out” a framework for rebuilding PDS but February may be too far away.

· Resources:  Implementation Plan (the Dean) and Task Force recommendations (Bauserman, Wheeler, and Caruso-Woolard)

· Next steps: Possible next meeting on October 17 (time TBD) that we can cancel if we find that this portion of PDS planning has come to an end. 
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Spring 2018 and Fall 2019 Design Thinking Meetings at Rosedale

based on the design thinking topic from previous brainstorming meetings



3/8/2019, 5/21/2019, 8/2/2019, 9/5/2019

See final email screenshot for scheduled PD meetings this semester
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*During this meeting Diana Spence and one of the participating teachers described a project they would be incorporating at the second-grade level for the 2019/20 school year. We decided to focus on using design thinking PD to meet the needs of teachers and students in this project.
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During meetings on 8/2/2019 and 9/5/2019 two ISU professors and two Rosedale teachers met to build community, create group norms and expectations, and walk through a sample design-thinking process. On 9/10/2019 we began the process using a new second-grade classroom structure as the focus for fall semester.



Evidence of Continued Collaboration



National Association of Professional Development Schools (NAPDS)
Funding Proposal

August 9, 2019

Purpose

Shawn Huisinga and I are partnering with Rosedale Elementary for the 2019/20 school year to explore Design Thinking as a framework for teacher-directed professional development (PD). Design Thinking is a team problem-solving process drawn from the fields of engineering and business. The final step in the process is to share the team’s story of innovation; therefore, we plan to submit a proposal to the 2020 NAPDS conference. I am seeking funding to cover the conference costs for three Rosedale Elementary educators: Diana Spence, Kathy Edington, and Anna Virostko. If funds are available, I am also seeking funding for Shawn Huisinga and myself. Financial support would enable all group members to participate in the conference—honoring their time and commitment to the university/school partnership and showcasing the project’s multiple perspectives (faculty, administration, and teachers).



Conference Details

February 13-15, 2020

Atlantic City, NJ



[funding amounts removed]



BCOE Strategic Plan Alignment

The Design Thinking PD partnership with Rosedale Elementary provides a practical snapshot of the BCOE’s commitment to “being relevant” and “the power of learning to transform.” The project evolved from a university/school focus on opportunities for growth and the need for more authentic and teacher-driven professional development. The resulting discussions have led to a collaborative workspace where team members can do the difficult work of questioning and improving current educational practices. 



The Design Thinking Team will meet twice a month during the traditional Rosedale PD time slot. Virostko and Edington will direct their own PD as they collaborate with university professors and community members to identify and solve problems of practice in their own classrooms. For part of the year, Virostko will play the role of “client,” as the team a) interviews her, b) identifies potential PD topics that align with her interests, goals, and classroom needs, c) participates in brainstorming sessions, d) learns as much as possible about the chosen design project— through classroom observations, community resources, data collection, etc., e) creates prototype ideas, strategies, designs, or tools, and f) tests them with Virostko’s class—cycling back through the process until the client has an effective design solution. The process would repeat with Edington as the Design Team’s client. Because the goal is meaningful, self-directed professional development, both teachers will perform double-duty as clients and members of the design thinking team.
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®e Design Thinking PD

Rebecca Addleman

Anna Virostko; Diana Spence; Shawn Huisinga; Rebecca Addleman
Friday, March 8, 2019 at 10:00 AM

Show Details

Hello!

| wanted to touch base before signing off email. (If you have any questions before the end of July, feel free to call or text via my cell
phone at 971.226.7268. | usually respond within a few days.)

Thank you for taking the time to brainstorm with me about Design Thinking PD. I'm excited and grateful to work with all of you. | will
send another email toward the end of July to follow up on the following details:

® Who will participate in the team? (teacher’s name and any other community members)

® Would Anna and the second teacher like to meet at some point during the first week of August for an initial session?

® When should we plan the two-hour Design Thinking walk-through for the team?

® What will the calendar of PD days look like for the fall semester?

I hope you all get a chance for rest and recuperation!
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®e Re: Design Thinking PD

Rebecca Addleman

Anna Virostko; Diana Spence; Shawn Huisinga
Monday, May 20, 2019 at 9:52 AM

Show Details

Hello All!

| hope you have had a marvelous summer. As promised, | am following up on our Design Thinking PD questions from the end of May
(email below in red). The first two questions are the most immediate: Which Rosedale teachers will participate and when would you
like to meet for an initial conversation. Is there an hour this week or next week that would work well?

Also, great news: Shawn Huisinga has chosen to collaborate with us on the PD project.

| wanted to touch base before signing off email. (If you have any questions before the end of July, feel free to call or text via my cell
phone at 971.226.7268. | usually respond within a few days.)

Thank you for taking the time to brainstorm with me about Design Thinking PD. I'm excited and grateful to work with all of you. | will
send another email toward the end of July to follow up on the following details:

® Who will participate in the team? (teacher’s name and any other community members)

® Would Anna and the second teacher like to meet at some point during the first week of August for an initial session?

® When should we plan the two-hour Design Thinking walk-through for the team?

® What will the calendar of PD days look like for the fall semester?
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®e Design Thinking professional development

Rebecca Addleman

Diana Spence; Katherine Edington; Anna Virostko; Shawn Huisinga; Rebecca Addleman
Thursday, August 1, 2019 at 10:53 AM

Show Details

Hello All,

Here are the tentative dates for our meetings this semester as we explore Design Thinking professional development. Let me know if
any of these dates don’t work for you. (As the semester progresses, we may need to make date changes based on district requirements.)

Thursday, September 5 12:30-2:30pm
Tuesday, September 10, 3-4:15pm
Tuesday, September 24, 3-4:
Tuesday, October 8, 3-
Tuesday, October 22, 3-4:15pm
Tuesday, November 12, 3-4:15pm
Tuesday, November 19, 3-4:15pm
e Tuesday, December 10, 3-4:15pm
Thank you for participating in this work!
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®e Re: NAPDS Fall Writing Opportunities!

Rebecca Addleman

Diana Spence; Janet Buckenmeyer; Pat Wheeler; Judy Sheese; Matthew Moulton; Rebecca Addleman
Wednesday, September 5, 2018 at 4:46 PM

Show Details

Unsubscribe Manage Add-ins...

Hello All,

It was a pleasure to brainstorm collaboratively with you last week around the topic of professional development schools. Good news!
Matt is interested in joining our next brainstorming session (September 18 at 4:30pm).

Here is a quick overview of our first session. (Feel free to respond with any key points that | missed.)

e Vision for ISU PDS—preparing teachers to effectively serve students in Indiana, especially in high-needs schools; equipping ISU
students with the “coping skills” necessary to stay in the teaching profession long term; supporting the professional
development of in-service teachers; nine essentials

o Fall Writing Opportunities—Our brainstorm strayed from fall writing opportunities, but we discussed the following research
directions: a) presenting at NAPDS or ATE about the Immersion Internship, and b) action research with Rosedale teachers who
have been granted control of their professional development agenda

o Building PDS Partnerships—consider visiting a successful PDS partnership to see an effective model in action; roles for ISU

professors include a) managing the partnership/likely to reduce research activities, b) on-site instructional coach, and c)
professional development coach

If there is a question or topic that you would like to see on the September 18th brainstorming agenda, please “reply all.”

Thank you!
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®e Re: NAPDS Fall Writing Opportunities!

Rebecca Addleman
Diana Spence; Janet Buckenmeyer; Pat Wheeler; Judy Sheese; Matthew Moulton; Rebecca Addleman

Thursday, September 20, 2018 at 11:06 AM

Show Details

m - NAPDS agenda_mtg... A PDS Task Force.pdf
M— 20.8 KB ror ] 405.1 KB

> Download All Preview All

Unsubscribe Manage Add-ins...

Hello All,

Here is a quick overview of our second brainstorming session. (Feel free to respond with any key points that | missed.)

e Exploration: Would it be beneficial to visit an effective PDS partnership? How should we choose the best option? (suggestions:
Ohio University, UGA, North Carolina?)

e Writing Opportunities: We set aside fall writing opportunities as “too soon” but considered participating in Matt’s NAPDS
conference proposal (question session): “How can new faculty be mentored into PDS partnerships for mutual beneficence?”

e Planning: Potential goals included a) rebuilding PDS, b) determining what PDS would look like, c) creating a pilot with Rosedale
with the potential of a consortium, and d) finding the right person to “own” the PDS pilot. We considered using the NAPDS
conference as a time to “hammer out” a framework for rebuilding PDS but February may be too far away.

e Resources: Implementation Plan (the Dean) and Task Force recommendations (Bauserman, Wheeler, and Caruso-Woolard)

e Next Steps: Possible next meeting on October 17 (time TBD) that we can cancel if we find that this portion of PDS planning has

come to an end.
Enjoy!

Becky Addleman
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®e Design thinking PD

Rebecca Addleman

Diana Spence; Shawn Huisinga
Friday, March 8, 2019 at 10:00 AM
Show Details

Hello Diana,

| hope all is well in Rosedale! | am including Shawn Huisinga on this email because she has voiced interest in learning more about the
potential for design thinking/PD related to behavior (from a SPED perspective). Sadly, | was not chosen to attend the K-12 Design
Thinking summit this summer. Before making a final decision to a) postpone the PD idea until the following year or b) move forward
without the training, | propose a short meeting between the three of us as well as the two teachers who might be open to exploring
this type of PD—with the end goal of brainstorming pros/cons for both timelines. Are you open to a 15-20 minute meeting in the next

few weeks?

Thank you for considering this!
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EDUC 200 Fall 2019 - Addleman & Moulton

Place Matters Scavenger Hunt

For this inquiry-based assignment, we would like you to think about how place matters when
teaching in any school. For the purpose of this assignment, imagine that you are a new teacher at
Your Junior Achievement (JA) field experience school. With your JA teaching partner over
the next week, we’d like you to drive to the school where you will teach and seek out community
assets within your school’s community.

Create a google map to share what you have found. Start by labeling your school. In the notes
portion answer these questions/complete these tasks:
e What does the school look like?
Is the school easily accessible?
How do/can students get to school? Could they walk?
Take a picture of you and your partner at the school

Then, Find 10 to 15 assets in your school’s community. Represent as many of the categories
listed below as possible. In the notes portion of each location that you tag, answer the following
questions/complete the following tasks:

e How far is this asset from school?

e What happens in this place?

e Why might this place be important to your students? To the school? To the community?

To your teaching?
e How do your personal experiences influence how you feel in this place?
e Post a picture of you and your partner at the location

Examples of community assets:
e place of employment (approx. how many workers?)
grocery store
library
parks
Community center (ex. YMCA or B&G club)
Housing options (apartment complexes and neighborhoods)
places of worship
public transportation options

Please keep in mind that we are sending you to these places because they are all assets in and to
the community. They are part of the students’, school’s, and teachers’ lives. Respect these
places.

When your map is complete, submit the shareable link by adding it to this googledoc.
http://www.tinyurl.com/EDUCmap.




http://www.tinyurl.com/EDUCmap



Place Matters Scavenger Hunt Assignment - Initial Program.pdf


Principal Focus Group – Host Teacher Selection

June 5, 2019

Rationale for the focus group: CAEP accreditation requires EPP’s and schools select host teachers through a collaborative process.  The purpose of this meeting is to create a document that outlines criteria for selecting host teachers, training, “evaluation/feedback/review”, expectations, and how to determine when a host teacher is no longer effective.  

How are how teachers selected at your school?

· The principal picks the “strongest” teachers to be host teachers 

· “I do not pick teachers who have struggled or have difficulties managing their own classroom”

· Teachers are on a rotation so they do not get burned out having a student teachers several years in a row

· Minimum 2 years of teaching experience – ISU criteria



How do you determine if a host teacher is no longer effective?

· Principal observations

· This determination lies solely on the host principal. There is a fear that as an EPP we cannot be selective in who is a host teacher and who is not.  

· Consider creating a grievance form for student teachers to report issues with host teachers with an established process to address student concerns.  

Host Teacher Training

· One principal agreed that host teachers are not trained to be a host teacher

· First time host teachers could benefit from a longer webinar or on campus training to review the handbook, assessment tools, expectations, communication, etc

· Consider webinars for “continuing” education for previous host teachers.  Offer PGP points

· One idea for a webinar would be how to have difficult conversations with student teachers 

· Provide host teachers and the principal with a hard copy of the Student Teaching Handbook

· Have the University Supervisors meet with host teachers to go over the handbook, assessments, and expectations at the beginning of the semester.   – Malea shared this could lead to inconsistent training and delivery of expectations as each university supervisor has their own process and there is a lot of variance. 



Student feedback of host teachers – completed in TK20

· [bookmark: _GoBack]Add an open ended question at the bottom “If you answered Disagree or Strongly Disagree to any of these questions, please provide additional details/examples”

· Principals may benefit from a copy of the host teacher evaluation to assist with determining if there is an issue with a host teacher 



Suggestions for Student Teacher Handbook 

· Host Teacher Expectations

· Assessments to be completed with time frames

· List of potential experiences we would like candidates to have (IEP Conference, Parent phone calls, Parent/Teacher Conferences, Staff meetings, Advance Ed meetings)

· Training/continuing education requirements 

· Review the school/district handbook or policies with the student teacher at the start of the student teaching placement. 

· Provide a hard copy to host teachers.  
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Evaluation of Student Teaching – InTASC Standards

Purpose of the Assessment: To determine the teacher candidate’s progression toward becoming a teacher according to knowledge and application of the InTASC Standards as assessed by University Supervisors and or/host teachers.  



[bookmark: _GoBack]Points of Administration: Candidates will be assessed at the end of the early field experience by the host teacher AND at the midterm and end of student teaching by the University Supervisor and host teacher.  



Instructions to Assessors: For each criterion please indicate the performance level that represents the consistent, observable performance of the teacher candidate.  Please be as honest and accurate as possible and base your response on how the candidate performed on most days with most people.  The rubric is used at multiple points throughout the candidates’ clinical experiences and is intended to show progression of knowledge, skills and dispositions. 



During the early field experience, candidates are expected to be at the Developing level.  Candidates may be at the Meets level on some criterion if he or she demonstrates exceptional competency for the given criterion.  



During the student teaching experience, candidates are expected to be at the Meets level on all criterion.  Candidates may be at the Exceeds level if he or she demonstrates exceptional knowledge, skills or disposition on a given criterion.  



This assessment is intended to demonstrate the candidates’ progression throughout their clinical experiences. 



Note

Identifies includes discusses, records, and shares 

Demonstrates includes plans and shares, practices with or models for students, leads an activity 

Consistently means always or almost always 

As evidenced by means that performance at this level is observed through overt impact on student behaviors 





















Revised 6.26.19



Evaluation of Student Teaching – InTASC Standards 

		

		Exceeds Expectations

4

		Meets Expectations

3

		Developing

2

		Does Not Meet Expectations

1

		No Basis for Judgment



		Domain 1: The Learner and Learning 



		InTASC 1 Learner Development: The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional and physical areas and designs and implements developmentally appropriate and challenging learning experiences.  



		1. Implements instruction based on theories of learning and development that furthers students’ abilities and interests.

		Consistently personalizes instruction using developmentally appropriate and interesting approaches as evidenced by students’ ability to engage in learning tasks and their choice to do so. 



		Consistently implements instruction based on theories of learning and development that furthers students’ abilities and interests. 

		Demonstrates instruction based on theories of learning and development that furthers students’ abilities and interests. 

		Identifies ways instruction is based on theories of learning and development.

		



		InTASC 2 Learner Differences: The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards 



		2. Adjusts instruction and assessment through accommodations and modification that address the diverse needs of students 

		Consistently uses instruction as evidence by students of all levels and differences who are engages in learning and productive work.

		Consistently adjusts instruction and assessments through accommodations and modifications that address the diverse needs of students.

		Demonstrates the ability to use accommodations and modifications in instruction and assessment that address the diverse needs of students.

		Identifies accommodations and modifications to instruction and assessment that address the diverse needs of students.

		



		3. Implements a variety of instruction strategies to engage all students in learning activities 



		Consistently uses a variety of instructional strategies as evidenced by all students engaging in multiple activities aimed at the same instructional objectives.

		Consistently implements a variety of instructional strategies that engages all students in learning activities.

		Demonstrates a variety of instructional strategies used to engage all students in the learnings activities.

		Identifies a variety of instructional strategies used to engage all students in the learnings activities.

		



		InTASC 3 Learning Environments: The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning and self-motivation. 



		4. Implements classroom guidance/management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment 



		Consistently implements equitable classroom guidance /management practices (rules, procedures) and professional dispositions as evidenced by students who typically self-monitor, engage productively and interact appropriately.

		Consistently implements classroom guidance/ management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment.

		Demonstrates classroom guidance/ management (rules, procedures, practices and dispositions) for a safe and culturally-appropriate learning environment.

		Identifies classroom guidance/ management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment.

		



		5. Manages how time, space, and physical resources are organized, allocated, and used in order to engage all students in learning for the entire class period. 



		Consistently uses time, space and physical resources in a manner that maximizes students’ potential for learning as evidenced by their on-task behavior, productivity and self-regulation.

		Consistently manages how time, space and physical resources are organized, allocated, and used in order to engage all students in learning for the entire class period.



		Demonstrates how time, space and physical resources are organized, allocated, and used to engage all students in learning.

		Identifies how time, space and physical resources are organized, allocated and used to engage all students in learning.

		



		6. Uses instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respect for one another.  



		Consistently reinforces and redirects students seamlessly during instructional activities in a manner promoting honest, positive interactions between students as evidence by their accurate, respectful, and relevant statements and behaviors.

		Consistently uses instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respects for one another.



		Demonstrates the ability to guide instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respect for one another.

		Identifies instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promotes learning and respect for one another.

		



		7. Uses statements and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.  

		Consistently uses statement and actions that demonstrate respect for and responsiveness to all students as evidenced by students’ willingness to share their backgrounds and needs and to work hard to advance their current abilities.



		Consistently uses statement and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		Demonstrates statements and actions indicative of respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		Identifies statements and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		



		Domain 2: Content 



		InTASC 4 Content Knowledge: The teacher understands the central concepts, tools of inquire, and structures of the discipline he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.  



		8. Uses learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards 

		Consistently uses learning experiences that facilitate content mastery as evidenced by students expressing accurate ideas, concepts and applications of the material in relation to course expectations and their own lives.

		Consistently uses learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards.

		Demonstrates the ability to guide learning experiences hat activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards.

		Identifies learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards. 

		



		9. Involves all students in inquiry, critical thinking, problem solving, reflection and/or metacognitive activities based on content standards 



		Consistently provides rich learning experiences as evidenced by all students demonstrating inquiry, critical thinking, problem solving, reflection and/ or metacognition.

		Consistently involves all students in inquiry, critical thinking, problem solving, reflections and/ or metacognitive activities based on content standards.

		Demonstrates the ability to guide learning experience involving all students in inquiry, critical thinking, problem solving, reflection and/ or metacognitive activities based on content standards.

		Identifies approaches that involve all students in inquiry critical thinking, problem solving, reflection and/ or metacognitive activities based on content standards.

		



		InTASC 5 Application of Content: The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.  



		10. Communicates and sequences instructional objectives/activities based on approved content standards and related tasks, including methods of assessment



		Consistently communicates and sequences instructional objectives/ activities, related tasks, and methods of assessment as evidenced by students knowing what academic knowledge or skill to use, when to use it, how to use it and why they are using it.

		Consistently communicates and sequences instructional objectives/ activities based on approved content standards and related tasks, including methods of assessment.

		Demonstrates the ability to communicate and sequence instructional objectives/ activities based on approved content standards and related tasks, including methods of assessment. 

		Identifies instructional objectives/ activities, relevant tasks, sequencing of the objective/ tasks, and the methods of assessing the objectives.

		



		Domain 3: Instructional Practice 



		InTASC 6 Assessment: The teacher understands and uses multiple methods of assessment to engage learners in their own growth to monitor learner progress, and to guide the teacher’s and learner’s decision making 



		11. Uses valid formative and summative assessments to provide students with

timely performance

feedback and cognitive,

effective and behavioral

strategies to advance

learning 

		Consistently uses valid formative and summative assessments to provide students with timely performance feedback and cognitive, affective and behavioral strategies as evidenced by students using feedback to improve.

		Consistently uses valid formative and summative assessments to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		Demonstrates the use of valid formative and summative assessment to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		Identifies how assessments are used to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		



		12. Adapts instruction by

Reflecting on formative

and summative

assessment data

including students’ prior

knowledge,

misconceptions, mastery

and interest 



		Consistently adapts instruction by reflecting on multiple forms of formative and summative assessment data, including prior knowledge, misconceptions, mastery and interest as evidenced by students’ opportunities to resolved gaps in these areas and improve performance.

		Consistently adapts instruction by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest.

		Demonstrates how to adapt instruction by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest. 

		Identifies how instruction may be adapted by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest.

		



		InTASC 7 Planning for Instruction: The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy as well as knowledge of learners and the community context.  



		13. Develops and uses lesson plans that include

specific references to

approved content

standards and that

provide a logical and

fluid sequence of

instructional and

assessment activities 



		Consistently develops and uses lesson plans that are aligned to approved content standards and that provide a logical and fluid sequence of instructional assessment activities as evidenced by students’ focus on academic work and efficient transition from one activity to another.

		Consistently develops and uses lesson plans that are aligned to approved content standards and that provide a logical and fluid sequence of instructional and assessment activities.

		Demonstrates the ability to develop a lesson plan that is aligned to approved content standards and demonstrates a logical sequence of instructional and assessment activities.

		Identifies elements of professional lesson plans including specific references to approved content standards and a logical sequence of instructional and assessment activities.

		



		14. Provides the relevance of instructional objectives/activities and how the content transfers to other subject areas, including real-world applications 



		Consistently provides the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications as evidenced by students expressing connections across content areas and life experiences.

		Consistently provides the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications.

		Demonstrates the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications

		Identifies the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications.

		



		InTASC 8 Instructional Strategies: The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.  



		15. Integrates a variety of

questioning techniques to

involves all students, to

maximize student

interest, and to assess the

need to adjust or

personalize instruction 



		Consistently integrates a variety of questioning techniques to involve all students as evidenced by students’ engagement, interest and their ability to respond.

		Consistently integrates a variety of questioning techniques to involve all students, to maximize student interest, and to assess the need to adjust instruction.

		Demonstrates the ability to use a variety of questioning techniques to involve all students, to maximize student interest and to assess the need to adjust instruction. 

		Identifies how a variety of questioning techniques can be used to involve all students, to maximize student interest, and to assess the need to adjust instruction. 

		



		16. Uses whole class and

small group activities

that engage students in

learning 

		Consistently uses whole class and small group activities to engage all students in learning as evidenced by all students participating in class activities, group roles and productive interactions.





		Consistently uses whole class and small group activities that engage all students in learning.

		Demonstrates the ability to conduct whole class and small group activities that engage all students in learning.

		Identifies whole class and small group activities that engage students in learning.

		



		Domain 4: Professional Responsibility 



		InTASC 9 Professional Learning and Ethical Practice: The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner



		17. Responds appropriately to supervision and accepts responsibility for actions 



		Seeks feedback from the principal, select colleagues, and students to improve practice as evidenced by their active participation in feedback processes.



		Consistently demonstrates professional behaviors, invites feedback and accepts responsibility for actions.

		Demonstrates professional behaviors and accepts feedback and responsibility for actions.

		Identifies professional expectations and practices professional behaviors.

		



		18. Establishes goals for professional growth and participates in activities to develop relevant professional knowledge and skill sets  



		Establishes goals for professional growth as expected of teachers and participates in activities to develop relevant professional knowledge and skill sets as evidence by students’ functionality, interest, enjoyment and/ or success in the class.



		Establishes goals for professional growth as expected of teachers and participates in activities to develop relevant professional knowledge and skill sets.



		Establishes goals for professional growth as expected of teachers. 

		Identifies professional growth opportunities expected of teachers.

		



		19. Follows ethical and legal practices of a professional educator 



		Consistently follows ethical and legal practices as evidence by students’ perceptions of teacher fairness, confidentiality and professionalism.



		Consistently follows ethical and legal practices of a professional educator.



		Demonstrates ethical and legal practices of a professional educator. 

		Identifies ethical and legal practices of a professional educator and follows these practices. 

		



		20. Maintains organized, accurate, current, confidential and secure educational records 



		Consistently maintains organized accurate, current, confidential, and secure educational records as evidenced by students’ and parents’ access to reliable information regarding progress through protocols protecting privacy.

		Consistently maintains organized, accurate, current, confidential and secure educational records.



		Participates in collecting and/ or maintaining organized, accurate, current, confidential and secure educational records.

		Identifies effective and confidential practices for collecting and maintaining organized, accurate, current and secure education records.

		



		InTASC 10 Leadership and Collaboration: The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, and other school professionals, and community members to ensure learner growth, and advance the profession.  



		21. Performs professional

and instructional

responsibilities

appropriate to the level

of professional practice 

		Performs all professional and instructional responsibilities and collaborates as a member of the department and school’s professional learning community. 

		Shares all professional and instructional responsibilities with the mentor teacher based on the student teaching handbook and the co-teaching strategies.

		Demonstrates participate with the mentor in classroom and instructional responsibilities based on the appropriate co-teaching strategies.

		Observes and assists the mentor in the classroom based on the first two co-teaching strategies.

		



		22. Communicates clearly,

grammatically, timely,

and professionally with

all stakeholders



		Consistently communicates clearly, grammatically, timely, and professionally as evidenced by stakeholders’ ability and empowerment to respond and become engages, as appropriate. 



		Consistently communicates clearly, grammatically, timely, and professionally with all stakeholders.

		Demonstrates the ability to communicate clearly, grammatically, timely, and professionally with appropriate stakeholders.

		Identifies ways to communicate clearly, grammatically, timely, and professionally with appropriate stakeholders.

		



		11.  Use of Technology 



		23. Uses resources, including digital technologies as appropriate that facilitate mastery of the academic content and engage the student in the learning process. 

		Candidate consistently and appropriately uses available technology to facilitate mastery of the academic content and engage students in the learning process.  



In settings where technology is not readily available, candidate is aware of technology options and considers ways to incorporate those options if available.



		Candidate appropriately uses available technology engage students in the learning process.  



In settings where technology is not readily available, candidate is aware of technology options and considers ways to incorporate those options if available.

		Candidate uses technology as available.  Candidate is aware there are other technology options but does not consider implementation.  

		Candidate does not use any technology that was available or uses technology that distracts from student learning.

		



		24. Uses technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching and learning.  

		Consistently uses technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching as evidenced by candidates using data to make improvements 

		Consistently uses technology in ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching and learning 

		Demonstrated the use of technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve student teaching and learning 

		Identifies ethical use of technology to collect, manage and analyze student performance data in order to improve teaching and learning.  

		







*** Professionalism, professional appearance/dress, attendance etc. are assessed on the Professional Dispositions rubric.











For the Midterm Evaluation only:

1. What areas of improvement do you have for the candidate based on his or her performance? 







2. What recommendations do you have for the candidate to improve in these areas of concern? 









For the Midterm and Final Evaluation:

1. What specific strengths did the candidate demonstrate?







Additional Comments: 







University Supervisors: Please list the dates Student Teacher Observations occurred. 









Please type your name and date to indicate you participated in the triad meeting.

University Supervisor ____________________________

Host Teacher ___________________________________

Candidate _____________________________________
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Professional Dispositions Rubric

		Professional Deportment: The Educator as a Person

		



		

		Exceeds Expectations

(4 Points)

		Meets Expectations 

(3 Points)

		Developing

(2 Points)

		Does not Meet Expectations

(1 Point)

		Not Observed 



		Professional Appearance 

		

		Dress and appearance follows established classroom expectations/school policy/teacher handbooks

		

		Dress and appearance does not follow established classroom expectations/school policy/teacher handbooks

		



		Attendance & Punctuality 

		

		Consistently attends class/school and is on time. Notifies others in advance or arranges to meet following a missed class. Will have valid reason for absence.

		

		Exhibits a pattern of tardiness or absence. Fails to contact others to make arrangements for missed work.

		



		Professional 

Behavior

		Follows school rules and policies and encourages others to respect them. Shows exemplary patterns of behavior as role model to others.

		Follows school rules and policies consistently. Understands the purpose of regulations and respects their intent.

		Aware of school rules and policies. Usually follows them without being reminded by others. Accepts reminders for breaches and does not attempt to circumvent them

		Ignores school rules and policies or restrictions. Wants exceptions to be made for him/her, or tries to get around established rules.

		



		Courtesy, Respect, & Demeanor 

		A leader in modeling courtesy and respect for others and positively encourages the free expression of ideas of colleagues.

		In expressed thoughts and actions, demonstrates courtesy and respect for all persons and does not impede the free expression of ideas of colleagues.

		In expressed thoughts and actions, demonstrates basic courtesy and respect for those around him or her.

		In expressed thoughts and actions, demonstrates a lack of courtesy or respect for all persons and/or impedes the free expression of ideas of colleagues.



		



		[bookmark: _GoBack]Commitment & Perseverance

		Consistently demonstrates interest during class or class events. 







		Demonstrates interest during each class or class event. 

		Usually demonstrates interest during class or class events. 

		Does not demonstrate interest during class or class events. 

		



		Preparedness

		Consistently demonstrates readiness to engage in assignments without instructor prompts and encourages others. Prepared in class with materials and equipment.

Occasionally provides materials for others.

		Demonstrates readiness to engage in assignments without prompt by the instructor. Prepared in class with materials and equipment.

		Demonstrates readiness to engage in assignments with instructor prompt. Is prepared with materials and equipment.

		Rarely demonstrates preparation for class. Engagement in class is limited to personal experiences.

		



		Educational Philosophy: The Educator as a Mediator of Learning 

		



		Reflective Practitioner 

		Creates opportunities for others to share reflections so that all can benefit from others’ experiences.

		Participates in reflection and encourages others to do the same relevant to self-improvement.

		Often participates in thoughtful reflection relevant to self-improvement.

		Does not participate in thoughtful reflection relevant to self-improvement.

		



		Collegiality/ Collaboration

		Develops opportunities to collaborate with teachers and other professionals in the building to improve practice. He or she offers positive suggestions and uses advice from other professionals.



Actively participates and has a leadership role in professional organizations, school committees, community events, and/or extracurricular activities.

		Seeks out opportunities to collaborate with teachers and other professionals in the building to improve practice. He or she takes/uses advice from other professionals to improve practice.



Participates in professional organizations, school committees, community events, and/or extracurricular activities.

		Is open to suggestions from other individuals and team members within the school but does not seek out collaborative relationships.



Belongs to but does not actively participate in professional organizations, school committees, community events, and/or extracurricular activities.

		Does not seek out nor establish relationships with other individuals or team members within the school.



Does not belong to or participate in any professional organizations, school committees, community events, and/or extracurricular activities.

		



		Learner Focused 

		Consistently implements and communicates modifications in teaching and management grounded in student performance data and helps others understand the process.

		Implements and communicates modifications in teaching or management which are grounded in concern for student success and reflective of evaluation of student performance data.

		Implements and communicates modifications in teaching and management which are grounded in concern for student success.

		Implements and communicates modifications in teaching and management which are grounded in concern for student success.

		



		Commitment to Ethical Practice: The Educator as a Member of Community 

		



		Integrity 

		Communicates expectations to students and parents and other stakeholders that represent accurate measurable learning targets and other expectations. Models ethical standards and appropriately represents school and community in all external environments or events.

		Communicates expectations to students and parents and other stakeholders that represent accurate measurable learning targets and other expectations. Models ethical standards of behavior for students within the school.

		Communicates expectations to students and parents and other stakeholders. Models ethical standards of behavior for students within the school.

		Rarely communicates expectations to students and parents. Some information may be incomplete or inaccurate. Does not consistently model ethical standards of behavior for students within the school.

		



		Empathetic/ Responsive 

		Develops appropriate relationships with students and peers grounded in trust and empathy. They demonstrate and communicate both knowledge of student backgrounds, as well as a concern for their educational success. Shares important information with appropriate school personnel with follow up.

		Develops appropriate relationships with students and peers. They demonstrate knowledge of student backgrounds, as well as a concern for their educational success. Shares critical information about students with appropriate school personnel

		Develops appropriate relationships with most students and peers. Demonstrates knowledge of student backgrounds, as well as a concern for their success. Share some information with appropriate school personnel.

		Does not develop appropriate relationships with students or peers. Their knowledge of student backgrounds is limited and lacks concern for success of students.
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Key Assessment #2 – Teacher Work Sample 



a) Purpose of assessment: The Teacher Work Sample is a culminating assignment comprised of four sections. The four sections of the assignment are described in detail in The Assignment section.  The purpose of the Teacher Work Sample is to demonstrate the candidates’ understanding of the P-12 learner, diversity, and developmental characteristics.  Candidates complete a five-day unit lesson that demonstrates the candidates’ use of research to document and support their instructional decisions based upon educational theory, developmental theory, and researched best practices in education. This assessment also documents candidates’ proficiency in using assessment and data to inform instructional decisions. 



b) Details of assessment administration: This assessment is administered once during the student teaching semester for elementary education candidates in ELED 457 and special education candidates in SPED 457. It is completed by faculty teaching the capstone course. If there are multiple student teaching placements, this assessment is administered during the first placement. 



c) Score/basis for judgement: The assessment is scored on a four-level rubric: Exceeds Expectations (4), Meets Expectations (3), Developing (2), and Emerging (1). Candidates must score at least at the “Meets Expectations” level for satisfactory progress. 



d) Use in decisions about candidates’ progress: Candidates in Elementary and Special Education submit drafts of their assignment for feedback. Candidates not scored at the “Meets Expectations” level on their drafts are expected to make revisions to their assignment before the unit is implemented. Elementary and Special Education candidates submit a final draft of the assignment near the end of the Student Teaching semester. If a candidate scores below the “Meets Expectations” level for 1-2 criteria, the candidate’s work is evaluated to determine if s/he has demonstrated proficiency in the standard measured by a different criterion and/or different assessments (i.e. observations of teaching evaluated by the Final Evaluation of Student Teaching). Candidates who do not score at the Meets Expectations level may repeat Student Teaching.



e) Details of standards alignment: The Teacher Work Sample is aligned to the 10 InTASC Standards. 





































Instructions given to students 

The Teacher Work Sample

Candidates’ work will be scored with the attached 4-level rubric. This assignment will be scored with the rubric and returned to the candidate with feedback. The candidate is expected to use the feedback to edit the document and to make changes to his/her teaching and planning practices. The revised document will be included and submitted as part of the final Teacher Work Sample. Candidates must earn at least a score of level 3: Meets Expectations to be considered successful and “pass” the final Teacher Work Sample. Candidates failing to earn a minimum of level 3 on the final Teacher Work Sample will be expected to repeat student teaching.

Assignment 1

Directions for the Commentary on the School Community

Overview: This assignment is the introduction to the unit plan in which the candidate describes the community, school, and classroom. The candidate documents that s/he understands the learners and learning by describing how s/he considers the students’ background experiences in planning and implementing lessons. The candidate further describes developmental characteristics, diversities, and learning needs of students in the classroom and how s/he plans to align lessons to meet learners’ needs.

· This section should be 2-3 pages, single-spaced, and in a 12 point font. 

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Understanding Learners

· Describe the characteristics of the community in which the school is located. This could include the size of the population, the types of housing in the area, the economic conditions of the community, the employment opportunities and types of jobs in the community, etc. Cite the resources used to document this information.

· Describe the characteristics of the school. This could include the size of the school, the student/teacher ratio, the socioeconomic condition of the students (free/reduced lunch numbers) in the school, academic standing of the school, ISTEP scores, rankings/ratings the school has received, etc. Cite the resources used to document this information.

· Describe the characteristics of the classroom. This could include the size of the class, the composition of the class, the achievement/developmental levels of students in the class, cultures represented in the class, language(s) spoken by students in the class, interests of the students, learning styles of the students, gifted behaviors exhibited by students, special needs or IEPs of students, etc. Cite the resources used to document this information (student work samples, student interest inventories, etc.)

· Describe how the characteristics of the community, school, and classroom were considered in planning and designing the unit. 

· Describe how the unit specifically planned and promoted positive relationships with families, school colleagues, and agencies in the larger community. Specifically articulate strategies used to be inclusive 

of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse. Describe how this will have a positive impact on the growth and well-being of the students.

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Student Characteristics

· Describes at least 3 specific characteristics of students in the class and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

· Describe how the use of the learning theories or research is expected to impact students’ development.

The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

Adaptations for Diversity

· Describe specific diversities present within the classroom (acknowledge diversities including, but not limited to, skin color, exceptionalities, culture, socio-economic background, and family composition).

· Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning

· Describe the impact these adaptations have on the learners.



The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment. 

Communication

· Describes 2 commonly used nonverbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools used to engage students in active inquiry, to engage students in collaborations with peers, and to build positive social interactions throughout the classroom.

The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms. 

Appreciations for Diversity

· Describes 2 strategies which provide students with opportunities to connect the content of the unit to understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to connect content in the unit to building an  appreciation for perspectives of others

· Describes impact of strategies on learners.







Assignment 2

Directions for the Commentary on a Series of Five Lesson Plans

Overview: Write a brief summary about the important concept(s) that your class will learn during the featured five-day unit. Explain how you considered your student’s prior knowledge and used your knowledge of learning theories to plan your lessons to meet your students’ needs.

· This section should be 2 pages, single-spaced, and in a 12 point font. 

The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings.

Instructional Planning

· Describes how plans will specifically prompt students to connect curricular goals to their background and prior knowledge.

· Describes how plans will specifically prompt students to consider the value of the skills/lessons and how the skills can be used in the community (in life) outside of the school



The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

Critical Thinking

· Describes scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 3 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content



The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners. 

Supplementary Resources

· [bookmark: _GoBack]Cite 2 informational resources (print and electronic) beyond the classroom used to benefit students in this unit.



· Analyzes how the learning materials selected met the specific needs of diverse learners: including remedial learning needs, advanced learning needs, and the learning needs of special populations



The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

Interdisciplinary Themes

· Explains how lesson concepts will be extended to 3 content areas



Assignment 3

Overview: Design 5 lessons to actively engage students in learning. Be sure objectives are aligned with standards and that procedures are specifically designed to meet the stated educational objective of each lesson. Design an assessment plan to help you make good educational decisions to positively impact student learning. Your plan must include a pretest and post test that measures EACH daily objective AND formative daily assessments. Plan daily formative assessments to use in making educational decisions which promote student learning. At least one formative assessment tool must be a rubric. Be sure your assessment plan is aligned with the learning goals and daily educational objectives. Implement your assessment plan with your daily analysis. Analyze the results of the daily formative assessments and use the analysis to make educational decisions for the next day’s lesson.

· This section does not have a page limit for the lesson plans. The analysis attached to each lesson plan is limited to two pages per lesson, single-spaced, and in a 12 point font. 

Directions for the Lesson Plans, Assessment Plan, and Analysis of Teaching

The candidate plans instruction based on knowledge of students, learning theory, subject matter, curricular goals, and the community.

Lesson Plans

· Write 5 lesson plans that follow SOLA (Standards, Objectives, Lesson Procedure, and Assessment) lesson plan format to completion. Be sure to include assessment instrument for each day (attach file for teacher-made assessments, scan, reference, and attach image/PDF of assessment from teacher resources). 

· Insure that the Indiana Academic Content Standards are aligned with the stated objectives in each lesson. Insure that the procedures detailed in all 5 lessons actually promote students’ engagement in learning the stated objective(s). Plan assessments for each lesson which measure student’s progress in meeting the stated objective(s).

· Make connections to the 3 other content areas within the lessons. (Make at least one connection to each content area at some point within the 5 day unit. You are not expected to connect to every content area with every lesson.) Describe the connection to other content areas within the appropriate lesson. 

· Document your content area knowledge and professional preparation to teach this unit by researching the content. At some point within the 5 lessons, reference resources used to prepare lessons in addition to the 

text book. You can use your college text book, other books, journals, or web sites to build and document your content area knowledge in preparing to teach the lessons.



All lesson plans include Indiana Academic College and Career Ready standards with standards aligned and evident throughout objectives and procedures.

College and Career Ready

· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in all 5 lessons

· Scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) are tagged in each lesson.





The teacher engages in professional learning and contributes to the knowledge and skill of others. 

Use of Research to Build Content Knowledge

· Lesson plans reference at least 3 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies).



Assessment Plan

The candidate demonstrates his/her knowledge of and ability to use assessment strategies to strengthen instruction.

· Prepare and implement a pretest on day one of the unit. The pretest should measure students’ prior knowledge and skills on the content that will be taught during the planned unit. The pretest should include the skills and knowledge that you want the students to have at the end of your instruction. The post test will test the exact same skills and knowledge in order to assess student learning that occurred during your instruction.

· Within the reflection/analysis for Day1, identify specific items within the assessments which assess content standards and objectives for each day. Be sure that everything taught is assessed (i.e. assessment item(s) for each objective) and that you are not assessing anything that is not taught in the lessons (i.e. no items assessed for which you do not have objectives written in the lessons).

· Describe how pre and post assessments will document student growth.

·  At least one assessment tool used in the 5 Day unit must be an original rubric which you have created. Attach the rubric to the appropriate lesson plan. Within the reflection/analysis for that day, describe how the rubric was developed and the learning goals to be assessed.

· Within the lesson plan (in the Assessment Section) note how the plan for formative assessments accurately documents learning and informs educational decisions





The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.



Pre and Post Tests and Daily Formative Assessments

· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

· Describes how data from formative assessments will be used to inform daily educational decisions

· Describes multiple assessment strategies used to document student learning; including at least one of each: performance assessment, selected response assessment, and constructed response



Analysis of Student Learning

The candidate creates instructional opportunities that are adapted to diverse students to strengthen instruction. The candidates demonstrates his/her knowledge of and ability to use assessment strategies to promote continuous intellectual, social, emotional, and physical development of each student.

· Analyze the results of the pretest and use the data analysis to modify lessons planned for Day 2. Describe how Day 2 teaching modifications are based on pre-assessment data. Your pretest may indicate that some or all students need more background information before you can continue with the next planned lesson. Your pretest may indicate that some or all students already have the content knowledge that you had planned to teach in the Day 2 lesson. Decide if you need to modify instruction for all students or for specific students. You may need one modification for all students and yet another modification for specific students. Your data analysis of the pretest should help you make appropriate educational decisions to insure that all students are learning. Describe how you used your pretest data analysis to make modifications to Day 2’s lesson.



· Prepare and implement an assessment for each day of the 5 day unit. Day 1 will include your pretest. Days 2, 3, & 4 will be additional formative assessments based upon the objective for each day. Your analysis of the data from each daily formative assessment will let you know which student(s) are meeting your educational objectives, which student(s) are mastering your educational objectives, and which student(s) are not meeting your educational objectives. Your analysis of each day’s assessment data will allow you to make appropriate educational decisions regarding appropriate enrichment, reteaching, and teaching modifications to meet the needs of all learners in your classroom. Describe the modifications you will make to the next day’s lesson for all learners as a class (i.e. modify the lesson for the entire class) and/or modifications for individual learners (i.e. reteaching for individuals and/or small groups and/or enrichment for individuals and /or small groups). Describe modifications for each subsequent day’s instruction and relate those modifications to your specific data analysis of that day’s assessment tool.



The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

Modifications Based on Daily Analysis of Learner Differences

· Describes how teaching modifications were made based on pre-assessment data

· Describes 4 days of modifications based on formative data

· Modifications are tagged for specific learners for BOTH remedial adjustments and enrichment adjustments



· Modifications are tagged to an analysis of the previous day’s assessment

The candidate is aware of and reflects on his/her practice in light of research on teaching and resources available for professional learning.

· Helping students to become responsible for their own learning is an important part of helping students become life-long learners. Helping students to understand what they know and what they don’t know and helping students to think about their own thinking and learning (metacognition and reflective assessment) is a powerful tool in promoting learning. Plan to communicate with students and their families the student’s success toward attaining the goals and objectives of the lesson. Help students understand their successes and what they need to do to continue to grow in their skills and knowledge. Describe instances and/or procedures for communicating performance to students, families, colleagues and/or community agencies.



The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner development and achievement.

Collaboration With Families, Colleagues, and Community Agencies

· Describe at least 4 instances and/or procedures for communicating performance to students and families.

· Procedures for communicating with families ensure TWO-WAY communication at least TWICE during the unit.

Assignment 4:

Directions for the Reflection on Teaching and Student Learning

Overview: This section is your reflection on your teaching and your students’ learning. In this section, you will document that you are a reflective practitioner by deeply reflecting upon your planning for instructional strategies, your planning for assessment strategies, your use of formative assessment data to make informed instructional decisions/adjustments, your effectiveness/impact on student learning, and how you will use what you have learned about yourself as a teacher and your learners to grow as a “more complete professional” educator.

Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.

Pre and Post Test Analysis

· Submit the Excel Workbook with the pre and post test data accurately entered. This should be emailed to the ELED 457 instructor as an Excel file AND inserted into the Word document as an object for reference as the reader is assessing the reflective paper.

· In the narrative following the pre and post test data, introduce your reflection on your assessment by describing the data you collected, how you evaluated the data, and explain how your evaluation was used to monitor and promote student learning.

· Reflect back upon the daily analysis of learning that you submitted after each lesson plan and discuss specific strengths and weaknesses of the class identified through your daily data analysis. Reflect upon how you used your understanding of students’ strengths and weaknesses to adapt your planning and practice.

· Summarize your reflection on your pre and posttest analysis by honestly evaluating the effectiveness of the assessment plan you used to impact students’ learning. Reference your pre and posttest data in your reflection.



The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.



Data Based Instructional Adjustments

· The next section of the reflection will go into more detail about how you used your assessment plan/ assessment data to make instructional decisions to improve students’ learning. Discuss/identify specific adjustments made to every lesson plan (including adjustments to the first lesson plan) as a result of your data analysis (including an analysis of the pretest results).

· As you are discussing the adjustments made to each lesson, be sure to identify specific adjustments that benefitted the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling (this could be Student A and Student B, specifically; this could also include other learners in the classroom). 

· Refer to the pre and posttest data to document the impact the adjustments had on 2 or more learners. At a minimum, you should reflect upon the impact your use of data and your instructional decisions based upon your data analysis had on Student A and Student B.

· Conclude this section with a reflection on how your teaching strategies and your behavior impacted student success.



The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.

Instructional Strategies, Activities and Assessments

· This section is a reflection about your use of effective strategies. Reflect upon the effectiveness of your planning and implementation of strategies for teaching AND learning (UDL: teacher’s representation AND students’ action/expression) with multiple modalities and how you feel your strategies promoted students’ learning.

· Reflect upon and describe the effectiveness of specific accommodations and differentiations for specific students (at a minimum: Student A and Student B, can also include other students) based upon identified and/or observed exceptional needs (include remedial AND enrichment needs). Reflect upon how you feel your strategies promoted students’ learning.

· Reflect upon and describe the effectiveness of strategies to specifically/strategically be inclusive of learners who are culturally, racially, and/or economically diverse, as well as learners whose families are structurally diverse. Reflect upon how your strategies promoted student learning for your learners who are diverse.



The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.



Future Implications

The best way to address this section is to reflect deeply about your own strengths and weaknesses and how you would like to grow in your own skills. After you have identified something you would like to improve upon (this could be a strength and you wish to build even more or it could be an area of weakness that you would like to build), go find your own professional resources to read, study, and learn. (NOTE: This is your own professional development aligned with your own needs and the needs of your learners.) After you have reflected upon your own needs AND studied some resources, then write this section using what you have learned from your resources.

· Describe 4 or more ideas for redesigning learning objectives, instruction, and assessment. (This could be specific ideas to reconsider the learning progression of your unit or your unit in relation to other units. This could be ideas to modify your instructional strategies or assessment strategies or any combination of these.) 

· Reflect upon and describe at least one way to improve their relationship with families and other professionals in the learning community.

· Reflect upon and describes how you feel your modifications would improve future learning. (Think of this as a rational for your ideas described in the first bullet.)

· Reference at least 2 professional resources in reflection on improving teaching and learning. (These references, ideally, would be made within the context of the narrative. As you are describing your ideas for making changes, include a reference to the source from which you developed your idea for changes.)

















ELED Teacher Work Sample Rubric



		Commentary of the Learning Community



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Understanding Learners

INTASC 2

ACEI 3.2

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



ISTE 5a

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions

· Describes how characteristics of the community, school, and classroom are used in planning lessons

· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions 

· Describes how characteristics of the community, or school, or classroom are used in planning lessons

· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse

		· Describes characteristics of community, school, and classroom

· Documents at least 1 source which support the descriptions

		· Describes characteristics of community, school, and classroom





		Student Characteristics

INTASC 1

ACEI 1

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



ISTE 5a, 6a

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

· Evaluates how the learning theory or research is expected to impact these students

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		Adaptations for Diversity

INTASC 2

ACEI 3.2

The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways. 



ISTE 5a

		· Describes at least 3 diversities within the classroom 

· Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning

· Describes expected impact of adaptations on learners

		· Describes at least 3 diversities within the classroom 

· Describes provisions for teaching AND differentiating for EACH difference 

· Describes expected impact of adaptations on learners 

		· Describes at least 2 diversities within the classroom

· Describes provisions for teaching AND differentiating for EACH difference

		· Describes at least 1 diversity within the classroom

· Describes an adaptation to accommodate the difference



		Communication

INTASC 3(f)

ACEI 3.5

The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment. 



		· Describes 2 commonly used nonverbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools used to engage students in active inquiry, to engage students in collaborations with peers, and to build positive social interactions throughout the classroom.

		· Describes 2 commonly used nonverbal cues to promote positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ collaborations with peers and to promote positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools to engage students in active inquiry .

		· Describes 1 commonly used nonverbal cue to promote positive social interactions throughout the classroom.

· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

· Describes 1 commonly used technology tool to present content to students



		· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

· Describes 1 commonly used technology tool to present content to students



		Building Relationships

INTASC 10

ACEI 5.2

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

		· Identifies at least 2 resources in the community used to support instruction in this unit 

· Describes how the unit promoted positive relationships with families, school colleagues, and agencies in the community

· Analyzes the impact the unit had on building relationships with families, school colleagues, and the community

		· Identifies at least 2 resources in the community used to support instruction in this unit 

· Describes how the unit promoted positive relationships with families, or school colleagues, or agencies in the community

· Analyzes the impact the unit had on building relationships with families, or school colleagues, or the community 

		· Identifies 1 resource in the community used to support instruction in this unit

· Describes how the unit promoted positive relationships with families

		· Describes one idea that could be used to promote positive relationships



		Commentary On A Series Of Five Lesson Plans



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Instructional Planning

INTASC 2(c)

ACEI 3.1

The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings. 



ISTE 6a

		· Describes how plans will specifically prompt students to connect curricular goals to their background and prior knowledge.

· Describes how plans will specifically prompt students to consider the value of the skills/lessons and how the skills can be used in the community (in life) outside of the school

		· Describes how anticipated learning is connected to students’ prior knowledge and how the unit will build upon prior knowledge to reach the curricular goals of the unit

		· Describes how the unit will connect to students’ prior knowledge

		Does not describe how anticipated learning is connected to students’ prior knowledge



		Critical Thinking

INTASC 5

ACEI 3.3

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



ISTE 3a, 3b, 5c, 6d

		· Describes scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 3 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content

		· Describes at least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 2 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content 

		· Describes at least two task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson

·  Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught, at least 2 different ways for students to interact with the content

		· Describes at least one task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson 

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught



		Appreciations for Diversity 

INTASC 2(d)

The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms. 



		· Describes 2 strategies which provide students with opportunities to connect the content of the unit to understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to connect content in the unit to building an  appreciation for perspectives of others

· Describes impact of strategies on learners

		· Describes 2 strategies which provide students with opportunities to develop understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to appreciate perspectives of others

· Describes impact of strategies on learners

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own

· Describes 1 strategy which provides students with the opportunity to appreciate perspectives of others

· 

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own OR to appreciate perspectives of others

· 



		Supplementary Resources

INTASC 4(g)

The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners. 





ISTE 5b

		· Cite 2 informational resources (print and electronic) beyond the classroom used to benefit students in this unit.

· Analyzes how the learning materials selected met the specific needs of diverse learners: including remedial learning needs, advanced learning needs, and the learning needs of special populations

		· Cite 2 informational resources (print and/or electronic) beyond the classroom used to benefit students in this unit.

· Analyzes how student learning materials met the learning needs of either remedial learners, advanced learners, at-risk learners, or English language learners

		· Cite 1 informational resource (print and/or electronic) beyond the classroom used to benefit students in this unit.

· Describes how learning materials were selected

		· Does not cite any informational resources beyond the classroom used to benefit students in this unit.

· Does not describe any considerations of students in selection of materials



		Interdisciplinary Themes

INTASC 5(c)

ACEI 3.1

The teacher understands how to connect concepts and use differing  perspectives to engage learners in critical thinking, creativity, and  collaborative problem solving related to authentic local and global issues.

		· Explains how lesson concepts will be extended to 3 content areas 

		· Explains how lesson concepts can be extended to 2 content areas

		· Explains how lesson concepts can be extended to 1 content area

		· Does not extend the lesson concepts into other content areas



		Lesson Plans



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		

College and Career Ready

All lesson plans include Indiana Academic College and Career Ready standards with standards aligned and evident throughout objectives and procedures.





		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in all 5 lessons

· Scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) are tagged in each lesson.

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in all 5 lessons

· At least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) is tagged for each lesson.

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in 3-4 lessons

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in fewer than 3 lessons



		Applying Content Knowledge

INTASC 5

ACEI 3.1

The teacher understands how to connect concepts and use differing  perspectives to engage learners in critical thinking, creativity, and  collaborative problem solving related to authentic local and global issues.



		· Connections to at least 3 content areas are described and tagged within the lessons 

		· Connections to 2 content areas are described and tagged  in the lesson plans

		· Connections to 1 content areas are described and tagged  in the lesson plans

		· Fewer than 1 content area connections  are described



		Use of Research to Build Content Knowledge

INTASC 10

The teacher engages in professional learning and contributes to the knowledge and skill of others. 





ISTE5c

		· Lesson plans reference at least 3 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies). 

		· Lesson plans reference at least 2 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies).

		· Lesson plans reference at least 1 resource used to prepare lessons in addition to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or journals or web sites for teaching strategies).

		· Lesson plans do not reference any sources outside of text book



		Assessment Plan



		Pre and Post Tests, and Daily Formative Assessments

INTASC 6

ACEI 4

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 



ISTE 7b

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes how data from formative assessments will be used to inform daily educational decisions

· Describes multiple assessment strategies used to document student learning; including at least one of each: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes how data from formative assessments will be used to inform daily educational decisions

· Describes multiple assessment strategies used to document student learning; including at least two of the following strategies: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards

· Describes how data from formative assessments will be used to inform daily educational decisions

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards



		Analysis Of Student Learning



		Modifications Based on Daily Analysis of Learner Differences

INTASC 8

ACEI 4

The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 



ISTE 3a, 7a, 7b



		· Describes how teaching modifications were made based on pre-assessment data

· Describes 4 days of modifications based on formative data

· Modifications are tagged for specific learners for BOTH remedial adjustments and enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment 

		· Describes 4 days of modifications based on formative data 

· Modifications are tagged for specific learners for EITHER remedial adjustments or enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment

		· Describes 2-3 days of modifications based on formative data

		· Describes 1 day of modifications based on formative data



		Collaboration With Families, Colleagues, and Community Agencies

INTASC 10

ACEI 5.2

The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner development and achievement. 





		· Describes at least 4 instances and/or procedures for communicating performance to students and  families

· Procedures for communicating with families ensure TWO-WAY communication at least TWICE during the unit

		· Describes 3 instances and/or procedures for communicating performance to students and  families

· Procedures for communicating with families ensure TWO-WAY communication at least ONCE during the unit

		· Describes 2 instances and/or procedures for communicating performance to students and families

		· Describes 1 instance and/or procedure for communicating performance to students and families



		Reflection on Teaching and Student Learning



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Pre and Post Test Analysis

INTASC 9

Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 



ISTE 1c

		· Pre and post test data submitted electronically

· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis

· Evaluated the effectiveness of the assessment plan

		· Pre and post test data submitted electronically

· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis 

		· Pre and post test data submitted electronically

· Describes how data was evaluated

		· Pre and post test data submitted electronically



		Data Based Instructional Adjustments

INTASC 8

ACEI 5.1

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 



ISTE 3a, 7a, 7b

		· Discusses specific adjustments made to every lesson plan (including adjustments to the first lesson plan) as a result of data analysis (including an analysis of the pretest results).

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 

· Reflects on teaching strategies and behavior in relation to student success

		· Discusses specific adjustments made to 4 lesson plans as a result of data analysis. 

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 

· Reflects on teaching strategies and behavior in relation to student success 

		· Discusses specific adjustments made to 2-3 lesson plans as a result of data analysis.

· Specific adjustments include adjustments to benefit the class as a whole or specific adjustments to benefit specific struggling learners and specific learners who are excelling.

· Documents impact the adjustment had on 1 learner

· Reflects on teaching strategies and behavior in relation to student success

		· Discusses specific adjustments  made to 1 lesson plan as a result of data analysis

· Reflects on teaching strategies and behavior in relation to student success



		Instructional Strategies, Activities and Assessments

INTASC 7

ACEI 3.2

The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

· Describes effectiveness of  strategies to specifically/strategically  be inclusive of learners who are culturally, racially, and/or economically diverse, as well as learners whose families are structurally diverse and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

· Describes effectiveness of strategies to specifically/strategically be inclusive of ONE group of learners and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students who required remediation and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning



		Future Implications

INTASC 9

ACEI 5.1

The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.

		· Describes 4 or more ideas for redesigning learning objectives, instruction, and assessment

· Reflects upon and describes 1 way to improve their relationship with families and other professionals in the learning community.

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning.

		· Describes 3 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning. 

		· Describes 2 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future  learning

· References at least 1 professional resource in reflection on improving teaching and learning.

		· Describes 1 idea for redesigning learning objectives, instruction, and assessment





































Secondary CIMT Teacher Work Sample 



a) Purpose of assessment: The Teacher Work Sample is a culminating assignment comprised of four sections. The four sections of the assignment are described in detail in The Assignment section.  The purpose of the Teacher Work Sample is to demonstrate the candidates’ understanding of the P-12 learner, diversity, and developmental characteristics.  Candidates complete a five-day unit lesson that demonstrates the candidates’ use of research to document and support their instructional decisions based upon educational theory, developmental theory, and researched best practices in education. This assessment also documents candidates’ proficiency in using assessment and data to inform instructional decisions. 



b) Details of assessment administration: This assessment is administered once during the student teaching semester in CIMT 400. It is assessed by faculty teaching the capstone course. If there are multiple student teaching placements, this assessment is administered during the first placement. 



c) Score/basis for judgement: The assessment is scored on a four-level rubric: Exceeds Expectations (4), Meets Expectations (3), Developing (2), and Emerging (1). Candidates must score at least at the “Meets Expectations” level for satisfactory progress. 



d) Use in decisions about candidates’ progress: Candidates submit drafts of their assignment for feedback. Candidates not scored at the “Meets Expectations” level on their drafts are expected to make revisions to their assignment before the unit is implemented. Elementary and Special Education candidates submit a final draft of the assignment near the end of the Student Teaching semester. If a candidate scores below the “Meets Expectations” level for 1-2 criteria, the candidate’s work is evaluated to determine if s/he has demonstrated proficiency in the standard measured by a different criterion and/or different assessments (i.e. observations of teaching evaluated by the Final Evaluation of Student Teaching). Candidates who do not score at the Meets Expectations level may repeat Student Teaching.



e) Details of standards alignment: The Teacher Work Sample is aligned to the 10 InTASC Standards and ISTE standards. 







































Instructions Given to Candidates 



Report on a Student Teaching Unit



A Culminating Assessment Activity for the Senior High-Junior High/

Middle School Education Program and the All-Grade Education Program

of Indiana State University



This activity is based on the core standards for licensing teachers in Indiana and the Standards for Educators of the International Society for Technology in Education (ISTE). Following certain sections of this document—that is, following paragraphs, sentences, and even phrases—are numbers which refer to the Indiana licensing standards elements or ISTE standards addressed in the section. For example, the notation “IN 1” means that the section addresses the first licensing standard. The notation “T2” means the section addresses the second ISTE standard for teachers.

The following guidelines should be considered in identifying the unit upon which the report will be based:

· The teaching segment should be long enough to include both formative and summative assessment of student learning. In most situations, this means the unit should be three to eight days.

· The student teacher should confer with the host teacher about selection of the class and the unit to be taught.

The seven elements on the following pages—both the descriptive component and the analytical component of each element—must be included in the report on the student teaching unit. If the student teacher prepares a comprehensive unit plan or set of individual lesson plans, that document or set of documents can be appended to the report and cited in responding to the instructions related to the report elements. If the student teacher refers to the plan(s) in the main body of the report, care should be taken to ensure that the reader of the report can readily locate the relevant section of the plan(s) and can easily understand how the section responds to the instructions for preparation of the report. Even better, if the student teacher has a comprehensive unit plan or individual lessons plans in a computer document, each relevant section can be copied from the document and pasted electronically in the main body of the report at the point at which its relevance to the report will be most easily understood. If the student teacher maintains a journal or log during student teaching, the entries relevant to the report can be appended to the report and cited in the main body of the report. Again in this situation, the student teacher should make certain that the reader of the report can easily locate the relevant section of the journal or log and understand its relevance to the report. In general, a purpose of this culminating activity is not for the student teacher to develop documents solely for the report but, instead, to include in the report, preferably by electronic insertion, the relevant portions of documents prepared for the student teaching experience itself and then to add specified commentary related to those insertions. Although these instructions emphasize the convenience of electronically pasting existing language into the report, the intent is also not to discourage appending actual lesson plan documents and teacher-constructed instructional materials and assessment instruments. If cited appropriately in the report, such appendices can greatly strengthen it.

Elements of the Report

1. Profile of the Class

Description: Prepare a brief descriptive profile of the class chosen for the report on the student teaching unit. In the profile, include information about the subject, grade level, time of day, class size, class personality, student academic performance, cultural and socioeconomic diversity and language backgrounds of students, disabilities and handicaps of students, and other factors that a teacher should consider in designing and teaching a unit.

Analysis: Explain briefly why you selected this class. Considering the types of factors mentioned above, explain what characteristics of the class as a whole and of individual students were factors that you decided you would need to consider in planning and teaching the unit. Identify the factors to which you refer later in the report. (IN 1)



2. Context of the Unit

Description: Identify the topic of the unit and the length in class sessions. Describe the circumstances outside the unit itself that partially determined the nature of the unit. Was it developed as part of a school-driven or district-driven curriculum guide or curriculum map? Was it specified by the host teacher because of the overall structure of the course? If so, how did the unit fit into that overall structure (IN 3)? Was the unit developed because of specific student needs or interests as identified by you? (IN 1) Or was the nature of the unit determined by a combination of these influences? What other teaching segments preceded the unit that partially influenced the nature of the unit? What other teaching segments followed the unit that partially dictated the nature of the unit?

Analysis: Explain why you thought the unit was, or was not, appropriate at the time it was taught and with the class involved. Be certain to take into consideration any of the issues mentioned in the description section above that were relevant to your situation.



3. Goals of the Unit

Description: State the goals, objectives, or intended outcomes of the unit. What content—concepts, principles, and other information—did you want the students to learn or understand? What skills, abilities, or methods of inquiry did you want them to develop or improve? (IN 2, 3) What attitudes, values, or perspectives did you hope would be reinforced by the unit? (IN 2, 3) Include goals both for the class as a whole and, when appropriate, for individual students or groups of students with special needs. (IN 1)

Analysis: Explain why you thought the goals of the unit were appropriate for the class as a whole and for the individuals in it. Include in your explanation references to identified student needs or interests and, if relevant, to a school-driven or district-driven curriculum. Also, discuss briefly the relationship of the goals to the state’s P-12 standards for the subject being taught.



4. Activities of the Unit

Description: Describe the specific learning activities by which you expected the students to achieve the goals or intended outcomes of the unit. Include descriptions of the materials and educational media to which the students were exposed and the experiences by which they interacted with the materials and media. The materials and media might include short stories, videos, musical scores, electronic presentations, softballs, chemicals, websites—any materials, media, or equipment necessary for or supportive of intended student learning. The learning experiences could include analyzing, viewing, singing, throwing, mixing, conducting internet searches, or listening to and taking notes on a computer-enhanced lecture—any planned activities necessary for or supportive of intended student learning. If you prepared instruction sheets, worksheets, computer slide presentations, or other materials or media for any of the learning activities, append a copy of each material to the report and refer to the appendices in the main body of the report.

Analysis: Explain how you incorporated variety into these learning experiences, materials, media and technology, and why you thought they were appropriate for levels of prior knowledge and the specific learning and literacy-building needs of the class as a whole and for the individuals in it. (IN 1, 2, 3, 7; T 1c, 5a, b, c) Explain your use of assistive and other technologies to meet the learning and special needs of students. (IN 2, 3; T 5a, 7a) Also, explain why you thought each activity was appropriate for leading to the intended outcomes to which it was related. Explain how the activities were designed to draw upon students’ prior knowledge and previous learning and to promote their abilities to problem solve, perform, or think critically. (IN 2; T 5b) How did the activities connect the curriculum with the “real” world and promote global perspectives? How did they help students to transfer knowledge or skills to applications outside of school? (IN 3; T 3a, b, 4c) How were the activities designed to encourage positive social interaction, active engagement in learning, or self-motivation? (IN 2, 3; T 4a, 5c) How were the activities designed to promote information and content-based literacy, and expand students’ skills in speaking, writing, or use of other communicative media? (IN 2, 3, 7; T 5a, c, 6d)



5. Assessment in the Unit

Description: Describe or present the formal and informal assessment procedures and instruments used to determine students’ prior knowledge and whether the students achieved the goals, objectives, or intended outcomes of the unit. Append to the report a copy of each quiz, test, and other assessment instrument you used and refer to the appendices in the main body of the report. Explain when and how each procedure or instrument was used in the unit, including whether it was used for formative or summative assessment. If student products, such as written reports, printed projects, or completed tests, resulted from the assessment, include samples showing your written feedback to the students. Describe how productivity tools such as electronic grade books were used to collect, protect, analyze, or interpret data related to student learning and to report results to students or parents (T 3d).

Analysis: Explain how the assessments were designed to enable you to initially assess accurately and then monitor the learning of the students as individuals and as a group and to make adjustments in implementation of the plans of the unit. (IN 3, 4; T 7b) Explain why you believed each procedure and instrument was appropriate for the students as a group and, where applicable, as individuals. (IN 1, 4; T 7a) Explain how the assessment was designed to provide an accurate representation of the students’ learning, both as individuals and as a group. (IN 4; T 7a) Explain how the procedures, instruments, productivity tools, and your feedback to students were intended to promote self-assessment by them and the setting of personal learning goals. (IN 4; T 6a, 7a)



6. Organization of the Unit

Description: Explain or present the way you sequenced the activities and assessments of the unit and organized the physical space of the classroom or other instructional location to accomplish the goals or intended outcomes. Include the timing of activities and assessments and the approaches and procedures used for managing the interaction and movement of students.



Analysis: Justify your organization of the teaching segment or unit. What principles, frameworks, models, or theories guided your organization of the unit (IN 1, 2, 3, 4, 5, 7; T 5c)? How did you intend for the needs of the students to be addressed by the way you sequenced the content covered and the activities used? (IN 3; T 7a, b) Explain how both group and individual activities were used to accommodate the needs and abilities of students. How did you intend for your management of the learning environment—the instructional space, the time, the interaction of students—to address the academic, social, emotional, or physical needs of the students? (IN 5; T 3a, 7a, b)



7. Evidence of Unit Effectiveness and Proposed Changes in the Unit

Description: Present your evaluation of the effectiveness of the unit for accomplishing the chosen goals or intended outcomes and provide evidence of its effectiveness. Include a statement of your own judgment of the effectiveness of the unit. As evidence supporting your judgment, include summaries of results of assessments of student learning, summaries of student evaluations of the unit, and a brief written evaluation by your supervising teacher of the actual teaching of the unit and its perceived effectiveness with students. The assessment template must be included among the evidential artifacts. The work of three students representative of the class must also be included in the evidential artifacts.

Analysis: Justify your evaluation of the overall effectiveness of the unit by discussing the appropriateness of the unit goals, the learning experiences and materials, the assessment procedures and instruments, and the organization of the activities and the learning environment. For each of these elements of the unit, cite the evidence, such as learning outcomes and student evaluations, which warrants your evaluation of the element. Also for each element, state clearly whether you would make changes if you were to teach the unit again, what those changes would be, and why you would make them. (IN 1, 2, 3, 4, 5, 7; T 1c, 3d, 4c, 5a, 7b). Evidence of the three selected students’ achievement must be considered with those of the class as a whole.



Rating of the Report



The report on the student teaching unit will be rated by a two-person team composed of a faculty member in the student teacher’s major department and a faculty member in the Bayh College of Education. The report will be rated holistically, primarily on the design of the activities and assessment in the unit, on the organization of the unit, and on the student teacher’s presentation of evidence of unit effectiveness and analysis of how the unit should be changed if it were taught again. To rate these final four elements of the report, the reviewers must understand well the profile of the class taught and the context and goals of the unit. Therefore, those first three elements must be prepared carefully according to the instructions above. To rate the student teacher’s analysis of how the unit should be changed, the reviewers must understand the student teacher’s evaluation of the unit, the results of assessments used during the unit, the students’ evaluation of the unit, and the supervising teacher’s evaluation. However, though the reviewers will expect to see this evidence of unit effectiveness, they will not take the positiveness or negativeness of those evaluations into consideration when rating the activities, assessment, organization, and effectiveness components of the report and the report as a whole. In other words, the student teacher should be candid in reporting his or her evaluation of the unit and faithful in summarizing the results of assessments of student learning during the unit and in summarizing student evaluations of the unit. The report will be rated on what the student teacher did in the unit and the explanations of why those things were done, not on how successful the unit was in the eyes of the student teacher, the students, or the supervising teacher. The report rating will also consider changes the student teacher proposes for the unit including the justification for such change.



The activities, assessment, organization, and effectiveness elements of the report will individually be assigned a rating of “Exceeds Expectations,” “Meets Expectations,” “Developing,” or “Does Not Meet Expectations,” as will the report as a whole, report element, embedded in the report as a whole, provides sufficient description and analysis to convey to the reader what was done and why done.it was 

CIMT Teacher Work Sample Rubric – Revised Summer 2019 

Pilot in Fall 2019



		1. Profile of the Class 



		INTASC Standard 

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Understanding Learners

INTASC 2

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

ISTE 5(a)

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions

· Describes how characteristics of the community, school, and classroom are used in planning lessons

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions 

· Describes how characteristics of the community, or school, or classroom are used in planning lessons

		· Describes characteristics of community, school, and classroom;

· Documents at least 1 source which support the descriptions

		· Describes characteristics of community, school, and classroom





		Student Characteristics

INTASC 1

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

ISTE 5(a), 6(a)

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Evaluates how the learning theory or research is expected to impact these students

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		Adaptations for Diversity

INTASC 2

The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

ISTE 5(a)

		· Describes at least 3 diversities within the classroom 



		· Describes at least 3 diversities within the classroom 

 

		· Describes at least 2 diversities within the classroom



		· Describes at least 1 diversity within the classroom





		Supplementary Resources

INTASC 4(g)

The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners. 

ISTE 5(b)

		· Analyzes how the learning materials selected met the specific needs of diverse learners: including remedial learning needs, advanced learning needs, and the learning needs of special populations

		· Analyzes how student learning materials met the learning needs of either remedial learners, advanced learners, at-risk learners, or English language learners









		· Describes how learning materials were selected

		· Does not describe any considerations of students in selection of materials



		2. Context of the Unit



		INTASC Standard

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Instructional Planning

INTASC 2(c)

The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings. 

ISTE 6(a)

		· Describes how plans will specifically prompt students to connect curricular goals to their background and prior knowledge.

· Describes how plans will specifically prompt students to consider the value of the skills/lessons and how the skills can be used in the community (in life) outside of the school

		· Describes how anticipated learning is connected to students’ prior knowledge and how the unit will build upon prior knowledge to reach the curricular goals of the unit

		· Describes how the unit will connect to students’ prior knowledge

		Describes how the unit will connect to students’ prior knowledge



		3. Goals of the Unit 



		INTASC Standard

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Adaptations for Diversity

INTASC 2

The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways. 



		· Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning

· Describes expected impact of adaptations on learners



		· Describes provisions for teaching AND differentiating for EACH difference

· Describes expected impact of adaptations on learners 

		· Describes provisions for teaching AND differentiating for EACH difference

		· Describes an adaptation to accommodate the difference



		Appreciations for Diversity 

INTASC 2(d)

The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms. 



		· Describes 2 strategies which provide students with opportunities to connect the content of the unit to understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to connect content in the unit to building an  appreciation for perspectives of others

· Describes impact of strategies on learners

		· Describes 2 strategies which provide students with opportunities to develop understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to appreciate perspectives of others

Describes impact of strategies on learners

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own

· Describes 1 strategy which provides students with the opportunity to appreciate perspectives of others



		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own OR to appreciate perspectives of others





		4. Activities of the Unit 



		INTASC Standard

		Exceeds

4

		Meets

3

		Developing

2

		Emerging

1



		Understanding Learners

INTASC 2

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

ISTE 5a

		· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse

		· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse



		· Plans vague strategies to be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse

		· Plans limited strategies to be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse



		Student Characteristics

INTASC 1

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

ISTE 1c, 5a, 6c,d

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

Evaluates how the learning theory or research is expected to impact these students

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

		· Describes vague strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice



		Communication

INTASC 3(f)

The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment. 

ISTE 4a,c



		· Describes 2 commonly used nonverbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools used to engage students in active inquiry, to engage students in collaborations with peers, and to build positive social interactions throughout the classroom.

		· Describes 2 commonly used nonverbal cues to promote positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ collaborations with peers and to promote positive social interactions throughout the classroom.

Describes 2 commonly used technology tools to engage students in active inquiry.

		· Describes 1 commonly used nonverbal cue to promote positive social interactions throughout the classroom.

· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

· Describes 1 commonly used technology tool to present content to students



		· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

Describes 1 commonly used technology tool to present content to students



		Critical Thinking

INTASC 5

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

ISTE 3a,b, 5c, 6d

		· Describes scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Bloom’s cognitive domain for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 3 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content

		· Describes at least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 2 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content 

		· Describes at least two task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson

·  Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught, at least 2 different ways for students to interact with the content

		· Describes at least one task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught



		Supplementary Resources

INTASC 4(g)

The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.

ISTE 5b

		· Cite 2 informational resources (print and electronic) beyond the classroom used to benefit students in this unit.

		· Cite 2 informational resources (print and/or electronic) beyond the classroom used to benefit students in this unit.

		· Cite 1 informational resource (print and/or electronic) beyond the classroom used to benefit students in this unit.

		· Does not cite any informational resources beyond the classroom used to benefit students in this unit.





		Instructional Strategies, Activities and Assessments

INTASC 7

The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning



		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students who required remediation and how strategies promoted student learning

		Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning



		5. Assessment in the Unit 



		INTASC Standard

		Exceeds

4

		Meets

3

		Developing

2

		Emerging

1



		Pre and Post Tests, and Daily Formative Assessments

INTASC 6

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 7b,c

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes multiple assessment strategies used to document student learning; including at least one of each: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes multiple assessment strategies used to document student learning; including at least two of the following strategies: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards



		Describes how pre and post test assessments are aligned with unit objectives and state content standards



		Modifications Based on Daily Analysis of Learner Differences

INTASC 8

The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

ISTE 6a, 7a

		· Describes thoroughly and specifically how teaching modifications were made based on pre-assessment data



		· Describes how teaching modifications were made based on pre-assessment data



		· Describes vague teaching modifications were made based on pre-assessment data



		· Describes limited teaching modifications were made based on pre-assessment data





		Data Based Instructional Adjustments

INTASC 8

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.

ISTE 3d, 7a,b

		· Discusses specific adjustments made to every lesson plan (including adjustments to the first lesson plan) as a result of data analysis (including an analysis of the pretest results).

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 











		· Discusses specific adjustments made to 4 lesson plans as a result of data analysis. 

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 

		· Discusses specific adjustments made to 2-3 lesson plans as a result of data analysis.

· Specific adjustments include adjustments to benefit the class as a whole or specific adjustments to benefit specific struggling learners and specific learners who are excelling.

· Documents impact the adjustment had on 1 learner













		· Discusses specific adjustments  made to 1 lesson plan as a result of data analysis





		6. Organization of the Unit 



		INTASC Standard

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Use of Research to Build Content Knowledge

INTASC 10

The teacher engages in professional learning and contributes to the knowledge and skill of others. 

ISTE 5c



		Lesson plans reference at least 3 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies). 

		· Lesson plans reference at least 2 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies).



		Lesson plans reference at least 1 resource used to prepare lessons in addition to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or journals or web sites for teaching strategies).

		Lesson plans do not reference any sources outside of text book



		Modifications Based on Daily Analysis of Learner Differences

INTASC 8

ACEI 4

The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

ISTE 3a, 7a,b

		· Modifications are tagged for specific learners for BOTH remedial adjustments and enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment 



		· Modifications are tagged for specific learners for EITHER remedial adjustments or enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment

		· Modifications are mentioned for specific learners for EITHER remedial adjustments or enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment

		· Modifications are briefly mentioned





		Pre and Post Test Analysis

INTASC 9

Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 

		· Pre and post test data submitted electronically



		· Pre and post test data submitted electronically

 

		· Pre and post test data submitted electronically



		Pre and post test data submitted electronically



		7. Evidence of Unit Effectiveness and Proposed Changes in the Unit 



		INTASC Standard

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Pre and Post Tests, and Daily Formative Assessments

INTASC 6

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 7b

		· Describes specifically how data from formative assessments will be used to inform daily educational decisions



		· Describes how data from formative assessments will be used to inform daily educational decisions



		· Describes vaguely how data from formative assessments will be used to inform daily educational decisions

		Limited description of how data from formative assessments will be used to inform daily educational decisions



		Modifications Based on Daily Analysis of Learner Differences

INTASC 8

The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

		· Describes modifications based on formative data



		· Describes 4 days of modifications based on formative data 



		Describes 2-3 days of modifications based on formative data

		Describes 1 day of modifications based on formative data



		Pre and Post Test Analysis

INTASC 9

Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 

ISTE 1c

		· Specifically describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis

· Evaluated the effectiveness of the assessment plan

		· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis 

		Describes how data was evaluated

		Description of data evaluation was limited or nonexistent



		Data Based Instructional Adjustments

INTASC 8

ACEI 5.1

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 3d, 7a, 7b

		· Reflects on specific  teaching strategies and behavior in relation to student success

		· Reflects on teaching strategies and behavior in relation to student success 

		· Vaguely reflects on teaching strategies and behavior in relation to student success

		· Reflects limited teaching strategies and behavior in relation to student success



		Instructional Strategies, Activities and Assessments

INTASC 7

ACEI 3.2

The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

ISTE 5a

		· Describes effectiveness of  strategies to specifically/strategically  be inclusive of learners who are culturally, racially, and/or economically diverse, as well as learners whose families are structurally diverse and how strategies promoted student learning

		· Describes effectiveness of strategies to specifically/strategically be inclusive of some group of learners and how strategies promoted student learning

		Describes effectiveness of strategies to specifically/strategically be inclusive of one group of learners and how strategies promoted student learning

		Describes limited effectiveness of strategies to specifically/strategically be inclusive of one group of learners and how strategies promoted student learning



		Future Implications

INTASC 9

ACEI 5.1

The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.

		· Describes 4 or more ideas for redesigning learning objectives, instruction, and assessment

· Reflects upon and describes 1 way to improve their relationship with families and other professionals in the learning community.

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning.

		· Describes 3 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning. 

		· Describes 2 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future  learning

· References at least 1 professional resource in reflection on improving teaching and learning.

		Describes 1 idea for redesigning learning objectives, instruction, and assessment
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Department of Teaching and Learning

Indiana State University

Special Education Law and Procedures

Fall 2019



Instructor:  Robin Burden

E-mail:  Robin.Burden@indstate.edu 

Office:	 UH 328A

Office Hours:  Monday 8:30-11:50; Tuesday 1:00-2:10; All other days by Appointment Only.               

(I sometimes have meetings and off campus responsibilities during office hours, so appointments are appreciated)



***If Vigo County declares a 2-hour delay, my morning office hours will be delayed***





Course Title and Number:  Special Education Law and Procedures, SPED 321



Catalog Course Description:



This course describes the procedural requirements mandated by current legislation for determining a child’s eligibility for special education and the development of an individual education program for a qualifying child. The legal foundations of special education are addressed as background for current legal requirements.  Pre-requisite:  Admission to BCP1



Course Intent:



This course is intended to familiarize the learner with evolution of special education from its beginnings to the current day.  In addition to learning about special education laws, court cases, and advocacy, Teacher Candidates will learn how to develop an Individual Education Program (IEP) for children served by special education.



Clinical, Field, or Lab Experiences: 



None



Assigned Textbooks:



Hulett, K. E.  (2009). Legal Aspects of Special Education. Upper Saddle River, NJ: 

	Merrill.

Shapiro, J. P. (1993).  No Pity.  New York, Broadway Books. ISBN-13: 978-0812924121 

ISBN-10: 0812924126

Weishaar, M., K. (2007).  Case Studies In Special Education Law. Upper Saddle River, 

	NJ: Merrill.

Article 7 (Indiana’s Special Education Rules):  PDF is located on Bb 





Important Dates



		Term Dates

		Fall



		Last Day to Add

		August 26



		Last Day for 100% Refund

		August 26



		Last Day for 75% Refund

		September 2



		Last Day for 50% Refund

		September 9



		Last Day for 25% Refund

		September 16



		Last Day to Drop or Withdraw

		November 4








Student Learning Outcomes



Candidate will identify historical and current legal, regulatory, and ethical issues in special education.  Assessed via the Special Education Comprehensive Examination



Candidate will identify the disabilities covered in IDEA, the characteristics of those disabilities and the characteristics of learners having those disabilities.  Assessed via the IEP Simulation



Candidate will develop an inclusive program for a student with exceptional learning needs.  Assessed via the IEP Simulation



Candidate will collaborate with all stakeholders to provide a positive learning environment for students with exceptional learning needs.  Assessed via the IEP Simulation





Standards—Council for Exceptional Children



Initial Preparation Standard 1:  Learner Development and Individual Learning Differences 

	1.0:  Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities.



	1.1:  Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities.



	1.2:  Beginning special educational professionals use understanding of development and individual differences to respond to the needs of individuals with exceptionalities.



Initial Preparation Standard 3:  Curricular Content Knowledge

	 3.0:  Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities.

	

	3.3:  Beginning special education professionals modify general and specialized curricula to make them accessible to individuals with exceptionalities.                                     



Initial Preparation Standard 4: Assessment

	4.0:  Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions.



	4.2:  Beginning special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with exceptionalities.



	4.3:  Beginning special education professionals, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with exceptionalities.



Initial Preparation Standard 6:  Professional Learning and Ethical Practice

	6.0:  Beginning special education professionals use foundational knowledge of the field and their professional ethical principles and practice standards to inform special education practice, to engage in lifelong learning, and to advance the profession.



	6.1:  Beginning special education professionals use professional and ethical principles and professional practice standards to guide their practice.



	6.3:  Beginning special education professionals understand that diversity is a part of families, cultures, and school, and that complex human issues can interact with the delivery of special education services.



	6.5:  Beginning special education professionals advance the profession by engaging in activities such as advocacy and mentoring.



Individual Preparation Standard 7:  Collaboration

	7.0:  Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning activities.



 	7.1:  Beginning special education professionals use the theory and elements of effective collaboration.



	7.3:  Beginning special education professionals use collaboration to promote the well-being of individuals with exceptionalities across a wide range of settings and collaborators



INTASC Standards

	Standard #1:  Learner Development



	Standard #2:  Learning Differences



	Standard #4:  Content Knowledge



	Standard #6:  Assessment



	Standard #9:  Professional Learning and Ethical Practice



	Standard #10:  Leadership and Collaboration



Exceptional Needs Content Standards (Indiana)

Standard #1:  The educator of students with exceptional needs is well versed in the history, philosophy, and foundations of special education as well as the application of current laws and contemporary issues in the field and uses this knowledge to enhance educational opportunities for all students.



Standard #3:  The educator of students with exceptional needs is competent in selecting, administering, and interpreting a variety of formal and informal assessment strategies and utilizes this information to design, implement, and evaluate instruction and to guide students in self –assessment.



Standard #9:  The educator or students with exceptional needs is aware of the need to collaborate with families, school colleagues, and the larger community to support students’ learning and well-being and actively cultivates these partnerships.



ISTE Standards for Educators

Standard 7:  Analyst—Educators understand and use data to drive their instruction an support students in achieving their learning goals.  Educators:

a.  Provide alternative ways for students to demonstrate competency and reflect on their learning using technology

b. Use technology to design and implement a variety of formative and summative assessments that accommodate learner needs, provide timely feedback to students and inform instruction.

c. Use assessment data to guide progress and communicate to the students, parents and education stakeholders to guild student self-esteem.



REPA 3 Standards



Standard 1:  Foundations of Special Education—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the historical, philosophical, ethical, and legal foundations of the field of special and demonstration the ability to apply this knowledge to effectively meet the needs of students with mild exceptional needs.



Standard 2:  Development an Characteristics of Students with Mild Exceptional Needs—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the characteristics and needs of students with disabilities as well as factors affecting the learning and development of students with exceptional needs and demonstration the ability to apply this knowledge to effectively meet the needs of students with mild exceptional needs



Standard 3:  Assessment—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of  various types of formal and informal assessments and assessment procedures used in the field of special education and  demonstrate the ability to select, adapt, modify, administer, and interpret the results of assessments used with students with mild exceptional needs.



Standard 4:  Individualized Program Planning and Implementation—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of procedures for developing, implementing, monitoring, and amending individualized programs and demonstrate the ability to follow these procedures in planning and implementing individualized programs for students with mild exceptional needs.  



Standard 8:  Positive Behavioral Interventions and Supports--Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the principles of positive behavioral interventions and supports and demonstrate the ability to apply these principles by providing effective positive behavioral interventions and supports for students with mild exceptional needs.



Standard 10:  Professional Roles and Responsibilities—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the professional roles and responsibilities of the special education teacher and demonstrate the ability to apply this knowledge by acting professionally and responsibly with regard to the education of students with mild exceptional needs.



CAEP Standards



Standard 1:  Content and Pedagogical Knowledge

The provider ensures that candidates develop a deep understanding of the critical conceptions and principles of their discipline and, by completion, are able to use discipline-specific practices flexibly to advance the learning of all students toward attainment of college-and career-readiness standards.  



1.1 Candidates demonstrate an understanding of the 10 InTASC standards at the appropriate progression level(s) in the following categories: the learner and learning; content; instructional practice; and professional responsibility.    

1.2 Providers ensure that candidates use research and evidence to develop an understanding of the teaching profession and use both to measure their P-12 students’ progress and their own professional practice.

1.3 Providers ensure that candidates apply content and pedagogical knowledge as reflected in outcome assessments in response to standards of Specialized Professional Associations (SPA), the National Board for Professional Teaching Standards (NBPTS), states, or other accrediting bodies (e.g., National Association of Schools of Music –NASM).  

1.5 Providers ensure that candidates model and apply technology standards as they design, implement and assess learning experiences to engage students and improve learning; and enrich professional practice.



Standard 3. Candidate Quality, Recruitment, and Selectivity

The provider demonstrates that the quality of candidates is a continuing and purposeful part of its responsibility from recruitment, at admission, through the progression of courses and clinical experiences, and to decisions that completers are prepared to teach 

effectively and are recommended for certification.  The provider demonstrates that development of candidate quality is the goal of educator preparation in all phases of the program.  This process is ultimately determined by a program’s meeting of 

Standard 4. 





GENERAL COURSE REQUIREMENTS:



Students will be held to the same standards of professionalism that will be expected of you as a teacher.  Completion of all assignments on the date/time specified will be expected.  Failure to display these characteristics will result in a failing grade.  In addition, students are expected to abide by the Indiana State University’s Code of Student Conduct found in the Student Handbook.  Plagiarism, cheating, or fraud will not be tolerated.  Any instance of any of these most serious infractions will be dealt with according to established university guidelines.  All references must be cited in papers and assignments.  It is the university’s basic academic guideline that students are expected to budget a minimum of two clock hours for out-of-class study for each hour spent in class.  Thus, for this three semester hour course, students should budget six hours per week for out-of-class study (9 hours per week total) if they expect to be successful in the course by earning a grade of C or better.










Sycamore Standard:  Students at Indiana State University are expected to accept certain personal responsibilities that constitute the “standard” for behavior in a community of scholars.



As a student at Indiana State University:

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.



Course Laptop Policy:

As this is an online course, the laptop policy for classes/classrooms does not apply, however students must have regular access to a laptop or desktop computer in order to participate in the class.



Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm



Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.



TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



BCOE Conceptual Framework

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.







STUDENT EXPECTATIONS:



· Written work must be typed using a 12 point font, 1” margins, and double-spaced and attached in a word-processing document

· Grammar and spelling will be checked on written work

· Papers with numerous grammatical or spelling errors will be returned for correction

· All assignments MUST be submitted via Blackboard

· TK20 assignments must be submitted both on TK20 and Blackboard.  

· Assignments must be submitted on or before the due date and time.  Assignments submitted after the due date will have the grade lowered by 20% for each day that they are late.  No credit will be given after 5 days.

· No credit will be given for assignments not submitted properly.

· Emails to the instructor must be professional in nature.   Those that are not will be returned to the student with the message “Resubmit in a professional manner.”






Assignments and Values:

		Assignments

		Points 

		Due Date

		Submitted 

		 Points Received



		

		

		

		

		



		Philosophy of Teaching

		5

		Week 1

		

		



		

		

		

		

		



		Midterm Exam

		50

		Week 8

		

		



		Content Area Exam (for Accreditation)



Signed Code of Student Conduct 

		5



5

		TBD



TBD

		  

		



		

		

		

		

		



		Weekly Assignments

		75

		Various

		

		



		      15 Weeks’ worth of 

      assignments totaling 5 

      points each—See weekly 

      folders on Bb for details

		

		

		

		



		

		

		

		

		



		Study Guides

		

		

		

		



		     504 

		5

		Week 3

		

		



		     ADA 

		5

		Week 3

		

		



		    ESSA (ESEA) 

		5

		Week 4

		

		



		     FAPE 

		5

		Week 5

		

		



		     LRE 

		5

		Week 6

		

		



		     IDEIA 

		5

		Week 7

		

		



		     Procedural Safeguards 

		5

		Week 7

		

		



		

		

		

		

		



		IEPs

		

		

		

		



		Vincent IEP

		20

		Week 11

		

		



		Conference—Aaron’s IEP

		5

		TBD

		

		



		Aaron IEP    (in lieu of a final)

		100

		Week 16

		

		





Grading Scale

300 = A+

288-299.5 = A

276-287.9 = A-

264-275.9 = B+

252-263.9 = B

240-251.9 = B-

228-239.9 = C+

216-227.9 = C

Grades below C are not accepted as passing grades.



Grading:

In accordance with Indiana State University policy, I strive to have all assignment submissions graded within 2 weeks after submission.  In most instance, grades will be posted within 5 days.  The exception will be the Special Education Comprehensive Exam.  The results of this exam do not affect your grade.  Therefore, the statistical analysis required on my part is not completed until after the end of the semester.  However, the points that you do earn by taking the test and by submitting the Signed Code of Student Conduct will be posted within the 2-week period.



The instructor reserves the right to modify the syllabus as necessary during the course of the semester. 


Course Calendar for SPED 321, Fall 2019



		Semester Date

		Topic



		

		



		Week 1

Week of 8/20

		(Recorded Discussion)

Initial Information

TOTAL Applications

Review of Syllabus—Grades—a total of points earned (Not Percentages)

Discussion of Comprehensive Exam

Purpose of Class

Basics of Special Education Law



		Week 2

Week of 8/26

		Hulett, Chapter 1—The Basics of The Law

              Chapter 2—History and Advocacy 

No Pity, p 3-40



		Week 3

Week of 9/2

		Hulett, Chapter 4—Section 504 of the Rehabilitation Act of 1973

             Chapter 5—The Americans with Disabilities Act

No Pity, p 41-58 

               p 64 (bottom of page) -73

Article—John Hockenberry (on Bb)

Comparison of Section 504 and ADA



		Week 4

Week of 9/9

		Hulett, Chapter 6—IDEA 2004 Meets No Child Left Behind

Every Student Succeeds Act

Review for Content Area Exam



		Week 5

Week of 9/16

		Hulett, Chapter 7—Free And Appropriate Public Education

No Pity, p 142—147 (to …Academy Award winners.)

Weishaar, Case 2.1

                   Case 2.2

Review for Content Area Exam



		Week 6

Week of 9/23

		Hulett, Chapter 8—Least Restrictive Environment

Weishaar, Case 8.1



Content Area Exam (We can discuss the date—it can be opened for 3 days anytime from Week 6-Week 10, based on the wishes of the majority of the class.  I should send out an email for votes during Week 4.)



		Week 7

Week of 9/30

		Hulett, Chapter 3—The Individuals with Disabilities Education Act

              Prologue—p xvi-xxx

              Chapter 11—Procedural Safeguards

Journal Article--Debettencourt, L. U. (2002). Understanding the difference 

             between IDEA and section 504, Teaching Exceptional Children 34(3), 16-23. 

No Pity, “Lost Language, Lost Culture” p 86-87

             p 105-141

             p 165-183

Court Case:  Doe v. Withers (on Bb)



		Week 8

Week of 10/7

		Hulett, Chapter 9, Evaluation and Assessment

              Chapter 10, The Individualized Education Program

Weishaar, Case 6.2

No Pity, p-147 (last paragraph)-152 (end of first sentence)



Midterm 



		Week 9

Week of 10/14

		No Pity, p 58-64, 74-99

Weishaar, Case 5.1

Transition Individualized Education Program (TIEP)

Present Levels of Performance

Writing “SMART” Goals



		Week 10

Week of 10/21

		No Pity, p 142-147, 158-165

Weishaar, Case 5.2

Transition Individualized Education Program (TIEP)



		Week 11

Week of 10/28

		No Pity, p 184-236

Weishaar, Case 6.1

Transition Individualized Education Program (TIEP)



		Week 12

Week of 11/4

		No Pity, p 237-288

Weishaar, Case 8.2

Individualized Education Program (IEP)



		Week 13

Week of 11/11

		No Pity, p 289-321

Weishaar, Case 7.2

Individualized Education Program (IEP)



		Week 14

Week of 11/18

		No Pity, p 322-332

Weishaar, Case 9.1

Individualized Education Program (IEP)

Possible week for IEP Conferences



		

		Thanksgiving Week



		Week 15

Week of 12/2

Study Week

		No Pity, p 333-339

Weishaar, Case 10.1

Scheduling and Elementary Resource Room

Possible week for IEP Conferences



		Week 16

Week of 12/9

Final Exam Week

		“Aaron IEP” due during our final exam time (Tuesday 8 am).  Therefore, you IEP is due to both Bb and TK 20 by 10 am on Tuesday (12/10).
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Individualized Education Program (Simulation) Rubric – SPED 321 



		Competency

		Exceeds Standards

4

		Meets Standards

3

		Emerging

2

		Does Not Meet Standards

1



		Candidate demonstrates use of Assessments and Benchmarks 



Standards

CEC IPS/IGC—4, 4.2, 4.3,7

INTASC—6, 10

Indiana Exceptional Needs—Mild Educator Standards—3, 3.4, 3.8, 3.10, 3.11, 10, 10.2

		The candidate demonstrates comprehensive knowledge of general education-driven assessments and benchmarks as well as assessments used in special education to   evaluate and analyze the specific strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum 

		The candidate works in collaboration with colleagues and families to demonstrates knowledge of general education-driven assessments and benchmarks as well as assessments used in special education to   evaluate and analyze the specific strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum

		The candidate demonstrates knowledge of general education-driven assessments and benchmarks or  assessments used in special education to   evaluate the strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum

		The candidate does not clearly demonstrate knowledge of general education-driven assessments and benchmarks or  assessments used in special education to   evaluate the strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum



		Candidate demonstrates knowledge of individual student strengths and needs 



Standards

CEC IPS/IGC—1, 1.1, 1.2, 5, 5.1

INTASC— 2, 7

Indiana Exceptional Needs—Mild Educator Standards—4, 4.7





		The candidate demonstrates comprehensive knowledge of the student’s strengths by fully and specifically describing the relationship of the student’s present level of functioning to the student’s relative progress in all areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates knowledge of the student’s strengths by describing the relationship of the student’s present level of functioning to the student’s relative   progress in most areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates some knowledge of the student’s strengths by describing the relationship of the student’s present level of functioning to the student’s relative   progress in 2-3 areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates some knowledge of the student’s strengths by generally describing the relationship of the student’s present level of functioning to the student’s relative   progress in 1 area of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)



		Candidate demonstrates knowledge of impact of disability



Standards 

CEC IPS/IGC—1, 1.1, 1.2, 4, 4.2

INTASC— 1, 2, 6

Indiana Exceptional Needs—Mild Educator Standards—2, 2.2, 2.6, 4, 4.7,4.8





		The candidate demonstrates comprehensive knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering all relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering most (3-5) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering some (2-4) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering (1-2) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies



		Candidate demonstrates knowledge of the need for accommodations & classroom support



Standards

CEC IPS/IGC—2, 2.1, 3, 3.1, 3.2, 3.3

INTASC—4, 5, 8 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.7, 4.8



ISTE 7b



		The candidate demonstrates comprehensive knowledge of the need for supplemental instruction and accommodations by identifying multiple (more than 5) appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying some (3-4) appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying a few (1-2)  appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying 1  supplemental instruction/activity or accommodation that may help the student access, participate, and progress through the general education curriculum 



		Candidate demonstrates knowledge of the need for assistive technology



Standards

CEC IPS/IGC—5, 5.3

INTASC—8 

Indiana Exceptional Needs—Mild Educator Standards—5, 5.8, 6, 6.5, 6.6



ISTE 7a, 7b

		The candidate demonstrates comprehensive knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) and provides comprehensive explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate demonstrates comprehensive knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) and provides limited explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate demonstrates knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) but is not able to provide clear explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate is unable to demonstrate knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) 



		Candidate demonstrates knowledge of how to formulate goals & objectives



Standards

CEC IPS/IGC—4, 4.2, 4.4

INTASC—6, 7 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.5



IST 7a, 7b, 7c

		The candidate demonstrates comprehensive knowledge of how to develop goals and objectives by interpreting assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are SMART (Specific, Measurable, Active, Reasonable, and Time specific) and cover all areas of student need.

		The candidate demonstrates knowledge of how to develop goals and objectives by relying on the interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are SMART (Specific, Measurable, Active, Reasonable, and Time specific) and cover all areas of student need.

		The candidate demonstrates basic knowledge of how to develop goals and objectives by relying on the interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are generally SMART (Specific, Measurable, Active, Reasonable, and Time specific) but do not cover all areas of student need.

		The candidate is unable to  use an  interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance or to formulate goals and objectives that are generally SMART (Specific, Measurable, Active, Reasonable, and Time specific). 



		Candidate demonstrates knowledge of conditions for learning



Standards

CEC IPS/IGC—2, 2.1, 2.2, 5, 5.1

INTASC—4, 5, 7, 8

Indiana Exceptional Needs—Mild Educator Standards—5, 5.5, 5.7, 6, 6.3, 6.5



		The candidate demonstrates comprehensive knowledge of conditions for learning by conducting formal and informal assessments of all relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) as well as the student’s preferred learning environment and learning activities to create safe, inclusive, culturally responsive learning environments using a repertoire of evidence-based instructional strategies to advance the learning of individuals with exceptionalities

		The candidate demonstrates knowledge of conditions for learning by conducting formal and informal assessments of all relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) as well as the student’s preferred learning environment and learning activities to create safe, inclusive, culturally responsive learning environments using evidence-based instructional strategies to advance the learning of individuals with exceptionalities

		The candidate demonstrates some understanding of conditions for learning by considering most relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) to create safe, inclusive, learning environments to advance the learning of individuals with exceptionalities

		The candidate does not demonstrate an understanding of conditions for learning 



		Candidate demonstrates knowledge of principles of instruction



Standards

CEC IPS/IGC—3, 3.1, INTASC—4, 5, 7, 8 

Indiana Exceptional Needs—Mild Educator Standards—5, 5.3, 6, 6.4, 6.5



		The candidate demonstrates comprehensive knowledge of principles of instruction including general and specialized curricula, tools of inquiry and organize content knowledge to design specific instruction to directly support the student’s access to, participation in and progress in all relevant areas in the general education curriculum (e.g., address missing skills, integrate skills, develop learning progressions, strategies, structures and concepts)

		The candidate demonstrates knowledge of principles of instruction including general and specialized curricula, tools of inquiry and organize content knowledge to design specific instruction to support the student’s access to, participation in and progress in all relevant areas in the general education curriculum (e.g., address missing skills, integrate skills, develop learning progressions, strategies, structures and concepts)

		The candidate demonstrates some knowledge of principles of instruction to design instruction to support the student’s access to, participation in and progress in the general education curriculum 

		The candidate does not demonstrate knowledge of principles of instruction 



		Candidate demonstrates knowledge of time and site of service delivery



Standards

CEC IPS/IGC—2, 2.1, 3, 3.2, 3.3

INTASC—1, 2

Indiana Exceptional Needs—Mild Educator Standards—4, 4.1, 4.2



		The candidate demonstrates comprehensive knowledge of the student’s academic, emotional, social, and behavioral needs and provides an explicit rationale for necessary service times and service delivery site(s) by collaborating with colleagues to determine safe, inclusive, culturally responsive learning environments which create meaningful activities and social interactions for the student

		The candidate demonstrates knowledge of the student’s academic, emotional, social, and behavioral needs and provides a clear rationale for necessary service times and service delivery site(s) by collaborating with colleagues to determine safe, inclusive, culturally responsive learning environments which create meaningful activities and social interactions for the student

		The candidate demonstrates some knowledge of the student’s academic and behavioral needs and provides some justification for service times and service delivery site(s) by collaborating with colleagues 

		The candidate does not demonstrate an understanding of the student’s academic and behavioral needs is unable to provide any justification for service times a service delivery site(s) 



		Candidate demonstrates knowledge of Least Restrictive Environment



Standards

CEC IPS/IGC—1, 1.2, 2, 2.1, 5, 5.5

INTASC—1, 2 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.1, 4.2



		The candidate demonstrates comprehensive knowledge of the student’s academic, emotional, social, and behavioral needs and provides an explicit rationale for a student’s Least Restrictive Environment by collaborating with colleagues and parents to determine the most appropriate learning environment from the Continuum of Placements for the student to educated to the maximum degree possible with nondisabled peers

		The candidate demonstrates knowledge of the student’s academic, emotional, social, and behavioral needs and provides a clear rationale for a student’s Least Restrictive Environment by collaborating with colleagues and parents to determine the most appropriate learning environment from the Continuum of Placements for the student to educated to the maximum degree possible with nondisabled peers

		The candidate demonstrates some knowledge of the student’s academic, emotional, social, and behavioral needs and provides some justification for a student’s Least Restrictive Environment by collaborating with colleagues and parents 

		The candidate demonstrates little knowledge of the student’s academic, emotional, social, and behavioral needs and does not provide justification for a student’s Least Restrictive Environment 
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HISTORY AND PROGRAM PHILOSOPHY

History

Indiana State University’s (ISU) M.Ed. program in school psychology, founded in 1949, was the
first master’s degree in school psychology in the nation. ISU later added the Ph.D. program in
1965 and the Ed.S. program in1968. The school psychology programs at ISU are the oldest
such programs in the state of Indiana.

Approval Information
The Ed.S. program in school psychology is approved by the National Association of School
Psychologists (NASP) and the Council for the Accreditation of Educator Preparation (CAEP).
NASP may be contacted at the following address:

National Association of School Psychologists

4340 East West Highway, Suite 402

Bethesda, MD 20814

Phone: (301) 657-0270

Email:cert@naspweb.org

http://www.nasponline.org/certification/NASPapproved.aspx

School Psychology Program Mission Statement

The program aspires to prepare professional school psychologists through a scholar-practitioner
training model. This incorporates preparation focused on theoretical, research, technical,
interpersonal, and leadership competencies, which are integrated and applied through a
problem-solving model to all aspects of candidates’ work with children, youth, families, and
schools.

School Psychology Program Objectives
The objectives of the program are to produce school psychologists who demonstrate:
¢ Knowledge and skills concerning fundamentals of measurement and assessment, and
the use of assessment measures in a non-biased, reliable and valid manner.
o Knowledge and skills concerning the principles and strategies used to guide the design
and implementation of effective interventions for children and adolescents.
e The ability to consult with educators, school administrators, family members, and other
professionals.
¢ Knowledge and skills pertaining to the measurement of program and intervention
effectiveness; identification and application of empirically-based principles; and effective
communication of research findings.
e Skills required for appropriate professional practice, legal and ethical decision-making,
and sensitivity to individual and cultural differences.

Department of Applied Clinical and Educational Sciences (ACES) Mission
Statement

Actively challenging, engaging, and individually supporting our students and colleagues to excel
as scholars, educators, clinicians, and advocates.

Bayh College of Education (BCOE) Mission Statement
Daring to do the difficult work that makes change possible.




http://www.nasponline.org/certification/NASPapproved.aspx
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BCOE Conceptual Framework
The overarching theme of Indiana State University’s educator preparation programs is
Becoming a Complete Professional. This theme encompasses three broad areas that recognize
essential areas of the work of an educator:

o Educator as Expert or Mediator of Learning,

e Educator as Person, and

e Educator as Member of Communities.

Educator as...
Becoming e
a Complete i IMeaiator OF iearning

Professional

sl sl i s s IR
memaoer or communities

The word complete in the title acknowledges that, to be truly successful, an educator must be
effective in all three of these areas. Similarly, the word becoming is included in the title because
new graduates, alumni, and our faculty are never fully finished with their learning in their
profession as a teacher, counselor, school psychologist, speech language pathologist, principal,
or superintendent.

The component Educator as Expert or Mediator of Learning deals with an educator’s
professional skill as a mediator of students’ learning and/or of the progress individuals make in
achieving their potential. The component Educator as Person represents the traits and
dispositions that make a successful educator justifiably respected and emulated by students
while meeting the expectations of professional, state, and institutional standards.

The component Educator as Member of Communities reflects the necessity of contributing to
the various communities of which educators, as professionals, are members. A truly successful
educator must concurrently exhibit the traits of mediator of learning, person, and member of
communities while incorporating the latest knowledge and technologies and demonstrating
multicultural competence and sensitivity to diversity.

PROGRAM PROGRESSION

Course Sequence

Students will complete the following sequence of courses and program requirements. It is
important to work closely with the academic advisor to ensure courses are taken in the correct
sequence.

Year 1 (Fall, Spring, and Summer)
EPSY 620 Foundations of Research
EPSY 621 Development through the Lifespan
ESPY 624 Survey of Psychological Theories
SPSY 600 Foundational and Historical Issues of School Psychology






Ed.S. Student Handbook

SPSY 666 Cognitive Theory and Assessment

SPSY 666L  Cognitive Assessment Lab

SPSY 670 Academic Assessment and Intervention

SPSY 678 Practicum in Psychoeducational Interventions

SPSY 685 Seminar in School Psychology: Ethics

SPSY 682 Social, Emotional, and Behavioral Theory and Assessment
SPSY 683 Social, Emotional, and Behavioral Intervention

Year 2 (Fall, Spring, and Summer)

COUN 533  Techniques of Counseling

COUN 666  Multicultural Counseling

EDLR 650 Foundations of Educational Leadership

EPSY 612 Statistical Methods

EPSY 626 Child and Adolescent Psychopathology

EPSY 627 Learning Theories and Social Emotional Bases of Behavior

EPSY 628 Biological Bases of Behavior

SPSY 680 School Psychology Consultation

SPSY 686 Practicum in School Psychology

SPSY 785 Advanced Seminar in School Psychology
Completion of culminating project for M.Ed. degree (Master’s case presentation)
Year 3

SPSY 791 Advanced Internship in School Psychology

SPSY 791 Advanced Internship in School Psychology

Completion of PRAXIS 1l School Psychology Exam
Completion of culminating project for Ed.S. degree (Educational specialist project)

Initial Advisement

Upon admission, students will be required to meet with their assigned program advisor to
complete initial advisement. This typically occurs prior to or during the first week of classes, with
subsequent meetings arranged on an as-needed basis.

Initial advisement should include the following:
1. Explanation of the steps one must follow to progress through the program;
2. Development of a tentative schedule of study for the program. Schedule of study forms
are available in Appendix A.

Once approved by the student and the academic advisor, the schedule of study is submitted to
the Associate Dean of the BCOE, who provides final approval of the schedule of study.
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Transfer Credits

Students may be able to transfer in previous graduate coursework or substitute alternative
course work to fill a particular course requirement. The determination of the acceptability of
transfer credit is made by the student’s advisor in collaboration with other ISU faculty members
who currently teach the required course in question. Once admitted to the program, students
are encouraged to meet with their academic advisor to determine the appropriateness of any
transfer courses. For proper consideration of transfer courses, the applicant must provide a
catalog description and syllabus for the course he or she wishes to transfer. Applicants should
be aware that the CGPS guidelines for transfer credit include limitations on the content, age,
and number of course credits that can be applied to a graduate degree at ISU. Students are
encouraged to view the CGPS guidelines for course transfers in the Graduate Catalog:
https://catalog.indstate.edu/content.php?catoid=42&navoid=1346#transfer-credit

Practica

Students are required to complete a 100-hour first-year practicum experience focused on
psychoeducational interventions, followed by a 450-hour second-year practicum experience
focused on a full range of activities relevant to the practice of school psychology. Practicum
experiences are arranged by the university practicum coordinator, with input from the student
and partnering sites, as appropriate. Successful completion of each practicum experience is
required for the student to progress through the program.

Master of Education Degree

During the course of the program, students earn a Master of Education (M.Ed.) in School
Psychology (except for specific circumstances, such as the student entering the program
already holding a Master’s degree in School Psychology). This M.Ed. does not qualify an
individual for state licensure or national certification as a school psychologist.

Internship

After the completion of coursework, students must complete a full-time internship of 1,200 hours
(one academic year), with a minimum of 600 hours in a school setting. This requirement is
consistent with Indiana guidelines for licensure and National Association of School
Psychologists (NASP) guidelines for internship training. The internship must be approved in
advance by the Director of School Psychology Internship Training.

Graduation

Application for graduation must be made by the date specified by the CGPS, which is March 1
for Spring; June 1 for Summer; or October 1 for Fall graduation. Graduation requirements for
the Ed.S. Degree include:

e Satisfactory completion of 33 (M.Ed.) or 67 (Ed.S.) semester hours of required graduate
coursework, including required practica and internship experiences, with a GPA of 3.5 or
above

e Successful completion of the PRAXIS Il School Psychology exam and receipt of detailed
score report by the Ed.S. program coordinator

e Successful completion of the Ed.S. project

e Paying the graduation fee

¢ Recommendation for the degree by the program coordinator, the Dept. of ACES, the
Dean of the BCOE, and the Dean of CGPS.




https://catalog.indstate.edu/content.php?catoid=42&navoid=1346#transfer-credit
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ED.S. PROGRAM REQUIREMENTS

Educational Specialist Degree Requirements

It is important to note that the Ed.S. degree is not granted solely on the collection of credits. A
minimum of 67 semester hours of required course work with a grade-point-average (GPA) of
3.50 or better, achievement of all required competencies, successful completion of all required
field experiences, completion of the PRAXIS-II School Psychology Exam, and successful
completion of the culminating project (i.e., the Educational Specialist Project) are required for an
Ed.S. degree in School Psychology.

Residency

One year of full-time residency at ISU is required. The student working toward the Educational
Specialist degree must spend two consecutive semesters in residence on the Terre Haute
campus in which full-time (9 or more hours per semester) is devoted to the degree objective.
Two consecutive summer terms in which the student is enrolled for a minimum of 4 hours each
semester may also count as one semester. Courses taught via distance education through ISU
count towards residency.

Practicum and Internship Experiences

Full-time students enroll in practica during each semester of the first two years of the program
and enroll in internship during the third year. All practica and internship activities must be
supervised as specified in the practica and internship manuals and agreements. Practica are
completed under the direction of university-designated supervisors and course instructors. The
expectations, roles, and responsibilities of all parties are detailed in the practicum and internship
manuals and agreements, and additional details regarding required activities are provided in
course syllabi.

Malpractice Insurance

Students are expected to carry their own malpractice insurance policy, which should be
renewed each year until their program is complete. Interns are also expected to provide proof
of insurance, even if they are covered under their district’s liability policy. The coverage should
be a standard $1,000,000/3,000,000 policy and can be purchased through NASP
(http://www.nasponline.org/membership/insurance.aspx) or the APA Insurance Trust
(http://www.apa.org/membership/insurance.aspx). Membership in either organization is
required to receive the student rate on the malpractice coverage, which costs about $35 per
year.

Students will not be permitted to participate in any field-based, practicum, or internship
experiences until verification of coverage has been received by the program and their policy is
in effect (typically the first of the month following the policy purchase). Failure to carry this
insurance will prevent the student from completing required field-based experiences and may
result in program dismissal.

Background Checks

All students are required to complete and pass a fingerprint background check, as required by
the BCOE. Instructions for meeting this requirement can be found at
http://www.indstate.edu/education/ess/criminal-background-checks. Students will not be
permitted to participate in the first-year practicum experience until the program has verified their
criminal history clearance. Failure to successfully pass this background check during the first




http://www.nasponline.org/membership/insurance.aspx

http://www.apa.org/membership/insurance.aspx

http://www.indstate.edu/education/ess/criminal-background-checks
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semester of program enrollment will prevent the student from completing required field-based
experiences and may result in program dismissal.

Site-specific Requirements

Some field placement sites enforce additional requirements as conditions of the placement.
These may include but are not limited to additional background checks, TB testing, drug or
alcohol screening, and additional pre-placement training. Students are expected to cooperate
with the requirements of the site in a timely manner. If concerns arise related to the cost or
reasonability of any such additional requirements, students should contact the appropriate
placement coordinator as soon as possible to discuss their concerns. Sites may dismiss or
refuse to accept a student who does not meet or refuses to comply with site-specific

requirements.

Credits and Hours

In SPSY 678, Practicum in Psychoeducational Intervention, students register for 1 credit-hour
per semester (2 total credit hours). Across the year, students are expected to invest a minimum
of 150 clock hours in the practicum experience, including time spent in direct service, support
activities (e.g., preparing for intervention, scoring activities, preparing reports), and group
supervision.

In SPSY 686, Practicum in School Psychology, students register for 2 credit-hours per semester
(4 total credit hours). Across the year, students are expected to invest a minimum of 450 clock
hours in the practicum experience, including all school-based activities, services provided in the
Porter School Psychology Center, didactic training, other support activities (e.g., preparing for
interventions, completing practicum assignments), and individual and group supervision.

In SPSY 791, Advanced Internship in School Psychology, student register for 3 credit-hours per
semester (6 total credit hours). Across the year, students are expected to complete 1,200 clock
hours (including at least 600 school-based hours) as part of the internship experience. Interns
are expected to follow the work schedule set by their site, not the schedule of Indiana State
University. In almost all cases, internships extend beyond the end of the ISU Spring semester
and end during the summer months. The end of internship should be negotiated with the site
prior to beginning internship. Timing of the internship conclusion has important implications for
the timing of degree completion and malpractice coverage; any questions should be discussed
with the internship director and/or the site supervisor prior to beginning internship.

Practicum Placement Determinations

To qualify for field placement, students must meet the prerequisite criteria established by the
program, including successful completion of coursework, successful completion of prior field
experiences, and acceptable skill development and professional dispositions as indicated on the
annual student review. Failure to meet any of these prerequisite criteria may result in a field
placement being delayed and/or a performance improvement plan being implemented in
conjunction with the field placement.

Because of the geographic location of the program, not all practicum placements are accessible
via public transportation. Students are responsible for securing reliable transportation to and
from practicum placement sites. If students are unable to travel to their assigned sites, the
completion of practicum experiences will likely be delayed until the student can arrange
appropriate transportation.
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Practicum placements are made at the sole discretion of the practicum coordinator, who is
typically the instructor of record for the course connected to the field experience. Students are
welcome to indicate preferences for particular placements, supervisors, and experiences, and
such requests should be made to the practicum coordinator during the semester prior to the
beginning of the placement. No particular placement can be guaranteed, and placement
coordinators are under no obligation to pursue placements based upon student request.

Internship Placements

After the completion of coursework, students must complete a full-time internship of 1,200 hours
(one academic year), with a minimum of 600 hours in a school setting. This requirement is
consistent with Indiana guidelines for licensure and National Association of School
Psychologists (NASP) guidelines for internship training. The student is responsible for locating
and securing an internship site, with support and consultation from program faculty. The
internship must be approved in advance by the university supervisor or the program coordinator.

Disclosure of Information to Sites

Placement sites will be offered assurance that students have successfully passed a background
check upon admission to the School Psychology Program and that students have active
malpractice insurance coverage. Sites and supervisors may be informed of students’ general
strengths and potential areas for improvement, based upon the feedback given to students
during the most recent annual student review; specific ratings and comments from the review
will not be shared, nor will any other protected information regarding students’ educational
record. In the event that a student has a performance improvement plan in place, the site and
supervisor will be informed of specific concerns and any aspects of the improvement plan that
are directly relevant to the placement (e.g., more frequent reviews of progress, additional
practicum requirements).

Grades

At the end of fall semester for each practicum and internship experience, students will receive a
grade of “incomplete” or “in progress,” as all practica and the internship are year-long
experiences. Students will receive letter grades for SPSY 678, SPSY 686, and SPSY 793 and
a grade of “Satisfactory” for SPSY 891 once they have completed all course requirements and
submitted all required documentation to the appropriate instructor.

Evaluations

During the practica and internship experiences, students are evaluated by their on-site
supervisor at regular intervals throughout the year (often mid-semester and end-of-semester in
Fall and Spring). Evaluations are completed by field supervisors using program-provided forms,
unless an alternative evaluation method is arranged by mutual agreement between the site
supervisor and the appropriate Director of Internship or Practicum Coordinator. Minimum levels
of acceptable performance should be articulated in advance in the course syllabus and/or
handbook for each practicum and internship experience._Successful completion of practicum
and internship experiences is contingent upon satisfactory ratings of student performance by the
practicum supervisor.

Due Process
If a student experiences difficulties with a practicum or internship supervisor, the student should
use the following steps to address the issue:

1. Discuss the issue with the supervisor and attempt to resolve the problem onsite

2. Discuss the issue with the Director of Internships/Practicum Supervisor

3. Discuss the issue with the Program Coordinator and/or the Director of Training
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4. Discuss the issue with the Department Chair
5. Discuss the issue with the Associate Dean or Dean of BCOE
6. Discuss the issue with the Dean of CGPS.

Students should come to these meetings with clear examples of concerns, including dates of
reference. Concerns should be those that hinder the student’s progress at the practicum or
internship site, thus impeding his or her development as a school psychologist. Concerns
should be addressed in a timely and professional manner, consistent with NASP and APA
ethical guidelines.

Site-based Remediation and Dismissal

In the event that a student is not performing adequately as a practicum student or intern, the
Director of Internships or Practicum Coordinator will work with the on-site supervisor to
determine the appropriate course of action, which may include but is not limited to remediation
(see below) or discontinuation of the field experience. If a student is removed, dismissed, or
withdraws from a practicum or internship experience for any reason, the school psychology
faculty will review the reasons for discontinuation and determine the appropriateness of
coordinating and approving a new experience.

When a student is not meeting expectations in a field experience and remediation is deemed
appropriate, the school psychology faculty and the student will develop a Performance
Improvement Plan (see p. 21). Students who agree and successfully respond to the
Performance Improvement Plan will continue in their practicum or internship experience, either
in the original site or a newly coordinated placement. In the event that a student does not
respond adequately to a Performance Improvement Plan, the student may be removed from the
practicum or internship experience.

Master’s of Education Degree and Case Study

A minimum of 33 semester hours of approved course work are required for the M.Ed.; these are
embedded within the program of study for the Ed.S. degree (see Appendix A). In addition,
students must achieve all required competencies and successfully complete the culminating
project (i.e., the Master’s case presentation) as required for an M.Ed. degree in School
Psychology. A grade-point average (GPA) of 3.50 or higher is required for graduation.

The Master’s case presentation is derived from students’ work with a client during their
practicum placement. Cases can be of an academic, behavioral, or emotional nature and
should be selected to ensure that implementation of the full problem solving process can be
demonstrated. Case presentations must include a well-written paper outlining each aspect of
the case, as well as a PowerPoint or other visual presentation describing all key components of
the case. Both should be of professional quality, prepared according to APA Style, and should
address all aspects of the case presentation rubric (Appendix B). One hard copy of the paper is
required and is due at the time of the presentation. The case presentation will be delivered to
two members of the core school psychology faculty and will be evaluated in conjunction with the
paper based on the case presentation rubric. Students must earn a rating of at least “Meets
Expectations” on 70% or more of items on the rubric to pass the case presentation.

Students will have opportunities to discuss their case work during the group supervision
component of SPSY 686. In addition, students may schedule one consultation with a school
psychology faculty member to discuss the presentation; this meeting must occur at least 2
weeks prior to the scheduled presentation. Case presentations will be scheduled in 90-minute
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blocks during the spring or summer (typically April, May, or June) at the conclusion of students’
second year of study. Dates for case study presentations will be announced well in advance.

PRAXIS-Il Exam

Every student is required to take the PRAXIS-II School Psychology Exam between the end of
the second year of course work and completion of the internship. Students are responsible for
sending a copy of their full score report (including domain-specific performance summary) to the
Ed.S. program coordinator via mail, e-mail, fax, or Blackboard. Requesting that ETS send
scores to the institution is not sufficient to fulfill this requirement. While this exam is not required
for licensure in the State of Indiana, it is required for national certification and is an important
aspect of ongoing program evaluation and accreditation. For additional information on the
PRAXIS exam see https://www.ets.org/praxis/about/praxisii. For additional information on
national certification see http://www.nasponline.org/certification/index.aspx.

Educational Specialist Project

As part of the Ed.S. degree requirements, students are required to complete a culminating field-
based research project. The Ed.S. project is to be a field-based single-case design study,
culminating in a well-written paper of professional quality. The paper should be professionally
written and should address each aspect of the Specialist Project rubric (Appendix C). The
project will be submitted to the instructor for SPSY 791 no later than the date indicated in the
course syllabus. The project will be evaluated in based on the provided rubric. Students must
earn a rating of at least “Meets Expectations” on 80% or more of items on the rubric to pass the
specialist project.

Students will have opportunities to discuss their case work throughout the year with the
instructor for SPSY 791. In addition, students may schedule up to three individual consultations
with a school psychology faculty member to discuss the presentation; these meetings must
occur at least 2 weeks prior to the scheduled project due date.

ACADEMIC EXPECTATIONS

GPA Requirement

School psychology graduate students are expected to perform at the highest level in all
academic and professional endeavors, including academic coursework, practica, and
internship. GPA is reviewed at the end of every term (Fall, Spring, Summer). If a student’s
cumulative GPA is found to fall below 3.5 at the time of the review, the program coordinator
will request that CGPS place the student on academic probation.

o The GPA for every term of review while the student is on academic probation must be
3.5 or higher. Failure to maintain a GPA of 3.5 for any term while on probation will result
in a recommendation to CGPS for program dismissal.

o When the cumulative GPA rises to 3.5 or higher, the program will request the student be
returned to good standing.

Course Grade and Re-take Requirements
The minimum acceptable grade for any graduate course is “B-." This includes courses taken in
pursuit of the intended degree, including course substitutions and arranged independent
studies.
e If a student receives a grade lower than a “B-“ in required coursework, the course must
be re-taken. Any subsequent coursework or field experiences contingent upon
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successful completion of the course will be delayed until the course has been re-taken
and the student has earned a grade of “B-“ or higher.

o No more than two courses may be re-taken. If a student earns a grade lower than
“B-“ in three required courses, the student will be recommended for program
dismissal.

o A course may not be re-taken more than once. This includes situations in which
independent studies are used to meet the re-take requirements. If a student
earns a grade lower than a “B-“ when re-taking a course (or an independent
study used in place of a re-take), the student will be recommended for program
dismissal.

o Exceptions to the course re-take policy may be requested by the student in writing
within one week of the posting of final grades or within one week of an unsuccessful
grade appeal.

o Any such written request should be submitted to the program coordinator and
should include a rationale for the exception and some method of verification that
the student has met the competency areas included in the course. For example,
a letter of support from the course instructor, affirming the student’s competency,
may be a means of providing evidence that a re-take is not necessary.

o Requests for exceptions will be considered by the program faculty on a case-by-
case basis.

Incomplete Grades Policy

Ordinarily, coursework should be completed and submitted within the time allotted for the
course, and a grade of IN will only be considered if a student documents extenuating
circumstances that warrant an extension. The decision to assign a grade of “Incomplete” (IN)
lies with the instructor of record for the course.

The following ISU policy will be enforced regarding assignment of a grade of “Incomplete”:
An incomplete grade (IN) may be given only at the end of a semester or term to
those students whose work is passing but who have left unfinished a small
amount of work—for instance, a final examination, a paper, or a term project
which may be completed without further class attendance. When a grade of
incomplete (IN) is assigned, the professor will specify, via Blackboard and Web
grading, the work necessary to complete the course and receive a grade, the
deadline date for completion, and the grade to be assigned if the work is not
completed by the specified date. The date for completion will normally be within
four weeks of the beginning of the next semester, but will not be longer than one
calendar year. The sole exception is for graduate research courses, which will
have no maximum deadline. In the event that the instructor from whom students
receive an “IN” is not on campus, the disposition of students’ eventual grade
resides with the appropriate department chairperson.

LEGAL, ETHICAL, AND PROFESSIONAL EXPECTATIONS

Legal, Ethical, and Professional Behavior

Students are expected to comply with local, state and federal laws governing personal and
professional conduct. Students are further expected to read and adhere to University
Standards, including the Code of Student Conduct and the Rights of Students
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(https://www.indstate.edu/code-of-student-conduct). The student handbook covers a number of
topics, including information regarding academic honesty and integrity, expectations for
appropriate conduct, and student rights and responsibilities.

The School Psychology Program also adheres to the American Psychological Association
Ethical Principles of Psychologists and Code of Conduct
(http://www.apa.org/ethics/code/index.aspx) as well as the ethical standards set by the National
Association of School Psychologists (http://www.nasponline.org/standards/2010standards.aspx)
as the basis for governing the professional behavior of faculty and students. Students are
expected to adhere to the highest levels of professional and ethical behavior across academic
and clinical experiences. Students are encouraged to seek clarification and consultation from
faculty members if they have questions or concerns regarding professional and ethical
standards or behavior.

Disability Student Services and Essential Functions

Students with disabilities may be eligible for support and/or accommodations through the office
of Disability Student Services (DSS; hitps://www.indstate.edu/services/student-
success/cfss/student-support-services/disability-student-services). It is the student’s
responsibility to self-identify a disability, contact the DSS office for an appointment and provide
any required documentation. The school psychology program will comply with accommodations
approved by DSS. Students receiving accommodations for an identified disability will be
expected to adequately perform the essential functions identified by the school psychology
program.

The school psychology program has identified the following physical, mental, and interpersonal
capabilities as essential to successful program completion and job performance. Failure to
adequately demonstrate these skills will likely result in unsuccessful progress through the
program:
¢ Lift, maneuver, and transport test kits weighing up to 20 pounds to and from placement
sites, including lifting in and out of a vehicle.
e Administer and score psychological and educational assessments according to strict
standardization procedures.
Independently comprehend reading material written at a 12!"-grade level.
Produce accurate and clear written psychoeducational reports.
Independently manage and prioritize multiple tasks and deadlines.
Complete comprehensive psychoeducational evaluations, including written reports,
within 50 working days.
Orally communicate clearly and understandably in English.
o Effectively adjust verbal and nonverbal communication to meet the needs of diverse
individuals and circumstances.

Respect for Diversity

Diversity enriches us all. From the workplace to the community, as individuals and in groups,
diversity brings together many different voices, creating rich harmony. The faculty, staff, and
students of the Department of ACES are committed to recognizing the contributions of all
groups, such as those formed by gender, ethnicity, race, culture, sexual orientation, age,
religion, disability, and personal experience, in the creation of a diverse, inclusive environment.
An honest commitment to and explicit recognition and affirmation of diversity in the teaching and
learning process promotes our effectiveness as professionals, educators, citizens, and full
partners in our local, national, and global societies.




https://www.indstate.edu/code-of-student-conduct

http://www.apa.org/ethics/code/index.aspx

http://www.nasponline.org/standards/2010standards.aspx

https://www.indstate.edu/services/student-success/cfss/student-support-services/disability-student-services

https://www.indstate.edu/services/student-success/cfss/student-support-services/disability-student-services



Ed.S. Student Handbook 14

Non-Discrimination, Harassment, & Sexual Misconduct

ISU is committed to inclusive excellence. To further this goal, the university does not tolerate
discrimination in its programs or activities on the basis of: race, color, national origin, gender,
age, sexual orientation, gender identity or expression, disability, veteran status, or any other
protected class. Title IX of the Educational Amendments of 1972 in particular prohibits
discrimination based on sex in any educational institution that receives federal funding. This
includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic
violence, and stalking. If you witness or experience any forms of the above discrimination, you
are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal
Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law
and institutional policy to report what you share with them to the Equal Opportunity & Title IX
Office. You do, however, have the option of sharing your information with the following
confidential resources on campus that are not required to share:

¢ |SU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor
¢ Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor
o Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor

For more information about discrimination and the support resources to you through the Equal
Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.
Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and
Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Use of Equipment and Technology

Successful completion of the program relies upon frequent use of technological resources,
including distance learning and virtual classrooms. Students are expected to maintain a
functional laptop computer and headset with integrated microphone. These may need to be
accessed on short notice to facilitate in-class discussions or group work; students should
therefore have these items available even when they are on campus.

Each student is given a campus email account. This “@sycamores.indstate.edu” account is to
be used for professional communication according to the standards noted in the Code of
Student Conduct. Please note that faculty are to communicate with students via the ISU student
email account, not personal email accounts. Students are responsible for checking and
responding to e-mail regularly, to ensure that any course or program changes, campus alerts,
and other relevant information is communicated in a timely manner.

Additionally, it is important to recognize that technology designed for many diverse users is
often accompanied by unanticipated challenges. Therefore, students are encouraged to test
any new technology well in advance of being expected to use it for class. Examples include
accessing the Blackboard page for each course and the school psychology program, logging
onto Yuja and familiarizing oneself with the layout, ensuring microphone and headset software
are installed and working properly, ensuring internet access is working and reliable if logging in
remotely, etc. The OIT HelpDesk can be reached at 812-237-2910 for any concerns or
challenges associated with technology. Course instructors should be notified of problems
accessing instructional resources and may be helpful in answering some limited questions
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about the technology; however, they should not be considered a reliable source of technical
assistance.

Use of Social Networking

Societal changes in the use of the internet and social media have implications for clinical
training and professional behavior. The program acknowledges that it is neither possible nor
practical to actively monitor students’ use of social networking or online activity. Instead, we
offer the following recommendations to support students’ ongoing development and
maintenance of a professional identity both within and beyond program-sanctioned activities:

It is likely that students, clients, supervisors, potential internship sites, and future
employers may be interested in searching or accessing online information about you.
When selecting “friends/followers” and posting information on social media, consider the
potential intersections of your personal and professional life, as well as the potential for
information to be shared more widely and publicly than intended.

Online photo and video sharing, including within social networking sites, should be
considered very public venues, and use discretion when posting such information.
Utilize privacy settings to limit access to your pages and personal information. Use
thoughtful discretion when considering “friend” requests and also consider the boundary
implications. For example, it is not advisable to accept “friend” requests from clients,
former clients, students, supervisors, or anybody else with whom you have an evaluative
relationship.

Keep in mind that any email is potentially retrievable. Emails sent via the ISU email
system are considered public records and the property of ISU. Email is not an
appropriate venue to discuss confidential information.

Be mindful of the wide audience when posting to listservs, blogs, or social media groups
(e.g., posts may be reposted). Take steps to ensure your communications on such
media reflect protect the confidentiality of your clients, preserve the reputation of your
training program, and reflect the professional persona you wish to present.

Email “signatures” should be professional and appropriately represent one’s status and
credentials. Students are encouraged to consider adding a confidentiality disclaimer to
email signature files.

Be mindful of voicemail greetings if you utilize a private phone for any professional
purposes (clinical work, teaching). Make sure that such messages portray the
professional persona that you wish to present.
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STUDENT EVALUATION PoLICY AND PROCEDURES

Student Review

Annual Student Review

Student progress is monitored on an ongoing basis, and all students enrolled in the school
psychology program receive formal evaluation feedback annually. Each summer, student
performance and progress for the most recent academic year is assessed through course
grades, practicum/internship supervisor evaluations, formal feedback from departmental faculty
(e.g., course instructors, assistantship supervisors), and student progress toward or completion
of program requirements (e.g., preliminary exams, dissertation). The school psychology core
faculty then meet and jointly complete the annual student evaluation rubric (Appendix D) for
each currently enrolled student. These evaluations are designed to incorporate areas of
academics, research, clinical practice, and professional dispositions and development.

Immediate Review

The school psychology program retains the right and responsibility to review students at any
time using the review procedure and rubric described above. Immediate review may arise in
response to circumstances or personal performance concerns that have the potential to
negatively affect program completion, professional competency, or client welfare if not promptly
addressed.

Student Response to Review

Following the completion of all student reviews, the rubrics are shared with students prior to the
beginning of the fall semester. Students are notified at the bottom of the rubric if additional
follow-up or remediation is required. A copy of the completed rubric is placed in each student’s
file.

Students who are in disagreement with the summative results of an annual or immediate review
may present a written response, detailing their reasons for disagreement. This document must
be directed to the Director of Training within one week of the beginning of the Fall semester
immediately following the annual review or within one week of receiving feedback from an
immediate review. A meeting with the Director of Training and/or the school psychology core
faculty may be scheduled if necessary. The student’s written response, as well as any
amendments resulting from the appeal process, will be retained in the student’s file. Students
may subsequently appeal the results of the review to the ACES Department Chair as needed.

Program Level Remediation
When performance deficiencies are identified as part of a student review or a practicum or
internship placement, the school psychology faculty may notify the student of the need for a
Performance Improvement Plan (PIP). A PIP may be used when deficiencies exist that do not
pose a significant risk to consumer or other populations. Examples of such areas of deficiency
may include but are not limited to:
¢ Not meeting program academic requirements or not achieving mastery in course
objectives
¢ Not demonstrating the professional skills or dispositions necessary to successfully
complete field experiences
e Exhibiting dispositions that interfere with the student’s professional development
Known and verified violations of the Code of Student Conduct or professional ethical
standards
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The Performance Improvement Plan will be developed by school psychology core faculty and
will serve to clarify:

e The targeted deficits
The process by which the student can remediate the deficits
Behavioral indicators that will be used to define “adequate” response to the plan
Specific dates for re-evaluation or the expected timeframe for plan completion
Consequences of insufficient improvement
Consequences for students who decline to participate in the performance improvement
process, which may include withdrawal or dismissal from the program.

If, by the specified date of re-evaluation or the timeframe for plan completion, the student has
demonstrated insufficient response to the Performance Improvement Plan according to the
specified behavioral indicators, school psychology core faculty will consider additional action.
Additional action will also be considered if new concerns arise prior to the completion/re-
evaluation date. Examples of additional action may include, but are not limited to further
remediation attempts, withdrawal of the student from field experiences, voluntary student
withdrawal from the program, or program dismissal. The core school psychology faculty will
determine the final outcome on a case-by-case basis in accordance with the CGPS policies.

Program Dismissal

The school psychology program believes that training in professional psychology is a
developmental process that is sequential and graded in complexity. As such, the dismissal of a
student from the school psychology program is considered a “final outcome” action when the
school psychology core faculty determine that the student (a) does not display an adequate
level of competency in academic ability, clinical skills, or other critical areas of professional
conduct; (b) has been unsuccessful in remediation plans developed by the program; and (c)
demonstrates an inability or unwillingness to improve areas of deficiency to adequate levels. In
addition, students may be dismissed without an opportunity for remediation if school psychology
core faculty determine that their academic performance, clinical skills or professional conduct
poses a significant risk to consumer or other populations.

Any dismissal action will be completed in accordance with the CGPS policy for student retention
and removal from programs. The following are offered as examples of circumstances or
performances that may be the basis for dismissal action:
e Failure to meet minimum academic standards required by the program
¢ Unsatisfactory performance in or removal/dismissal from field-based practicum or
internship experiences
o Failure to successfully pass a background check required for placement in field or
internship experiences
Refusal to obtain and maintain student malpractice insurance
e Known and verified legal violations that impact client welfare or organizational credibility
(e.g., violations of the Health Insurance Portability and Accountability Act or Family
Educational Rights and Privacy Act)
e Suspension or removal from ISU by the Office of Student Conduct and Integrity
e Failure to comply with established university or program timetables and requirements
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The CGPS policy for student retention and removal is as follows:
A student whose grade point average drops below a 3.5 (as required by the
school psychology program) will be placed on probation, suspended from
graduate study, or dismissed from CGPS. The dean of the CGPS, in accordance
with the regulations of the student’s academic department and the CGPS, will
make decisions in such matters. In addition to academic standing, students may
be removed from an academic program at the request of the program coordinator
or department chairperson for failing to meet professional or licensure standards,
or not meeting program specific expectations outlined in the catalog or a
program’s student handbook. A student who is suspended from graduate study
or dismissed from CGPS may request a review of the case by the Graduate
Student Appeals Committee of the Graduate Council.

STUDENT-FACULTY INTERACTIONS: GRIEVANCE PoLICY AND PROCEDURE

The School Psychology program recognizes the rights of students and faculty to be treated with
courtesy and respect. To maximize the quality and effectiveness of students’ learning
experiences, the program is committed to maintaining an environment in which interactions
among students, faculty, and staff are collegial and conducted in a manner that reflects the
highest standards of the scholarly community and of the profession (refer to the APA Ethical
Principles of Psychologists and Code of Conduct, General Principles A-E and Standard 7, and
the NASP Principles for Professional Ethics, Principles 1.3, 11.4, 1113, 111.4, and IV.3).

When individuals interact, especially in training or educational situations where evaluations must
occur, and where there are clear differences in perceived or actual information and power,
students and faculty members may experience interactions that could be described by either
party as difficult or interpersonally challenging. In these situations, it is particularly important that
faculty members and students treat each other with courtesy and respect. When students
perceive that this is not the case, the recommended course of action, in accordance with the
professional ethical guidelines is to use the following process:

1. Attempt an informal resolution by bringing the concern to the attention of the faculty
member or student involved.

2. When students are not comfortable approaching the faculty member or student directly,
they may find a consultation with their advisor, the Director of Training, or the
Department Chair helpful in clarifying their experience and developing a strategy for
expressing or resolving their concerns. Faculty may also be available to facilitate
discussion, when appropriate. Support for informal conflict resolution is also available
from the ISU ombudsperson (https://www.indstate.edu/student-complaint/ask-for-
assistance).

3. When an informal resolution is not possible or students are unwilling to utilize informal
means to resolve a concern, they may choose to pursue a resolution through more
formal channels:

e For formal complaints against other students, the Office of Student Conduct and
Integrity is available to facilitate formal mediation
(https://www.indstate.edu/student-conduct/services). A written complaint may
also be submitted to the Dean of Students for review and follow-up
(https://www.indstate.edu/student-conduct/student-complaint-procedures).

e For formal complaints against faculty or staff, an online complaint form may be
submitted for review and follow up
(https://cm.maxient.com/reportingform.php?IndianaStateUniv&layout id=8).
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e For complaints involving harassment or discrimination, a formal complaint may
be filed with the Equal Opportunity and Title IX office
(http://www.indstate.edu/equalopportunity-titleix/complaint-process).

ScHoOOL PSYCHOLOGY LICENSURE AND NATIONAL CERTIFICATION

In-State Licensure

Once students have completed the requirements for the Ed.S. degree, students should contact
the Ed.S. program coordinator for documentation of program completion and verification of
training in suicide prevention. Students may also contact the Education Student Services (ESS)
department at ISU. ESS assists graduates with obtaining their school psychology licensure from
the Indiana Department of Education. It is the student’s responsibility to coordinate with ESS
regarding their school psychologist license. The Indiana Administrative Code (IAC) regarding
Indiana licensure as a school psychologist is provided below. It was taken from www.in.gov.

Indiana State Code
515 IAC 8-1-1.1
An initial practitioner license is:
(1) valid for two years from the date the application is received by the department
(2) equivalent to an initial standard license.
An applicant is eligible for an initial practitioner license if the applicant has completed the school
setting requirements set forth in Section 1.7 of this rule.

515 IAC 8-1-46

The content area "school services: school psychologist" shall appear on the license if the
applicant successfully completed a master's degree from an approved school psychologist
program, or, if already degreed, has completed additional course work from an approved school
psychologist program.

The holder of a license with the content area school services: school psychologist is eligible to
serve as a school psychologist in prekindergarten through grade 12, and the setting "P-12" shall
appear on the physical license.

The holder of a school services: school psychologist license may obtain the accomplished
practitioner license when the applicant has:
(1) completed five years of experience as a school psychologist in any entity listed in
515 IAC 1-5-1(a) subsequent to the issuance of the proficient practitioner license
(2) completed an educational specialist or higher degree in a psychology-related field at
an approved program to offer the appropriate course work
(3) been recommended for the accomplished practitioner license by the licensing advisor
at the approved program or completed all requirements for the National Certified
School Psychologist license and holds a currently valid license as a Nationally
Certified School Psychologist, as issued by the National Association of School
Psychologists (NASP), located at 4340 East West Highway, Suite 402, Bethesda,
Maryland 20814, www.nasponline.org. (Advisory Board of the Division of
Professional Standards; 515 IAC 8-1-46; filed Aug 11, 2003, 3:15 p.m.: 27 IR 179;
readopted filed Nov 23, 2009, 3:55 p.m.: 20091223-IR-515090804RFA,; filed Mar 31,
2010, 3:43 p.m.: 20100414-IR-515090481FRA)
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Out-of-State Licensure

Once students have completed the requirements for the Ed.S. degree, students should contact
the Ed.S. program coordinator for assistance with state licensure. It is the responsibility of the
student to locate and provide necessary forms, request appropriate documentation, and provide
accurate instructions for submitting forms and other documentation for the purposes of
licensure. The Ed.S. program coordinator is available for consultation as needed. ESS does not
support out-of-state licensure for school psychology graduates.

National Certification

Upon completion of the Ed.S. program, graduates are eligible to apply for national certification
as a school psychologist (NCSP). Information about the NCSP credential and the application
process can be found at http://www.nasponline.org/certification/becomeNCSP.aspx.

STUDENT RESEARCH POLICIES

Student Research Requirements

Students are encouraged to participate in research activities, in addition to research
requirements associated with classes, practica, graduate assistantships, and the specialist
project. Students are encouraged to participate in research activities as part of a research team
or on independent research projects under the supervision of a university faculty member.
Students are encouraged to submit their research for presentation at local (e.g., Graduate
Research Showcase), state (e.g., IASP), national (NASP, APA), or other conferences, and for
publication. All students engaged in research at the university must abide by all university
policies related to research. Students are also required to conform to standards provided by
APA and NASP.

Human Subjects and the Institutional Review Board (IRB)
University policies and procedures are available at:
https://www2.indstate.edu/research/compliance.php

All students must complete the online research training (https://www.citiprogram.org/) prior to
participating in any research project. In this case, students are required to submit
documentation of initial completion and annual renewal (as needed) to the school psychology
program student services assistant to be retained in the student’s file, as well as providing
documentation to the faculty research sponsor.

PROFESSIONAL AND STUDENT ORGANIZATIONS

Expectations Regarding Professional Associations

It is expected that students will become student affiliates or members of relevant professional
organizations. For students in the Ed.S. program, student membership in the National
Association of School Psychologists (NASP) and Indiana Association of School Psychologists,
as well as the ISU chapter of Student Affiliates in School Psychology (SASP), is strongly
encouraged.

Students are expected to attend and participate in local and state conferences at least one time
during the course of graduate study. Students are also strongly encouraged to attend national




http://www.nasponline.org/certification/becomeNCSP.aspx

https://www2.indstate.edu/research/compliance.php

https://www.citiprogram.org/
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professional conferences or conventions and to consider submitting presentation proposals at
the local, state, regional, and national levels. CGPS, BCOE, and the Dept. of ACES have funds
available to assist with travel costs.

Student Affiliates in School Psychology (SASP)

SASP is a national group of graduate students in school psychology (www.saspweb.org) whose
mission is to inform graduate students about issues pertaining to school psychology. They also
provide opportunities for participation in activities relevant to the field of school psychology.

Membership benefits include receiving the SASP newsletter and an invitation to participate in
annual meetings of SASP during the APA convention. Additional benefits include opportunities
to visit with leaders in the field of school psychology during special conversation hours at the
annual APA convention; scholarship awards, and other awards; and to serve in leadership roles
on SASP committees.

Student Affiliates in School Psychology — Indiana State University Chapter
The ISU chapter of SASP (https://orgsync.com/40541/chapter) is officially recognized as a Pre-
Professional Organization by the Student Government Association of ISU and by the APA
Division of School Psychology (Division 16). Membership dues are $10 per year. Local
members are strongly encouraged to join the national chapter of SASP.

Officers are elected annually.

SASP membership and involvement at ISU provides the following opportunities:
e Supplemental professional development on topics relevant to school psychology
o Discussion of issues relevant to the program and the field
e Support from colleagues via formal mentoring
e Social events to provide informal interaction among students and between students and
faculty members
Ongoing community service
¢ Fundraising to support departmental events and student travel to professional
conferences

National Association of School Psychologists (NASP)

The National Association of School Psychologists (http://www.nasponline.org/) was established
in 1969 as an organization dedicated to the support of practitioners in school psychology. The
organization’s mission is to represent and support school psychology through leadership to
enhance the mental health and educational competence of all children.

Benefits of membership in NASP include subscription to the Communique Newsletter and the
quarterly journal School Psychology Review, discounted costs for NASP-published texts,
access to NASP online resources, and reduced registration fees for NASP conventions and
conferences. Students are encouraged to join NASP as student affiliates. Membership dues are
$30.00 per year.

Indiana Association of School Psychologists (IASP)

The Indiana Association of School Psychologists (www.iasponline.org) is an organization of
school psychologists in the state of Indiana dedicated to service for children, youth, families,
and schools; to service to school psychologists practicing in the state of Indiana; and to the

profession of school psychology.
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Members of IASP receive a broad range of benefits, including the quarterly IASP Newsletter,
reduced registration fees for IASP conferences and workshops; NASP-approved Continuing
Education Units (CEUs) for conference and workshop participation; and up-to-date information
on professional development events and local employment options in Indiana.

The program holds an institutional membership in IASP. This entitles all students enrolled in
School Psychology programs at ISU to student membership in IASP. Student members will
receive communications from IASP, including the newsletter and conference announcements,
through the Program Office.

American Psychological Association (APA)

The American Psychological Association (http://www.apa.org/apags/) is a scientific and
professional organization that represents psychology in the United States. The mission is to
advance psychology as a science and profession by means of promoting health, education, and
human welfare.

The American Psychological Association of Graduate Students (APAGS) is one of the largest
constituent groups of APA. APAGS serves as the student voice in APA on issues such as
financing, market sensitivity of education and training, and increasing diversity within programs.
Membership in APAGS provides opportunities for students to enhance their development as
professional psychologists and to help to shape the future of the discipline.

Membership for student affiliates costs $56 and includes membership in the American
Psychological Association of Graduate Students (APAGS), and subscription to the APA Monitor,
The American Psychologist, and gradPSYCH. Members also have access to APA discounts,
online resources, e-mail lists, and career services.

American Psychological Association, Division 16

The Division of School Psychology of the American Psychological Association
(www.apa.org/about/division/div16.html) is composed of scientific-practitioner psychologists
whose major professional interests are with children, families, and the schooling process. The
Division represents the interests of psychologists engaged in the delivery of comprehensive
psychological services to children, adolescents, and families in schools and other applied
settings. The Division is dedicated to facilitating the professional practice of school psychology
and actively advocates in domains, such as education and health care reform, which have
significant implications for the practice of psychology with children.

Annual student affiliate membership in Division 16 is $20 and includes membership in the
national chapter of SASP. Membership benefits include the quarterly journal School Psychology
Quatrterly and the quarterly e-newsletter The School Psychologist.

Other Professional Organizations

Students are also encouraged to become members and to participate in activities of other
professional organizations relevant to School Psychology such as The Council for Exceptional
Children (CEC), The American Educational Research Association (AERA), and the Association
for Applied Behavior Analysis (AABA).
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FACULTY AND STAFF

Program Faculty and Staff

Carrie Ball, Ph.D., Professor, Director of Training, M.Ed. Ed.S. & Ph.D. Programs
Eric Hampton, Ph.D., Professor, Educational Psychology

Alyce Hopple, Ph.D. Assistant Professor, School Psychology

Chavez Phelps, Ph.D., Assistant Professor, School Psychology

Educational Psychology and Counseling Faculty

Christy Coleman-Brown, Ph.D., Instructor, Educational Psychology

Annie Liner, Ph.D., Assistant Professor, Educational Psychology

Christine MacDonald, Ph.D., Professor, Educational Psychology (Department Chairperson)
JaDora Sailes, Ph.D., Associate Professor, Educational Psychology

Tonya Balch, Ph.D., Associate Professor, Counseling

Bridget Roberts-Pittman, Ph.D., Professor, Counseling

Anna Viviani, Ph.D., Assistant Professor, Counseling

Nathaniel Wagner, Ph.D., Assistant Professor, Counseling

Amanda White, Ph.D., Assistant Professor, Counseling

Department Staff

Dori Ball Roberts, Administrative Assistant, Grosjean Clinic at University Hall
Paula Cramer, Student Services Assistant

Rebecca Poindexter, Student Services Assistant / Grosjean Clinic Reception
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APPENDIX A

Program and Schedule of Study for M.Ed. and Ed.S. Programs
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Educational Specialist (Ed.S.) in School Psychology

Schedule of Classes

Fall | Spring Summer
YEAR 1
SPSY 600 Foundational and Historical Issues of | SPSY 682 Social, Emotional, & Behavioral EPSY 621 Development through the Lifespan
School Psychology (3) Theory & Assessment (3) (3)

SPSY 666 Cognitive Theory and Assessment (3)

SPSY 666L Cognitive Assessment Lab (1)

SPSY 678 Practicum in Psychoeducational
Interventions (1)

EPSY 620 Foundations of Research (3)

11 credits

SPSY 670 Academic Assessment and
Intervention (3)

SPSY 685 Seminar in School Psychology (3)

SPSY 678 Practicum in Psychoeducational
Interventions (1)

10 credits

EPSY 624 Survey of Psychological Theories (3)
SPSY 683 Social, Emotional, & Behavioral
Intervention (3)

9 credits

YEAR 2

SPSY 680 School Psychology Consultation (3)
SPSY 686 Practicum in School Psychology (2)
EPSY 626 Child and Adolescent
Psychopathology (3)
EDLR 650 Foundations of Educational
Leadership (3)

11 credits

SPSY 686 Practicum in School Psychology (2)
EPSY 612 Statistical Methods (3)

EPSY 628 Biological Bases of Behavior (3)
COUN 533 Techniques of Counseling (3)

11 credits

SPSY 785 Advanced Seminar in School
Psychology (3)

COUN 666 Multicultural Counseling (3)

EPSY 627 Learning Theories and Social
Emotional Bases of Behavior (3)

9 credits

YEAR 3

SPSY 791 Advanced Internship in School
Psychology (3)

3 credits

SPSY 791 Advanced Internship in School
Psychology (3)

3 credits
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Program of Study
Master of Education (M.Ed.)

Name ID#
Course No. Course Name Credits Grade | Semester Remarks
Taken
YEAR 1
SPSY 600 Foundational & Historical 3 hours
Issues in School
Psychology
SPSY 666 Cognitive Theory & 3 hours
Assessment
SPSY 666L Cognitive Assessment Lab 1 hour
EPSY 620 Foundations of Research 3 hours
SPSY 678 Practicum in 2 hours
Psychoeducational
Interventions
SPSY 670 Academic Assessment & 3 hours
Intervention
SPSY 682 Social, Emotional, & 3 hours
Behavioral Assessment
SPSY 685 Seminar in School 3 hours
Psychology
SPSY 683 Social, Emotional, & 3 hours
Behavioral Intervention
EPSY 621 Development through the 3 hours
Lifespan
YEAR 2
EDLR 650 Foundations of Educational | 3 hours
Leadership
COUN 533 Techniques of Counseling 3 hours
Other Requirements
Date Presented: Date Successfully

Defended:
Culminating Experience (Master's Case)

Approvals:
Student Date
Advisor Date

Associate Dean, BCOE Date






Program of Study
Educational Specialist Degree (EdS)
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Name ID#
*M.Ed. Courses
Course No. | Course Name Credits Grade | Semester | Remarks
Taken
YEAR 1

*SPSY 600 Foundational & Historical 3 hours
Issues in School Psychology

*SPSY 666 Cognitive Theory & 3 hours
Assessment

*SPSY 666L | Cognitive Assessment Lab 1 hour

*EPSY 620 Foundations of Research 3 hours

*SPSY 678 Practicum in 2 hours
Psychoeducational
Interventions

*SPSY 682 Social, Emotional, & 3 hours
Behavioral Assessment

*SPSY 685 Seminar in School 3 hours
Psychology — Ethics

*SPSY 670 Academic Assessment & 3 hours
Intervention

*SPSY 683 Social, Emotional, & 3 hours
Behavioral Intervention

*EPSY 621 Development through the 3 hours
Lifespan

EPSY 624 Survey of Psychological 3 hours
Theories

YEAR 2

SPSY 680 School Psychology 3 hours
Consultation

EPSY 626 Child and Adolescent 3 hours
Psychopathology

*EDLR 650 Foundations of Educational 3 hours
Leadership

SPSY 686 Practicum in School 4 hours
Psychology

*COUN 533 | Techniques of Counseling 3 hours

EPSY 628 Biological Bases of Behavior | 3 hours

EPSY 612 Statistical Methods 3 hours






Ed.S. Student Handbook 28

COUN 666 Multicultural Counseling 3 hours
EPSY 627 Learning Theories and Social | 3 hours
Emotional Bases of
Behavior
SPSY 785 Advanced Seminar in School | 3 hours
Psychology
YEAR 3
SPSY 791 Advanced Internship in 6 hours

School Psychology

Other Requirements

Date Presented: Date Successfully
Culminating Experience (Specialist Defended:
Project)
Approvals:
Student Date
Advisor Date
Associate Dean, BCOE Date
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APPENDIX B

Master’'s Case Presentation Rubric





Master’s Case Evaluation Rubric
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Description of
theoretical
orientation

. Describes the theoretical orientation used to
conceptualize the case

. Connects stated theory to the problem
analysis

. Connects stated theory to the selected
intervention

Meets 2/3 criteria.

Meets 1 or fewer criteria.

Referral question . Clearly states reason for referral Clearly states reason for Does not clearly state the
and background »  lIdentifies individual strengths referral; background reason for referral.
information e  Provides sufficient background information. |nformat|o_n is either insufficient
e  Refrains from including excessive irrelevant or excessive.
information
Individual and e  Describes salient factors unique to the Describes salient factors Does not describe salient
Diversity individual student (e.g., biological, cultural, unique to the individual factors unique to the

Considerations

contextual, familial, cognitive,
social/emotional factors)

. Discusses how individual factors influenced
the selection and implementation of
assessment procedures, intervention, and
consultation strategies.

student, with insufficient
discussion of how factors were
considered with respect to
assessment or
intervention/consultation.

individual student, or
describes considerations
that reflect insensitivity,
bias, or inadequate
knowledge about the
factors identified.

Assessment
Conducted Prior to
Intervention

. Sufficient data are collected via record
review, observation, interview, and/or testing
to develop and prioritize intervention targets

e Arationale is provided to justify the
appropriateness of the selected assessment
methods for the particular student, context,
and referral concern

Sufficient data are collected to
develop and prioritize
intervention targets, but the
rationale for the selected
methods is not clearly
described.

Insufficient data are
collected to develop and
prioritize intervention
targets.

Problem analysis
and prioritization

. Clearly prioritizes the academic and
behavior factors to be addressed through
intervention

e Accurately interprets and integrates
information that was available prior to
intervention

e  Shows evidence of considering multiple
factors(e.g., background, instructional and
contextual factors, individual student factors)

Clearly prioritizes the factors to
be addressed; analysis of
available information is
accurate but may be
incomplete (e.g., does not
adequately consider all
assessment data, does not
show evidence of considering
multiple factors).

Intervention priorities are
not clearly described, or the
analysis of available data
contains significant errors
or flaws that result in
inappropriate or
questionable intervention
priorities.

Intervention
Rationale

For all interventions attempted, the following are
provided:

e Empirical evidence (at least two peer-
reviewed articles and one additional reputable
source) supporting the effectiveness of the
intervention

e A rationale for why the intervention is
appropriate for the student based on the
evidence and available data

e Intervention description and procedures

e Frequency & duration of sessions

The intervention is
inadequately described, or
empirical sources or rationale
for the intervention are
incomplete or not clearly
connected to the identified
area of concern.

The intervention is
inadequately described,
and

empirical support or
rationale is lacking.
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Baseline Data

Describes and visually presents the baseline data,
with a clear and accurate explanation of how the
data relate to the referral concern and how they will
be useful for intervention planning and monitoring.

Baseline data are described
and visually presented, but the
relation to the problem and/or
intervention is unclear.

Baseline data are not
presented.

Goal-setting
Rationale

The goal and corresponding rationale meets the
following criteria:
e Specific
e Measurable
e Appropriate given the concern and available
baseline data
e Reasonable based on current performance
and expected progress
e Time-limited

The goal lacks one of the
required criteria, or the
rationale for its development
(e.g., why it was deemed
appropriate and/or reasonable)
is not clear.

The goal lacks 2 or more of
the required criteria.

Decision-Making
Plan

A clear rationale for decision-making is articulated,
including:

e A reasonable criterion or method that will be
used for formative evaluation (i.e., whether
the intervention requires modification)

e A reasonable criterion or method that will be
used for summative evaluation (i.e., whether
the intervention goal has ultimately been met)

Plan adequately meets 1/2
criteria

Plan does not meet either
criterion.

Graphing and
Formative
Evaluation

e The method, frequency, and duration of
progress monitoring are clearly described.

e Baseline and progress-monitoring data are
visually represented using appropriate
charting/graphing conventions (e.g., phase
changes, goal criterion, progress line, trend
line when appropriate)

e The stated criteria/method for formative
evaluation is accurately applied

Meets 2/3 criteria

Meets 1 or fewer criteria.

Summative
Evaluation and
Student Impact

The overall effectiveness of intervention is
accurately discussed and includes:

e Application of the stated criteria/method for
summative evaluation (i.e., a clear conclusion
of whether the goal should be considered
“met”)

e Analysis of changes in the level, trend, and
variability of data from baseline to intervention

e A measure of effect size to quantify the
measure of change

Meets 2/3 criteria

Meets 1 or fewer criteria.
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Recommendations
and Next Steps

Provides three or more recommendations based on
progress monitoring data collection and analysis.

Provides three or more
recommendations, but fewer
than three are explicitly
connected to the available
data.

Does not provide at least
three recommendations,
OR none of the
recommendations are
explicitly connected to the
available data.

Collaboration and
Consultation

Provides detailed description of collaboration and
consultation efforts with families and school
personnel, including specific strategies or
techniques employed. The corresponding impact of
these interactions is addressed.

Provides a general description
of collaboration and
consultation efforts and
impacts.

Collaboration or
consultation efforts and
impacts are not discussed.

Legal and/or
Ethical Issues

Sufficiently describes legal and/or ethical issues
relevant to the case, describes their possible or
actual impact on the case, and explains how issues
were appropriately resolved/addressed using an
ethical dilemma model

Sufficiently describes legal
and/or ethical issues relevant
to the case. Impacts or
resolutions are insufficiently
described.

Does not describe legal
and/or ethical issues
inherent in the case, misses
salient issues that should
have been identified, or
indicates that resolutions
did not adhere to legal or
ethical guidelines.

Systems Analysis

Describes systemic facilitators and barriers that
contributed to the overall success of assessment,
intervention, and consultation. Includes thoughtful
discussion of the actual impact of classroom,
school, and family factors.

Identifies facilitators and
barriers but not describe their
actual impact on the case.

Does not identify school or
family system factors that
clearly impacted the case.

Self-Reflection

The presentation includes thoughtful and accurate
self-reflection of limitations and lessons learned
throughout the case, including what was done to
correct any problems or what would be done
differently next time.

The presentation includes
thoughtful and accurate self-
reflection of limitations and
lessons learned, without a
clear description of corrective
action.

Self-reflection is limited or
inaccurate.

Writing mechanics

Written documents (including paper, PowerPoint,
and handouts) contain fewer than 5 errors in
grammar, spelling, or punctuation.

Written documents contain 5-9
errors in grammar, spelling, or
punctuation.

Written documents contain
10 or more errors in
grammar, spelling, or

punctuation.
Use of APA format Written documents (including paper, PowerPoint, Written documents comply Written documents comply
and handouts) comply with all APA format with APA format requirements, | with APA format

(APA Checklist
can be used as a
resource.)

requirements, such as proper use of numeration,
citations, headings, spacing, etc., with fewer than 5
errors.

such as proper use of
numeration, citations,
headings, etc., with 5-9 errors.

requirements, such as
proper use of numeration,
citations, headings, etc.,
with 10 or more errors.

Quality of delivery
of presentation

e The presentation of material is clear and uses
appropriate terminology to explain concepts

e Presenter appears well-prepared and
manages time effectively

e Presenter stays on topic, speaks at an
appropriate rate and volume, and holds the
attention of the audience

Oral presentation meets three
of the four criteria.

Oral presentation meets
fewer than three of the four
criteria.






Ed.S. Student Handbook 33

APPENDIX C

Educational Specialist Project Rubric





Specialist Project Rubric
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Description of
theoretical orientation

. Describes the theoretical orientation
used to conceptualize the case

. Connects stated theory to the
problem analysis

. Connects stated theory to the
selected intervention

Meets 2/3 criteria.

Meets 1 or fewer criteria.

Referral question and

. Clearly states reason for referral

Clearly states reason for

Does not clearly state the
reason for referral.

background o lIdentifies individual strengths referral; background
. . e  Provides sufficient background information is either insufficient
information information. or excessive.
. Refrains from including excessive
irrelevant information
Individual and e Describes salient factors unique to Describes salient factors Does not describe salient
Diversity the individual student (e.g., unique to the individual factors unique to the individual

Considerations

biological, cultural, contextual,
familial, cognitive, social/emotional
factors)

. Discusses how individual factors
influenced the selection and
implementation of assessment
procedures, intervention, and
consultation strategies.

student, with insufficient
discussion of how factors were
considered with respect to
assessment or
intervention/consultation.

student, or describes
considerations that reflect
insensitivity, bias, or
inadequate knowledge about
the factors identified.

Assessment
Conducted Prior to
Intervention

. Sufficient data are collected via
record review, observation,
interview, and/or testing to develop
and prioritize intervention targets

e Arationale is provided to justify the
appropriateness of the selected
assessment methods for the
particular student, context, and
referral concern

Sufficient data are collected to
develop and prioritize
intervention targets, but the
rationale for the selected
methods is not clearly
described.

Insufficient data are collected
to develop and prioritize
intervention targets.

Problem analysis and
prioritization

e  Clearly prioritizes the academic and
behavior factors to be addressed
through intervention

e  Accurately interprets and integrates
information that was available prior
to intervention

. Shows evidence of considering
multiple factors(e.g., background,
instructional and contextual factors,
individual student factors)

Clearly prioritizes the factors to
be addressed; analysis of
available information is
accurate but may be
incomplete (e.g., does not
adequately consider all
assessment data, does not
show evidence of considering
multiple factors).

Intervention priorities are not
clearly described, or the
analysis of available data
contains significant errors or
flaws that result in
inappropriate or questionable
intervention priorities.
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Direct Intervention

Intervention
Rationale

For all interventions attempted, the
following are provided:

e Empirical evidence (at least two
peer-reviewed articles and one
additional reputable source)
supporting the effectiveness of the
intervention

o A rationale for why the intervention is
appropriate for the student based on
the evidence and available data

¢ Intervention description and
procedures

e Frequency & duration of sessions

The intervention is
inadequately described, or
empirical sources or rationale
for the intervention are
incomplete or not clearly
connected to the identified
area of concern.

The intervention is
inadequately described, and
empirical support or rationale is
lacking.

Baseline Data

Describes and visually presents the
baseline data, with a clear and accurate
explanation of how the data relate to the
referral concern and how they will be
useful for intervention planning and
monitoring.

Baseline data are described
and visually presented, but the
relation to the problem and/or
intervention is unclear.

Baseline data are not
presented.

Goal-setting
Rationale

The goal and corresponding rationale
meets the following criteria:
e Specific
e Measurable
e Appropriate given the concern and
available baseline data
e Reasonable based on current
performance and expected progress
e Time-limited

The goal lacks one of the
required criteria, or the
rationale for its development
(e.g., why it was deemed
appropriate and/or reasonable)
is not clear.

The goal lacks 2 or more of the
required criteria.

Decision-Making
Plan

A clear rationale for decision-making is
articulated, including:

e A reasonable criterion or method that
will be used for formative evaluation
(i.e., whether the intervention
requires modification)

e A reasonable criterion or method that
will be used for summative
evaluation (i.e., whether the
intervention goal has ultimately been
met)

Plan adequately meets 1/2
criteria

Plan does not meet either
criterion.
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Criteria

Notes/Comments

3 — Exceeds Expectations

2 — Meets Expectations

1 - Does Not Meet
Expectations

Graphing and
Formative Evaluation

e The method, frequency, and duration
of progress monitoring are clearly
described.

e Baseline and progress-monitoring
data are visually represented using
appropriate charting/graphing
conventions (e.g., phase changes,
goal criterion, progress line, trend
line when appropriate)

e The stated criteria/method for
formative evaluation is accurately
applied

Meets 2/3 criteria

Meets 1 or fewer criteria.

Summative
Evaluation and
Student Impact

The overall effectiveness of intervention is
accurately discussed and includes:

e Application of the stated
criteria/method for summative
evaluation (i.e., a clear conclusion of
whether the goal should be
considered “met”)

e Analysis of changes in the level,
trend, and variability of data from
baseline to intervention

e A measure of effect size to quantify
the measure of change

Meets 2/3 criteria

Meets 1 or fewer criteria.

Indirect Intervention

Intervention
Rationale

For all interventions attempted, the
following are provided:

e Empirical evidence (at least two
peer-reviewed articles and one
additional reputable source)
supporting the effectiveness of the
intervention

o A rationale for why the intervention is
appropriate for the student based on
the evidence and available data

e Intervention description and
procedures

e Frequency & duration of sessions

The intervention is
inadequately described, or
empirical sources or rationale
for the intervention are
incomplete or not clearly
connected to the identified
area of concern.

The intervention is
inadequately described, and
empirical support or rationale is
lacking.

Collaboration and
Consultation

Provides detailed description of
collaboration and consultation efforts with
families and school personnel, including
specific strategies or techniques
employed. The corresponding impact of
these interactions is addressed.

Provides a general description
of collaboration and
consultation efforts and
impacts.

Collaboration or consultation
efforts and impacts are not
discussed.






Ed.S. Student Handbook 37

1 — Does Not Meet

Criteria Notes/Comments 3 — Exceeds Expectations 2 — Meets Expectations .
Expectations
Goal-setting The goal and corresponding rationale The goal lacks one of the The goal lacks 2 or more of the
Rationale meets the following criteria: required criteria, or the required criteria.
e Specific rationale for its development
e Measurable (e.g., why it was deemed

Appropriate given the concern and
available baseline data

Reasonable based on current
performance and expected progress
Time-limited

appropriate and/or reasonable)
is not clear.

Decision-Making
Plan

A clear rationale for decision-making is
articulated, including:

A reasonable criterion or method that
will be used for formative evaluation
(i.e., whether the intervention
requires modification)

A reasonable criterion or method that
will be used for summative
evaluation (i.e., whether the
intervention goal has ultimately been
met)

Plan adequately meets 1/2
criteria

Plan does not meet either
criterion.

Graphing and
Formative Evaluation

The method, frequency, and duration
of progress monitoring are clearly
described.

Baseline and progress-monitoring
data are visually represented using
appropriate charting/graphing
conventions (e.g., phase changes,
goal criterion, progress line, trend
line when appropriate)

The stated criteria/method for
formative evaluation is accurately
applied

Meets 2/3 criteria

Meets 1 or fewer criteria.

Summative
Evaluation and
Student Impact

The overall effectiveness of intervention is
accurately discussed and includes:

Application of the stated
criteria/method for summative
evaluation (i.e., a clear conclusion of
whether the goal should be
considered “met”)

Analysis of changes in the level,
trend, and variability of data from
baseline to intervention

A measure of effect size to quantify
the measure of change

Meets 2/3 criteria

Meets 1 or fewer criteria.
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Criteria Notes/Comments 3 — Exceeds Expectations 2 — Meets Expectations 1-Does Nc_’t Meet
Expectations

Overall Project

Recommendations Provides three or more recommendations | Provides three or more Does not provide at least three

and Next Steps based on progress monitoring data recommendations, but fewer recommendations, OR none of
collection and analysis. than three are explicitly the recommendations are

connected to the available explicitly connected to the
data. available data.

Legal and/or Ethical Sufficiently describes legal and/or ethical Sufficiently describes legal Does not describe legal and/or

Issues issues relevant to the case, describes their | and/or ethical issues relevant ethical issues inherent in the
possible or actual impact on the case, and | to the case. Impacts or case, misses salient issues
explains how issues were appropriately resolutions are insufficiently that should have been
resolved/addressed using an ethical described. identified, or indicates that
dilemma model resolutions did not adhere to

legal or ethical guidelines.

Systems Analysis Describes systemic facilitators and Identifies facilitators and Does not identify school or
barriers that contributed to the overall barriers but not describe their family system factors that
success of assessment, intervention, and actual impact on the case. clearly impacted the case.
consultation. Includes thoughtful
discussion of the actual impact of
classroom, school, and family factors.

Self-Reflection The presentation includes thoughtful and The presentation includes Self-reflection is limited or
accurate self-reflection of limitations and thoughtful and accurate self- inaccurate.
lessons learned throughout the case, reflection of limitations and
including what was done to correct any lessons learned, without a
problems or what would be done clear description of corrective
differently next time. action.

Writing mechanics Written documents (including paper, Written documents contain 5-9 | Written documents contain 10
PowerPoint, and handouts) contain fewer errors in grammar, spelling, or | or more errors in grammar,
than 5 errors in grammar, spelling, or punctuation. spelling, or punctuation.
punctuation.

Use of APA format Written documents (including paper, Written documents comply Written documents comply with

(APA Checklist can PowerPoint, and handouts) comply with all | with APA format requirements, | APA format requirements, such

—_— APA format requirements, such as proper such as proper use of as proper use of numeration,
be used as a use of numeration, citations, headings, numeration, citations, citations, headings, etc., with
resource.) spacing, etc., with fewer than 5 errors. headings, etc., with 5-9 errors. 10 or more errors.

Total lines scored as “meets expectations” or “exceeds expectations”: | 24 points ( %)

General Comments:





Ed.S. Student Handbook 39

APPENDIX D

Annual Student Evaluation Rubric





Annual Review of Performance — School Psychology Programs

Student: Date:

Performance in each of the areas below is evaluated based upon your performance over the past academic year. Ratings are determined by
observations of your performance by the school psychology program faculty, a review of your course grades and practica evaluations, and
feedback provided by other course instructors, graduate assistantship supervisors (as appropriate), and research committee members (as
appropriate). If your performance falls within the “Unsatisfactory” or “Developing” ranges in one or more areas, your advisor may contact you to
discuss options for ensuring your continued support and success.

Competencies related to content knowledge and skills. Each domain is evaluated using the following criteria:

Unsatisfactory (1) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s
level of graduate study. Despite opportunity and feedback, student has demonstrated inconsistent or limited growth in remediating deficits.

Developing (2) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of
graduate study. Student has been responsive to feedback and has demonstrated continuous growth.

Meets Expectations (3) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistent with expectations for the
level of graduate study; student is ready to move on to the next training experience.

Exceeds Expectations (4) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistently above expectations
given the student’s level of graduate study.

Skill Area Rating Comments

Assessment & Data-based Decision Making — Demonstrate knowledge and
skills to use psychological and educational assessment, data collection
strategies, and technology resources in a valid, reliable, non-biased manner, and
apply results to design, implement, and evaluate direct interventions,
psychological services, and programs.

Prevention & Intervention — Demonstrate knowledge and skills concerning the
theories and strategies used to guide the design and implementation of effective
interventions for children and adolescents.

Consultation & Collaboration — Demonstrate the ability to apply theoretical
knowledge and skills when consulting with educators, school administrators,
family members, and other professionals.

Research & Evaluation — Demonstrate knowledge and skills pertaining to
research methodology and design, the evaluation of treatment effects, and the
communication of findings.

ISU School Psychology Ed.S. Student Handbook, rev. 8/2018
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Competencies related to professional dispositions, interactions, and decision-making. Each area is evaluated based on domain-specific

criteria.

demonstrated efforts to respond to feedback.

compared to expectations for professional practice.

Unsatisfactory (1) - Available artifacts and feedback from faculty and/or supervisors reflect persistent (e.g., across time and/or across settings) or severe
deficits in comparison to expectations for professional practice. Performance has not significantly improved in response to feedback.

Developing (2) - Available artifacts and feedback from faculty and/or supervisors reflect deficits in comparison to expectations for professional practice.
Performance has been variable across time and/or setting or deficits are not considered severe. Student has taken responsibility for behavior and has
Meets Expectations (3) - Available artifacts and feedback from faculty and/or supervisors reflect performance consistent with expectations for professional

practice. Any concerns have been minor and the student has readily self-identified deficits or responded to feedback.

Exceeds Expectations (4) - Available artifacts and feedback from faculty and/or supervisors reflect exceptional performance, insight, and/or leadership

Skill Area

Rating

Comments

Dependability — Demonstrated by behaviors including:
e Attendance and punctuality
e Adequate time management, completing assigned tasks on schedule
e Preparedness for professional activities
e Timely communication of need to change schedule or deadline

Courtesy and Respect — Demonstrated by behaviors including:
e Using respectful and professionally acceptable language
e Remaining calm in difficult situations
e Adjusting behavior and language in a way that exhibits sensitivity to and
tolerance of individual differences

Collegiality — Demonstrated by behaviors including:
e Actively engaging in group supervision, discussion, and projects
e Offering productive and constructive feedback to classmates, sharing
resources and ideas when appropriate
e Considering others’ needs when scheduling meetings or completing
collaborative tasks
e Secking mutually agreeable solutions to problems or disagreements
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Reflective Practice — Demonstrated by behaviors including:
e Accurate self-identification of professional strengths and areas for growth
e Accepting and/or seeking performance feedback from instructors,
supervisors, and colleagues
e Engaging in and/or seeking out activities to improve areas identified for
growth
e Demonstrating awareness of the impact of his/her behavior on others

Legal and Ethical Practice — Demonstrated by behaviors including:
e Demonstrating knowledge and understanding of legal and ethical guidelines
e Engaging in discussions of and/or asking questions about ethical and legal
implications of situations
e Accurate application of legal and ethical guidelines

Professional Integrity — Demonstrated by behaviors including:
e Honesty in presenting own and others’ work (e.g., giving credit to sources,
documenting hours and activities)
e Accepting responsibility for behaviors and work products
e Acknowledging and seeking supervision to address mistakes

Summary/Suggested Action:

Faculty Advisor/Program Coordinator Date

I acknowledge I have received a copy of this evaluation. I understand that I should contact my advisor with questions and that, if I disagree with
this evaluation, I may submit a written response to my advisor within one week of receiving a copy of this evaluation.

Student Date
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Description of SPSY additional competency checks

In Fall 2019, the School Psychology Ed.S. program will be piloting a candidate competency check at the beginning of the practicum year.  This has been developed in response to concerns raised by supervisors during 2018-2019 that candidates beginning their second-year field experience were not adequately prepared or did not adequately recall their training from their first year of preparation.  We have collected input from field supervisors regarding the specific skills that should be included in this check, and they were particularly helpful in identifying assessment measures with which candidates should be familiar at the beginning of their field experiences.  



The competency check includes three major components:

1. Mock standardized assessment administration – Based upon faculty observations and field supervisor input, candidates will administer two subtests each from the Wechsler Intelligence Scales for Children, 5th Edition, the Woodcock-Johnson, 4th Edition, Tests of Cognitive Abilities, and the Kaufman Test of Educational Achievement, 3rd Edition.

2. Mock teacher interview – Candidates will engage in a 15-20 minute mock interview with a teacher (role-played by a faculty member), in which they will a brief referral summary to determine the most likely area in which a hypothetical student may qualify for special education services and to create a basic plan for a psychoeducational evaluation.

3. Mock parent meeting – Candidates will engage in a 15-20 minute mock meeting with a parent (role-played by a faculty member), in which they will explain the results of a standardized assessment, including explaining the meaning of the scores and responding to the parent’s questions.



Each component of the competency check will be evaluated using formative feedback (following this narrative) and an overall “pass/fail” decision.  Candidates who “fail” a component of the check will be required to repeat it with another faculty member.  The check will be piloted in September 2019 and summary data on candidate performance will be shared with supervisors.  During 2019-2020, we will be taking into account feedback on this process from candidates and supervisors, so that the check can be adjusted as needed for Fall 2020.



Mock Assessment Administration Feedback

Each cell evaluated as passed (+) or failed (-)

		Subtests

		Appropriate Directions

		Sample Items

		Correct Start Point

		Identified Basal

		Identified Ceiling

		Correct Queries

		Transitions

		Appropriate Interactions

		Protocol Completion and Scoring



		WJ First

		

		

		

		

		

		

		

		

		



		WJ Second

		

		

		

		

		

		

		

		

		



		WISC First 

		

		

		

		

		

		

		

		

		



		WISC Second

		

		

		

		

		

		

		

		

		



		KTEA First 

		

		

		

		

		

		

		

		

		



		KTEA Second

		

		

		

		

		

		

		

		

		





Overall Decision:   Pass   //  Fail   







Mock Teacher Interview Feedback



		Case # _____

		Strong

		Adequate 

		Needs Work

		Comments



		Case Conceptualization was guided by thorough interview 

		

		

		

		



		Identified Correct Eligibility Area

		

		

		

		



		Identified an Appropriate Battery

		

		

		

		





Overall Decision:   Pass   //  Fail   






Mock Parent Meeting Feedback 

		Criteria

		Strong

		Developing

		Inadequate

		Comments



		Verbal Presentation of Achievement 

		The scope of the achievement assessment is covered, including the achievement data (i.e., standards scores, percentile ranks, and confidence intervals). All achievement subtests are comprehensively explained. The examiner does not to rely on the parent’s visual aid to discuss information

		Only three of the four achievement subtests are appropriately addressed. The examiner minimally needs to rely on the visual to describe the information

		Less than two subtests are appropriately addressed, or information is presented that is incorrect. The examiner needs to rely on the visual to describe the information

		



		Verbal Presentation of Cognitive

		The scope of the cognitive assessment is covered, including the cognitive data (i.e., standards scores, percentile ranks, and confidence intervals). All cognitive composites and subtests are comprehensively explained. The examiner does not to rely on the parent’s visual aid to discuss information

		Only three of the four cognitive subtests and/or one composite are appropriately addressed. The examiner minimally needs to rely on the visual to describe the information 

		 Less than two subtests are appropriately addressed, or information is presented that is incorrect. The examiner needs to rely on the visual to describe the information

		



		Parental Engagement

		Parents are invited into the discussion through asking for feedback or questions and information is presented in a manner that will be easily understood by most parents

		Information is presented in a parent-friendly manner, but some terms are not defined. The parent is invited to participate in discussion in some way. 

		There is minimal or no effort to include the parent in the conversation or language is frequently used that is not parent-friendly. 

		



		Answering Questions

		All questions asked are answered correctly and thoroughly. The answer is presented in such a way that most parents would be able to understand the content. 

		Questions are answered accurately, but there is terminology used that most parents may not comprehend. 

		An answer to a question is inaccurate. 

		





[bookmark: _GoBack]Overall Decision:   Pass   //  Fail   
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Key Assessment #2 - Case Study 



CAEP Standard Alignment:

Evidence in this packet aligns with CAEP Standard A.1.1, A.1.2, and A.3.4





Evidence Overview:  

a) Purpose of assessment: The program requires candidates to complete comprehensive intervention case studies at two time points during matriculation.  The Master’s Case Presentation is completed during the second-year practicum and is presented as the culminating experience for completion of the M.Ed. degree in school psychology.  The Specialist Project is completed during the third-year internship and serves as the culminating experience for the Ed.S. degree in school psychology.  Each case study is a performance-based assessment intended to ensure candidate knowledge and skill application of relevant professional standards.  



b) Details of assessment administration:

Master’s Case Presentation – Instruction Provided to Candidates

To fulfill the obligations for the M.Ed. degree, candidates must complete the necessary coursework and successfully defend a case presentation. Presentations will be defended during the spring or summer (typically April, May, or June) at the conclusion of candidates’ second year of study. Case presentations must include a well-written paper outlining each aspect of the case, as well as a PowerPoint or other visual presentation describing all key components of the case. Both should be of professional quality and should address all aspects of the case presentation rubric. One hard copy of the paper is required and is due at the time of the presentation. The case presentation will be delivered to two members of the core school psychology faculty and will be evaluated in conjunction with the paper based on the case presentation rubric.  Students must earn a rating of at least “Meets Expectations” on 70% or more of items on the rubric to pass the case presentation.  

	

	Specialist Project – Instruction Provided to Candidates

As part of the Ed.S. degree requirements, candidates are required to complete a culminating field-based research project under the supervision of a project committee, composed of two randomly-selected members of the school psychology core faculty.  The Ed.S. project is to be a field-based single case design study, culminating in a well-written paper of professional quality. The paper should be professionally written and should address each aspect of the Ed.S. Project rubric.  The project will be submitted to the instructor for SPSY 791 no later than the date indicated in the course syllabus. The project will be evaluated based on the provided rubric.  Students must earn a rating of at least “Meets Expectations” on 80% or more of items on the rubric to pass the case presentation.  



c) Score/basis for judgement: As indicated in the instructions provided to candidates, a rating of “Meets Expectations” or higher is required for 70% or more of rubric items to pass the Master’s Case Presentation, and 80% or more of rubric items to pass the Specialist Project.   



d) Use in decisions about candidates’ progress: Each case study is a culminating experience used to determine whether candidates have demonstrated adequate knowledge and skills to satisfy degree requirements.  Candidates who do not meet the threshold for successful performance may be asked to re-do portions of the project or the entire project until adequate performance is demonstrated. 



e) Details of standards alignment: Details of the alignment of the case study rubrics are presented in the following table.  Elements highlighted in blue are unique to the Master’s Case Presentation; elements highlighted in green are unique to the Specialist Project.  The table provides the full rubric, alignment to professional standards, and alignment with CAEP Standard A.1.1; all elements of the Specialist Project are also used to meet CAEP Standards A.1.2 and A.3.4.    

































A1.1.3 - School Psychology, EdS – Key Assessment #2 - Case Study 





		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Professional Disposition

		2.10 - Legal, Ethical, & Professional Practice

		Description of theoretical orientation

		· Describes the theoretical orientation used to conceptualize the case

· Connects stated theory to the problem analysis

· Connects stated theory to the selected intervention

		Meets 2/3 criteria.

		Meets 1 or fewer criteria.



		A.1.1 & A.3.4 -Applications of data literacy

		2.1 – Data-based decision making and accountability

		Referral question and background information 

		· Clearly states reason for referral 

· Identifies individual strengths

· Provides sufficient background information.  

· Refrains from including excessive irrelevant information

		Clearly states reason for referral; background information is either insufficient or excessive.

		Does not clearly state the reason for referral.



		A.1.1 & A.3.4 -Application of Professional Standards

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.8 Diversity in Development and Learning

		Individual and Diversity Considerations

		· Describes salient factors unique to the individual student (e.g., biological, cultural, contextual, familial, cognitive, social/emotional factors) 

· Discusses how individual factors influenced the selection and implementation of assessment procedures, intervention, and consultation strategies.

		Describes salient factors unique to the individual student, with insufficient discussion of how factors were considered with respect to assessment or intervention/consultation.

		Does not describe salient factors unique to the individual student, or describes considerations that reflect insensitivity, bias, or inadequate knowledge about the factors identified.



		A.1.1 & A.3.4 -Applications of data literacy

		2.1 – Data-based decision making and accountability

		Assessment Conducted Prior to Intervention 

		· Sufficient data are collected via record review, observation, interview, and/or testing to develop and prioritize intervention targets

· A rationale is provided to justify the appropriateness of the selected assessment methods for the particular student, context, and referral concern 

		Sufficient data are collected to develop and prioritize intervention targets, but the rationale for the selected methods is not clearly described.  

		Insufficient data are collected to develop and prioritize intervention targets.





EPP Created Rubric – Case Study 




		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability

2.8 – Diversity in Development and Learning

		Problem analysis and prioritization 

		· Clearly prioritizes the academic and behavior factors to be addressed through intervention 

· Accurately interprets and integrates information that was available prior to intervention

· Shows evidence of considering multiple factors(e.g., background, instructional and contextual factors, individual student factors) 

		Clearly prioritizes the factors to be addressed; analysis of available information is accurate but may be incomplete (e.g., does not adequately consider all assessment data, does not show evidence of considering multiple factors).

		Intervention priorities are not clearly described, or the analysis of available data contains significant errors or flaws that result in inappropriate or questionable intervention priorities. 



		
Direct Intervention 



		A.1.1 & A.3.4 -Use of research; Employment of data analysis to develop supportive school environment

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.9 – Research and program evaluation

		Intervention Rationale

		For all interventions attempted, the following are provided:

· Empirical evidence (at least two peer-reviewed articles and one additional reputable source) supporting the effectiveness of the intervention

· A rationale for why the intervention is appropriate for the student based on the evidence and available data

· Intervention description and procedures

· Frequency & duration of sessions

· 

		The intervention is inadequately described, or

empirical sources or rationale for the intervention are incomplete or not clearly connected to the identified area of concern.

		The intervention is inadequately described, and

empirical support or rationale is lacking.



		A.1.1 & A.3.4 -Use of appropriate research method-ology 









		2.1 Data-based decision-making and accountability

2.9 – Research and program evaluation

		Baseline Data

		Describes and visually presents the baseline data, with a clear and accurate explanation of how the data relate to the referral concern and how they will be useful for intervention planning and monitoring.

		Baseline data are described and visually presented, but the relation to the problem and/or intervention is unclear.

		Baseline data are not presented.



		

CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Applications of data literacy

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



		Goal-setting Rationale

		The goal and corresponding rationale meets the following criteria: 

· Specific

· Measurable

· Appropriate given the concern and available baseline data

· Reasonable based on current performance and expected progress

· Time-limited

		The goal lacks one of the required criteria, or the rationale for its development (e.g., why it was deemed appropriate and/or reasonable) is not clear.

		The goal lacks 2 or more of the required criteria.



		A.1.1 & A.3.4 - Use of appropriate research method-ology

		2.9 – Research and program evaluation

		Decision-Making Plan

		A clear rationale for decision-making is articulated, including:

· A reasonable criterion or method that will be used for formative evaluation (i.e., whether the intervention requires modification)

· A reasonable criterion or method that will be used for summative evaluation (i.e., whether the intervention goal has ultimately been met)

		Plan adequately meets 1/2 criteria

		Plan does not meet either criterion.



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Graphing and Formative Evaluation

		· The method, frequency, and duration of progress monitoring are clearly described.  

· Baseline and progress-monitoring data are visually represented using appropriate charting/graphing conventions (e.g., phase changes, goal criterion, progress line, trend line when appropriate)

· The stated criteria/method for formative evaluation is accurately applied

		Meets 2/3 criteria

		Meets 1 or fewer criteria.








		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Summative Evaluation and Student Impact

		The overall effectiveness of intervention is accurately discussed and includes:

· Application of the stated criteria/method for summative evaluation (i.e., a clear conclusion of whether the goal should be considered “met”)

· Analysis of changes in the level, trend, and variability of data from baseline to intervention

· A measure of effect size to quantify the measure of change 

		Meets 2/3 criteria

		Meets 1 or fewer criteria.



		
Indirect Intervention



		A.1.1 & A.3.4 - Use of research; Employment of data analysis to develop supportive school environment

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.9 – Research and program evaluation

		Intervention Rationale

		For all interventions attempted, the following are provided:

· Empirical evidence (at least two peer-reviewed articles and one additional reputable source) supporting the effectiveness of the intervention

· A rationale for why the intervention is appropriate for the student based on the evidence and available data

· Intervention description and procedures

· Frequency & duration of sessions

		The intervention is inadequately described, or

empirical sources or rationale for the intervention are incomplete or not clearly connected to the identified area of concern.

		The intervention is inadequately described, and

empirical support or rationale is lacking.



		A.1.1 & A.3.4 - Use of appropriate research method-ology 

		2.1 Data-based decision-making and accountability



2.9 – Research and program evaluation

		Baseline Data

		Describes and visually presents the baseline data, with a clear and accurate explanation of how the data relate to the referral concern and how they will be useful for intervention planning and monitoring.

		Baseline data are described and visually presented, but the relation to the problem and/or intervention is unclear.

		Baseline data are not presented.








		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Applications of data literacy

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



		Goal-setting Rationale

		The goal and corresponding rationale meets the following criteria: 

· Specific

· Measurable

· Appropriate given the concern and available baseline data

· Reasonable based on current performance and expected progress

· Time-limited

		The goal lacks one of the required criteria, or the rationale for its development (e.g., why it was deemed appropriate and/or reasonable) is not clear.

		The goal lacks 2 or more of the required criteria.



		A.1.1 & A.3.4 - Use of appropriate research method-ology

		2.9 – Research and program evaluation

		Decision-Making Plan

		A clear rationale for decision-making is articulated, including:

· A reasonable criterion or method that will be used for formative evaluation (i.e., whether the intervention requires modification)

· A reasonable criterion or method that will be used for summative evaluation (i.e., whether the intervention goal has ultimately been met)

		Plan adequately meets 1/2 criteria

		Plan does not meet either criterion.



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Graphing and Formative Evaluation

		· The method, frequency, and duration of progress monitoring are clearly described.  

· Baseline and progress-monitoring data are visually represented using appropriate charting/graphing conventions (e.g., phase changes, goal criterion, progress line, trend line when appropriate)

· The stated criteria/method for formative evaluation is accurately applied

		Meets 2/3 criteria

		Meets 1 or fewer criteria.








		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Summative Evaluation and Student Impact

		The overall effectiveness of intervention is accurately discussed and includes:

· Application of the stated criteria/method for summative evaluation (i.e., a clear conclusion of whether the goal should be considered “met”)

· Analysis of changes in the level, trend, and variability of data from baseline to intervention

· A measure of effect size to quantify the measure of change 

		Meets 2/3 criteria

		Meets 1 or fewer criteria.



		

		Overall Project



		A.1.1 & A.3.4 -Application of data literacy; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Recommenda-tions and Next Steps

		Provides three or more recommendations based on progress monitoring data collection and analysis. 

		Provides three or more recommendations, but fewer than three are explicitly connected to the available data.

		Does not provide at least three recommendations, OR none of the recommendations are explicitly connected to the available data.



		A.1.1 & A.3.4 -Participating in collabora-tive activities with others

		2.2 – Consultation and Collaboration

		Collaboration and Consultation 

		Provides detailed description of collaboration and consultation efforts with families and school personnel, including specific strategies or techniques employed. The corresponding impact of these interactions is addressed.

		Provides a general description of collaboration and consultation efforts and impacts.

		Collaboration or consultation efforts and impacts are not discussed.








		CAEP Standard

		NASP Standard Measured

		Criteria

		3 – Exceeds Expectations

		2 – Meets Expectations

		1 – Does Not Meet Expectations



		A.1.1 & A.3.4 -Application of laws and policies, codes of ethics

		2.10 – Legal, ethical, and professional practice

		Legal and/or Ethical Issues

		Sufficiently describes legal and/or ethical issues relevant to the case, describes their possible or actual impact on the case, and explains how issues were appropriately resolved/addressed using an ethical dilemma model

		Sufficiently describes legal and/or ethical issues relevant to the case. Impacts or resolutions are insufficiently described.

		Does not describe legal and/or ethical issues inherent in the case, misses salient issues that should have been identified, or indicates that resolutions did not adhere to legal or ethical guidelines.



		A.1.1 & A.3.4 -Employment of data analysis to develop supportive school environment

		2.5 School-wide practices to promote learning

		Systems Analysis

		Describes systemic facilitators and barriers that contributed to the overall success of assessment, intervention, and consultation.  Includes thoughtful discussion of the actual impact of classroom, school, and family factors. 

		Identifies facilitators and barriers but not describe their actual impact on the case.

		Does not identify school or family system factors that clearly impacted the case.



		A.1.1 & A.3.4 -Professional disposition 

		2.10 – Legal, ethical, and professional practice

		Self-Reflection



		The presentation includes thoughtful and accurate self-reflection of limitations and lessons learned throughout the case, including what was done to correct any problems or what would be done differently next time. 

		The presentation includes thoughtful and accurate self-reflection of limitations and lessons learned, without a clear description of corrective action.

		Self-reflection is limited or inaccurate.



		A.1.1 & A.3.4 -Professional disposition

		2.10 – Legal, ethical, and professional practice

		Writing mechanics

		Written documents (including paper, PowerPoint, and handouts) contain fewer than 5 errors in grammar, spelling, or punctuation.

		Written documents contain 5-9 errors in grammar, spelling, or punctuation.

		Written documents contain 10 or more errors in grammar, spelling, or punctuation.



		A.1.1 & A.3.4 -Professional disposition

		2.10 – Legal, ethical, and professional practice

		Quality of delivery of presentation

		· The presentation of material is clear and uses appropriate terminology to explain concepts

· Presenter appears well-prepared and manages time effectively

Presenter stays on topic, speaks at an appropriate rate and volume, and holds the attention of the audience

		Oral presentation meets three of the four criteria.

		Oral presentation meets fewer than three of the four criteria.







EPP Data - School Psychology Master’s Case Presentation Data, 2015 - 2018

		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 4)

		2016-2017

(N = 4)

		2017-2018

(N = 4)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 -Professional Disposition

		2.10 - Legal, Ethical, & Professional Practice

		Description of theoretical orientation

		1

		3

		0

		3

		1

		0

		1

		2

		1



		A.1.1– Applications of data literacy

		2.1 – Data-based decision making and accountability

		Referral question and background information 

		0

		0

		4

		0

		0

		4

		0

		0

		4



		A.1.1 – 

Application of Professional Standards

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.8 Diversity in Development and Learning

		Individual and Diversity Considerations

		0

		1

		3

		0

		2

		2

		0

		2

		2



		A.1.1 –Applications of data literacy

		2.1 – Data-based decision making and accountability

		Assessment Conducted Prior to Intervention 

		0

		4

		0

		1

		2

		1

		0

		4

		0



		A.1.1 –Employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability

2.8 – Diversity in Development and Learning

		Problem analysis and prioritization 

		0

		4

		0

		0

		3

		1

		0

		2

		2



		
Direct Intervention



		A.1.1 –Use of research; Employment of data analysis to develop supportive school environment

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.9 – Research and program evaluation













		Intervention Rationale

		2

		0

		2

		2

		1

		1

		0

		2

		2



		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 4)

		2016-2017

(N = 4)

		2017-2018

(N = 4)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 - Use of appropriate research method-ology 

		2.1 Data-based decision-making and accountability



2.9 – Research and program evaluation

		Baseline Data*

		N/A

		N/A

		0

		1

		3



		A.1.1 & A.3.4 -Applications of data literacy

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



		Goal-setting Rationale

		3

		1

		0

		1

		2

		1

		0

		2

		2



		A.1.1 – Use of appropriate research method-ology

		2.9 – Research and program evaluation

		Decision-Making Plan

		1

		1

		2

		2

		1

		1

		0

		0

		4



		A.1.1 – Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Graphing and Formative Evaluation

		2

		2

		0

		1

		3

		0

		1

		0

		3



		A.1.1 – Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills











		Summative Evaluation and Student Impact

		0

		3

		1

		0

		3

		1

		0

		1

		3



		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 4)

		2016-2017

(N = 4)

		2017-2018

(N = 4)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		Overall Project



		A.1.1 – Application of data literacy; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Recommenda-tions and Next Steps

		2

		0

		2

		0

		4

		0

		0

		3

		1



		A.1.1 & A.3.4 -Participating in collabora-tive activities with others

		2.2 – Consultation and Collaboration

		Collaboration and Consultation 

		0

		4

		0

		0

		4

		0

		0

		4

		0



		A.1.1 & A.3.4 -Application of laws and policies, codes of ethics

		2.10 – Legal, ethical, and professional practice

		Legal and/or Ethical Issues

		0

		2

		2

		0

		4

		0

		1

		1

		2



		A.1.1– Professional disposition 

		2.10 – Legal, ethical, and professional practice

		Self-Reflection*



		N/A

		N/A

		0

		0

		4



		A.1.1 – Professional disposition

		2.10 – Legal, ethical, and professional practice

		Writing mechanics

		3

		1

		0

		1

		2

		1

		0

		3

		1



		A.1.1 – Professional disposition

		2.10 – Legal, ethical, and professional practice

		Quality of delivery of presentation

		0

		2

		2

		0

		2

		2

		0

		1

		3







Note. D = Does not meet domain expectations; M = Meets domain expectations; E = Exceeds domain expectations.  

* - Baseline Data and Self-Reflection were added to the rubric for 2017-2018.








School Psychology Specialist Project Data, 2015 - 2018



		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 2)

		2016-2017

(N = 4)

		2017-2018

(N = 3)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 -Professional Disposition

		2.10 - Legal, Ethical, & Professional Practice

		Description of theoretical orientation

		0

		2

		0

		0

		3

		1

		0

		2

		1



		A.1.1 & A.3.4 -Applications of data literacy

		2.1 – Data-based decision making and accountability

		Referral question and background information 

		0

		1

		1

		0

		2

		2

		0

		0

		3



		A.1.1 & A.3.4 -Application of Professional Standards

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.8 Diversity in Development and Learning

		Individual and Diversity Considerations

		0

		2

		0

		0

		1

		3

		0

		1

		2



		A.1.1 & A.3.4 -Applications of data literacy

		2.1 – Data-based decision making and accountability

		Assessment Conducted Prior to Intervention 

		0

		2

		0

		1

		1

		2

		0

		0

		3



		A.1.1 & A.3.4 -Employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability

2.8 – Diversity in Development and Learning

		Problem analysis and prioritization 

		1

		1

		0

		0

		3

		1

		0

		0

		3



		
Direct Intervention



		A.1.1 & A.3.4 - Use of research; Employment of data analysis to develop supportive school environment

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.9 – Research and program evaluation

		Intervention Rationale

		0

		1

		1

		0

		1

		3

		0

		0

		3



		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = )

		2016-2017

(N = )

		2017-2018

(N = )



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 - Use of appropriate research method-ology 

		2.1 Data-based decision-making and accountability



2.9 – Research and program evaluation

		Baseline Data*

		N/A

		N/A

		1

		1

		1



		A.1.1 & A.3.4 -Applications of data literacy

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



		Goal-setting Rationale

		1

		1

		0

		2

		1

		1

		0

		0

		3



		A.1.1 & A.3.4 - Use of appropriate research method-ology

		2.9 – Research and program evaluation

		Decision-Making Plan

		1

		1

		0

		0

		3

		1

		0

		1

		2



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Graphing and Formative Evaluation

		0

		1

		1

		1

		3

		0

		0

		0

		3










		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 2)

		2016-2017

(N = 4)

		2017-2018

(N = 3)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Summative Evaluation and Student Impact

		0

		1

		1

		1

		2

		1

		0

		1

		2



		
Indirect Intervention



		A.1.1 & A.3.4 - Use of research; Employment of data analysis to develop supportive school environment

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



2.9 – Research and program evaluation

		Intervention Rationale

		0

		1

		1

		1

		3

		0

		0

		0

		3



		A.1.1 & A.3.4 - Use of appropriate research method-ology 

		2.1 Data-based decision-making and accountability



2.9 – Research and program evaluation

		Baseline Data*

		N/A

		N/A

		1

		0

		2



		A.1.1 & A.3.4 -Applications of data literacy

		2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills



		Goal-setting Rationale

		1

		1

		0

		1

		3

		0

		0

		0

		3








		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 2)

		2016-2017

(N = 4)

		2017-2018

(N = 3)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 - Use of appropriate research method-ology

		2.9 – Research and program evaluation

		Decision-Making Plan

		1

		1

		0

		1

		1

		2

		0

		0

		3



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Graphing and Formative Evaluation

		1

		0

		1

		1

		3

		0

		0

		1

		2



		A.1.1 & A.3.4 -Applications of data literacy; applications of technology; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Summative Evaluation and Student Impact

		0

		1

		1

		0

		4

		0

		0

		1

		2



		Overall Project



		A.1.1 & A.3.4 -Application of data literacy; employment of data analysis to develop supportive school environment

		2.1 Data-based decision-making and accountability



2.3 Interventions and instructional support to develop academic skills

OR

2.4 Interventions and mental health services to develop social and life skills

		Recommenda-tions and Next Steps

		0

		2

		0

		0

		4

		0

		0

		0

		3








		CAEP Standard

		NASP Standard Measured

		Criteria

		2015-2016

(N = 2)

		2016-2017

(N = 4)

		2017-2018

(N = 3)



		

		

		

		D

		M

		E

		D

		M

		E

		D

		M

		E



		A.1.1 & A.3.4 -Participating in collabora-tive activities with others

		2.2 – Consultation and Collaboration

		Collaboration and Consultation 

		1

		1

		0

		0

		4

		0

		0

		1

		2



		A.1.1 & A.3.4 -Application of laws and policies, codes of ethics

		2.10 – Legal, ethical, and professional practice

		Legal and/or Ethical Issues

		0

		1

		1

		1

		2

		1

		0

		0

		3



		A.1.1 & A.3.4 -Employment of data analysis to develop supportive school environment

		2.5 School-wide practices to promote learning

		Systems Analysis*

		N/A

		N/A

		0

		0

		3



		A.1.1 & A.3.4 -Professional disposition 

		2.10 – Legal, ethical, and professional practice

		Self-Reflection



		1

		1

		0

		0

		3

		1

		0

		0

		3



		A.1.1 & A.3.4 -Professional disposition

		2.10 – Legal, ethical, and professional practice

		Writing mechanics

		0

		1

		1

		1

		3

		0

		0

		1

		2











Note. D = Does not meet domain expectations; M = Meets domain expectations; E = Exceeds domain expectations.  

* - Baseline Data and Systems Analysis elements were added to the rubric for 2017-2018.








Reliability and Validity:

These rubrics were validated in Spring 2018 according to the validity and reliability plan in place for the college.  A summary of the feedback received is provided in Standard 5.



Analysis, Interpretation, and Use:

This historical view of our work sample data reflects ongoing analysis and responsiveness to the trends we have observed.  

· First, prior to 2016-2017, no minimum threshold was established for acceptable performance for either of the work samples; therefore, we had no mechanism for determining when candidates needed corrective support.  Beginning in 2016-2017, candidates were required to pass 70% of rubric elements with a score of “Meets Expectations” or higher on the Specialist Project.  In 2017-2018, candidates were required to pass 70% of rubric elements with a score of “Meets Expectations” or higher on the Master’s Case Presentation and 80% of rubric elements with a score of “Meets Expectations” or higher on the Specialist Project.  Since implementing these minimum thresholds, we have seen overall performance on both projects improve.

· In conjunction with implementing minimum standards, we have responded with supplemental instruction in areas where candidates have historically demonstrated the most difficulty with both projects.  For instance, we have added a simulated case project with a similar rubric to one of our introductory courses, to better prepare candidates for the expectations of the case studies.  In particular, we have focused on goal-setting, decision-making, and formative and summative evaluation as areas in which more instruction was needed; scores from 2017-2018 reflect that candidates’ performance in the targeted areas has improved.

· Finally, as part of regular rubric review, we recognized that our rubrics did not cover certain skills we expect candidates to demonstrate, including the ability collect appropriate baseline data, the ability to analyze and respond to the school context when delivering interventions, and the ability to reflect meaningfully upon their own practice.  Therefore, new rubric elements were added for 2017-2018 to better capture a wider range of skills than had previously been measured.



Use:

We plan to continue reviewing performance on an annual basis and using candidate performance across time to adjust both the rubric and our instructional approach to better meet the needs of our candidates.
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PRACTICUM AGREEMENT

for [ ] between

Student’s name
Indiana State University (the University) and

I (the Agency)

Practicum agency

It is mutually agreed by Indiana State University, herein referred to as the University, and the above
named agency (_) herein referred to as the Agency, that
practicum experiences in school psychology will be provided for a student enrolled in SPSY 686:
Practicum in School Psychology in the School Psychology program of the Department of Communication
Disorders, and Counseling, School, and Educational Psychology (401 N. 7" St., Terre Haute, IN 47809).
This document serves to define the relationship among and responsibilities of all parties in regard to
practicum completion.

Joint Responsibilities. Indiana State University and the Agency agree to comply with Title VI of the Civil
Rights Act of 1964, Title IX of the Education Amendments of 1972 and Section 504 of the Rehabilitation
Act of 1973, and related regulations. Neither party shali unlawfully discriminate against any graduate
student or supervisor on the basis of race, religion, sex, color, age, handicap, national origin, or military
service. Withdrawal of the graduate student from the practicum placement may be requested by either party
under mutually agreed upon conditions.

University Responsibilifies.

1. Accept full responsibility for planning and implementing the educational program for the Student and for
determining adequate preparation in theoretical knowledge, basic clinical skills, knowledge of
professional ethical guidelines of the National Association of School Psychologists (NASP) and the
American Psychological Association (APA), basic knowledge of relevant state and federal law, and
understanding of generally accepted guidelines for professional conduct.

2. Follow through on the requirements specified for the practicum experience in Appendix A: Performance
Improvement Plan.

3. Communicate practicum requirements to the Student and the Agency in the form of a practicum training
plan,

4. Provide regular opportunities for group supervision and/or access to a licensed school psychologist for
as-needed individual consultation. The university will not provide on-site supervision or accept direct
responsibility for services provided by the Student.

5. Appoint a University supervisor who is available to support the Agency with regard to concerns about (a)
student performance, (b) the ability of the Agency to provide adequate supervision, (c) the ability of the
Agency to provide opportunities sufficient to complete course requirements, or {d) other concerns that
arise relative to the practicum experience.

6. Provide the opportunity for a conference between the Student, the University supervisor, and an Agency

Practicum Agreement
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representative within the first two months of the placement.

Provide assurance that professional liability insurance is in effect for the Student throughout the period
covered by this agreement.

Provide assurance that the Student has passed a criminal background check as required by the University
upon entrance to the school psychology graduate program. '

Accept responsibility for making decisions about the student’s educational program in the event of
suspension or termination fiom the site.

Agency Responsibilities.

1.

Determine willingness to accept the Student for the period covered by this agreement.

2,

Meet the requirements specified for the practicum experience in Appendix A: Performance Improvement
Plan.

10.

Inform the Student of Agency expectations, policies, and procedures which will serve as guidelines for
dress code, professional and personal conduct, confidentiality, and delivery of school psychological
services throughout the period of the agrecment.

Monitor the Student’s conduct as it pertains to (a) the personnel policies and practices of the Agency, (b)
ethical guidelines of the NASP and APA, (c) state and federal law, and (d) generally acceptable
guidelines for professional conduct in all activities associated with the practicum placement. The Student
shall be under the direction and control of the Agency while they are on the premises of the Agency or
acling in behalf of the Agency in locations other than the premises.

Designate a licensed school psychologist to serve as the primary Agency supervisor. The Agency

supervisor will be responsible for:

» Comumunicating case assignments, responsibilities, and educational opportunities to the practicum
student.

e Providing regular supervision to the Student. Supervision will be sufficient to meet the training
standards of NASP and APA, as well as licensing requirements of the Indiana Department of
Education. Supervision meeting these requirements entails a minimum of one hour of individual,
face-to-face supervision per week.

Complete and submit in a timely manner all internship agreements, performance evalnations, and
documentation required by the University for successful practicum completion.

Provide the student with the opportunity to patticipate in the practicum experience for at least 350 clock
hours over the course of the academic year. ‘

Make a good faith effort to provide the practicum student with opportunities to complete required
activities, as specified in the practicum training plan,

Provide the Student with appropriate office space, secretarial assistance, and other necessary support,
materials, and equipment to carry out the functions of the placement. These provisions wiil be consistent
with the availability afforded regular staff members.

Communicate with the University supervisor in a timely fashion about foreseeable barriers to completion
of the activities described above.
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11. Provide adequate release time and encourage the Student to participate in professional development

experiences such as conferences, seminars, or similar meetings at the discretion of the supervisor.

12. Notify the University of any situation that may require immediate intervention; may threaten the

Student’s successful completion of the practicum experience, or may represent a violation of Agency or
University policies, professional ethical guidelines, or state or federal law.

Student Responsibilitics

1

Commit to the internship placement for the duration of this agreement, including approximately 12 hours
per week of on-site engagement in the practicum site. (Exceptions should be approved in advance by the
Agency supervisor, and the Student is responsible for notifying the University supervisor of scheduling
changes).

Meet the performance criteria specified in Appendix A: Performance Improvement Plan.

Maintain and provide the University with evidence of a minimum of $1,000,000/$3,000,000 professional
liability insurance during the internship placement.

Complete and provide the University with evidence of a clear criminal background check.

Complete in a timely manner any requirements of the Agency for practicum placement, including but not
limited to criminal background checks, drug screening, or Agency-specific training,

Function within (a) the personnel policies and practices of the Agency, (b) the policies and. procedures of
the University, (c) ethical guidelines of the National Association of School Psychologists and the
American Psychological Association, (d) state and federal law, and (¢) generally acceptable guidelines
for professional conduct in all activities associated with the practicum placement.

Assume responsibility for ensuring all course-based requirements have been met in accordance with the

expectations set forth by the University. This includes but is not limited to:

» Regular and timely communication with the Agency supervisor about course requirements, course
timelines, and important due dates for assignments, evaluations, and documentation.

e Regular and timely communication with the University supervisor regarding potential barriers to
successful or on-time completion of course requirements.

Actively participate in regular individual supervision with the assigned Agency supervisor for a
minimum of one hour weekly, and seek supetrvision in a timely manner regarding activities that exceed
the student’s bounds of competence or are of a time-sensitive nature.

Clearly communicate about scheduling needs, site-based experiences, and training needs to the Agency
supervisor and the University supervisor in a timely manner.

Terms of Agreement.

The terms of this agreement shall be for the period beginning August 1, 2017, and terminating May 31,
2018. The Student is not permitted to begin prior to the beginning of the University fall semester or
continue after the end of the University spring semester without prior written agreement between the
Student, the Agency supervisor, and the University supervisor. While the University is in session, the
Student is assigned to the same schedule and calendar time as are other school psychology staff
employed by the Agency.
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This agreement is subject to changes and revisions as necessary and by written agreement of the parties
concerned.

This agreement may be discontinued by either party with 60 days’ written notice.

The agreement may be immediately suspended by either the Agency or the University upon suspicion of
illegal, unethical, or unprofessional behavior on the part of the Student or the Agency, such that the
integrity of the services provided by the Agency or the quality of training provided to the Student may be
called into question if the partnership continues.

The agreement may be immediately terminated upon findings or admission of illegal, unethical, or
unprofessional behavior, as described above.

No compensation will be paid or received by the University, the Student, or the Agency.

The Student is responsible for expenses incurred for travel to and from the site for a maximum of three
days per week. The Agency will reimburse the Student consistent with Agency policies for mileage if
additional days of travel are required as part of the practicum placement,

The Student is responsible for all fees and dues associated with insurance, professional development or
professional association membership incurred during the practicumm experience.

The Student will not be classified as an employee of the Agency for any purpose except:

» The Student shall be under the direction and control of the Agency as represented by the
supervisor while they are on the premises of the Agency or acting on behalf of the Agency in
locations other than the premises.

o The Agency shall provide the Student the same protection against liability arising in connection
with their assignments in the Agency as is provided for members of the Agency’s permanent
staff,

Notice Provision
Any notices required or permitted to be given hereunder shall be given in writing and shall be delivered (a) in
person, (b) by certified mail, (c) by facsimile, or (d) by electronic mail and shall be addressed as follows:

If to the University: Dean, Bayh College of Education

Indiana State University
401 N. 7" Street

Terre Haute, IN 47809
FAX: (812) 237-4348

With a copy to: Office of the General Counsel

Indiana State University
200 N. 7™ Street
Terre Haute, IN 47809

o _

or to such other address as either party may from time to time specify in writing to the other party. Any
notice shall be effective only upon delivery, which for any notice given by facsimile or electronic mail shall
mean notice that has been received by the party to whom it is sent as evidenced by confirmation slip or
receipt.
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I

Agency Representative Date

Cht A b/ctﬁuwm«'ék_] - § 32217

Déan, Bayh College of Education Date
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I have read and agree to abide by the terms of this agreement.

0720|2017

Bate

3335007
“Designated Agengy\Supervisor L Dat
C yyusey (2 \2e 9/26/2017

Designated University Supervisor Date
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Appendix
Performance Improvement Plan

As part of an existing Performance Improvement Plan, the Student’s placement and continuation in
practicum are contingent upon the following:
1. The practicum site and supervisor have been informed of prior concems related to organization
and time management,
2. The practicum supervisor agrees to complete a monthly rating and feedback meeting with the
Student and the University Supervisor to review the Student’s performance in targeted skill areas
(see rating form below).
3. Ratings by the practicum supervisor reflect no more than one consecutive month of ratings below
the level of “meets expectations” for any of the targeted evaluation items.

Instructions: Please rate the following items on a scale of 1-4, using the criteria below:

e Not Observed — The student has not had the opportunity to demonstrate this skill, or the
supervisor has not observed the student in a situation requiring this skill.

o Unsatisfactory (1) - Performance reflects persistent (e.g., across time and/or across settings) or
severe deficits in comparison to expectations for professional practice. Performance has not
significantly improved in response to feedback.

¢ Developing (2) - Performance reflects mild/moderate, inconsistent, or isolated deficits in
comparison to expectations for professional practice. Performance has been variable across time
and/or setting or deficits are not considered severe. Student has demonstrated improvement in
response to feedback,

e Meets Expectations (3) - Performance is consistent with expectations for professional practice.
Any concerns have been minor and the student has readily self-identified deficits or adequately
responded to feedback.

o Exceeds Expectations (4) - Exceptional performance, insight, and/or leadership compared to
expectations for professional practice.

Accurately administers and scores assessment measures. Not Observed | 1

(38
Lo
NP

Establishes effective collaborative relationships with teachers and other | Not Observed | 1 |2 |3
school personnel.

Provides empirically-supported recommendations that follow logically | Not Observed |1 |2 [3 |4 |
from assessiment results.

Uses feedback from supervision in a productive manner. Not Observed [1 |2 |3 |4

Understands own practice needs and actively asks for Not Observed 213 |4

support/resources. -

Demonstrates good judgment and common sense. Not Observed |1 |2 |3 |4

Consistently follows through when additional action is needed. NotObserved [ [ |2 |3 |4
_Exercises adequate time management skills across a range of activities. | Not Observed |1 |2 |3 | 4
| Demonstrates dependability. NotObserved [1 |2 [3 | 4

Practicum Agreement
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[bookmark: _GoBack]Evidence of Collaboration with Field Supervisors for Candidate Remediation 

	

Included below are emails between site and university supervisors on how to best support a candidate who was placed on a performance improvement plan during the 2018-2019 academic year. Supplementary comments are provided to facilitate understanding of communication not represented (e.g., phone calls, in-person meetings) and outcomes.



Contact Log

		Date

		Type of Contact

		Person Initiating Contact

		Content



		10/25/18

		Phone Message

		Agency Representative 

		Supervisor requested a time to talk to discuss concerns



		10/25/18

		Email

		University Supervisor

		Hi, D.

I got your message and I'd be happy to schedule a time to talk. I wont be on campus tomorrow, but I will next week on Monday, Tuesday, and Thursday. Generally, I'm pretty open in the mornings. So if you have a time that you're free prior to 12 - it'll probably work from me. At this time, I've only got a 10 on the 30th. So just let me know what works for you.





		10/29/18

		Email

		Agency Representative

		I included S.C., the practicum supervisor, on this email so we can schedule a time to meet together. I have Thursday Nov 1 anytime from 8:30-12 open.    We can call you together if you get a time set. 



		10/29/18

		Email

		University Supervisor

		D.,

The three of us talking together sounds like a good plan. Why don't we plan for 9:30 on the 1st? I'll look forward to speaking with both of you.



		11/1/18

		Phone Call

		University Supervisor

		Call between university supervisor, agency representative, and field supervisor. Discussed field supervisor’s concerns. University supervisor made some suggestions to allow for supplementary support. Said she would get back with field supervisor after consulting with colleagues. 



		11/5/18

		Email

		University Supervisor 

		S.,

 

I've talked with (candidate) and my colleagues. I'll provide (candidate) with additional mentorship to cover the areas in which she's struggling. Based on my conversation with you, I'll target these areas:

· Administration of the WJ series (i.e., cognitive, achievement, and oral language) without errors that compromise the validity of the test

· Articulating and/or performing appropriate procedures to conduct systematic observations in the classroom environment

 

Is there anything else she specifically needs to work on to be successful? Moving forward, if her skills are satisfactory by the end of the semester, we would hope for (candidate) to gradually increase the things she is able to do in practicum. If not, I'll speak with you again to identify the most appropriate next steps to meet both of your needs. We're invested in both you and (candidate) having a positive experience. 



Please let me know your thoughts. I'll look forward to hearing from you.

 





		11/5/18

		Email

		Field Supervisor

		In addition to the WJ series, I would recommend additional assessments in a battery in which (candidate) would need to use a manual for scoring purposes. This would assist in generalizing from one battery to another.

 

I take it you will be following up with me at the end of the ISU semester in regards to (candidate) returning to practicum at (site)? In the meantime, (candidate) has begun an academic intervention with a candidate. I am comfortable with her continuing this process.

 





		11/5/18

		Email

		University Supervisor

		S.,



Thank you for your feedback. We'll also address scoring the writing sections from the WIAT and KTEA as part of the mentorship. And, yes, I'll be checking in with you at the end of the semester to explore whether (candidate) remaining at (site) in the spring is the best for both of you. But please don't hesitate to let me know if things come up between now and then. Again, thank you for reaching out to me to problem solve for (candidate). I hope you enjoy your evening!





		11/6/18

		Email

		Field Supervisor

		Good afternoon,

I did speak with (candidate) this morning. She will continue with her academic intervention that she started today.

 

It is highly unusual for a practicum candidate to only be shadowing at this point in the semester. I feel (candidate) will benefit more from the remediation time she spends with you rather than continuing to shadow me, an experience she has already received last year as well as this year.  It was my understanding that you would be addressing assessment and scoring prior to her returning with me next semester.





		11/7/18

		Email

		University Supervisor

		S.,



Would it be possible for us to chat on the phone? I just want to be sure we're both on the same page going forward and I would like to alleviate any miscommunication that's brought about as a result of e-mailing. If so, I have some availability this afternoon and tomorrow prior to 10:30. If those times don't work, I have some availability Monday and Tuesday morning next week. Just let me know what you would prefer.





		11/7/18

		Email

		Field Supervisor

		Absolutely! I am available until 2:15 today. Let me know if I can call you today. 



		11/7/18

		Phone Call

		University Supervisor

		Discussed expectations with field supervisor surrounding what candidate would do in practicum field work for the remainder of the semester. Supervisors came to an agreement regarding the amount of hour and the types of activities the candidate would complete. Field supervisor said she would send notes to help guide university supervisor in the targeting of specific assessment skills. 



		11/9/18

		Email

		Field Supervisor

		Attached are my notes of items that (candidate) would benefit from additional practice and review. Please let me know if you have any questions. My notes are just that.....notes. I know what they mean but you may not. 



		11/12/18

		Email

		University Supervisor

		S.,

Thanks very much! I appreciate you sending these along. I'll certainly let you know if I have any questions. 



		12/4/18

		Email

		University Supervisor

		Hi, S. 

I hope the semester is starting to wrap up for you and get a little less busy. I also hope you're feeling better by now. I'm reaching out to you to schedule a time next week when we can chat about (candidate)'s progress in response to remediation. It was my understanding that we'll sort that out through a phone discussion, but were you wanting to also do some sort of formal evaluation of her skills? (I cannot remember specifically where we left that.) Regardless, I have been keeping notes on her progress and what she's demonstrated to me during our supervisory meetings and I plan on sharing those things with you. Anyway, my availability is pretty decent next week. I'm open Monday and Wednesday afternoon as well as Wednesday morning. Would any of those time frames work for you?



		12/4/18

		Email

		Field Supervisor

		I am available Monday afternoon. Would 2:00 work for a phone call? 

We had not discussed specifically about a formal evaluation of (candidate)'s skills. My hope is she is demonstrating proficient skills with administration and scoring during the remediation, which will allow us to move forward in practicum at (site). I feel we can make a final decision on that topic during our phone conversation. 



		12/10/18

		Phone Call

		University Supervisor

		Phone call between university supervisor and field supervisor to discuss progress candidate had made surrounding academic testing. University supervisor provided field supervisor with detailed feedback regarding candidate’s performance. Field supervisor agreed to continue working with the candidate in the spring semester without any special considerations or extra university support. 



		12/10/18

		Email

		University Supervisor

		D.,

I'm sure that S. will talk to you, but I just wanted to reach out to let you know that I've spoken with S. and we've both agreed that (candidate) will return to (site) full-time the week of January 14th (when we return from winter break). As I shared with S., I believe she's responded well to remediation, making gains in all areas identified as concerns. Certainly, let me know if future concerns come about. I appreciate the time you've taken to keep me up-to-date with the experiences and performance of our candidates at your site. If there's anything further I can do, please don't hesitate to ask. Have a wonderful week!



		12/10/18

		Email

		Agency Representative

		Thank you, A! We appreciate your supervision and support this year. 



		2/28/19

		Email

		Field Supervisor

		Hi A,

I am writing as a follow up to (candidate)'s recent evaluation. At this point, I am reaching out to gain your opinion as to what a successful completion of practicum will look like for (candidate)? As you can deem from her evaluation, (candidate) continues to struggle with rudimentary skills of assessment. Just this week, (candidate) did not establish a basal on Letter/Word ID on the WJ-IV ACH. Due to ongoing errors like this, (candidate) still requires a significant amount of supervision on my part. This has never been the case with all of my prior practicum candidates at this point in the semester. (candidate) is not consistently demonstrating skills in order to move towards independence. I have concerns regarding her ability to be ready for an internship next school year. 



(candidate) has made gains. I give her credit as she continues to always show up for practicum. However, her skills are at the level of a beginning practicum candidate. Due to her ongoing struggles with rudimentary skills, even after her remediation last semester,  we are unable to expand into other realms of school psychology. Please advise on appropriate next steps and what successful completion of practicum will look like for (candidate). 



		2/28/19

		Email

		University Supervisor

		I appreciate you reaching out to me. Just to be sure I'm understanding, are there other concerns that you've come across with (candidate)'s performance, or is it primarily revolving around establishing basals and ceilings? It also sounds like (please correct me if I'm wrong) that her struggle in this area has prevented her from engaging in more advanced activities that a practicum candidate would normally be doing.



Successful completion of practicum is largely based on the end-of-year evaluation. Specifically, candidates have to earn a "satisfactory" rating in most areas of practice. If you are having concerns regarding her preparation for internship, I would like to address that sooner rather than later for her. Could we schedule a phone call so I can get a better sense of the things you're seeing and your feelings surrounding preparedness for next year? That would help me better gauge if this is something that can be remediated within this semester. 



Currently, I'm pretty open next Tuesday after 9:30. I'm also free Wednesday morning from 9-11. Would anything around those times work for you? 



		2/28/19

		Email

		Field Supervisor

		D. and I are available at 9:30 on Tuesday.  



Thank you and have a great weekend. 



		3/5/19

		Phone Call

		University Supervisor

		Phone call to address concerns with candidate’s field performance in the area of assessment administration. Field supervisor commented that she no longer feels that she can support the candidate and devote the amount of supervisory time that she needs to allow for successful practicum completion. Field supervisor requested that the candidate be removed from her site.



		Remediation plan implemented in conjunction with change of placement.



		3/5/19

		Email

		University Supervisor

		Hey, K.



I hope you're doing well. I'm contacting you because I have a practicum candidate that finds herself in need of a new placement. I'm wondering if you'd be able to take her on for the rest of the semester. Her previous supervisor had concerns about her independent testing abilities - particularly in relation to establishing basals and counting raw scores. I provided her with some individual supervision at the end of last semester and she did generally well with me. I do believe she struggles with confidence and is quite shy - I think these things impact her skills that are otherwise average. I know she would benefit from having a supervisor like you. But I also understand that you're busy. What are your thoughts about taking her on? I'll look forward to hearing from you.



		3/5/19

		Phone Call

		Potential Field Supervisor

		New field supervisor called university supervisor and agreed to take on candidate as her field supervisor. 



		3/5/19

		Email

		University Supervisor

		K. & (candidate), 

I really appreciate both of you working with me during this transition. (candidate), K is the school psychologist with (site). She's agreed to provide you with practicum experiences for the remainder of the semester. Still do keep your commitment with your current site, as needed, until the week of the 18th. As I mentioned in our discussion, I have no issue with you being in two sites at once, and I would strongly encourage you to start as soon as you and K. are able. K is a wonderful supervisor and I'm confident that she'll find some great experiences for you in (site).



K, I'll let (candidate) explain her strengths and areas for growth when the two of you meet (Candidate is always on-track with where she needs to improve). I do know that she still needs a behavioral intervention case for this year. If you don't think that will be possible in (site), let me know, and I'll see if I can work out something for her on my end. I've attached a copy of our practicum agreement. I'll need this back at your earliest convenience, but (candidate) can start with you prior to having all of these signatures. 

I'll let both of you discuss an appropriate time to meet and get started. Please let me know if there's anything I can do for either of you to support you.



		4/10/19

		Meeting

		University Supervisor

		University supervisor and new field supervisor meet to discuss candidate’s progress. Field supervisor addressed no concerns and said she was happy with candidate’s progress and performance. 



		4/22/19

		Phone Call

		Field Supervisor

		Field supervisor called university supervisor to explain that candidate had been having some great days recently – that she had demonstrated a lot of growth in her work and interactions with others. Field supervisor reported that she had no concerns with candidate being able to finish practicum and move on to internship in fall 2019. 



		5/9/19

		Email

		University Supervisor

		University supervisor emailed field supervisor after candidate requested to stay in her practicum placement for a few weeks longer to gather more experiences:



Hey, K.

I understand that (candidate) will be working with you in (site) beyond our finals week. I'm really happy to hear that she'll be able to continue with you for a couple more weeks to gain even more rich experiences. I've attached an addendum to the previous agreement. The only thing that we're changing is the timeline. But I'll need this signed to ensure that (candidate) can count these experiences as part of her coursework. 

Thanks again for your excellent work with our candidates. Let me know if you have any questions.



		5/24/19

		Email

		Candidate

		Candidate emailed university supervisor her final evaluation and hours log. At this date, the candidate formally completed all course requirements for second-year practicum. She finished the course with an A, and was able to move onto her internship without experiencing a delay in her programming. 










Remediation plan implemented for candidate at time of new field placement



March 7, 2019

Dear Candidate,

The school psychology program at Indiana State University is committed to assisting students in receiving the education and training needed to be competent school psychologists. The following is a letter documenting concerns about your performance over the course of the 2018 – 2019 academic year and outlining expectations for your performance throughout the remainder of your training. 

Your field supervisor, who is overseeing your growth in relation to activities as part of SPSY 686, has recently expressed concerns related to your assessment administration. She reported, “Candidate is able to administer the WJ-IV ACH without error on selected subtests. When calculating raw scores on the WJ-IV COG, Candidate continues to not consistently count basal items as correct. Candidate continues to make errors scoring assessments” At this time, your current supervisor is unable to provide you with the amount of direction and support that she feels would be needed to prepare you for your third-year internship experiences (SPSY 791). 

In an effort to address these concerns and ensure professional competency, the faculty offer the following remediation plan:

1. Complete outstanding tasks as directed by your supervisor from Site #1, through the week of March 18, 2019. 

2. Transition your practica experiences to a new field placement, as directed by your course instructor. To successfully complete the practicum experience, you must accumulate 450 hours between field and clinic work, receive a rating of “Satisfactory” on at least 80% of the items on your end-of-year evaluation, and complete all activities required for the SPSY 686 course (e.g., academic and social/emotional/behavioral interventions, consultation case). 



We are hopeful that this plan provides a mechanism to ensure your competency in these critical areas and support your continuation in the program. Your ongoing performance will be monitored and reviewed again in June, 2019. At that time, it will be determined whether all conditions have been satisfied for you to move on to SPSY 791, and whether this remediation plan will be continued, modified, or discontinued. Any additional concerns regarding professional performance will result in a reconsideration of this remediation plan and may result in a recommendation for dismissal. 

Again, our goal is to support your success in our program. Please do not hesitate to let your advisor or another faculty member know if you have questions or concerns about your progress or status in the program, or if you feel additional assistance would be beneficial to you in reaching your academic and career goals. 

Sincerely, 

Dr. Carrie Ball; Associate Professor, Director of Training; Carrie.Ball@indstate.edu

Dr. Alyce Hopple; Assistant Professor; Alyce.Hopple@indstate.edu








 		I have received a copy of this letter (dated March 2019).

 

		I have read and understand the concerns of the faculty regarding my performance.



 		I agree to the proposed remediation plan



 		I understand that a copy of this letter will be retained in my permanent student file.



 		I have had an opportunity to meet with my advisor to ask questions and discuss concerns. 







		Candidate







		

		Date



		University Supervisor 







		

		Date



		Ed.S.. Program Director

		

		Date











Review of remediation plan and annual candidate review 



August 15, 2019





Dear Candidate,



In accordance with your performance improvement plan from Spring 2019, the school psychology faculty have met and discussed your progress and performance during your most recent practicum placement.  We have determined that your field supervisor expressed no significant concerns regarding your performance or your preparation for internship.  We also appreciate your advocacy to remain at the site beyond the end of the university semester to accrue more hours and relevant experience.



At this time, we have determined that your performance improvement plan has been successful in meeting your needs and will be discontinued.  We are pleased to support your continuation in the program and your enrollment in SPSY 791 (School Psychology Internship).  Please let me or one of the other school psychology faculty know if you have questions or concerns.





Sincerely,









Carrie Ball, PhD, HSPP, NCSP

Professor & Director of Training

School Psychology Programs

401 N. 7th Street, Rm. 310d

Terre Haute, IN 47809

812-237-2875; carrie.ball@indstate.edu

Annual Review of Performance – School Psychology Programs





Student:  Taylor Lytle		Date: August 6, 2019





Performance in each of the areas below is evaluated based upon your performance over the past academic year.  Ratings are determined by observations of your performance by the school psychology program faculty, a review of your course grades and practica evaluations, and feedback provided by other course instructors, graduate assistantship supervisors (as appropriate), and research committee members (as appropriate).  If your performance falls within the “Unsatisfactory” or “Developing” ranges in one or more areas, your advisor may contact you to discuss options for ensuring your continued support and success.  

Competencies related to content knowledge and skills. Each domain is evaluated using the following criteria:

		Unsatisfactory (1) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.  Despite opportunity and feedback, student has demonstrated inconsistent or limited growth in remediating deficits.



Developing (2) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.  Student has been responsive to feedback and has demonstrated continuous growth.



Meets Expectations (3) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistent with expectations for the level of graduate study; student is ready to move on to the next training experience.



Exceeds Expectations (4) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistently above expectations given the student’s level of graduate study.







		Skill Area

		Rating



		Comments



		Assessment & Data-based Decision Making – Demonstrate knowledge and skills to use psychological and educational assessment, data collection strategies, and technology resources in a valid, reliable, non-biased manner, and apply results to design, implement, and evaluate direct interventions, psychological services, and programs.

		3

		Based on faculty and field supervisor evaluations, early concerns in this area have been satisfactorily addressed.



		Prevention & Intervention – Demonstrate knowledge and skills concerning the theories and strategies used to guide the design and implementation of effective interventions for children and adolescents.

		3

		



		Consultation & Collaboration – Demonstrate the ability to apply theoretical knowledge and skills when consulting with educators, school administrators, family members, and other professionals.

		3

		



		Research & Evaluation – Demonstrate knowledge and skills pertaining to research methodology and design, the evaluation of treatment effects, and the communication of findings.

		3

		








Competencies related to professional dispositions, interactions, and decision-making.  Each area is evaluated based on domain-specific criteria.

		Unsatisfactory (1) - Available artifacts and feedback from faculty and/or supervisors reflect persistent (e.g., across time and/or across settings) or severe deficits in comparison to expectations for professional practice.  Performance has not significantly improved in response to feedback.



Developing (2) - Available artifacts and feedback from faculty and/or supervisors reflect deficits in comparison to expectations for professional practice.  Performance has been variable across time and/or setting or deficits are not considered severe. Student has taken responsibility for behavior and has demonstrated efforts to respond to feedback.



Meets Expectations (3) - Available artifacts and feedback from faculty and/or supervisors reflect performance consistent with expectations for professional practice.  Any concerns have been minor and the student has readily self-identified deficits or responded to feedback. 



Exceeds Expectations (4) - Available artifacts and feedback from faculty and/or supervisors reflect exceptional performance, insight, and/or leadership compared to expectations for professional practice.







		Skill Area

		Rating



		Comments



		Dependability –  Demonstrated by behaviors including:

· Attendance and punctuality

· Adequate time management, completing assigned tasks on schedule

· Preparedness for professional activities

· Timely communication of need to change schedule or deadline

		3

		



		Courtesy and Respect – Demonstrated by behaviors including:

· Using respectful and professionally acceptable language

· Remaining calm in difficult situations 

· Adjusting behavior and language in a way that exhibits sensitivity to and tolerance of individual differences

		3

		



		Collegiality – Demonstrated by behaviors including:

· Actively engaging in group supervision, discussion, and projects 

· Offering productive and constructive feedback to classmates, sharing resources and ideas when appropriate

· Considering others’ needs when scheduling meetings or completing collaborative tasks

· Seeking mutually agreeable solutions to problems or disagreements

		3

		








		Reflective Practice – Demonstrated by behaviors including:

· Accurate self-identification of professional strengths and areas for growth 

· Accepting and/or seeking performance feedback from instructors, supervisors, and colleagues

· Engaging in and/or seeking out activities to improve areas identified for growth

· Demonstrating awareness of the impact of his/her behavior on others

		2

		Significant progress has been seen in this area.  As you move into internship, we encourage you to actively evaluate your own strengths and needs, ask for support when needed, communicate your thought process to your supervisor(s), and actively engage in supervision as an opportunity to further develop your skills.



		Legal and Ethical Practice – Demonstrated by behaviors including:

· Demonstrating knowledge and understanding of legal and ethical guidelines

· Engaging in discussions of and/or asking questions about ethical and legal implications of situations

· Accurate application of legal and ethical guidelines

		3

		



		Professional Integrity – Demonstrated by behaviors including:

· Honesty in presenting own and others’ work (e.g., giving credit to sources, documenting hours and activities)

· Accepting responsibility for behaviors and work products

· Acknowledging and seeking supervision to address mistakes

		3

		







Summary/Suggested Action:  You are progressing well and meeting expectations with respect to skill development and professional behavior.  Please schedule an appointment with your academic advisor if you have questions or concerns about this evaluation.





__________________________________________________				________________________________

Faculty Advisor/Program Coordinator							Date



I acknowledge I have received a copy of this evaluation.  I understand that I should contact my advisor with questions and that, if I disagree with this evaluation, I may submit a written response to my advisor within one week of receiving a copy of this evaluation.



__________________________________________________				________________________________

Candidate										Date

SPSY Collaboration with Field Supervisors.docx


Evidence Overview:  



a) Purpose of assessment:

This completer satisfaction survey assesses the satisfaction of completers of the School Psychology Ed.S. program who are within 2 years of program completion.



b) Details of assessment administration (points of administration, frequency, and by whom): 

The assessment was created in Qualtrics; a link is distributed via e-mail during the late Spring semester (late April/early May).  Completers are contacted directly and asked to follow the link and complete the survey.  The link is accompanied by a brief explanatory message, which also appears at the beginning of the Qualtrics survey.



c) Score/basis for judgement:

Completers are first asked for basic information about their current employment setting and license/certification status.  Then, completers respond to 21 items based on (a) the frequency with which they complete the activity (i.e., never, less than monthly, at least monthly but less than weekly, at least weekly but less than daily, every day or nearly every day) and (b) how well prepared they felt to complete the activity at the time of program completion (i.e., 1=Unprepared; 2=Somewhat Prepared; 3=Adequately Prepared; 4=Well Prepared).  Ratings of 3 (Adequately Prepared) or higher for 75% of activities and ratings of 2 (Somewhat Prepared) for all activities would be considered acceptable for recent completers.



d) Use in decisions about candidates’ progress:

These data will be considered for long-range program improvement efforts, in conjunction with other data sources.



e) Details of standards alignment: 

Each item has been linked to one or more professional standards of the National Association of School Psychologists (NASP).  Assessment items are provided below and tagged to the relevant standard(s):






		Initial Items



		Have you obtained a school psychology license (Y/N)?



		Have you obtained national certification (NCSP; Y/N)?



		Please describe the setting in which you currently work (setting in which you spend the most time and all others that apply): Early Childhood, Public Elementary, Public Secondary, Private/Charter Elementary, Private/Charter Secondary, Post-Secondary, Non-school based, Other.



		Instructions: For each of the following, please choose in the first column the choice that best represents the frequency with which you engage in the activity as part of your role. In the second column, please rate how well prepared you were to successfully meet the demands of your role at the time you graduated from our program (i.e., at the conclusion of your internship).



Items are rated on a scale of:

· Frequency (never, less than monthly, at least monthy but less than weekly, at least weekly but less than daily, every day or nearly every day)

· Preparedness (1=Unprepared; 2=Somewhat Prepared; 3=Adequately Prepared; 4=Well Prepared)



		Relevant NASP Standard(s)

		Item



		2.1 Data-based Decision-making and Accountability

		Conduct educational evaluations to inform special education eligibility and programming



		2.1 Data-based Decision-making and Accountability



2.3 Interventions and instructional support to develop academic skills

		Make recommendations for supporting academic success of individual students



		2.1 Data-based Decision-making and Accountability



2.4 Interventions and mental health services to develop social and life skills

		Make recommendations for supporting social, emotional, and/or behavioral success of individual students. 



		2.3 Interventions and instructional support to develop academic skills



		Directly provide academic intervention to individual students or small groups



		2.4 Interventions and mental health services to develop social and life skills



		Directly provide social/emotional/behavioral intervention to individual students or small groups.



		2.5 Schoolwide Practices to Promote Learning

		Participate in school-wide efforts to promote academic success (e.g., RtI, MTSS). Could include:

· Summarizing universal screening data

· Analyzing screening data for to guide curricular decisions or instructional planning

· Providing input on screening measures and practices

· Participating in planning and/or carrying out a needs assessment or evaluation of current practices to guide continuous improvement

· Participating in planning and/or delivering staff professional development to support school-wide practices



		2.5 Schoolwide Practices to Promote Learning



2.6 Preventive and Responsive Services

		Participate in school-wide efforts to promote social/emotional/behavioral success (e.g., crisis team, PBIS, MTSS) Could include:

· Summarizing universal screening data

· Analyzing screening data to guide curricular decisions or instructional planning

· Providing input on screening measures and practices

· Participating in planning and/or carrying out a needs assessment or evaluation of current practices to guide continuous improvement

· Participating in planning and/or delivering staff professional development to support school-wide practices



		2.3 Interventions and instructional support to develop academic skills



		Participate in teams that consider individual progress-monitoring data and make data-based decisions for students with academic concerns (e.g., making decisions about individual students as a member of the RtI or MTSS team)



		2.4 Interventions and mental health services to develop social and life skills

		Participate in teams that consider individual progress-monitoring data and make data-based decisions for students with social/emotional/behavioral concerns (e.g., making decisions about individual students as a member of the PBIS, MTSS, or crisis team)



		Instructions: For each of the following skill areas that span multiple roles, please choose in the first column the choice that best represents the frequency with which you need to draw upon these skills. In the second column, please rate how well prepared you were to use each of the skills at the time you graduated from our program (i.e., at the conclusion of your internship). 



Items are rated on a scale of:

· Frequency (never, less than monthly, at least monthy but less than weekly, at least weekly but less than daily, every day or nearly every day)

· Preparedness (1=Unprepared; 2=Somewhat Prepared; 3=Adequately Prepared; 4=Well Prepared)



		Relevant NASP Standard(s)

		Item



		2.2 Consultation and Collaboration

		Consultation/Collaboration with School Personnel – Work with staff is perceived as helpful, respectful, and sensitive to the needs of staff and children.



		2.7 Family-School Collaboration

		Consultation/Collaboration with Families – Work with families is perceived as helpful, respectful, sensitive to cultural differences, and considerate of families’ and students’ needs.



		2.10 Legal, Ethical, and Professional Practice

		Student Relations – Work with students is perceived as helpful, respectful, sensitive to cultural differences, and considerate of students’ needs.



		2.2 Consultation and Collaboration 



2.10 Legal, Ethical, and Professional Practice

		Oral Communication – Explaining data, recommendations, and evaluation decisions in a way that is clear, professional, and helpful for teachers and families.



		2.2 Consultation and Collaboration



2.10 Legal, Ethical, and Professional Practice

		Written Communication – Provide formal (e.g., evaluation reports) and informal (e.g., e-mail) written communication that is clear, professional, and helpful for teachers and families.



		2.10 Legal, Ethical, and Professional Practice

		Reliability – Engaging in timely and thorough completion of tasks, including satisfying legal requirements and timelines for evaluations.



		2.10 Legal, Ethical, and Professional Practice

		Legal/Ethical Practice – Demonstrating a high level of professional integrity and maintaining a strong working knowledge of and compliance with relevant special education law.



		2.8 Diversity in Development and Learning

		Respect for Diversity – Demonstrating awareness of and sensitivity to the individual needs of children, families, colleagues, supervisors, and other school personnel.



		2.10 Legal, Ethical, and Professional Practice

		Use of Technology –Using a variety of technology (e.g., e-mail, student management systems, electronic IEP systems, Test administration & scoring software, interactive learning software, assistive technology) appropriately to support the timely completion of job responsibilities and to facilitate collaboration and consultation.



		2.9 Research and Program Evaluation



2.10 Legal, Ethical, and Professional Practice

		Knowledge and continuous growth – Maintaining your knowledge of best practices, staying up-to-date with current research, and independently seeking new information about topics with which you are unfamiliar.



		2.10 Legal, Ethical, and Professional Practice

		Policy and Procedure – Knowing and complying with district policies and procedures, and willingly receiving and responding to corrective feedback from supervisors when needed.



		2.1 Data-based Decision-making and Accountability



2.9 Research and Program Evaluation

		Problem Solving – Engaging a logical problem-solving process, relying on information from previous steps to guide subsequent decisions and actions.









The Evidence (Document, EPP-created assessment task and rubric + data table, etc.):



Spring 2017 and Spring 2018 Results 

		

		2017 Ratings

		2018 Ratings

		2019 Ratings



		

		1

		2

		3

		4

		1

		2

		3

		4

		1

		2

		3

		4



		N Responding (Response Rate %)

		6 (86%)

		4 (67%)

		1 (14%)



		n (%) Licensed

		6 (100%)

		4 (100%)

		1(100%)



		n (%) Nationally Certified

		3 (50%)

		2 (50%)

		0 (0%)



		Conducts individual psychoeducational evaluations 

		

		

		1

		4

		

		

		2

		2

		

		

		1

		



		Makes recommendations for supporting academic success of individual students.

		

		1

		3

		1

		

		1

		2

		1

		

		1

		

		



		Makes recommendations for supporting social, emotional, and/or behavioral success of individual students. 

		

		2

		3

		

		

		3

		1

		

		

		

		1

		



		Directly provides academic intervention to individual students or small groups.

		

		1

		2

		1

		

		1

		2

		1

		

		

		1

		



		Directly provides social/emotional/behavioral intervention to individual students or small groups.

		

		1

		3

		

		

		3

		1

		

		

		1

		

		



		Participates in school-wide efforts to promote academic success (e.g., RtI, MTSS).

		

		

		3

		1

		

		2

		1

		1

		

		

		1

		



		Participates in school-wide efforts to promote social/emotional/behavioral success (e.g., crisis team, PBIS, MTSS).

		

		4

		1

		

		

		3

		1

		

		

		1

		

		



		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with academic concerns (e.g., RtI or MTSS teams)

		

		

		4

		1

		

		

		3

		1

		

		

		1

		



		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with social/emotional/behavioral concerns (e.g., PBIS or MTSS teams)

		

		2

		3

		

		

		3

		1

		

		

		1

		

		



		Consultation/Collaboration with School Personnel 

		

		

		2

		4

		

		1

		1

		2

		

		

		1

		



		Consultation/Collaboration with Families 

		

		

		3

		3

		

		1

		1

		2

		

		1

		

		



		Student Relations 

		

		

		2

		4

		

		1

		

		3

		

		

		1

		



		Oral Communication 

		

		

		2

		4

		

		

		2

		2

		

		

		1

		



		Written Communication 

		

		

		2

		4

		

		1

		

		3

		

		

		1

		



		Reliability 

		

		

		2

		4

		

		

		1

		3

		

		

		1

		



		Legal/Ethical Practice 

		

		

		2

		4

		

		

		1

		3

		

		1

		

		



		Respect for Diversity 

		

		

		3

		3

		

		1

		2

		1

		

		

		1

		



		Use of Technology 

		

		

		3

		3

		

		1

		1

		2

		

		

		1

		



		Knowledge and continuous growth 

		

		

		3

		3

		

		1

		1

		2

		

		

		1

		



		Policy and Procedure

		

		1

		3

		2

		

		1

		1

		2

		

		1

		

		



		Problem Solving 

		

		

		4

		2

		

		1

		3

		

		

		

		1

		







Analysis and Interpretation

[bookmark: _GoBack]In comparison to their employers (who rated them as meeting expectations across domains of practice), recent completers reporting feeling adequately prepared or well prepared on about 75% of total items rated.  All completers felt adequately or well prepared to complete evaluations, and the vast majority reported adequate preparation for better in items that assessed professional dispositions (e.g., collaboration, legal/ethical practice, clear communication, respect for diversity).  The areas in which completers reported the greatest lack of preparedness at the time of completion was related to knowledge of social, emotional, and behavioral interventions and progress-monitoring at both the school-wide and the individual levels.  This is an area in which the program has made recent adjustments, including adding a course in social emotional, and behavioral intervention and altering the content of an advanced seminar course to focus more on crisis prevention and intervention.  We suspect many candidates have limited experience engaging in social, emotional, or behavioral intervention activities during both their practicum and internship experiences.  We will continue to monitor completer feedback and will consider ways to bolster candidates’ applied experiences in these area of practice prior to program completion.  
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Evidence Overview:  



a) Purpose of assessment:

This employer satisfaction survey assesses the satisfaction of immediate supervisors with completers of the School Psychology Ed.S. program who are within 2 years of program completion.



b) Details of assessment administration (points of administration, frequency, and by whom): 

The assessment was created in Qualtrics; a link is distributed via e-mail during the late Spring semester (late April/early May) in one of two ways.  Completers are contacted directly, provided the link, and asked to either (a) forward it to their supervisors, or (b) send the School Psychology program coordinator the name and e-mail address of the supervisor.  The program coordinator distributes the link to supervisors directly if and when contact information is provided by the completer.  In either case, the link is accompanied by a brief explanatory message, which also appears at the beginning of the Qualtrics survey.



c) Score/basis for judgement:

Supervisors first complete two items related to overall satisfaction and the likelihood of retaining the completer for the upcoming school year, on a scale of 1-5.  Then, the supervisor is asked to rate nine items on a scale of 1 (Unsatisfactory) to 4 (Exceeds Expectations), with an option to select “Does not apply to role.”  Finally, the supervisor is asked to rate 12 additional items on the same 1-4 scale with no option to select “Does not apply to role.”  Ratings of 3 (Meets Expectations) or higher would be considered adequate performance for recent completers.



d) Use in decisions about candidates’ progress:

These data will be considered for long-range program improvement efforts, in conjunction with other data sources.



e) Details of standards alignment: 

Each item has been linked to one or more professional standards of the National Association of School Psychologists (NASP).  Assessment items are provided below and tagged to the relevant standard(s):






		Initial Items



		Overall, how satisfied are you with the individual’s performance? 

1 (Very Dissatisfied) – 5 (Very Satisfied)



		Assuming sufficient resources, how likely are you to retain this employee for the next school year?

 1 (Very Unlikely – 5 (Very Likely)



		Instructions: Please indicate to what extent the individual’s knowledge and skills in this area have aligned with your expectations of a beginning professional.



Items are rated on a scale of 1 (Unsatisfactory), 2 (Developing/Improvement Needed), 3 (Meets Expectations, 4 (Exceeds Expectations), with an option to choose “Does not apply to role”



		Relevant NASP Standard(s)

		Item



		2.1 Data-based Decision-making and Accountability

		Conducts individual psychoeducational evaluations 



		2.1 Data-based Decision-making and Accountability



2.3 Interventions and instructional support to develop academic skills

		Makes recommendations for supporting academic success of individual students.



		2.1 Data-based Decision-making and Accountability



2.4 Interventions and mental health services to develop social and life skills

		Makes recommendations for supporting social, emotional, and/or behavioral success of individual students. 



		2.3 Interventions and instructional support to develop academic skills



		Directly provides academic intervention to individual students or small groups.



		2.4 Interventions and mental health services to develop social and life skills



		Directly provides social/emotional/behavioral intervention to individual students or small groups.



		2.5 Schoolwide Practices to Promote Learning

		Participates in school-wide efforts to promote academic success (e.g., RtI, MTSS). Could include:

· Serving as a member of school-wide team

· Summarizing universal screening data

· Analyzing screening data to guide curricular decisions or instructional planning

· Providing input on screening measures and practices

· Participating in planning and/or carrying out a needs assessment or evaluation of current practices to guide continuous improvement

Participating in planning and/or delivering staff professional development to support school-wide practices



		2.5 Schoolwide Practices to Promote Learning



2.6 Preventive and Responsive Services

		Participates in school-wide efforts to promote social/emotional/behavioral success (e.g., crisis team, PBIS, MTSS) Could include:

· Serving as a member of school-wide team

· Summarizing universal screening data

· Analyzing screening data for to guide curricular decisions or instructional planning

· Providing input on screening measures and practices

· Participating in planning and/or carrying out a needs assessment or evaluation of current practices to guide continuous improvement

Participating in planning and/or delivering staff professional development to support school-wide practices



		2.3 Interventions and instructional support to develop academic skills



		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with academic concerns (e.g., RtI or MTSS teams)



		2.4 Interventions and mental health services to develop social and life skills

		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with social/emotional/behavioral concerns (e.g., PBIS or MTSS teams)



		Instructions: For the following professional dispositions that encompass multiple aspects of practice, please indicate to what extent the individual’s performance has aligned with your expectations of a beginning professional.  



Items are rated on a scale of 1 (Unsatisfactory), 2 (Developing/Improvement Needed), 3 (Meets Expectations, 4 (Exceeds Expectations)



		Relevant NASP Standard(s)

		Item



		2.2 Consultation and Collaboration

		Consultation/Collaboration with School Personnel – Effectively working with staff in a way that is perceived as helpful, respectful, and sensitive to the needs of staff and children.



		2.7 Family-School Collaboration

		Consultation/Collaboration with Families – Effectively working with families in a way that is perceived as helpful, respectful, sensitive to cultural differences, and considerate of families’ and students’ needs.



		2.10 Legal, Ethical, and Professional Practice

		Student Relations – Effectively works with students in a way that is perceived as helpful, respectful, sensitive to cultural differences, and considerate of students’ needs.



		2.2 Consultation and Collaboration 



2.10 Legal, Ethical, and Professional Practice

		Oral Communication – Explains data, recommendations, and evaluation decisions in a way that is clear, professional, and helpful for teachers and families.



		2.2 Consultation and Collaboration



2.10 Legal, Ethical, and Professional Practice

		Written Communication – Provides formal (e.g., evaluation reports) and informal (e.g., e-mail) written communication that is clear, professional, and helpful for teachers and families.



		2.10 Legal, Ethical, and Professional Practice

		Reliability – Regular attendance; timely and thorough completion of tasks, including satisfying legal requirements and timelines for evaluations.



		2.10 Legal, Ethical, and Professional Practice

		Legal/Ethical Practice – High level of professional integrity; strong working knowledge of and compliance with relevant special education law.



		2.8 Diversity in Development and Learning

		Respect for Diversity – Demonstrates awareness of and sensitivity to the individual needs of children, families, colleagues, supervisors, and other school personnel.



		2.10 Legal, Ethical, and Professional Practice

		Use of Technology – Exhibits the ability to use technology appropriately to support the timely completion of job responsibilities and to facilitate collaboration and consultation.



		2.9 Research and Program Evaluation



2.10 Legal, Ethical, and Professional Practice

		Knowledge and continuous growth – Exhibits knowledge of best practices and current research, or is willing to seek new information about topics with which he/she is unfamiliar.



		2.10 Legal, Ethical, and Professional Practice

		Policy and Procedure – Demonstrates knowledge of and compliance with district policies and procedures, and willingly receives and responds to corrective feedback when needed.



		2.1 Data-based Decision-making and Accountability



2.9 Research and Program Evaluation

		Problem Solving – Engages a logical problem-solving process, relying on information from previous steps to guide subsequent decisions and actions.









The Evidence (Document, EPP-created assessment task and rubric + data table, etc.):



Spring 2017 and Spring 2018 Results 

		

		2017 Ratings

		2018 Ratings

		2019 Ratings



		

		N/A

		1/2

		3

		4

		N/A

		1/2

		3

		4

		N/A

		1/2

		3

		4



		N Responding (Response Rate %)

		3 (43%)

		2 (33%)

		1 (14%)



		Conducts individual psychoeducational evaluations 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Makes recommendations for supporting academic success of individual students.

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Makes recommendations for supporting social, emotional, and/or behavioral success of individual students. 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Directly provides academic intervention to individual students or small groups.

		1

		

		1

		1

		

		

		

		2

		

		

		1

		



		Directly provides social/emotional/behavioral intervention to individual students or small groups.

		

		

		3

		

		1

		

		

		1

		

		

		1

		



		Participates in school-wide efforts to promote academic success (e.g., RtI, MTSS).

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Participates in school-wide efforts to promote social/emotional/behavioral success (e.g., crisis team, PBIS, MTSS).

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with academic concerns (e.g., RtI or MTSS teams)

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Participates in teams that consider individual progress-monitoring data and make data-based decisions for students with social/emotional/behavioral concerns (e.g., PBIS or MTSS teams)

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Consultation/Collaboration with School Personnel 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Consultation/Collaboration with Families 

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Student Relations 

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Oral Communication 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Written Communication 

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Reliability 

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Legal/Ethical Practice 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Respect for Diversity 

		

		

		1

		2

		

		

		

		2

		

		

		

		1



		Use of Technology 

		

		1

		

		2

		

		

		

		2

		

		

		

		1



		Knowledge and continuous growth 

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Policy and Procedure

		

		

		2

		1

		

		

		

		2

		

		

		

		1



		Problem Solving 

		

		

		2

		1

		

		

		

		2

		

		

		

		[bookmark: _GoBack]1










Analysis and Interpretation:

Through two cycles of data, employers indicate that our recent program completers are meeting or exceeding expectations in all domains of practice.  Just one employer gave a rating of “Developing” in the area “Use of Technology.”  In all, this reflects that completers are adequately prepared for the complex demands of practice at the time of program completion, according to the perceptions of their immediate supervisors.
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Lawshe Validation Process for SPSY Field Experience Evaluation Form

The following raters were identified as individuals with expertise in the field who expressed willingness to complete the evaluation project.  

		Name

		Position

		E-mail



		Mary Cole-Bush

		School Psychologist

		mcb@mcbpsychological.com



		Alan Coulter

		Internship Director, LASPIC

		acoulter@lsuhsc.edu



		Stacey Smith

		Earlywood Educational Services

		ssmith@earlywood.org



		Maria Hernandez-Finch

		Assoc. Professor, Ball State University

		mefinch@bsu.edu



		Kristy Kelly

		Clinical Professor, UW-Madison

		kmkohler@wisc.edu



		Elana Bernstein

		Clinical Professor, University of Dayton

		ebernstein1@udayton.edu



		Daniel Newman

		Asst. Professor, Univ. of Cincinnati

		Daniel.newman@uc.edu



		Todd Savage

		Assoc. Professor, UW-River Falls

		Todd.savage@uwrf.edu



		Jon Goodwin

		University of Iowa

		jon-goodwin@uiowa.edu



		Katie Williams

		School Psychologist, Dir. of Special Services

		kawilliams@marshallk12.net 







The following instructions were distributed by e-mail between 4/10/2019 and 5/9/2019, with a request to return ratings by 5/15/2019.  Raters were offered a $50 stipend for completion of the rating.



Evaluation Instructions



History: The Council for Accreditation of Educator Preparation (CAEP) requires programs to demonstrate the reliability and validity of their key assessments.  To that end, we are attempting to validate our newly revised field evaluation form, which is used for both practicum and internship experiences.  The evaluation form has been developed collaboratively with our field partners, pilot tested, and reviewed to ensure clarity, relevance, and “actionability.”



For each item on the following evaluation measure, our students are evaluated 3-4 times annually, using the following rating scale:

		NO = No Opportunity

		Student has not engaged in this activity, or insufficient information is available to give a rating.



		U = Unsatisfactory

		Performance is deficient and/or unacceptable; little evidence of growth, or the student has been resistant to feedback in this area.



		D = Developing

		Performance does not meet end-of-year expectations but is considered on-track at this time.  Student shows evidence of adequate progress and has been responsive to supervision and feedback.



		S = Satisfactory

		Performance meets end-of-year expectations at this time. Student is ready for the expectations of the next stage of practice.



		E = Exceeds Expectations

		Performance exceeds end-of-year expectations in terms of skill development and/or professional maturity. 







Current Task:  As evidence of the content validity of the measure, we are using an approach called the Lawshe method, which relies on expert review of the measure’s items compared to a defined construct or competency (Gilbert & Prion, 2016). The Lawshe method recommends that a high proportion of raters (usually about 90%) deem an item “essential” to justify retaining the item in an assessment measure.



We are seeking your rating of each item on the evaluation form as it pertains to the NASP Domain it is purported to measure.  We recognize that the Domains contain some overlap (e.g., using data to guide recommendations and intervention delivery); however, to ensure transparency and efficiency in data reporting, we have opted to assign each item to the Domain we considered most relevant.



Each section begins with a summary description of the NASP Domain. For each item within the Domain, please answer the question, “Is the skill measured by this item:

· Essential for competency in the NASP Domain?  (Give a rating of 3)

· Useful but not essential to competency in the NASP Domain? (Give a rating of 2)

· Not necessary for competency in the NASP Domain? (Give a rating of 1)



At the end of each Domain, please explain your rationale for any ratings of “1” or “2.”  In addition, please offer any suggestions regarding skills or items you feel are missing or should be included in assessing the Domain.  If you have any questions or concerns, or do not understand these instructions, please contact Carrie Ball (carrie.ball@indstate.edu) for further discussion.  Thank you very much for your help with this work!

Evaluation Results

A total of five evaluators returned ratings; a follow-up request has been sent as of 8/9/2019.  The full evaluation form is available elsewhere (reference to Field Evaluation Form evidence packet in the original self-study).  The following pages contain a summary of ratings and comments from the participating evaluators.

		

		Rater 1

		Rater 2

		Rater 3

		Rater 4

		Rater 5

		Result



		Data-based Decision-making and Accountability (NASP Domain 1)



		Understands the purpose of assessment

		2

		3

		3

		3

		3

		



		Collects relevant data

		3

		3

		3

		3

		3

		



		Accurately interprets data

		3

		3

		3

		3

		3

		



		Engages in advanced interpretation and decision-making

		2

		3

		1

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· Possibly include identifying appropriate methods of collecting data as important as identifying appropriate sources of data. 

· Doesn’t mention impacts of strengths and weaknesses as applied to individuals, groups, etc.

· The last item (Engages in advanced interpretation and decision-making) is largely overlapping/redundant with prior item (accurately interprets data). These could be combined. I might include the first bullet re: validity and reliability in the interpretation. I am not sure the bullet regarding “strengths and weaknesses” is sufficiently clear across all aspects of data-based decision making, nor is “diagnostic impressions.”

· Note that several ‘bullets’ render the item suspect for reliability.  The rater has a dilemma if the student exhibits different ‘scores’ on different ‘bullets’ how is the item to be reliably scored for a single rating?  Inevitably, you lower reliability and ultimately validity of the item.



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· There is nothing on using data to determine the need for instructional intervention at particular tiers of intensity in a multi-tiered system of supports.

· In addition to a RIOT framework under relevant data, it might be helpful to get at ICEL (Instruction, curriculum, environment, and learner) as the context for collecting data, although I see this is elsewhere in the assessment, too.

· While this feedback does not address items that I feel are missing within this domain, I thought it was still important to note here that I found it very challenging to provide a rating at the larger item level, due to the fact that each item had multiple sub-components (bullet-points). I really view the bullet points within each item as distinct items that should be rated by the practicum supervisor. 








		Consultation, Collaboration, and Communication (NASP Domain 2)



		Demonstrates an understanding of various approaches to consultation and collaboration

		3

		3

		3

		3

		3

		



		Engages in effective shared problem-solving

		3

		3

		3

		3

		3

		



		Establishes effective working relationships

		3

		3

		3

		3

		3

		



		
Participates effectively in groups and teams 

		3

		2

		3

		3

		3

		



		Communicates clearly and appropriately

		3

		3

		3

		3

		3

		



		
Demonstrates flexible and sensitive communication

		2

		3

		3

		3

		2

		



		Please explain your rationale for any ratings of “1” or “2.”

· As important, in addition to remaining calm in difficult situations, is the ability to execute and maintain open communication during difficult conversations.

· I think the item rated at a 2 (participates effectively in groups and teams) is important for this domain, but could theoretically be measured via other items in this set (in other words, if you communicate clearly, sensitively, and establish effective working relationships, this should be evident in all forms of consultation and collaboration).

· I offered a rating of ‘2’ for the last item as I feel it is helpful but somewhat nuanced information in terms of communication required in professional practice. I think the previous item (“communicates clearly and appropriately”) is broad enough to encompass skills identified within this item. Appropriate non-verbal communication, resolution of miscommunication, and a calm demeanor in response to challenges are all elements related to the previous item.



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Should “approaches to consultation” be “models of consultation”?

· Item 1 - Further clarity for “joint problem solving” might be helpful. Perhaps “collaborative” instead of “joint”?

· Item 1, second bullet - Could examples of roles be provided – not sure what that means.

· Item 3, working relationships bullet:

· Should it be “consultees” (tends to refer to teachers, parents in school consultation) rather than “clients” (tends to refer to students)? 

· The last bullet is vague. Not sure how that’s different from the overarching domain.

· Could add a component about parents as consultees

· The last two items (5 and 6) could be combined in some ways, as I think they are overlapping/redundant

· Item 6, Communication could also include something about culturally responsive communication in cross-cultural or multicultural consultation relationships 

· Again, double barrel, triple barrel items are a problem for reliability of rating.

· I think that some of the items could include language related to work with families more explicitly to align with the NASP domain. For example, the item related to “effective working relationships” only addresses work with school professionals and family collaboration/communication/consultation could be easily integrated into this item and made more explicit.








		Interventions and Instructional Support to Develop Academic Skills (NASP Domain 3)



		Appropriately considers contextual factors in understanding and addressing academic problems.

		3

		3

		3

		3

		3

		



		Appropriately considers individual factors in understanding and addressing academic problems

		3

		3

		3

		3

		3

		



		Engages in evidence-based practice

		2

		3

		3

		3

		3

		



		

Evaluates the effectiveness of services 

		3

		3

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· Capitalizing on individual and contextual strengths is somewhat vague. Possibly that is covered among the other factors?



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Consider addressing social validity/acceptability when evaluating effectiveness.

· Item 2, Prior knowledge could fit within this item.

· Item 3, for “engages in evidence-based practice” what is meant by “capitalizes on individual and contextual strengths” is vague/unclear.

· Item 3, instead of “consistent with the empirical literature” maybe “recommendations/interventions are empirically supported” (or something like that, indicating they have a basis in research)

· Same comments as applied to previous domains.








		Interventions and Mental Health Services to Develop Social & Life Skills (NASP Domain 4)



		Appropriately considers contextual factors in understanding and addressing social, emotional, and behavioral problems, including

		3

		3

		3

		3

		3

		



		Appropriately considers individual factors in understanding and addressing social, emotional, and behavioral problems, including

		3

		3

		3

		3

		3

		



		Engages in evidence-based practice

		2

		3

		3

		3

		3

		



		Evaluates the effectiveness of services 

		1

		3

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· Vague (as indicated in prior domain)

· Not clear in how this is directly connected to life skills/social skills



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Consider addressing social validity/acceptability when evaluating effectiveness.

· Item 2, Prior knowledge could fit within this item

· Item 3, for “engages in evidence-based practice” what is meant by “capitalizes on individual and contextual strengths” is vague/unclear.

· Item 3, instead of “consistent with the empirical literature” maybe “recommendations/interventions are empirically supported” (or something like that, indicating they have a basis in research)

· Each ‘bullet’ should be rated separately 

· The first bullet point under “Evaluates the effectiveness of services” indicates knowledge of various methods for assessing instructional effectiveness. While I think this is a necessary skill in this domain, I do think this may be strengthened by expanding the language to more clearly align to interventions that address mental health, social, and life skills. Perhaps using “instructional/intervention” or just intervention effectiveness would be more appropriate. 



		School-wide Practices to Promote Learning (NASP Domain 5)



		Ability to navigate systems

		3

		3

		3

		3

		3

		



		Knowledge of school-wide interventions

		3

		3

		3

		3

		3

		



		Advocacy 

		3

		2

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· I think students certainly need to develop advocacy skills, but perhaps it is not essential for this domain?



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Perhaps incorporation of efforts toward advocacy of the field in the final competency?

· Understanding of school culture and school climate, include assessment 

· Knowledge of educational policies and mandates at the federal and state levels

· Same comment as previous








		Preventative and Responsive Services (NASP Domain 6)



		Knowledge of comprehensive prevention programs for promoting academic and social/emotional/behavioral success

		3

		3

		3

		3

		3

		



		Engagement in academic and or social/emotional/behavioral prevention efforts (one or more of the following examples)

		3

		3

		3

		3

		3

		



		
Knowledge of crisis prevention, response, and recovery

		3

		3

		3

		3

		3

		



		Engagement in crisis prevention (one or more of the following examples)

		3

		3

		2

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· Items 4. In my experience, it is not always possible for trainees to get experience in crisis prevention/intervention. It might not be necessary to evaluate on this item if it is not common – the knowledge component is covered in the previous item.



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· The first and second items might be combined to reduce items, as there’s some redundancy.

· Same comment as previous



		Family-School Collaboration Services (NASP Domain 7)



		Effectively engages with families

		2

		3

		3

		3

		3

		



		Advocates for family engagement

		2

		3

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  

· Not accounting for understanding of cultural dynamics and how they have an effect on one’s ability to engage with families

· Connections and Linkages with community resources that strengthen the collaboration between schools and families would possibly make this stronger

		

		

		

		



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Something could be added about working with families from culturally and linguistically diverse backgrounds

· Same comment as previous

· I think you are missing an item (or perhaps bullet point within one of your items) to address the design, implementation, and evaluation of services aimed at increasing family-school collaboration. While I think this is related to some of the broad items you have included here, I do think it would be beneficial to highlight service delivery more specifically. 








		Diversity in Development and Learning (NASP Domain 8)



		Demonstrates self-awareness

		3

		3

		3

		3

		3

		



		Demonstrates knowledge of cultural and individual differences 

		3

		3

		3

		3

		3

		



		Engages in culturally responsive practice 

		3

		3

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Item 3, what is an “evidence-based approach to work effectively and sensitively with diverse populations and in diverse settings”? May be better conceptualized as making cultural adaptions to interventions to match with the populations and contexts served, or something like that.

· Same comment as previous



		Research and Program Evaluation (NASP Domain 9)



		Knowledge and use of empirical literature

		3

		3

		3

		3

		3

		



		Evaluating practice 

		3

		3

		3

		3

		3

		



		Please explain your rationale for any ratings of “1” or “2.”  



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

· Item 1, I think “empirical literature” could be better defined to specify empirical literature from the fields of psychology and education. The first item can also reference, explicitly in another bullet, being a critical consumer of research.

· The second item can reference conducting research, in the sense of evaluating effectiveness of services. Perhaps, as pertinent, referencing single case designs/behavioral research and accountability methods would be appropriate as that is common in accountability settings. Also, distinguishing between non-experimental and experimental research. 

· Finally, adding an item about disseminating research might be useful including distributing research to teachers and caregivers, and communicating about data with others

· Same comment as previous

· The second bullet point under “evaluating practice” refers to program evaluation at the classroom and/or systems levels. A slight modification to this might be “classroom, group, and/or systems levels” so that evaluation of group programs would also be included in the event they are not provided within a classroom setting (e.g., small group mental health intervention). This is minor but thought I would provide the feedback!  








		Legal, Ethical, and Professional Practice (NASP Domain 10)



		Legal and Ethical Practice 

		3

		3

		3

		3

		3

		



		Dependability  

		3

		3

		3

		3

		3

		



		Professional Integrity 

		3

		3

		3

		3

		3

		



		Reflective Practice 

		3

		3

		3

		3

		3

		



		Competent use of technology

		3

		2

		2

		3

		3

		



		Responsible use of technology

		3

		3

		2

		3

		3

		



		Enhancing service delivery

		3

		2

		2

		3

		1

		



		Please explain your rationale for any ratings of “1” or “2.”  

· In both cases (competent use of technology and enhancing service delivery), I think these are really important, but perhaps could be captured in other competencies listed under this domain (i.e., competent technology use could fall under responsible use, as it would be irresponsible to use technology without having developed a level of competency).

· I think the technology items are fine, but probably all are not needed. They can be combined into a single item that gets at (a) ethical use of technology, and (b) technology knowledge within one’s school. Point (b) might actually be covered within Domain 5 and reference to the school/system policies/procedures.

· I think this item (enhancing service delivery) is already embedded within your other items. If you wanted to slightly revise some of the above items to include some of the ideas represented here, you could easily do so and still maintain the integrity of the above items.



		Please offer any suggestions regarding skills or items you feel are missing or should be included in assessing this Domain.

1. There is some inconsistency in verb tense and sentence structure throughout these items

1. Same comment as previous
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PRACTICUM AGREEMENT

for [ ] between

Student’s name
Indiana State University (the University) and

I (the Agency)

Practicum agency

It is mutually agreed by Indiana State University, herein referred to as the University, and the above
named agency (_) herein referred to as the Agency, that
practicum experiences in school psychology will be provided for a student enrolled in SPSY 686:
Practicum in School Psychology in the School Psychology program of the Department of Communication
Disorders, and Counseling, School, and Educational Psychology (401 N. 7" St., Terre Haute, IN 47809).
This document serves to define the relationship among and responsibilities of all parties in regard to
practicum completion.

Joint Responsibilities. Indiana State University and the Agency agree to comply with Title VI of the Civil
Rights Act of 1964, Title IX of the Education Amendments of 1972 and Section 504 of the Rehabilitation
Act of 1973, and related regulations. Neither party shali unlawfully discriminate against any graduate
student or supervisor on the basis of race, religion, sex, color, age, handicap, national origin, or military
service. Withdrawal of the graduate student from the practicum placement may be requested by either party
under mutually agreed upon conditions.

University Responsibilifies.

1. Accept full responsibility for planning and implementing the educational program for the Student and for
determining adequate preparation in theoretical knowledge, basic clinical skills, knowledge of
professional ethical guidelines of the National Association of School Psychologists (NASP) and the
American Psychological Association (APA), basic knowledge of relevant state and federal law, and
understanding of generally accepted guidelines for professional conduct.

2. Follow through on the requirements specified for the practicum experience in Appendix A: Performance
Improvement Plan.

3. Communicate practicum requirements to the Student and the Agency in the form of a practicum training
plan,

4. Provide regular opportunities for group supervision and/or access to a licensed school psychologist for
as-needed individual consultation. The university will not provide on-site supervision or accept direct
responsibility for services provided by the Student.

5. Appoint a University supervisor who is available to support the Agency with regard to concerns about (a)
student performance, (b) the ability of the Agency to provide adequate supervision, (c) the ability of the
Agency to provide opportunities sufficient to complete course requirements, or {d) other concerns that
arise relative to the practicum experience.

6. Provide the opportunity for a conference between the Student, the University supervisor, and an Agency

Practicum Agreement
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representative within the first two months of the placement.

Provide assurance that professional liability insurance is in effect for the Student throughout the period
covered by this agreement.

Provide assurance that the Student has passed a criminal background check as required by the University
upon entrance to the school psychology graduate program. '

Accept responsibility for making decisions about the student’s educational program in the event of
suspension or termination fiom the site.

Agency Responsibilities.

1.

Determine willingness to accept the Student for the period covered by this agreement.

2,

Meet the requirements specified for the practicum experience in Appendix A: Performance Improvement
Plan.

10.

Inform the Student of Agency expectations, policies, and procedures which will serve as guidelines for
dress code, professional and personal conduct, confidentiality, and delivery of school psychological
services throughout the period of the agrecment.

Monitor the Student’s conduct as it pertains to (a) the personnel policies and practices of the Agency, (b)
ethical guidelines of the NASP and APA, (c) state and federal law, and (d) generally acceptable
guidelines for professional conduct in all activities associated with the practicum placement. The Student
shall be under the direction and control of the Agency while they are on the premises of the Agency or
acling in behalf of the Agency in locations other than the premises.

Designate a licensed school psychologist to serve as the primary Agency supervisor. The Agency

supervisor will be responsible for:

» Comumunicating case assignments, responsibilities, and educational opportunities to the practicum
student.

e Providing regular supervision to the Student. Supervision will be sufficient to meet the training
standards of NASP and APA, as well as licensing requirements of the Indiana Department of
Education. Supervision meeting these requirements entails a minimum of one hour of individual,
face-to-face supervision per week.

Complete and submit in a timely manner all internship agreements, performance evalnations, and
documentation required by the University for successful practicum completion.

Provide the student with the opportunity to patticipate in the practicum experience for at least 350 clock
hours over the course of the academic year. ‘

Make a good faith effort to provide the practicum student with opportunities to complete required
activities, as specified in the practicum training plan,

Provide the Student with appropriate office space, secretarial assistance, and other necessary support,
materials, and equipment to carry out the functions of the placement. These provisions wiil be consistent
with the availability afforded regular staff members.

Communicate with the University supervisor in a timely fashion about foreseeable barriers to completion
of the activities described above.
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11. Provide adequate release time and encourage the Student to participate in professional development

experiences such as conferences, seminars, or similar meetings at the discretion of the supervisor.

12. Notify the University of any situation that may require immediate intervention; may threaten the

Student’s successful completion of the practicum experience, or may represent a violation of Agency or
University policies, professional ethical guidelines, or state or federal law.

Student Responsibilitics

1

Commit to the internship placement for the duration of this agreement, including approximately 12 hours
per week of on-site engagement in the practicum site. (Exceptions should be approved in advance by the
Agency supervisor, and the Student is responsible for notifying the University supervisor of scheduling
changes).

Meet the performance criteria specified in Appendix A: Performance Improvement Plan.

Maintain and provide the University with evidence of a minimum of $1,000,000/$3,000,000 professional
liability insurance during the internship placement.

Complete and provide the University with evidence of a clear criminal background check.

Complete in a timely manner any requirements of the Agency for practicum placement, including but not
limited to criminal background checks, drug screening, or Agency-specific training,

Function within (a) the personnel policies and practices of the Agency, (b) the policies and. procedures of
the University, (c) ethical guidelines of the National Association of School Psychologists and the
American Psychological Association, (d) state and federal law, and (¢) generally acceptable guidelines
for professional conduct in all activities associated with the practicum placement.

Assume responsibility for ensuring all course-based requirements have been met in accordance with the

expectations set forth by the University. This includes but is not limited to:

» Regular and timely communication with the Agency supervisor about course requirements, course
timelines, and important due dates for assignments, evaluations, and documentation.

e Regular and timely communication with the University supervisor regarding potential barriers to
successful or on-time completion of course requirements.

Actively participate in regular individual supervision with the assigned Agency supervisor for a
minimum of one hour weekly, and seek supetrvision in a timely manner regarding activities that exceed
the student’s bounds of competence or are of a time-sensitive nature.

Clearly communicate about scheduling needs, site-based experiences, and training needs to the Agency
supervisor and the University supervisor in a timely manner.

Terms of Agreement.

The terms of this agreement shall be for the period beginning August 1, 2017, and terminating May 31,
2018. The Student is not permitted to begin prior to the beginning of the University fall semester or
continue after the end of the University spring semester without prior written agreement between the
Student, the Agency supervisor, and the University supervisor. While the University is in session, the
Student is assigned to the same schedule and calendar time as are other school psychology staff
employed by the Agency.

Practicum Agreement
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This agreement is subject to changes and revisions as necessary and by written agreement of the parties
concerned.

This agreement may be discontinued by either party with 60 days’ written notice.

The agreement may be immediately suspended by either the Agency or the University upon suspicion of
illegal, unethical, or unprofessional behavior on the part of the Student or the Agency, such that the
integrity of the services provided by the Agency or the quality of training provided to the Student may be
called into question if the partnership continues.

The agreement may be immediately terminated upon findings or admission of illegal, unethical, or
unprofessional behavior, as described above.

No compensation will be paid or received by the University, the Student, or the Agency.

The Student is responsible for expenses incurred for travel to and from the site for a maximum of three
days per week. The Agency will reimburse the Student consistent with Agency policies for mileage if
additional days of travel are required as part of the practicum placement,

The Student is responsible for all fees and dues associated with insurance, professional development or
professional association membership incurred during the practicumm experience.

The Student will not be classified as an employee of the Agency for any purpose except:

» The Student shall be under the direction and control of the Agency as represented by the
supervisor while they are on the premises of the Agency or acting on behalf of the Agency in
locations other than the premises.

o The Agency shall provide the Student the same protection against liability arising in connection
with their assignments in the Agency as is provided for members of the Agency’s permanent
staff,

Notice Provision
Any notices required or permitted to be given hereunder shall be given in writing and shall be delivered (a) in
person, (b) by certified mail, (c) by facsimile, or (d) by electronic mail and shall be addressed as follows:

If to the University: Dean, Bayh College of Education

Indiana State University
401 N. 7" Street

Terre Haute, IN 47809
FAX: (812) 237-4348

With a copy to: Office of the General Counsel

Indiana State University
200 N. 7™ Street
Terre Haute, IN 47809

o _

or to such other address as either party may from time to time specify in writing to the other party. Any
notice shall be effective only upon delivery, which for any notice given by facsimile or electronic mail shall
mean notice that has been received by the party to whom it is sent as evidenced by confirmation slip or
receipt.
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Agency Representative Date
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Déan, Bayh College of Education Date
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I have read and agree to abide by the terms of this agreement.

0720|2017

Bate

3335007
“Designated Agengy\Supervisor L Dat
C yyusey (2 \2e 9/26/2017

Designated University Supervisor Date
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Appendix
Performance Improvement Plan

As part of an existing Performance Improvement Plan, the Student’s placement and continuation in
practicum are contingent upon the following:
1. The practicum site and supervisor have been informed of prior concems related to organization
and time management,
2. The practicum supervisor agrees to complete a monthly rating and feedback meeting with the
Student and the University Supervisor to review the Student’s performance in targeted skill areas
(see rating form below).
3. Ratings by the practicum supervisor reflect no more than one consecutive month of ratings below
the level of “meets expectations” for any of the targeted evaluation items.

Instructions: Please rate the following items on a scale of 1-4, using the criteria below:

e Not Observed — The student has not had the opportunity to demonstrate this skill, or the
supervisor has not observed the student in a situation requiring this skill.

o Unsatisfactory (1) - Performance reflects persistent (e.g., across time and/or across settings) or
severe deficits in comparison to expectations for professional practice. Performance has not
significantly improved in response to feedback.

¢ Developing (2) - Performance reflects mild/moderate, inconsistent, or isolated deficits in
comparison to expectations for professional practice. Performance has been variable across time
and/or setting or deficits are not considered severe. Student has demonstrated improvement in
response to feedback,

e Meets Expectations (3) - Performance is consistent with expectations for professional practice.
Any concerns have been minor and the student has readily self-identified deficits or adequately
responded to feedback.

o Exceeds Expectations (4) - Exceptional performance, insight, and/or leadership compared to
expectations for professional practice.

Accurately administers and scores assessment measures. Not Observed | 1

(38
Lo
NP

Establishes effective collaborative relationships with teachers and other | Not Observed | 1 |2 |3
school personnel.

Provides empirically-supported recommendations that follow logically | Not Observed |1 |2 [3 |4 |
from assessiment results.

Uses feedback from supervision in a productive manner. Not Observed [1 |2 |3 |4

Understands own practice needs and actively asks for Not Observed 213 |4

support/resources. -

Demonstrates good judgment and common sense. Not Observed |1 |2 |3 |4

Consistently follows through when additional action is needed. NotObserved [ [ |2 |3 |4
_Exercises adequate time management skills across a range of activities. | Not Observed |1 |2 |3 | 4
| Demonstrates dependability. NotObserved [1 |2 [3 | 4

Practicum Agreement
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September 12, 2019, 9-10:30 a.m., UH 210

Present: Carrie Ball, Eric Hampton, Alyce Hopple, Chavez Phelps, Chris MacDonald



Called to Order: 9:01 a.m.



I. Skills Assessment – series of three activities. Case information for the teacher interview and parent feedback will be emailed 24 hours prior to the session. We’ll reach out to them to schedule the assessment times after they have been given their cases. 



II. CAEP Response (due to Malea ASAP)

a. GPA and GRE Requirements – raising the GPA requirement to 3.0 or higher and eliminate the GRE requirement. Exploring whether we would still be able to consider applicants who have a GPA below 3.0 but have other outstanding experiences. Agreement to make the same change for the doctoral program, if there are no requirements from APA surrounding GRE scores. 

b. Recruitment Plan – utilizing prior minutes and permanent products to author a written recruitment plan. A. Hopple will write up a draft of the plan. 



III. Student Outcome Summary Reports (due to Malea 10/1) – C. Ball will send a spreadsheet for A. Hopple and C. Phelps to enter relevant data for last year. Return data to C. Ball by the 25th. (practicum, internship, praxis) Agreement that we would move much of this data to TK20 this upcoming year. 

a. Future field evaluations – goal to put these into TK20 by later 2019/ early 2020. 



IV. Response to APA – C. Ball to work on discipline-specific knowledge and MLA’s. C. Phelps will work on Ph.D./Psy.D. topic. A. Hopple will work on timely completion as well as a change to PhD handbook regarding switching to the EdS. Goal to draft by October 10th. 



V. Strategic Planning Goals consistent with BCOE Mission/Vision/Values (1 per program area, due to Chris 10/10) – Increase student engagement in and relevant dissemination of research and scholarship. Potential activities for exposure may include research showcase, clinical showcase (research-to-practice), social media dissemination of research, newsletters, and webinars. 



VI. Fun items

a. READ funds – about $4,000 is available. Plan to brainstorm what we can use that for during the next meeting. 

b. Marketing Request – request for information regarding current and past student successes. 

c. Promotional Materials – more discussion is needed surrounding when/what to order. Potentially creating a brochure and infographic to disseminate. 



VII. Student Sharing/Concerns – nothing reported. 



VIII. Other items and future agenda items

a. Program changes (Ph.D. curriculum) – tabled.

b. Supervisor training – planning a day with some supervisor trainings, which might include special topics beyond supervision. Also creating a newsletter to send out to supervisors. First week of March for a supervisor retreat/meeting. A. Hopple will connect with supervisors to explore topics of interest. 

c. School psych awareness week: plan for student lunch and then a presentation from 3:00 – 4:00 on the 13th of November. Potentially including special education directors on the invitations if the topic is applicable to them. 

Adjourned, 10:33 a.m. 





Next Meeting: October 10, 9-10:30 a.m.
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School Psychology Programs



The school psychology programs at Indiana State University are committed to recruiting a large, diverse pool of potential candidates. The items below outline ongoing recruitment strategies. The recruitment plan is reviewed annually and adjusted as needed to best serve the needs of the program and the surrounding communities. 



Contacting Potential Referral Sources

Minority-Serving Institutions/Regions

During the fall semester, program faculty will contact Historically Black Colleges/Universities (HBCU) and Hispanic-Serving Institutions (HSI) in the Midwest, as well as institutions in high-minority areas of Indiana (i.e., Elkhart, Fort Wayne, Gary, Indianapolis, Lafayette, and South Bend) in an effort to recruit candidates from diverse racial and ethnic backgrounds. Recruitment with these institutions includes:

a) Emailing and/or mailing promotional materials to psychology or education departments as well as career centers of those institutions

b) Offering online, synchronous presentations to psychology classes

c) Offering individual follow-up with potential applicants



K-12 School Districts

Early in the fall and spring semesters, program faculty will reach out to K-12 school districts via their directors of special education in an effort to recruit candidates with diverse age, family, socioeconomic, and experiential backgrounds. Recruitment efforts include:

a) Emailing and/or mailing promotional materials, advertising our flexible and hybrid program options and the possibility of a “Grow Your Own” approach to addressing school psychologist shortages.  

b) Offering individual follow-up with potential applicants or partnering districts



Private Colleges

During the fall semester, program faculty will contact private liberal arts colleges in Indiana.  This referral source represents a pool of potential applicants with greater geographic diversity than many other sources, as well as applicants with unique educational, socioeconomic, and often religious backgrounds.  Recruitment with these institutions includes:

a) Emailing and/or mailing promotional materials to psychology or education departments as well as career centers of those institutions

b) Offering online, synchronous presentations to psychology classes

c) Offering individual follow-up with potential applicants



Candidate-Delivered Recruitment

Current candidates are also involved in the recruitment process. As students travel home or visit their undergraduate institutions, program faculty encourage them to participate in the recruitment process by presenting about school psychology and ISU’s programs during psychology or education classes. Students who are presenting are offered travel stipends as well as promotional materials to support their recruitment efforts. These activities are completed during the course of the academic year, per the schedule of current students. 



On-Campus/Local Recruitment 

ISU Graduate Recruitment Fair

The school psychology programs value recruitment within ISU as our undergraduate institution services a large portion of first-generation college students and students who identify as an ethnic minority, as compared to other state institutions. Program faculty and current students participate in ISU’s graduate recruitment fair, which occurs in the fall semester. Program faculty will ensure that sufficient promotional materials are available for the event. 



Presentations at ISU

To further recruit within the ISU community, program faculty and students also provide presentations to psychological groups on campus. Discussions of school psychology and the program are offered to intro and career psychology classes as well as psychology clubs. These presentations are provided throughout the academic year. 



School Psychology Awareness Week

This week reflects many field-related presentations and events for the school psychology programs. Program faculty and students will provide campus presentations (as described above) in effort to spread awareness of the field as well as the program. Further, the program faculty will arrange a speaker to provide a professional development opportunity to surrounding practitioners and on-campus students. The event will be advertised on campus as well as via email to surrounding educational institutes – current graduate and undergraduate psychology students will be invited to virtually attend. School psychology awareness week occurs in November of each year. 



Curricular Recruitment Plans

Certificate Development 

Plans are underway to develop a graduate certificate in Psychoeducational Assessment, which will be marketed to practicing educators (e.g., educational diagnosticians, special education teachers) who have a need or interest in gaining more knowledge and supervised experience in school-based assessment.  The certificate will be offered in a hybrid and part-time format, thus accommodating the needs of K-12 employees and serving as a natural introduction and bridge into the school psychology Ed.S. program. 



Course Cross-Listing

Within the next three years, we plan to cross-list our Introduction to School Psychology course as an undergraduate elective option for psychology majors and potentially for majors in other related disciplines (e.g., special education).  This will again increase awareness of the profession and increase opportunities for program faculty to directly interact with undergraduates who may be interested in pursuing graduate study in school psychology.
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Evidence Name: Selectivity from Admission to Completion





Rationale/Alignment with CAEP Standard Indicator:

Evidence in this packet provides support for CAEP A.3.2 and A.3.3: 

A.3.2: The provider sets admissions requirements for academic achievement, including CAEP minimum criteria, the state’s minimum criteria, or graduate school minimum criteria, whichever is highest, and gathers data to monitor candidates from admission to completion. The provider determines additional criteria intended to ensure that candidates have, or develop, abilities to complete the program successfully and arranges appropriate support and counseling for candidates whose progress falls behind. 



A.3.3: The provider creates criteria for program progression and uses disaggregated data to monitor candidates’ advancement from admissions through completion.



Evidence Overview:  

The program’s admissions criteria are described in the Graduate Catalog as follows (https://catalog.indstate.edu/preview_program.php?catoid=37&poid=5642&returnto=1117): 

1. Complete application to the College of Graduate and Professional Studies.

2. Undergraduate grade point average of 2.7 or above.

3. Graduate grade point average of 3.25 or above with no deficiencies in the area chosen for advanced graduate study.

4. Official transcript from each school at which any undergraduate or graduate work has been done.

5. Scores on the Graduate Record Examinations General Test.

6. Three letters of recommendation from persons who know the prospective student in an academic and/or professional capacity.

7. A personal narrative describing the applicant’s professional goals and the contribution of this program to accomplishing those goals.

8. Successful completion of criminal background checks as required by the Bayh College of Education.

It must not be assumed that meeting minimal standards guarantees admission to the program. After review of all materials, the admissions committee will invite prospective students to participate in either a telephone or personal interview. Additionally, regular admission is contingent upon successful completion of criminal background checks as required by the Bayh College of Education.



In addition, the program has established minimum course grade and GPA requirements.  Student progress is evaluated annually for all enrolled students, using a specific annual review process and standardized form that incorporates evaluation of both academic progress and candidate dispositions.  The annual review provides students with feedback regarding their performance and progress in relation to academic and professional expectations of the program.  It also allows program faulty to initiate a plan for supporting students who are not demonstrating adequate performance and progress.  In 2016, the annual review rating was completed in a rubric format, with descriptors that aligned with three anchor points (i.e., 1=Does not Meet Expectations; 2=Meets Expectations; 3=Exceeds Expectations).  In 2017, the evaluation system was revised to use four common anchor points and descriptors (i.e., 1=Unsatisfactory; 2=Developing; 3=Meets Expectations; 4=Exceeds Expectations); faculty felt the revised form would be more user-friendly and would better capture candidate growth across time.  The relevant program policies and evaluation forms are provided as supporting documentation.  We also provide a sample Performance Improvement Plan as evidence of supporting students who do not demonstrate adequate progress.



The first data table presents candidate undergraduate GPA for the past three admission cycles.  The second data table presents candidate annual review data for the past three cycles.   	



Data Tables



Candidate Undergraduate GPA at Admission

		

		Fall 2016

		Fall 2017

		Fall 2018



		N New Enrollees

		6

		8

		9



		Undergraduate GPA

		3.0 or Higher

		6

		7

		9



		

		At least 2.7 but less than 3.0

		0

		1

		0



		

		Less than 2.7

		0

		0

		0



		N (Average Graduate GPA) after Fall 2018

		5 (3.91)

		7 (3.83)

		9 (3.96)







Candidate Annual Review Data

		

		2016

		2017

		2018



		

		Does Not Meet

		Meets

		Exceeds

		Unsatisfactory

		Developing

		Meets

		Exceeds

		Unsatisfactory

		Developing

		Meets

		Exceeds



		N Evaluated

		11

		14

		14



		Assessment & Data-based Decision Making

		0

		11

		0

		0

		2

		12

		0

		1

		1

		12

		0



		Prevention & Intervention 

		0

		10

		1

		0

		1

		13

		0

		0

		1

		13

		0



		Consultation & Collaboration

		0

		11

		0

		0

		1

		13

		0

		0

		0

		14

		0



		Research & Evaluation

		0

		11

		0

		0

		1

		13

		0

		0

		0

		14

		0



		Dependability

		0

		7

		4

		1

		1

		9

		3

		0

		3

		8

		3



		Courtesy & Respect

		1

		10

		0

		0

		0

		14

		0

		0

		0

		14

		0



		Collegiality

		0

		11

		0

		0

		0

		14

		0

		0

		2

		12

		0



		Reflective Practice

		0

		10

		1

		0

		1

		11

		2

		0

		4

		9

		1



		Legal & Ethical Practice

		1

		10

		0

		0

		0

		14

		0

		0

		1

		13

		0



		Professional Integrity

		0

		10

		1

		0

		0

		12

		2

		0

		0

		13

		1



		Action Summary

		2016: Letter of concern to candidate with “1” rating for Legal & Ethical Practice

2017: Performance improvement plans implemented for two candidates who accounted for all ratings of “Unsatisfactory” and “Developing.”

2018: Performance improvement plan implemented for one candidate who received ratings of “Unsatisfactory” or Developing” in four areas; specific formative feedback offered with ratings to six candidates who received ratings of “Developing” in one or two areas. 







Analysis and Interpretation:

Our minimum GPA admissions requirement of 2.7 complies with the institutional minimum standard but does not align with the 3.0 articulated by CAEP, nor do our average candidate GRE scores per cohort exceed national averages.  Admissions decisions are made based upon a combination of applicants’ academic history, letters of recommendation, statement of purpose, relevant work and/or volunteer experiences, and an individual interview to gauge applicants’ interest in the field of school psychology and their ability to meet program expectations for independent problem-solving, respect for individual differences, and interpersonal communication.  Our data reflect that only one candidate in three admissions cycles has earned an undergraduate GPA lower than 3.0, and that particular candidate was from an historically underrepresented group within the field of school psychology.  



Annual review data demonstrate our ongoing monitoring of candidate performance, both with respect to academic performance and professional dispositions.  We also offer evidence of supporting candidates who demonstrate inadequate progress or performance in one or more domains. 



We have not observed a clear correlation between any particular admissions criterion and the need for supplemental support.  The majority of supplemental supports are related to inadequate development of appropriate professional dispositions (e.g., dependability, reflective practice), which also frequently impact candidates’ academic success.  Given our candidates’ high success rates in both program completion and national certification exam results, we are not considering a change to our admissions criteria at this time; we will continue to explore additional factors that may reliably predict successful student outcomes.








Supporting Documentation



Program Policies (Program Handbook)



[bookmark: _Toc522612647][bookmark: _Toc522613022][bookmark: _Toc522884238]GPA Requirement

[bookmark: _Toc491269512][bookmark: _Toc522612648][bookmark: _Toc522613023]School psychology graduate students are expected to perform at the highest level in all academic and professional endeavors, including academic coursework, practica, and internship.  An overall GPA of 3.5 is required for graduation.

· GPA is reviewed annually, at the time of the annual student review.

· If a student’s GPA is found to fall below 3.5 at the time of the review, the program coordinator will request that CGPS place the student on academic probation. 

· Once on probation, the student will have one year to bring the overall GPA back to 3.5 or higher.  

· Performance will be reviewed every semester to ensure that each semester GPA meets the criteria of 3.5 or higher and that the overall GPA continues to increase. 

· Failure to achieve an overall GPA of 3.5 or higher after one year on probation will result in a recommendation to GCPS for program dismissal.

[bookmark: _Toc522612649][bookmark: _Toc522613024][bookmark: _Toc490662555]

[bookmark: _Toc522884239]Course Grade and Re-take Requirements

The following policies guide decisions about acceptable course performance, course re-take requirements, and dismissal based upon unacceptable course performance.  

· [bookmark: _Toc490662556]If a student receives a grade of “C” (including “C+” and “C-“) in any one graduate course, the student may continue in the program without retaking the course, provided the student:

· Maintains the minimum GPA required by the program

· Achieves competency in areas included in the course; this decision will be made by the school psychology faculty in consultation with the course instructor

· If a student receives a grade lower than a “C” (including “C+” and “C-“) in any graduate course, the student must retake the course and earn a grade of “B-” or better. 

· If a student receives a grade of ““C” (including “C+” and “C-“) in any two graduate courses the student may continue in the program, provided the student:

· Retakes the second course in which the student received a “C”; if two “C” grades are earned in the same semester, the school psychology faculty will work with the student to identify the course to be retaken

· Receives a grade of “B-” or better when the course is retaken

· Achieves competency in areas included in the courses; this decision will be made by the school psychology faculty in consultation with the course instructors

· Maintains the minimum GPA required by the program

· No more than one retake of a course is permitted.

· Receiving a grade of “C+” or lower in any three graduate courses (including courses retaken) is considered grounds for dismissal from the program. 

· Exceptions may be considered by the school psychology faculty on a case-by-case basis in conjunction with a written performance improvement plan.



[bookmark: _Toc522884249]Student Review

[bookmark: _Toc522613035]Annual Student Review

Student progress is monitored on an ongoing basis, and all students enrolled in the school psychology program receive formal evaluation feedback annually.  Each summer, student performance and progress for the most recent academic year is assessed through course grades, practicum/internship supervisor evaluations, formal feedback from departmental faculty (e.g., course instructors, assistantship supervisors), and student progress toward or completion of program requirements (e.g., preliminary exams, dissertation).  The school psychology core faculty then meet and jointly complete the annual student evaluation rubric for each currently enrolled student. These evaluations are designed to incorporate areas of academics, research, clinical practice, and professional dispositions and development.  



[bookmark: _Toc490662564][bookmark: _Toc522613036][bookmark: _Toc396083949]Immediate Review

The school psychology program retains the right and responsibility to review students at any time using the review procedure and rubric described above.  Immediate review may arise in response to circumstances or personal performance concerns that have the potential to negatively affect program completion, professional competency, or client welfare if not promptly addressed. 



[bookmark: _Toc490662565][bookmark: _Toc522613037]Student Response to Review

Following the completion of all student reviews, the rubrics are shared with students prior to the beginning of the fall semester. Students are notified at the bottom of the rubric if additional follow-up or remediation is required.  A copy of the completed rubric is placed in each student’s file. 



Students who are in disagreement with the summative results of an annual or immediate review may present a written response, detailing their reasons for disagreement. This document must be directed to the Director of Training within one week of the beginning of the Fall semester immediately following the annual review or within one week of receiving feedback from an immediate review.  A meeting with the Director of Training and/or the school psychology core faculty may be scheduled if necessary. The student’s written response, as well as any amendments resulting from the appeal process, will be retained in the student’s file.  Students may subsequently appeal the results of the review to the CDCSEP Department Chair as needed.

[bookmark: _Toc522613038]

[bookmark: _Toc522884250]Program Level Remediation

When performance deficiencies are identified as part of a student review or a practicum or internship placement, the school psychology faculty may notify the student of the need for a Performance Improvement Plan (PIP).  A PIP may be used when deficiencies exist that do not pose a significant risk to consumer or other populations.  Examples of such areas of deficiency may include but are not limited to:

· Not meeting program academic requirements or not achieving mastery in course objectives

· Not demonstrating the professional skills or dispositions necessary to successfully complete field experiences

· Exhibiting dispositions that interfere with the student’s professional development

· Known and verified violations of the Code of Student Conduct or professional ethical standards



The Performance Improvement Plan will be developed by school psychology core faculty and will serve to clarify:

· The targeted deficits

· The process by which the student can remediate the deficits

· Behavioral indicators that will be used to define “adequate” response to the plan

· Specific dates for re-evaluation or the expected timeframe for plan completion

· Consequences of insufficient improvement

· Consequences for students who decline to participate in the performance improvement process, which may include withdrawal or dismissal from the program.   



Evidence Packet 



If, by the specified date of re-evaluation or the timeframe for plan completion, the student has demonstrated insufficient response to the Performance Improvement Plan according to the specified behavioral indicators, school psychology core faculty will consider additional action.  Additional action will also be considered if new concerns arise prior to the completion/re-evaluation date. Examples of additional action may include, but are not limited to further remediation attempts, withdrawal of the student from field experiences, voluntary student withdrawal from the program, or program dismissal. The core school psychology faculty will determine the final outcome on a case-by-case basis in accordance with the CGPS policies.

Annual Evaluation Form, 2017 & 2018

Performance in each of the areas below is evaluated based upon your performance over the past academic year.  Ratings are determined by observations of your performance by the school psychology program faculty, a review of your course grades and practica evaluations, and feedback provided by other course instructors, graduate assistantship supervisors (as appropriate), and research committee members (as appropriate).  If your performance falls within the “Unsatisfactory” or “Developing” ranges in one or more areas, your advisor may contact you to discuss options for ensuring your continued support and success.  

Competencies related to content knowledge and skills. Each domain is evaluated using the following criteria:

		Unsatisfactory (1) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.  Despite opportunity and feedback, student has demonstrated inconsistent or limited growth in remediating deficits.

Developing (2) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.  Student has been responsive to feedback and has demonstrated continuous growth.

Meets Expectations (3) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistent with expectations for the level of graduate study; student is ready to move on to the next training experience.

Exceeds Expectations (4) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistently above expectations given the student’s level of graduate study.







		Skill Area

		Rating





		Assessment & Data-based Decision Making – Demonstrate knowledge and skills to use psychological and educational assessment, data collection strategies, and technology resources in a valid, reliable, non-biased manner, and apply results to design, implement, and evaluate direct interventions, psychological services, and programs.

		



		Prevention & Intervention – Demonstrate knowledge and skills concerning the theories and strategies used to guide the design and implementation of effective interventions for children and adolescents.

		



		Consultation & Collaboration – Demonstrate the ability to apply theoretical knowledge and skills when consulting with educators, school administrators, family members, and other professionals.

		



		Research & Evaluation – Demonstrate knowledge and skills pertaining to research methodology and design, the evaluation of treatment effects, and the communication of findings.

		








Competencies related to professional dispositions, interactions, and decision-making.  Each area is evaluated based on domain-specific criteria:

		Unsatisfactory (1) - Available artifacts and feedback from faculty and/or supervisors reflect persistent (e.g., across time and/or across settings) or severe deficits in comparison to expectations for professional practice.  Performance has not significantly improved in response to feedback.

Developing (2) - Available artifacts and feedback from faculty and/or supervisors reflect deficits in comparison to expectations for professional practice.  Performance has been variable across time and/or setting or deficits are not considered severe. Student has taken responsibility for behavior and has demonstrated efforts to respond to feedback.

Meets Expectations (3) - Available artifacts and feedback from faculty and/or supervisors reflect performance consistent with expectations for professional practice.  Any concerns have been minor and the student has readily self-identified deficits or responded to feedback. 

Exceeds Expectations (4) - Available artifacts and feedback from faculty and/or supervisors reflect exceptional performance, insight, and/or leadership compared to expectations for professional practice.







		Skill Area

		Rating



		Dependability –  Demonstrated by behaviors including:

· Attendance and punctuality

· Adequate time management, completing assigned tasks on schedule

· Preparedness for professional activities

· Timely communication of need to change schedule or deadline

		



		Courtesy and Respect – Demonstrated by behaviors including:

· Using respectful and professionally acceptable language

· Remaining calm in difficult situations 

· Adjusting behavior and language in a way that exhibits sensitivity to and tolerance of individual differences

		



		Collegiality – Demonstrated by behaviors including:

· Actively engaging in group supervision, discussion, and projects 

· Offering productive and constructive feedback to classmates, sharing resources and ideas when appropriate

· Considering others’ needs when scheduling meetings or completing collaborative tasks

· Seeking mutually agreeable solutions to problems or disagreements

		



		
Reflective Practice – Demonstrated by behaviors including:

· Accurate self-identification of professional strengths and areas for growth 

· Accepting and/or seeking performance feedback from instructors, supervisors, and colleagues

· Engaging in and/or seeking out activities to improve areas identified for growth

· Demonstrating awareness of the impact of his/her behavior on others

		



		Legal and Ethical Practice – Demonstrated by behaviors including:

· Demonstrating knowledge and understanding of legal and ethical guidelines

· Engaging in discussions of and/or asking questions about ethical and legal implications of situations

· Accurate application of legal and ethical guidelines

		



		Professional Integrity – Demonstrated by behaviors including:

· Honesty in presenting own and others’ work (e.g., giving credit to sources, documenting hours and activities)

· Accepting responsibility for behaviors and work products

· Acknowledging and seeking supervision to address mistakes

		





2016 Evaluation Rubric

		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations



		Assessment & Data-based Decision Making

Demonstrate knowledge and skills concerning fundamentals of measurement and assessment, and the use of assessment measures in a non-biased, reliable and valid manner.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study. 

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.



		Prevention & Intervention

Demonstrate knowledge and skills concerning the theories and strategies used to guide the design and implementation of effective interventions for children and adolescents.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study. 

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.



		Consultation & Collaboration

Demonstrate the ability to apply theoretical knowledge and skills when consulting with educators, school administrators, family members, and other professionals.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study. 

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.



		Research & Evaluation

Demonstrate knowledge and skills pertaining to research methodology and design, the evaluation of treatment effects, and the communication of findings.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study. 

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.








		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations



		Dependability

Demonstrates attendance, punctuality, time management, and preparedness for professional activities.

		Faculty and supervisor evaluations reflect that the student exhibits difficulty with regular attendance, demonstrates poor participation in required activities, regularly comes prepared for professional activities, or is routinely late in completing assigned tasks.

		Faculty and supervisor evaluations reflect that the student regularly attends and participates in required activities, comes prepared for professional activities, and completes assigned tasks on time.

		Faculty and supervisor evaluations reflect that the student provides leadership in required and optional professional activities, comes prepared for professional activities, and completes assigned tasks on time.



		Courtesy and Respect

Demonstrates respectful behavior across settings and contexts.

		Faculty and supervisor evaluations reflect that the student exhibits a lack of respect or courtesy for some individuals or groups.

		Faculty and supervisor evaluations reflect that the student exhibits courtesy and respect for all persons and participates in the free expression of ideas among colleagues.

		Faculty and supervisor evaluations reflect that the student demonstrates leadership in modeling courtesy and respect for all persons and actively encourages the free expression of ideas among colleagues.



		Collegiality

Demonstrates behavior that facilitates success for self and others.

		Faculty and supervisor evaluations reflect that the student does not actively engage in group supervision or collaborative teaming, or participates in a way that is unsupportive of mutual professional growth. 

		Faculty and supervisor evaluations reflect that the student actively engages in group supervision and collaborative teaming in a way that supports the professional growth of all participants. 

		Faculty and supervisor evaluations reflect that the student demonstrates leadership relative to participation in group supervision, collaborative teaming, and/or other activities that promote the professional growth of all participants.



		Reflective Practice

Engages in self-reflection and goal-setting relative to professional practice.

		Faculty and supervisor evaluations indicate that the student does not understand his/her professional strengths and limitations OR does not take appropriate steps to address limitations.

		Faculty and supervisor evaluations indicate that the student exhibits appropriate awareness of professional strengths and limitations AND takes appropriate steps to address limitations. 

		Faculty and supervisor evaluations indicate that the student appropriately self-evaluates professional strengths and limitations, takes initiative to address limitations, and actively seeks input from others regarding his/her professional strengths and limitations.



		Legal and Ethical Practice

Demonstrates understanding and application of relevant legal and ethical guidelines.

		Faculty and supervisor evaluations indicate concerns regarding the student’s ability to practice according to relevant legal guidelines and professional ethical standards.

		Faculty and supervisor evaluations indicate that the student’s professional behavior is consistent with relevant legal guidelines and professional ethical standards.

		Faculty and supervisor evaluations indicate that the student behaves in accordance with relevant legal guidelines and professional ethical standards and initiates conversations and discussions about situations with potential implications for legal or ethical practice.








		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations



		Professional Integrity

Demonstrates honesty, trustworthiness, and responsibility in professional contexts.

		Faculty and supervisor evaluations indicate instances of dishonesty or untrustworthy behavior, difficulty accepting responsibility for his/her behavior, and/or unwillingness or inadequate efforts to learn from mistakes.

		Faculty and supervisor evaluations indicate that the student exhibits honesty and trustworthiness in all professional contexts, accepts responsibility for his/her behavior, and exhibits willingness to learn from mistakes.

		Faculty and supervisor evaluations indicate that the student is a role model of honesty and trustworthiness, seeks formative feedback regarding his/her behavior, and exhibits initiative to use feedback for professional growth.












De-Identified Performance Improvement Plan

[image: ] [image: ]







[bookmark: Remediation_Example_1.pdf]August 17, 2016 Dear Student,

The school psychology program at Indiana State University is committed to assisting students in receiving the education and training needed to be competent school psychologists. The following is a letter documenting concerns about your performance over the course of the 2015-2016 academic year and outlining expectations for your performance throughout the remainder of your training.



As of the end of summer session, you received two C grades in core school psychology courses (SPSY 670, and 682). The School Psychology Doctoral Student Handbook includes the below grade policy (p. 21).



Grade Policy

School Psychology graduate students are expected to perfo rm at the highest level in all academic and professional endeavors, including academic coursework, practica, and internship. Therefore, the following grade standards have been set for graduate students in all school psychology pro grams:

· If students receive a grade of "C" in any one graduate course they may continue in the program without retaking the course providing that (a) they maintain the minimum GPA required by the College of Graduate and Professional Studies; and (b) they achieve competency in areas included in the course.

· If students receive a grade of "C" in any two graduate courses they may continue in the program provided that they (a) retake the course in which they receivedthe second "C" and receive a grade of "B" or better, (b) they maintain the minimum GPA required by the College of Graduate and Professional Studies; and (c) they achieve competency in areas included in the course.

· If students receive a grade of "C" in any three graduate courses (including courses retaken) this is considered grounds for dismissal from the program.



Additional information regarding your performance was collected from course instructors, faculty, and graduate assistantship supervisors and utilized to prepare the Annual Student Evaluation Review (attached). Concerns were noted regarding attendance, punctuality, preparation for class and professional activities, and time management. Collectively, this information raises question regarding your professional knowledge and skills and preparedness for the second year of the doctoral program.



In an effort to address these concerns and ensure professional competency, the faculty offer the following remediat ion plan:

1. Enroll in 1credit hour ofSPSY 595 for Fall 2016 and Spring 2017 semesters and complete assigned activities/assignments in the Porter School Psychology Center under the supervision of school psychology program faculty. Your perf01mance in the areas of assessment/data-based decision making, interventions, consultation/collabo ration as well as ability to complete quality assignments within the given timeframe will be evaluated. Your competencies in these areas will serve to demonstrate your understanding and application of content covered in the courses for which you received a grade of C.



2. Retake SPSY 682 in Spring 2017 and receive a grade of B or better.

3. Attend SPSY 686 weekly class sessions during the 2016- I7 school year.



When these conditions are met, you will be approved to enroll for SPSY 686 for the 2017-18 school year and proceed with the assessment course sequence. SPSY 793 will be completed during the 2018-19 school year.



We are hopeful that this plan provides a mechanism to ensure your competency in these cr itical areas and support your continuation in the program. Your ongoing performance will be monitored and reviewed again in December 2016. Any additional concerns regarding course performance or professional dispositions will result in a reconsideration of this remediation plan and may result in a recommendation for dismissal.



Again, our goal is to support your success in our program. Please do not hesitate to let your advisor or another faculty member know if you have questions or concerns about your progress or status in the program, or if you feel additional assistance would be beneficial to you in reaching your academic and career goals.



Sincerely,



Dr. Carrie Ball; Associate Professor, Ed.S. Program Coordinator; carrie.ball@indstate.edu Dr. Eric Hampton, Professor; eric . hampt on@indstate.edu

Dr. Leah Nellis, Associate Professor, Ph.D. Program Director; leah.ne llis@ indstate .edu







 		I have received a copy of this letter (dated August 8, 2016) and the 2016 Annual Evaluation Review.



 		I have read and understand the concerns of the faculty regarding my performance.



 		I agree to the proposed remediation plan



 		I understand that a copy of this letter will be retained in my permanent student file.



 		I have had an opportunity to meet with my advisor to ask questions and discuss concerns.















Student	Date









Program Director	Date





		

		[bookmark: Remediation_Feedback_Example.pdf]1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations

		Rating

		Comments



		



Assessment & Data-based Decision Making Demonstrate knowledge and skills concerning fundamentals of measurement and assessment, and the use of assessment measures in a non-biased, reliable and valid manner.

		





Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		





Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study.

		





Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.

		









Jun ‘16:

1



Jan ’17:

1

		Student experienced difficulty satisfactorily completing multiple assessment courses.

Errors were noted in both administration and scoring and written reports were not individualized or reflective of critical thinking.



January 2017: During activities in the Porter School Psychology Center, Student continued to exhibit uncertainty about administration and scoring guidelines for standardized and curriculum-based measures. Additional activities have been planned for Spring 2017 to improve her

familiarity and confidence with various commonly used measures.



		Prevention & Intervention Demonstrate knowledge and skills concerning the theories and strategies used to guide the design and implementation of effective interventions for children and adolescents.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the

student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the

student’s level of graduate study.

		



Jun ‘16:

1



Jan ’17:

1

		

January 2017: During class discussion, Student demonstrates an emerging knowledge of prevention and intervention strategies. She has requested an intervention case in the clinic for Spring 2017 to further develop her intervention skills.



		

Consultation & Collaboration Demonstrate the ability to apply theoretical knowledge and skills when consulting with educators, school administrators, family members, and other professionals.

		



Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		



Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate study.

		



Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of graduate study.

		





Jun ‘16:

2



Jan ’17:

2

		January 2017: Student communicated uncertainty about how to initiate the consultation process and communicate with the teacher consultee. It isn’t clear that she understood or applied collaboration skills such as communicating dates/times of her visit to the classroom, expectations for the teacher consultee, etc. Student performed well on practice activities in SPSY 680 and displayed a nice interactive style during interviews. She was effective at

communicating and establishing rapport with the parent of her clinic client.





Student:

Date: July 2016; January 2017







		

		

		

		

		

		



		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations

		Rating

		Comments



		Research & Evaluation Demonstrate knowledge and skills pertaining to research methodology and design, the evaluation of treatment effects, and the communication of findings.

		Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect adequate skill development, as appropriate to the student’s level of graduate

study.

		Course grades, available artifacts, and faculty and/or supervisor evaluations reflect skill development consistently above expectations given the student’s level of

graduate study.

		



Jun ‘16:

2



Jan ’17:

2

		





January 2017: No update on this area of competency.



		













Dependability Demonstrates attendance, punctuality, time management, and preparedness for professional activities.

		







Faculty and supervisor evaluations reflect that the student exhibits difficulty with regular attendance, demonstrates poor participation in required activities, regularly comes prepared for professional activities, or is routinely late in completing assigned tasks.

		











Faculty and supervisor evaluations reflect that the student regularly attends and participates in required activities, comes prepared for professional activities, and completes assigned tasks on time.

		









Faculty and supervisor evaluations reflect that the student provides leadership in required and optional professional activities, comes prepared for professional activities, and completes assigned tasks on time.

		













Jun ‘16:

1



Jan ’17:

1

		Multiple extensions were granted for course requirement completion. Her lack of timely and high quality completion resulted in multiple C grades. Student frequently came late to READ (after all other students had arrived). She is eager to learn and motivated to do well, but planning and follow-through seem to be lacking.



January 2017: Student attended 686 class meetings regularly and was on-time and prepared for the scheduled discussion.

Student experienced some difficulty with organization and completing activities on time in SPSY 680. She was dependable in communicating and meeting with her client and supervisor in SPSY 595; however, one client session needed to be rescheduled and the report-writing process was prolonged due to difficulties with preparation and time-

management.









		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations

		Rating

		Comments



		



Courtesy and Respect Demonstrates respectful behavior across settings and contexts.

		

Faculty and supervisor evaluations reflect that the student exhibits a lack of respect or courtesy for some individuals or groups.

		

Faculty and supervisor evaluations reflect that the student exhibits courtesy and respect for all persons and participates in the free expression of ideas among colleagues.

		Faculty and supervisor evaluations reflect that the student demonstrates leadership in modeling courtesy and respect for all persons and actively encourages the free expression of ideas

among colleagues.

		



Jun ‘16:

2



Jan ’17:

2

		

Student is very friendly and respectful of others.



January 2017: Student participates fully in class discussions and is respectful of classmates. She seeks clarification, when needed, appropriately.



		





Collegiality Demonstrates behavior that facilitates success for self and others.

		

Faculty and supervisor evaluations reflect that the student does not actively engage in group supervision or collaborative teaming, or participates in a way that is unsupportive of mutual professional growth.

		



Faculty and supervisor evaluations reflect that the student actively engages in group supervision and collaborative teaming in a way that supports the professional growth of all participants.

		Faculty and supervisor evaluations reflect that the student demonstrates leadership relative to participation in group supervision, collaborative teaming, and/or other activities that promote the professional growth of all participants.

		





Jun ‘16:

2



Jan ’17:

2

		Student cared about teaching EPSY 202 but her knowledge of the material was not very confident or supportive of student growth/learning.



January 2017: Student participates appropriately in group supervision by asking questions and offering support and ideas.

She was actively engaged in collaborative activities in EPSY 626, both seeking and

sharing information as appropriate to accomplish a group objective.









		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations

		Rating

		Comments



		

		

		

		

		

		Course instructors noted concern about independent problem-solving, as Student seems to require a lot of individual guidance and generally does not come with questions that suggest she has done much problem- solving on her own.



		

















Reflective Practice Engages in self-reflection and goal-setting relative to professional practice.

		













Faculty and supervisor evaluations indicate that the student does not understand his/her professional strengths and limitations OR does not take appropriate steps to address limitations.

		













Faculty and supervisor evaluations indicate that the student exhibits appropriate awareness of professional strengths and limitations AND takes appropriate steps to address limitations.

		









Faculty and supervisor evaluations indicate that the student appropriately self-evaluates professional strengths and limitations, takes initiative to address limitations, and actively seeks input from others regarding his/her professional strengths and limitations.

		















Jun ‘16:

2



Jan ’17:

1

		January 2017:  Student often seems unsure of her knowledge/skills and uncertain about the expectations and requirements set for her. As such, she sometimes asks questions she has the knowledge and resources to answer independently. In addition, she often appears to rely heavily on feedback from instructors and supervisors to determine the quality or sufficiency of a completed assignment/task, rather than using self- reflection to consider what she might learn from the activity or how it may be applicable to her performance as a school psychologist. Conversely, Student’s uncertainty about her knowledge sometimes results in her not independently seeking supervision when it may be beneficial, such as to review test administration procedures. Finally, Student has consistently indicated uncertainty regarding her ability to balance independence with appropriate supervision, and she has not demonstrated effective self- identified strategies to address other limitations described in this evaluation (e.g., concerns about assessment and time management skills). While she eagerly receives and applies feedback from supervisors or instructors, she does not

appear to be generating potential solutions independently.









		

		1 - Below Expectations

		2 - Meets Expectations

		3 - Exceeds Expectations

		Rating

		Comments



		





Legal and Ethical Practice Demonstrates understanding and application of relevant legal and ethical guidelines.

		



Faculty and supervisor evaluations indicate concerns regarding the student’s ability to practice according to relevant legal guidelines and professional ethical standards.

		



Faculty and supervisor evaluations indicate that the student’s professional behavior is consistent with relevant legal guidelines and professional ethical standards.

		

Faculty and supervisor evaluations indicate that the student behaves in accordance with relevant legal guidelines and professional ethical standards and initiates conversations and discussions about situations with potential implications for legal or ethical practice.

		







Jun ‘16:

2



Jan ’17:

2

		January 2017: Student is able to identify relevant legal and ethical issues in group supervision and case discussion at an appropriate level for the present time. In her work in the clinic and with the on-campus preschool, Student demonstrated an appropriate awareness of and compliance with both legal and ethical guidelines.

Particularly with respect to her consultation case, she was able to articulate potential ethical concerns related to the confidentiality of information, as well as the possibility for multiple relationships with a teacher’s aide

in the classroom.



		



Professional Integrity Demonstrates honesty, trustworthiness, and responsibility in professional contexts.

		Faculty and supervisor evaluations indicate instances of dishonesty or untrustworthy behavior, difficulty accepting responsibility for his/her behavior, and/or unwillingness or inadequate efforts to learn from mistakes.

		Faculty and supervisor evaluations indicate that the student exhibits honesty and trustworthiness in all professional contexts, accepts responsibility for his/her behavior, and exhibits willingness to learn from mistakes.

		Faculty and supervisor evaluations indicate that the student is a role model of honesty and trustworthiness, seeks formative feedback regarding his/her behavior, and exhibits initiative to use

feedback for professional growth.

		



Jun ‘16:

2



Jan ’17:

2

		

January 2017:  Student is conscientious about her work and performance and appears to want to learn from her mistakes and do well. She appears to become overwhelmed at times and may tend to attempt to complete tasks independently before seeking assistance. That said, it is important that she also be able to engage in increasingly independent problem solving.









Summary/Suggested Action:



July 2016: Student experienced difficulty with timely completion of course requirements, preparedness and punctuality, and demonstration of competency in multiple first year courses. A remediation plan is recommended for the upcoming year to address professional knowledge and the area of dependability.



January 2017: Student improved during the fall semester in her preparedness for classwork and punctual attendance. She continues to interact with others in a professional and respectful manner. She has continued to struggle with time management/organization and reflective practice in both courses and clinic-based work. She appears committed to learning the knowledge and skills needed to be a school psychologist and is expected to benefit from the planned support and learning opportunities. Student recently indicated a decision to change program enrollment from the PhD to the EdS program. Faculty supported this decision. A remediation plan is recommended for the spring semester. Progress and performance will be evaluated again in June 2017.
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Dear Student,

In accordance with the terms of your existing remediation plan, the school psychology program faculty have reviewed your progress and performance for the Fall 2016 semester. We noted that you have successfully completed the following as specified in your current plan:

· Completed SPSY 595 with a grade of A

· Regularly attended SPSY 686

· Enrolled in SPSY 595 and SPSY 682 for the Spring 2017 semester

To ensure timely feedback regarding your academic performance and professional dispositions during Fall 2016, we have updated your annual student review document, which has been provided to you. The summary is as follows:

“Student improved during the fall semester in her preparedness for classwork and punctual attendance. She continues to interact with others in a professional and respectful manner. She has continued to struggle with time management/organization and reflective practice in both courses and clinic-based work. She appears committed to learning the knowledge and skills needed to be a school psychologist and is expected to benefit from the planned support and learning opportunities. Student recently indicated a decision to change program enrollment from the PhD to the EdS program. Faculty supported this decision. A remediation plan is recommended for the spring semester. Progress and performance will be evaluated again in June 2017.”

Due to ongoing concerns, our recommendation is that you continue with a modified remediation plan, as follows:

1. Complete “change of program” paperwork no later than February 17, 2017.

2. Complete SPSY 595 in Spring 2017 under the supervision of school psychology program faculty. Successful course performance will include timely completion of assigned activities in the Porter School Psychology Center. Your performance in the areas of assessment/data-based decision making, interventions, consultation/collaboration, and your ability to complete quality assignments within the given timeframe will be evaluated. Your competencies in these areas will serve to demonstrate your understanding and application of content covered in the courses for which you received a grade of C, as well as your preparedness for a school-based practicum.

3. Retake SPSY 682 in Spring 2017 and receive a grade of B or better.

4. Attend SPSY 686 weekly class sessions during Spring 2017.

Evaluation and Expected Progress: For each area of performance rated as a “1” on your most recent evaluation (i.e., assessment & data-based decision-making, prevention & intervention, dependability, reflective practice), we will request feedback from your course instructors on two occasions during the semester (on or before March 6, on or before April 8), so you have an opportunity to receive formative feedback regarding your performance during the course of the Spring 2017 semester.



Your progress and performance will be summatively reviewed in June 2017, again with input from faculty who have interacted with you during the 2016-2017 academic year. Before the school psychology faculty approve your enrollment in SPSY 686 for the 2017-18 academic year, the following conditions must be met:

· Grades of B or better in SPSY 595 and SPSY 682





· Rating of at least “2” on the June 2017 review of student progress in the areas of “Assessment & Data-based Decision-making” and “Dependability.”



Failure to meet the above-stated criteria will result in a recommendation for dismissal. Successful attainment of the stated criteria will result in continuation in the program. Additional or ongoing remediation may be recommended by program faculty in response to the June 2017 review.

Allowance for completion of M.Ed. in School Psychology: You will be permitted to complete a Master’s case presentation during the Spring 2017 semester (April 19, 2017). Following successful completion of the case presentation, SPSY 682, and all other required coursework in accordance with program policies, you will be approved for graduation with your M.Ed. in School Psychology, regardless of the recommendation made following the June 2017 review.

Again, our goal is to support your success in our program. Please do not hesitate to let your advisor or another faculty member know if you have questions or concerns about your progress or status in the program, or if you feel additional assistance would be beneficial to you in reaching your academic and career goals.



Sincerely,



Dr. Carrie Ball; Associate Professor, Ed.S. Program Coordinator; carrie.ball@indstate.edu Dr. Eric Hampton, Professor; eric.hampton@indstate.edu

Dr. Leah Nellis, Associate Professor, Ph.D. Program Director; leah.nellis@indstate.edu







 	   I have received a copy of this letter (dated February 2, 2017) and the Updated Annual Evaluation Review. I have read and understand the concerns of the faculty regarding my performance.

 	   I agree to the proposed remediation plan.

 	   I understand that a copy of this letter will be retained in my permanent student file.

 	   I have had an opportunity to meet with my advisor to ask questions and discuss concerns.













Student	Date

















Ph.D. Program Director	Date





[bookmark: Remediation_Feedback_Example_2.pdf]Student:	Date: July 24, 2017



Performance in each of the areas below is evaluated based upon your performance over the past academic year. Ratings are determined by observations of your performance by the school psychology program faculty, a review of your course grades and practica evaluations, and feedback provided by other course instructors, graduate assistantship supervisors (as appropriate), and research committee members (as appropriate). If your performance falls within the “Unsatisfactory” or “Developing” ranges in one or more areas, your advisor may contact you to discuss options for ensuring your continued support and success.

Competencies related to content knowledge and skills. Each domain is evaluated using the following criteria:Unsatisfactory (1) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study. Despite opportunity and feedback, student has demonstrated inconsistent or limited growth in remediating deficits.



Developing (2) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect inadequate skill development given the student’s level of graduate study. Student has been responsive to feedback and has demonstrated continuous growth.



Meets Expectations (3) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistent with expectations for the level of graduate study; student is ready to move on to the next training experience.



Exceeds Expectations (4) - Course grades, available artifacts, and/or faculty and/or supervisor feedback reflect performance consistently above expectations given the student’s level of graduate study.





		Skill Area

		Rating

		Comments



		Assessment & Data-based Decision Making – Demonstrate knowledge and skills to use psychological and educational assessment, data collection strategies, and technology resources in a valid, reliable, non-biased manner, and apply results to design, implement, and evaluate direct interventions,

psychological services, and programs.

		



2

		

Improvements have been observed in response to feedback, although assessment administration, scoring, interpretation, and integration will require continued development.



		Prevention & Intervention – Demonstrate knowledge and skills concerning the theories and strategies used to guide the design and implementation of effective interventions for children and adolescents.

		

3

		



		Consultation & Collaboration – Demonstrate the ability to apply theoretical knowledge and skills when consulting with educators, school administrators,

family members, and other professionals.

		

2

		



		Research & Evaluation – Demonstrate knowledge and skills pertaining to

research methodology and design, the evaluation of treatment effects, and the communication of findings.

		

2

		











Competencies related to professional dispositions, interactions, and decision-making. Each area is evaluated based on domain-specific criteria.

Unsatisfactory (1) - Available artifacts and feedback from faculty and/or supervisors reflect persistent (e.g., across time and/or across settings) or severe deficits in comparison to expectations for professional practice. Performance has not significantly improved in response to feedback.



Developing (2) - Available artifacts and feedback from faculty and/or supervisors reflect deficits in comparison to expectations for professional practice. Performance has been variable across time and/or setting or deficits are not considered severe. Student has taken responsibility for behavior and has demonstrated efforts to respond to feedback.



Meets Expectations (3) - Available artifacts and feedback from faculty and/or supervisors reflect performance consistent with expectations for professional practice. Any concerns have been minor and the student has readily self-identified deficits or responded to feedback.



Exceeds Expectations (4) - Available artifacts and feedback from faculty and/or supervisors reflect exceptional performance, insight, and/or leadership compared to expectations for professional practice.







		Skill Area

		Rating

		Comments



		Dependability – Demonstrated by behaviors including:

· Attendance and punctuality

· Adequate time management, completing assigned tasks on schedule

· Preparedness for professional activities

· Timely communication of need to change schedule or deadline

		



1

		Despite frequent feedback and adjustment of deadlines, Student has struggled to manage her time effectively across settings. Extended deadlines were required for both SPSY 595 and SPSY 682, with incomplete/unsatisfactory work quality submitted.



		Courtesy and Respect – Demonstrated by behaviors including:

· Using respectful and professionally acceptable language

· Remaining calm in difficult situations

· Adjusting behavior and language in a way that exhibits sensitivity to and tolerance of individual differences

		



3

		



		Collegiality – Demonstrated by behaviors including:

· Actively engaging in group supervision, discussion, and projects

· Offering productive and constructive feedback to classmates, sharing resources and ideas when appropriate

· Considering others’ needs when scheduling meetings or completing collaborative tasks

· Seeking mutually agreeable solutions to problems or disagreements

		





3

		



		Reflective Practice – Demonstrated by behaviors including:

· Accurate self-identification of professional strengths and areas for growth

		

2

		Student has readily accepted and sought to respond to

feedback about her performance. She has demonstrated growth in independently seeking answers to her questions.











		· Accepting and/or seeking performance feedback from instructors, supervisors, and colleagues

· Engaging in and/or seeking out activities to improve areas identified for growth

· Demonstrating awareness of the impact of his/her behavior on others

		

		She continues to work toward finding a healthy balance of exercising independence and seeking supervision. She does not always seem to understand the impact of her actions on others.



		Legal and Ethical Practice – Demonstrated by behaviors including:

· Demonstrating knowledge and understanding of legal and ethical guidelines

· Engaging in discussions of and/or asking questions about ethical and legal implications of situations

· Accurate application of legal and ethical guidelines

		



3

		



		Professional Integrity – Demonstrated by behaviors including:

· Honesty in presenting own and others’ work (e.g., giving credit to sources, documenting hours and activities)

· Accepting responsibility for behaviors and work products

· Acknowledging and seeking supervision to address mistakes

		



3

		









Summary/Suggested Action: Student’s performance continued to improve during the Spring 2017 semester in her preparedness for classwork, clinical work, and supervision. She made notable improvements in her ability to conceptualize cases and interpret assessment data when offered sufficient time to consider all aspects of a case. She continues to interact with others in a professional and respectful manner.  She has continued to struggle with time management/organization in both courses and clinic-based work. She appears committed to learning the knowledge and skills needed to be a school psychologist, although she will need to exhibit marked improvement in planning and time management during the Fall 2017 semester to have a successful practicum experience. A continued remediation plan is recommended for the fall semester. Progress and performance will be evaluated again in December 2017.









Faculty Advisor/Program Coordinator	Date



I acknowledge I have received a copy of this evaluation. I understand that I should contact my advisor with questions and that, if I disagree with this evaluation, I may submit a written response to my advisor within one week of receiving a copy of this evaluation.
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Dear Student,



In accordance with the terms of your existing remediation plan, the school psychology program faculty have reviewed your progress and performance for the Spring 2017 semester. We noted that you have successfully completed the following as specified in your current plan:

· Complete “change of program” paperwork to enroll in the Ed.S. School Psychology program

· Complete SPSY 595 and SPSY 682 with grades of “B” or better

· Regularly attend SPSY 686

· Earn a rating of at least “2” on the Summer 2017 review of student progress in the area of Assessment & Data-based Decision-making



The following criterion of the existing remediation plan was not met:

· Earn a rating of at least “2” on the Summer 2017 review of student progress in the area of Dependability



The summary is as follows:

“Student’s performance continued to improve during the Spring 2017 semester in her preparedness for classwork, clinical work, and supervision. She made notable improvements in her ability to conceptualize cases and interpret assessment data when offered sufficient time to consider all aspects of a case. She continues to interact with others in a professional and respectful manner. She has continued to struggle with time management/organization in both courses and clinic-based work.  She appears committed to learning the knowledge and skills needed to be a school psychologist, although she will need to exhibit marked improvement in planning and time management during the Fall 2017 semester to have a successful practicum experience. A continued remediation plan is recommended for the fall semester. Progress and performance will be evaluated again in December 2017.”

In light of concerns that you may not have received adequate or timely performance feedback following the schedule outlined in your current remediation plan, as well as the observation that you have exhibited improvement in multiple areas over the past semester, the faculty recommends that you continue in the program with a modified remediation plan. Specifications will be as follows:

1. Your practicum site and supervisor will be informed of prior concerns related to organization and time management.

2. Your practicum supervisor will complete a monthly rating and feedback meeting of your performance in targeted skill areas.

3. Enroll in and attend SPSY 686 for Fall 2017



Evaluation and Expected Progress: For each area of performance rated as a “1” or a “2” on your most recent evaluation (i.e., Assessment & Data-based Decision-making, Prevention & Intervention, Consultation & Collaboration, Dependability, Reflective Practice), we will request and share feedback from your course instructors and practicum supervisor between October 15 and October 31. This will serve as additional formative feedback regarding your performance during the Fall 2017 semester.



Your progress and performance will be summatively reviewed in December, again with input from faculty who have interacted with you during the Fall 2017 semester and from your practicum supervisor. Before the





school psychology faculty approve your enrollment in SPSY 686 for the Spring 2018 semester, the following conditions must be met:

· No more than one consecutive month of practicum supervisor ratings below the level of “meets expectations” for any of the targeted evaluation items

· Ratings of at least “3” (i.e., “meets expectations”) on the December 2017 review of student progress in the areas of Assessment & Data-based Decision-making and Dependability.

· Ratings of at least “2” (i.e., “developing”) on the December 2017 review of student progress in the areas of Prevention & Intervention, Consultation & Collaboration, and Reflective Practice.



Failure to meet the above-stated criteria will result in a recommendation for dismissal. Successful attainment of the stated criteria will result in continuation in the program. Additional or ongoing remediation may be recommended by program faculty in response to the December 2017 review.

Allowance for completion of M.Ed. in School Psychology: You will be permitted to complete a Master’s case presentation during the Fall 2017 semester (must be completed by December 8, 2017). Following successful completion of the case presentation and all other required coursework in accordance with program policies, you will be approved for graduation with your M.Ed. in School Psychology, regardless of the recommendation made following the December 2017 review.

Again, our goal is to support your success in our program. Please do not hesitate to let your advisor or another faculty member know if you have questions or concerns about your progress or status in the program, or if you feel additional assistance would be beneficial to you in reaching your academic and career goals.



Sincerely,



Dr. Carrie Ball; Associate Professor, School Psychology Director of Training; carrie.ball@indstate.edu Dr. Eric Hampton, Professor; eric.hampton@indstate.edu







 	   I have received a copy of this letter (dated July 31, 2017) and the Updated Annual Evaluation Review. I have read and understand the concerns of the faculty regarding my performance.

 	   I agree to the proposed remediation plan.

 	   I understand that a copy of this letter will be retained in my permanent student file.

 	   I have had an opportunity to meet with my advisor to ask questions and discuss concerns.









Student										Date













Director of Training, School Psychology Programs	Date





Monthly Evaluation of Practicum Performance



Please rate the following items on a scale of 1-4, using the criteria below:



Not Observed – The student has not had the opportunity to demonstrate this skill, or the supervisor has not observed the student in a situation requiring this skill.



Unsatisfactory (1) - Performance reflects persistent (e.g., across time and/or across settings) or severe deficits in comparison to expectations for professional practice. Performance has not significantly improved in response to feedback.



Developing (2) – Performance reflects mild/moderate, inconsistent, or isolated deficits in comparison to expectations for professional practice. Performance has been variable across time and/or setting or deficits are not considered severe. Student has demonstrated improvement in response to feedback.



Meets Expectations (3) - Performance is consistent with expectations for professional practice. Any concerns have been minor and the student has readily self-identified deficits or adequately responded to feedback.



Exceeds Expectations (4) - Exceptional performance, insight, and/or leadership compared to expectations for professional practice.





		Accurately administers and scores assessment measures.

		Not Observed

		1

		2

		3

		4



		Establishes effective collaborative relationships with teachers and other school personnel.

		Not Observed

		1

		2

		3

		4



		Provides empirically-supported recommendations that follow logically

from assessment results.

		Not Observed

		1

		2

		3

		4



		Uses feedback from supervision in a productive manner.

		Not Observed

		1

		2

		3

		4



		Understands own practice needs and actively asks for support/resources.

		Not Observed

		1

		2

		3

		4



		Demonstrates good judgment and common sense.

		Not Observed

		1

		2

		3

		4



		Consistently follows through when additional action is needed.

		Not Observed

		1

		2

		3

		4



		Exercises adequate time management skills across a range of activities.

		Not Observed

		1

		2

		3

		4



		Demonstrates dependability.

		Not Observed

		1

		2

		3

		4
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Part I: Mock Test Administration

You will be asked to administer two subtests each from the WISC-V, WJ-IV COG, and KTEA-3.  The age of the individual (7-16) and the specific subtests to be administered will be provided to you at the time of administration. 

· WISC-V – all students will administer Block Design.  Additional possibilities include:

· Picture Span

· Visual Puzzles

· Digit Span

· Similarities

· Figure Weights

· WJ-IV COG – all students will administer Visual Auditory Learning.  Additional possibilities include:

· Story Recall

· Oral Vocabulary

· Phonological Processing

· Visualization

· Concept Formation

· KTEA-3 – all students will administer Reading Comprehension.  Additional possibilities include:

· Math Computation

· Object Naming Facility

· Silent Reading Fluency

· Math Concepts & Applications



Part II – Mock Teacher Interview

You will have 15 minutes to interview a “teacher” who is referring a child for testing. At the end, you will be asked to identify what eligibility(ies) you would consider and what your proposed assessments would be.  You will be given a brief paragraph of information to review 24 hours prior to the interview.  Potential areas of eligibility include:

· Autism Spectrum Disorder 

· Emotional disability

· Intellectual Disability

· Other Health Impairment

· Specific Learning Disability

Following the interview, you will be allowed 10-15 minutes to review eligibility criteria and develop your recommendations.



Part III – Mock Parent Feedback

You will have 15 minutes to meet with a “parent” to explain recent evaluation results for his/her child. Imagine that this is a move-in-student; the testing was done by school psychologist at the previous school, but the results were not adequately explained to the parent and he/she still has questions. Each child will have cognitive (WISC-V or WJ-IV COG) and academic achievement (WIAT-III, WJ-IV ACH, or KTEA-3) test results.  You will have 24 hours to review the results before meeting with the parent.  Be prepared to explain concepts including:

· What types of cognitive skills or academic performance is measured by the various composite scales

· Meaning of standard scores, descriptive ranges, percentile ranks, and confidence intervals

· Difference between raw and standard scores

Competency Checks – Mock Administrations 

Name:

Date:

		Subtests

		Appropriate Directions

		Sample Items

		Correct Start Point

		Identified Basal

		Identified Ceiling

		Correct Queries

		Correct Timing

		Appropriate Interactions

		Correct Raw Score



		WJ First

		

		

		

		

		

		

		

		

		



		WJ Second

		

		

		

		

		

		

		

		

		



		WISC First 

		

		

		

		

		

		

		

		

		



		WISC Second

		

		

		

		

		

		

		

		

		



		KTEA First 

		

		

		

		

		

		

		

		

		



		KTEA Second

		

		

		

		

		

		

		

		

		





In order to pass, students can make no more than five mistakes. 



Circle one: Pass / Fail   



Comments: 








Competency Check – Testing Determination

Student: 

Date: 

		Criteria

		5 – Strong

		3 – Developing

		1 – Inadequate

		Comments



		Appropriateness of Teacher-Questions 

		The student forms questions in a manner that suggests awareness of a teacher’s roles and responsibilities (e.g., does not assume that the teacher will understand the same testing mechanics of a school psychologist). And the student’s pattern of questioning allows him/her to gather sufficient data to inform the need for testing.  

		The student gathers sufficient data to inform the need for testing, but some of the questions reflect a lack of awareness concerning the teacher’s roles and responsibilities.  

		The student does not gather sufficient data to inform the need for testing.  

		



		Demonstration of Appropriate Time Management

		The length of the interview is appropriate given the information that was initially available. The student demonstrates he/she has considered available information and has formed questions with purpose. 

		The student struggles to form some questions or awkward pauses are evident as the student formulates how to proceed with the interview. Generally, the length of the interview is reasonable and nearly all question are relevant to the areas of concern. 

		The interview is extreme in its length (e.g., too long or short) or several of the questions asked demonstrate a poor understanding of information that was available prior. 

		



		Identified Eligibility(ies)

		The student articulates relevant eligibilities that make sense given the context of the available information and teacher interview. The student’s approach identifies all reasonable possibilities, with not notable gaps left unexplored in areas of concern. 

		The student is able to identify a reasonable eligibility to test for, but his/her plan is lacking comprehensiveness or relevance (e.g., a potential eligibility is going unnoticed or they are considering an eligibility with no data to indicate such a focus).   

		The most relevant eligibility to explore is not indicated by the student.  

		



		Identified Battery

		The student is able to articulate a specific battery (e.g., specific measure, not just type) that fulfills Article 7 requirements. The justification for the battery is clear in the student’s discussion as well as his/her selected eligibility(ies). The battery demonstrates some evidence of individuality for the testee (e.g., cultural considerations, giving portions of the test, rather than the whole measure). 

		The selected battery identifies all needed areas per Article 7 to explore the identified eligibility(ies). The selected battery does not demonstrate considerations specific to the testee. 

		The battery is missing a necessary component, as required per Article 7.  

		





To pass, the student must achieve a rating of at least “developing” in three of the four areas. 

Circle one: Pass / Fail

Overall Comments: 

Competency Check – Mock Feedback



Student: 

Date: 

		Criteria

		5 – Strong

		3 – Developing

		1 – Inadequate

		Comments



		Verbal Presentation of Achievement 

		All achievement subtests are accurately explained. The student gives appropriate examples to define standard scores, percentile ranks, and confidence intervals. 

		Only three of the four achievement subtests are appropriately described or an example is not provided to explain one of the testing metrics. 

		Less than two subtests are appropriately described, or information is presented that is incorrect. 

		



		Verbal Presentation of Cognitive

		All cognitive subtests are accurately explained. The student gives appropriate examples to define standard scores, percentile ranks, and confidence intervals.

		Only three of the four cognitive subtests are appropriately described or an example is not provided to explain one of the testing metrics.

		 Less than two subtests are appropriately described, or information is presented that is incorrect.

		



		Parental Engagement

		Parents are invited into the discussion through asking for feedback or questions and information is presented in a manner that will be easily understood by most parents.

		Information is presented in a parent-friendly manner, but some terms are not defined. The parent is invited to participate in discussion in some way. 

		There is minimal or no effort to include the parent in the conversation or language is frequently used that is not parent-friendly. 

		



		Answering Questions

		All questions asked are answered correctly and thoroughly. The answer is presented in such a way that most parents would be able to understand the content. 

		Questions are answered accurately, but there is terminology used that most parents may not comprehend. 

		An answer to a question is inaccurate. 

		





To pass, the student must achieve a rating of at least “developing” in three of the four areas. 



Circle one: Pass / Fail



Overall Comments: 
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011 Career and Technical Education—#amily and Consumer Sciances
Gl12 Career and Techaical Education—Marketing
(2] Computer Education
014 Early Childhood Education Subtest 1: Reading and English Language Arts
o015 Early Childhood Education Subtest 2: Mathematics
016 Early Childhood Education Subtest 3! Science, Health, and Physical Education
017 Early Childhood Education Stbtest 4: Social Studles and Fine Arts
018 Engineering and Technology Education
019 English Learners
020 widdle Schaof £nglish Language Aris
021 Engtish Language Arts
022 Exceptional Needs—Biind or Low Visian
023 Exceptional Needs--Deaf or Hard of Hearing
024 Exceptional Needs—Intense Intervention
025 Exceptional Needs— Mild Intervention
064 Exceptional Needs— Mifd Intervention: Reading Instruction
026 Fing Arts—General Music
027 Fine Arts—Instrumental Music
028 Fing Arts—Vozal Music
029 Fine Aris—Theatre Arts
030 Fine Arts—Visual Arts
033 Jeurnatism
034 Middle Schoo! Mathematics
035 Mathematics
036 Middle School Sclence
037 Middle Schaol Social Studies
038 Reading
043 Science—Chemistry
044 Science—Earth/Space Sdence
045 Science—Life Science
045 Science—Physical Science
047 Science—Physics
048 Social Studies—Economics
049 Soclal Studies—Geographical Perspectives
050 Sociaf Studies—Governmeat and Citizenship
051 Soclal Studies—Historical Perspectives
052 Sociat Studies—Psychology
053 Soclat Studies—Sociology
054 World Languages—Chinese (Mandarin)
055 ‘World Languages—French
056 World Languages—German
057 ‘World Languages— Japanese
058 World Languages—Latin
059 World Languages—Spanish
080 Elementary Education Gen. Subtest 1: Reading and English Language Arts
061 Elermentary Education Gen. Subtest 2: Mathematics
062 Elementary Education Gen. Subtest 3: Science, Health, and Physical Education
053 Elementary Education Gen, Subtest 4: Social Studies and Fine Arts
056 Health
&3] Physical Education
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Section li. Candidate Selection

Traditional
Alternative

Traditional
Alternative

Section H. Guiding Questions
e Do you think overall minimum GPA requirements are a good indicator of candidate success later

in the program? Why or why not?
e |s avery high overall average GPA a possible sign of “grade inflation” or simply the result of
stronger candidates being selected and retained? Both? Unsure?
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Attrition-Rete

Total Number of Education Candidates**
Total Number Completion/Graduation
Percentage Completion/Graduation
Total Number Retained in Education
Percentage Retained in Education

Total Number Program Attrition
Percentage Program Attrition

Total Number Institutional Attrition
Percentage Institutional Attrition
Percentage Total***

Section Ill. Guiding Questions

e Are you identifying the major “push and pull factors” that are influencing candidate retention
and attrition? If so, what the top three (3} reasons why candidates are leaving your EPP, though
not necessarily the institution?

e Have you identified content areas with the most successful completion rates? If so, what do you
think is the reason for their success and how might this help programs with lower retention
rates?

e After reviewing the institutional and program attrition rates, are you able to identify whether
any current efforts to retain candidates have been successful, or whether there is any need to
further develop actions related retention?
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Section IV. Impact of EPP (Principal Survey and Effectiveness Ratings)

Principal Survey

- principal Survey Results for Indiana State University

prepare educators for licensure {511 I1AC 13-1-1),

Principals are responding to statements divided into three domalns {knowledge, disposition, and performance) and reflect elements of both national professional standards
{NCATE/CAEF) arxt the Model Core Teaching Standards, Interstate Teacher Assessment and Support Consortium (InTASC), EPPs are expected to meet these standards in order to

U7 Knpwledse Preparation of Teacher

Stenpgly

4 Syengly

For aach of the followlng, please provitle your assessment of how well the EPP prepared this teacher In the following categories. ' 3 pisagrae Agree Si
The range is from % {strongly disagrea) to 4 [strangly agree). Bisagree TF L] -Agree
e B ] e
The EPP did an outstanding job of preparing this teacher 10,.. S . o
1. ..understand how students learn and develop at the grade level they are teaching. i :'_ 1 35 - 23
2, ...meet expectations of a beginning teacher for content praparation and knowladge, RS 3 a6, 31
3. ...adhere to the ethical requirements of the teaching profession. g 9 28 31
4, ...adhere to the legal requirements of the teaching profession. i :_1 . ] 28 31
. S E'e'dagoglcal Preparation of Teacher
The EPP did an cutstanding Job of prepering this teacher to...
5. ...provide an appropriate and chalfenging leaming experience. i Y 1 36 - 2
6. ..provide an inclusive learning enviranment. SiA 0 36 23
7. ..provide a rigorous learning environment. 1 4 Taz e 22
8. ..use A variety of assessment methods 1o guide, adjust, and improve Instructfon, B B 2 35 22
9. ...develap content speclfic assessments to test for student understanding of the tesson ohjectives, ' X : "35_ . 22
10. ... differentiate instruction to meet all students’ learning needs. 1 7 29" 23
11, ..work effectively with students with all exceptionalitles. - 3 32 24
12. ..analyze student assessment data to impreve cfassroom instruction, 1. 1 ap 17
13, .. use effective strategles to manage the fearning environment. ’ 1 ’ 5 34 20
14, ..integrate technological tools as apprapriate to advance student fearning. [ 3 --33 25
Professional Disposition of Teacher
The EPP did an outstanding job of preparing this teacher to... T
15. ...openly accept supgestions feonstructive feedback, 21 E 1 B ¥4 31
16. ...exhibit athical practice expected of educaters. o 0 ‘30 2%
17. ...work effectively with other professionals. 1 i 29, 30
18, ..work effectively with parents/guardians. IS 0 ‘37 22
19. ...work effectively with schoof leaders. 1 0 26 32
20, ...work effectively within the school cuttare. 1 0 29 25
Overall Assessment Dis.s\;ii‘:ﬁ.ec.l b_issalisf_ied Satisfled Sa\t’iesged
21, Overall, how satisfied are you with the training this teacher recelved from this EPF? 1 1 28 30
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Section V. Continued.....

Effectiveness Ratings

Indiana State University n

Grand Total Rated

Effective 199
Grand Total Rated o1
Highly Effective

Grand Total Fffective 293
and Highly Effective

Grand Total Teachers

Evaluated 303
Final Percent 97%

Section V. Guiding Questions

& Are you reviewing and sharing the “open-ended” responseas? If so, who is involved and how are
they shared? Have any comments led to any significant changes or, if positive, recognition?

e Which areas can you identify as areas for improvement? What strategies and resources would
your program utilize to address these?

e Are there ways that your EPP can continue to support completers, in order to enhance their
effectiveness during their first 3 years of teaching?

e Are there any trends that you can identify comparing this data with your EPPs other measures
for CAEP Standard 47

10
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Annual Educator Preparation Program Report Addendum
2018
indiana State University

Section V. Impact of EPP {Teacher Survey)

‘Teacher Survey Results for Indiana State University

The range is from 1 (strongly disagrec) to 4 (strongly ngree). S 1 Number of Rﬂsp‘.‘_".”é‘:i
Teachkers responded to each of the folbowing: ;:;::i: Disagr'eé.-._ E:I;I\gr_e'é.- - 5:;:1:?

SRR " Knowledegs Preparation S ' R | e e @
My educator preparation program prepared me for: e . L
1, understanding how learners/students develop and grow. 0 i [3
2. meeting the content preparation and knowledge [evel expected of a beginning teacher. 0 1 3
3. adhering to the ethical requirements of the teaching prefession. :0 1] 10
4, adhering to the legal requirements of the teaching profession. 0 2 -5 v 11
5. recognizing the importance of continued professional davelopment. L [ b : 7 : 11

i SRR : " Pedagogicat Preparation o
vy educatar preparation program prepared me for: .
6. providing appropriate and challenging learaing experiences. 0 1 1t 6
7. providing an inclusive leaming environment, 0' . 2 7 9
8. praviding a rigorous leaming environment. o 0 D13t 7
9. working collaboratively with schoot leaders and/or colleagues to promate safe and positive learping envirenments, D 1 : 10 o 7
18, differentiating instruction to meet all students’ learning needs. . 0 B 1 ' 8 ... 9
11, working effectively with students with all exceptionalities. ; '."() 0 a1 ; o 7
12, davelcping guality assessments to test for student understanding of tessons. - [+ 1 : L : 7
13. analyzing student assessment data to improve classroom Instrction, o 1 g . 8
14, using appropriate strategies to effectively manage learning anvironments, o 2 9, b
15. integrating technological tools as appropriate to advance student leamning. ‘o 0 i1 7
SRR IR T e T professtenal Disposition Preparation o
My educator preparation program prepared me o recognize the importance of: L
16. openly accepting suggestions/constructive feadback. 0 1 7 i0
17, exhibiting ethical practice, 0 1] 7 11
18, working effectively with other professionals. 0 1 7 16
19, working effactively with parents/guardians. 1] 3 8 7
20. working effectively with school leaders. ‘0 1 L]
21, working effectively within the schaol culture. 0 [} 10
Qverall Assessment .F;qqr . Fair Good Excellent

22, Indicate your overall assessment of how well you were prepared to teach by your educator preparation program. o 2 io [






DEPARTMENT OF EDUCATION

Annual Educator Preparation Program Report
2019
INDIANA STATE UNIVERSITY
Section |. Testing

Average Test Scores

State Indiana State
st Name {code) niversily
e Se AR S a A GV :
(001 CASA Reading 233
Q02 CASA Math 232
003 CASA Wiitiny
] f ;
0G4 Eary Childhood Education 236
005 Elementary Education 240 23
006 Secondary Education 253 244
007 P-12 Education 243 229
S T
00s Busiriess 221
009 Gareer and Technical Education—Agiicullura 236
010 Garear and Technical Educalion—Business and Information Technology <10
011 Career and Technical Education—Family and Consumer Sclencas 229
012 Gareer and Technical Educalicn—Marketing
033 Compuler Education <10
014 Early Ghildhood Education Subtest 1: Reading and English Language Aris 237
015 Early Childhoad Education Subtest 2. Mathematics 248
016 Early Childhood Education Subtest 3 Science, Health, and Physical Education 237
017 Early Childhoad Education Subtest 4 Social Sludies and Fine Aris 228
018 Engineering and Technology Education <1¢ <10
019 English Learners 233 <10
020 Niddle School English Language Arts 224
ozl English Language Ars 218 <10
022 Exceptional Needs—Blind or Low Msion
023 Exceptional Needs—Deaf or Hard of Hearing <40
024 Exceptionsl Needs—Intense Intervention 243
025 Exceplional Neads—NMild intervention 240 232
026 Fina Arts—General Music 229 217
027 Fine Arts—Instrumental Music 217 <10
028 Fina Arts—Vocat Music 231 <10
029 Fing Arts—Thealra Arts <10
030 Fine Arts—Msual Arts <10 <10
033 LJoumalism <10
034 Mddle School Mathematics 228 <10
035 Maihematics 219 <10
036 Middle School Science 220 <10
037 Middle School Sacial Studies 224
038 Reading 213 <1
043 Science—Chemistry 238 <i0
044 Science—Earth/Space Science 213
045 Science—Life Sclence 226
Q46 Science—Physical Science <10
047 Science—Physics 248
048 Social Siudies—Economics 228 <10
049 Social Studies—Geographical Perspeclives 196 - <10
050 Socig] Sludies—Govarnment and Citizenship 240 <10
051 Social Studies—Historical Perspectives 214 <10
052 Bocial Studies—Psycholagy 232 <10
053 Social Shudies—Socialogy 248
054 ‘Warld L anguages—Chinese (Mandarin)
055 Word Languages—-French <1G
056 ‘Woarld Languages—Geman <10
057 World Languages—Japanese
058 ‘Waorld Languages—Latin <10
059 'World Languages—Spanish 349 <10
060 Elementary Education Gen. Subtest 1@ Reading and English Language Arts P 218
051 Elementary Education Gen, Subtest 2: Mathemafics 227 222
Q62 Elementary Education Gen. Subtest 3: Science, Health, and Physical Education 233 226
063 Elementary Educalion Gen. Sublest 4: Social Siudies and Fing Arls 219 208
064 Exceplional Meeds—Mild Intervention: Reading Instruction 260 <10
056 Health 238
067 Physical Educalion 233 <10






Section [. Continued....

Average Number of Attempts Before Passing

State
Average
Test Number of j Indiana State
Numher |Test Name {code) Attempts
Soihes
001 CASA Reading 1.2 1.4
002 CASA Math 14 1.6
003 CASA Writing 1.4 1.6
3 [
004 Early Childhood Edugalion 1.1
005 Eiemenlary Edugation 11 1.3
006 Secondary Educalion 1 1
007 P-12 Education 1.1 14
008 Business 14
009 Career and Technical Education—Agriculture 1.3
010 Career and Technical Educaiion—Business and Information Technology <10
011 Career and Technical Eduscation—Family and Consumer Sciences 1.5
012 Career and Tachnical Education—Marketing
013 Computer Educalicn <10
014 Early Childhood Education Subtest 1. Reading and English Language Arts 1.1
015 Early Childhood Education Sublest 2; Mathematics 1
016 Early Childhood Education Subtest 3: Science, Health, and Physical Educalion 1.2
017 £arly Childhood Education Subtest 4: Social Studies and Fine Arts 1.3
018 Engineering and Technolegy Edusation <10 <10
019 English Learners 11 <10
020 Middle School English Language Arts <10
021 English Language Arls 14 <10
022 Exceptional Needs—Blind or Low Vision
023 Exceptional Needs—Deaf or Hard of Hearing <10
024 Exceptional Needs—Intense Intervention 11
025 Exceptional Needs—NMild [ntervention 1.1 1.3
026 Fine Arts—General Music 1.3 1.8
027 Fine Arts—Instrumental Music 1.5 <10
028 Fine Aris—Vocal Music 5.2 <10
029 Fine Arts—Thealre Arts <10
030 Fine Aris—Visual Arts 1.2 <10
[033 Joussalismn <10
034 Middle School Mathematics 11 <10
035 Mathemalics 1.7 <10
036 Middle Schoo! Science 13 <10
037 Middle Schoo! Social Studies 1.4
038 Reading 1.3 <10
043 Science—Chemistry 1.4 <10
044 Science—Earth/Space Science 2,2
045 Science—Life Science 14
046 Science—Physical Sclence <10
047 Science—Physics 1.1
048 Social Studies—Economics 1.2 <10
049 Social Studies—Geographical Perspectives 2 <10
050 Social Studies—Government and Cilizenship 1.4 <10
051 Sacial Studies—Histosical Perspectives 1.5 <10
052 Saocial Studies—Psychology <10 <10
053 Sacial Siudies—Sociology 1
054 World Languages—Chinese (Mandarin)
055 World Languages-—French <10
G56 ‘World Languages—German <10
057 Word Languages—Japanese
[osa Worlki Languages—Latin <10
059 World Languages—Spanish 1.1 <10
B0 Elementary Education Gen. Subtest 1: Reading and English Language Aris 1.4 1.8
061 Elementary Education Gen. Subtest 2: Mathematics 1.4 1.8
062 Elementary Educalion Gen, Sublest 3; Science, Health, and Physical Education 1.2 1.4
063 Elementary Educalicn Gen. Sublest 4: Social Sludies and Fine Arls 1.5 1.7
064 Exceptional Needs—Mild Intervention: Readinig Instruction 2 <10
066 Health 1.2
067 Physical Education 1.2 <10






Section L. Continued....

Percentage Passing on First Attempt

Test State Indiana State

Test Name (code) __Universi

T

CASA Reading

002 CASA Malh
ASA Wrii

Elementary Education

Secondary Educatlicn

P-12 Educath
009 Career and Technical Education—Agriculture 76%
010 Career and Technical Education—Business and Information Technclogy <10
011 Career and Technical Education—Family and Consumer Scignces 65%
012 Career and Technical Education—Marketing
013 Computer Educalion <10
14 Early Ghildhood Education Subtest 1: Reading and English Language Ars
15 Early Childhood Education Subtest 2; Mathematics
16 Early Childhood Education Subtest 3: Science, Health, and Physical Education
017 Early Childhoed Education Subtest 4: Social Studies and Fine Arts
018 Engineering and Technology Education <10 <10
019 English Learners 4% <10
020 Middle Scheol English Language Arls 0%
021 English Language Arts 69% <10
022 Exceplional Needs--Blind or Low Vision
023 Exceplional Needs---Deaf or Hard of Hearing <10
024 Exceptional Needs—Intense Intervention 9%
025 Exceptional Needs—Mild Intervention 86% 76%
028 Fine Arts—General Music 1% 55%
027 Fine Arts—Inslrumental Music 58% <10
028 Fine Arts-——Vocal Music 83% <10
029 Fine Arts—Thealre Aris <10
030 Fine Arts—Visual Arls 85% <10
033 Journalism <10
034 Middle School Mathemalics 76% <10
035 Mathematics 55% <10
035 Widdle Schoot Sclence 65% <10
037 Middle School Social Studies 63%
038 Reading 48% <10
043 Sclence—Chamistry 79% <10
044 Science—Earth/Space Science 45%
045 Science—Life Science B%%
046 Sclence—Physicat Science <0
047 Sclence--Physics 92%
048 Social Studies—Ecenomics 1% <0
049 Social Studies—Geographical Perspectives 17% <10
050 Sacial Studies—Government and Gitizenship 89% <10
(051 Social Studies—Historical Perspectives 57% <19
052 Sacial Studies—Psychology 80% <10
052 Social Studies—Sociology 100%
054 World Languages-—Chinese (Mandarin)
055 World Languages—French <10
058 World Lenguages—German <10
057 \World Languages—.Japanese
058 World Languages—Latin <10
059 World Languages—Spanish 91% <10
060 Elemeniary Fducation Gen. Subtest 1: Reading and English Language Arls 51%
061 Elementary Education Gen, Subiest 2: Mathematics 54%
062 Elementary Education Gen. Sublest 3: Sclence, Health, and Physical Educalion 68%
083 Elementary Education Gen. Sublest 4. Social Studies and Fine Arls 38%
064 Exceplional Neads—Mild Inatervention: Reading Instruction 3% <10
066 Health 82%
067 Physical Education 80% <10






Section |. Continued....

Number of Candidates Not Passing/Not Retaking

Number of Candidates in each Content Area, who during the year:

{A} do not pass a content area licensure exantination; and (B) do not retake the content State State Indiana State
area licensure examination _Total Tota Universi
Test

Number [TestName (code)

004 Early Childhood Educaticn

005 Elementary Education 195 18 4
006 Secondary Education 48 <10 <10
007 P-12 Education 45 <10 <10
008 Business <10

009 Career and Tachnical Education—Agriculture <10

010 Career and Technical Education—Business and Information Technology <10

011 Career and Technical Fducation—Family and Consumer Sciences <10

012 Career and Technical Education—Marketing

013 Computer Education <10 <10

014 Farly Childhcod Education Subtest 1: Reading and Engiish Language Arls 13 <10

015 Early Chidhood Education Subtest 2. Mathematics <10 <10

016 Early Childhood Education Subtest 3: Science, Health, and Physical Edusation <10 <10

017 Early Childhood Education Sublest 4; Social Studies and Fine Aris 20 <10

018 Engineering and Technology Education <10 <10

019 English Learners 10 <10

020 Middle School English Language Aris <10 <10

021 English Language Arts 85 20 <10 <10
022 Exceptional Needs—Blind or Low Vision

023 Exceptional Needs—Deaf or Hard of Hearing <10 <10

024 Exceptional Needs—Intense Intervention <10 <10

025 Excaptionat Needs—Mild Intervention 82 34 <10 <10
026 Fine Arts—General Music 37 14 <10 <10
027 Fine Arts—Instrumental Music 39 12 <10 <10
028 Fine Arts—Voacal Music 14 <10 <10 <10
029 Fina Arts—Theaire Arls

030 Fine Artls—Visual Arts <10 <10 <10 <10
033 Journalism

034 Middie School Mathematics 18 <10 <10 <10
035 Mathematics 65 17 <10 <10
036 Middle School Science <10 <10 <10 <10
[037 Middle School Social Studies <10 <10

038 Reading 19 11 <10 <10
043 Science—Chemisfry <10 <10 <10 <10
044 Science—FEarth/Space Science <10 <10

045 Science—Life Science 29 12

046 Science—Physical Science

047 Science—Physics <10 <10

048 Sacial Studies—Economics <30 <10 <10 <10
049 Social Studies—Geographical Perspeclives 24 <10 <10 <10
050 Social Studies—Government and Citizenship 12 <10 <10 <10
051 Social Studies—Historical Perspactives 119 41 <10 <10
(052 Social Studies—Psychology <10 <40

053 Sosial Studies—Sociclogy <10 <10

054 World Languages—Chinese (Mandarin}

055 World L. anguages—French <40 <10

056 World Languages—German

057 World L anguages—Japanese

058 Werld Languages—Latin

059 World Languages—Spanish <10 <10

080 Flementary Education Gen. Sublest 1; Reading and English Language Arls 810 204 39 9
(061 Elementary Education Gen. Subtest 2: Mathematics 566 184 41 11
062 Elementary Education Gen. Sublest 3: Science, Health, and Physical Education 351 117 27 7
083 Flementary Education Gen. Sublest 4: Social Studies and Fine Arts 665 224 43 8
064 Exceptional Neads—Mild Intervention: Reading Instruction 76 25 <10 <10
(3 Health <10 <10

067 Physical Education 13 <10 <10 <10






Section 1l. Candidate Selection and Completer GPA by Content Area

Entrance Requirements

State Indiana State
Minimum Cumulative Grade Point Average (GPA) Required for Entry in EPP* | Average University
Traditional 2.89 2.50
Alternative 279 ‘ nia
Average Cumulative GPA of Admitted Teacher Candidates”
Traditional ' 3.42 3.47
Alternative 3.45 nfa






Section Il. Continued....

Completer GPA Ranges

ceptional Needs-intense IniSrvention :

piionat Needs-Bllrd and Low Vision

entdl and General Mus z 8
& Aitd- Theater arts

AFts: <10 <10 <10 <10
t <10 <19 <10 <19

- Gifted/High Ability Education ,

: ?lfh'Educfa!:io_ri
<i0 <10 <10 <10
<19 <18 <10 <10
<10 <iD <1C <10
<10 <1¢ <10 <10
L2) = <10 <10 <10 <10
h/Space Sclerice (5:12) <10 <t0 <10 <10
R S;ieﬁce iLife Sji.;ién'c.e_. 2§

<10 <10 <10 <10
<10 <10 <10 <10
<10 <10 <10 <10
 World Lanpuages- Spanish <10 <10 <10 <10






Section Iil. Attrition-Retention-Completion

Indiana State

Attrition-Retention-Completion Rates By Academic Year” State University
Total Nurnber of Education Candidates™” 9981 493
Total Number Compietion/Graduation 3128 127
Percentage Completion/Graduation 31.3 25,7
Total Number Retained in Education 6255 348
Percentage Retained in Education 62.7 70.6
Total Number Program Attrition 220 18
Percentage Program Attrition 2.2 3.7
Total Number Institutional Attrition 360 0
Percentage Institutional Attrition 3.6 6.0






Section V. Impact of EPP (Principal Survey, Teacher Survey, and Effectiveness Ratings)

Principal Survey

7 ah T Phincipal Survey Results forindiana State University : E
Principals are responding to statements divided inlo three domains {(knowledge, disposition, and parformance) and reflect elements of both nationa!
professional standards (NCATE/CAEP} and the Model Core Teaching Standards, Interstate Teacher Assessment and Support Consortium {INTASC).
EPPs are expected to meet these standards in order o prepare educators for licensure {511 ;AC 13-1-1).

: . edae Preparation of T T e :
For each of the following, please provide your assessment of how welt the EPP prepared this
{eacher in the following categories. The range is from 1 (strongly disagree) to 4 (strongly agree).

Strongly

Disagree
' Agree

(2) (4
The EEP did an culstanding job of preparing this teacher to... )
1. understand how students learn and develop at the grade level they are teaching. 5 39
2. meel expactations of a beginning leacher for content preparation and knowledge. 4 39
3 adhere to the ethical reguiremenis of the teaching profession, 1 45
4. ..adhere to the legal requirements of the teaching profession. 2 41

e Pedanodical Preparation of Teacher. |
The EPP did an outstanding job of preparing this teacher fo...

5. ...provide an appropriate and chatlenging learning experience.

6, ...provide an inciusive learning environment.

7. ..provide a rigorous learning environment.
B
9

o[~ R

" _use a variety of assessment metheds to guide, adjust, and improve instruction.
_..develop content spacific assessments 1o test for student understanding of the lesson

objectives.

10, . differentiate instruciion to meet af students' learning needs.

11. _work effestively with students with all exceplioralities.

12 ..analyze student assessment data to improve classroom instruction.

13, _use effective sirateaies io manage the learning environm ent,

14. ..integraie technological feols as appropriate to advance student learning.

~

-
pry

(oo ®

S " Protessional Dispositioh of Teacher:
The EPP did an outstanding job of preparing this teacher to...

15, ,..openly accapt suggestions/consiruclive feedback.

16. ... exhibit ethical practice expecled of educators,

17. ...work effectively with olher professionals.

18. ... work effectively with parents/guardians,

18. ...work effectively with school leaders.

20. ...work effectively within the school cutiure.

w | [t | & N

Overall Assessment

Y D
Dissatisfied
21. Overall, how satisfied are you with the training this teacher received from this EPP? 1






Section IV. Continued.. ...

Teacher Survey

T Teacher Survey Resuits for Indiana State University

The range is from 1 (sirongly dssagree) 10 {strongly agree}.

Teachers responded {o each of the following:

‘Preparation

My educator prepara!lon program prepared mefor:

1. understanding how jeamers/students develop and grow,’

2. meeling the content preparalien and knowledge level expected of 2 begmnmg leacher

3 “adhering to the ethical requirements of the teaching profession.

4. adhering to the legal requirements of the teaching profassion.

5. Tecognizing lhe lmpo:tanceof gontinued professlonal daveiopment

My educator preparaﬂon program prepared me for:

6. providing approgriate and challenging learning experiences. "

7. providing an inclusive learning environment.

8. providing a rigerous learning énvironment.

9. working collaboratively with schoo! leaders andfor coffeagues to promote safe and posiiive leaming environments.

10, dilferentiating instruction to meet #ll sltdents’ learing needs.

11. working effectively with students with al exceplionalities.

12. developing quality assessments to test for student sinderstanding of lessons.”

13, analyzing siudent assessment data to improve claseroom instruction.

14. usmg “appropriate stralegies to effeclively manage leartiing environments.

ilng technolgg tools as aggrognate to advance student learain g

STofeasional Disposition Preparation’ =

My educafor preparafmn program prepared me to recogmze the Jmportance of

16. 6penly accepling suggestions/constructive feedback.

17. exhibiling ethical practice.

18, working offectively with other professionals.

19. working effectively with parentsiguardians.

20. working effectively with schoo! leaders.

21. working effectively within the schoot cuiture.

Overall Assessment

22 Indicate your overall assessment of how well you were prepared to teach by your educator preparalion pregran.






Section IV, Continued. ...

Effectiveness Ratings

Indiana State
University

Grand Total Rated
|Effective )
Grand Total Rated
Highly Effective
Grand Total
Effective and Highly
Grand Total
ITeachers Evaluated |

Final Percent

*'Year" defined as September 1 - August 31.

226

233

97%

Visit hitp:Aiwww.doe.in.govievaiuations for additional information.
L

10






State 1388 Reports.pdf


Please respond to each question regarding your host teacher.  

1. I felt supported by my Host Teacher.

2. My Host Teacher was an effective facilitator for communication.

3. My Host Teacher provided helpful written feedback based on observations and discussions.

4. My Host Teacher provided helpful verbal feedback based on observations and discussions.

5. My Host Teacher provided clear directions for improvement.

[bookmark: _GoBack]

Student Feedback of Host Teacher.docx




Student Teacher Evaluation of University Supervisor



University Supervisor’s Name: ____________________________________________________

Date of Evaluation: _____________________________________________________________





		Statement

		Strongly Disagree

		Disagree

		Neutral

		Agree

		Strongly Agree



		Organization

		

		

		

		

		



		1.  Effectively provides information 

		

		

		

		

		



		2.  Keeps scheduled observation visits

		

		

		

		

		



		3.  Holds meaningful conferences on a regular basis

		

		

		

		

		



		4. Conducts a midterm and final evaluation meeting in an organized manner.

		

		

		

		

		



		

		

		

		

		

		



		Support 

		

		

		

		

		



		1.  Listens and is open to concerns

		

		

		

		

		



		[bookmark: _GoBack]2.  Supports and advocates for me

		

		

		

		

		



		3.  Encourages me to challenge him/herself

		

		

		

		

		



		4.  Encourages me to become self-reflective

		

		

		

		

		



		5.  Is effective in providing me assistance in the following areas

		

		

		

		

		



		                     Using a variety of teaching strategies

		   

		

		

		

		



		                     Promoting student learning

		

		

		

		

		



		                     Assessing student learning

		

		

		

		

		



		                     Classroom and behavior management

		

		

		

		

		



		                     Incorporating technology into teaching and learning

		

		

		

		

		



		

		

		

		

		

		



		In addition to the above, the University supervisor is:

		

		

		

		

		



		1.  Available

		

		

		

		

		



		2.  Approachable

		

		

		

		

		



		3.  Courteous

		

		

		

		

		



		4.  Professional

		

		

		

		

		







Additional comments:
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Student Teaching Observation Form

Candidate Name ______________________________  	Date of Observation ________________

Observation took place              Before Midterm                    After Midterm                                                                                                                  

Subject/Grade Level____________          Length of Observation___________

Central focus of Lesson___________________________________________________     

		Ratings:   N/E=No Evidence       4=Exceeds         3=Meets        2=Developing     1= Does not Meet 



		PLANNING

		RATING

		EVIDENCE/EXAMPLES OBSERVED



		Lesson Plans

		4

		3

		2

		1

		N/E

		



		Assessment

		4

		3

		2

		1

		N/E

		



		INSTRUCTION

		RATING

		EVIDENCE/EXAMPLES OBSERVED



		Presentation

		4

		3

		2

		1

		N/E

		



		Content Knowledge

		4

		3

		2

		1

		N/E

		



		Collaborative Activities

		4

		3

		2

		1

		N/E

		



		Technology

		4

		3

		2

		1

		N/E

		



		CORE PROFESSIONALISM

		RATING

		EVIDENCE/EXAMPLES OBSERVED



		Overall Professionalism

		4

		3

		2

		1

		N/E

		



		Teacher-Student Relationship

		4

		3

		2

		1

		N/E

		



		ADDITIONAL AREAS 

		RATING

		EVIDENCE/EXAMPLES OBSERVED



		Classroom Management

		4

		3

		2

		1

		N/E

		









Student Teaching Observation Form
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Lesson Planning 

· Well planned lesson plans

· Is the student teacher’s lesson aligned to Indiana State Standards? 

· Is the lesson planning good, enabling the student teacher to have a good road map of where he/she is going?

· Is there a smooth transition or flow from one activity to another?

· Was the student able to teach the whole lesson in the time allotted?

· Is the lesson appropriate for the age level of the children?

· Does the student teacher know how to compose a good test or quiz and write a rubric?

· Length of lessons (attention span of young children) 

· Lesson plans available and visible each day

· I look at the lesson plan and how detailed it is.  

· Is the lesson presented in a logical order?

· Where the diverse needs of the students taken into consideration when lesson planning?

· Are the varied learning needs of the regular ed students and special ed students met?

· The student teacher seeks to understand diverse cultures in the classroom?



Assessment/Checks for Understanding 

· How they use assessments

· Does the student teacher use a variety of both informal and formal assessments?

· How formal and informal assessments drive instruction.  





INSTRUCTION

Presentation

· Modeling

· Written and Oral communication 

· Proper punctuation and grammar

· Does he/she use a good, strong teacher voice?

· Appropriate language skills (I’ve heard incorrect grammar before) 

· Explaining content on their level of understanding –

· Clear instructions on assignments or activities 

· Correct spelling when writing on board

· Enthusiasm of teaching 

· Verbal recognition

· Show enthusiasm and passion for education

· Enjoying Being with Students

· Enthusiasm in the Classroom

· Warm smile and Open Attitude

· Is the student teacher kind and compassionate 

· Did class begins on time

· Confidence in presentation

· Voice 

· Eye contact with a smile

· Are students engaged? 



Content Knowledge 

· Keeping up with the DOE for knowledge

· Keeping up with best practices in education by seeking ongoing professional development

· Are higher order thinking questions/open-ended questions asked of students?

· Does the student teacher know what she wants to accomplish without constantly looking at the teacher’s manual?

· Reviews and uses prior knowledge in discussions 

· Is the student teacher prepared and able to answer questions?  

· Is it evident that the teacher has sufficient knowledge in the subject area?



Collaborative Activities 

· Differentiation

· Small group work

· Large group work

· Involved with students Bell to Bell

· Getting involved in extracurricular activities

· Do students work collaboratively in groups for some activities?



Use of Technology 

· Is technology/instructional resources and tools used to enhance what is being taught and to make it more interesting for the students?

· Does the teacher use technology in her lessons?  

· What technology is available for classroom use?





CORE PROFESSIONALISM 

Overall Professionalism

· Professional Appearance 

· Is my student punctual, ready to start class on time?

· Does my student look professional, does my student act professional?

· Is my student organized, lesson plan, handouts, technology all ready to go?

· Is it evident that the teacher has planned and is prepared for the class he/she is teaching?

· Is the student teacher open and adaptive to constructive criticism to get to be a better teacher?

· Does the student teacher treat all students and staff and admin with kindness, patience, fairness, and respect?

· Does the student teacher dress appropriately, arrive to school on time and participate in school activities? Are papers graded in a timely fashion and are they recorded and handed back to the students after a short time (before tests and quizzes)?

· Appropriate language skills (I’ve heard incorrect grammar before) 

· Does the student teacher turn in assignments on time?

· Does the student grade assignments in a timely manner?





Teacher-Student Relationship

· Validating students

· How they relate and connect with students, staff, and school community

· Is the student teacher pleasant, encouraging, and helpful to all students and peers?

· Does the student teacher have “people sense?” Can he/she sense when something is wrong with a student or a colleague and offer help?

· The relationship the student teacher builds with the students 

· The relationship the student teacher builds with the host teacher and faculty. 

· Is he/she confident and caring with students  

· Does the student teacher know the names of the students?  

· Does the student teacher show respect for all students and is establishing rapport with the class?

· Student teacher knows and follows appropriate student-teacher boundaries?





ADDITIONAL AREAS

Classroom management 

· Is there good classroom control evident?

· Do students interact with each other positively and treat each other and the student teacher with respect?

· How they handle any behavior problems

· Calls on different students, not just always those with their hands raised 

· Involving everyone

· Monitoring of room 

· Everyone on task 

· Keeping attention of all students 

· Is the student teacher relying on the host teacher being in charge and dealing with interruptions rather than taking leadership?  

· I like for my student to appear relaxed, walk around the room while teaching, and make sure all students are listening and paying attention.

· Are the students on task?  If not, what is the teacher doing to get the students on task?

· Is the student teacher dressed professionally?

· Does she hold students responsible for their learning and behaviors?  

· I always want to see a transition from the classroom to another space.

· How do the students and teacher respond to questions and directives?  

· Is the student teacher in charge as the leader of the classroom or are students seeking to be in charge to divert attention from learning?  

· Is the student teacher allowing rude interruptions and avoiding dealing with poor behaviors?  

· Are students focused and participating?  

· How does the teacher respond to the student if an incorrect answer is given?
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Technology in the Classroom



Special Education

SPED 215 Behavior Management

· We practice using technology to make graphs as a whole class 

· Candidates use technology to create a graph displaying the informal assessment data that they have collected during baseline and intervention.  

ISTE Standards for Educators covered in this course: 7c

Evidence T1 (page 7 and rubric on page 14)





SPED 226 

· Use of Blackboard for classroom learning.  

· Candidates also use technology to create Power points for presentations using information they have found on the internet.  

ISTE Standards for Educators: 1b, 3b, 4a

Evidence T2





SPED 311

· Use Blackboard, Yuja and Discussion Boards.  

ISTE Standards for Educators covered in this course: 1b, 3a  

Evidence T3





SPED 314

· Use of Blackboard including Yuja and Reflective journals; 

· Candidates pick out a math application to use with their practicum student and then reflect on how the practicum student liked using the app.  Question for Reflective Journal Entry 4: Discuss how you made your decision on what IPad App to use with your student AND how he/ she responded to the App.

ISTE Standards for Educators covered in this course: 1b, 2b, 3a, 6c, 7a 

Evidence 4





SPED 318 

· Use of Blackboard and Yuja presentations

· Candidates use the free app “Padlet” to post information.  Candidates are assessed on their use of the app on the course test “Discuss how you could implement Padlet in your general education lesson.  Provide an example grade topic/lesson idea AND tell how you could use Padlet to support your students and their learning”

· Candidates create a case study unit plan using Universal Design for Learning (UDL) Components.  

ISTE Standards for Educators covered in this course: 1b, 2b, 3a, 5b  

Evidence T5







SPED 321

· Candidates prepare a (simulated) IEP to use assessment data to guide progress and community to the students, parents and education stakeholders to guide student self-esteem 

ISTE Standards for Educators covered in this course: 7a, 7b, 7c

Evidence T6

SPED 400 

· Use of Blackboard, Yuja and Discussion Boards.

· The candidates also collaborate to create and use the app “Book Builder” and also create a “Yuja” co-teaching flipped teaching presentation.  

ISTE Standards for Educators covered in this course: 1b, 3a, 4a, 5a, 5b

Evidence T7 and T8





SPED 402

Impact on Student Learning assignment (5a, 5b, 5c, 7a, 7b, 7c)

ISTE Standards for Educators covered in this course: 5a, 5b, 5c, 7a, 7b, 7c

Evidence T9





SPED 457 

·  Use of  Blackboard

· Candidates must post photos of two target students’ daily assessments during their week of teaching a 5 day unit, as well as 8 assignments.  They use an Excel spreadsheet to record data from pretests and posttests. 

ISTE Standards for Educators covered in this course: 1c, 3c, 3d, 4c, 4d, 5a, 5b, 5c, 7a, 7b

Evidence 10 and T11







Secondary Education 

EDUC 200

· Interactive web-based activities (e.g., Peardeck and Kahoot) regularly

· All assignments are multimodal in nature; students have the choice to employ various tools in order to create visual essays, videos, podcasts, etc. 

· To catalog and share neighborhood/school assets ~ Place Matters Scavenger Hunt  

· Reflection on field experience ~ JA Community Building FlipGrid Reflection ~ Scale of 0-5 for ideas shared and performance displayed and space for comments  

· Data collection and reflection on teaching experiences using GoReact ~ JA Teaching Reflection 3, 4, 5  

ISTE Standards for Educators covered in this course: 1a, 1b, 2c, 3a, 3b, 3c, 6d 

Evidence T12 and T13



CIMT Professional Agreement Professional Agreement (3a, 3b, 3c)  Evidence T14

CIMT Teacher Work Sample (1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b) Evidence 15









CIMT 301/302 

· Candidates complete the CIMT Teacher Work Sample (1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b) 

· Multimedia presentations ~ Professional Development Resource Fair (6d) 

· Reflection on field experience ~ FlipGrid Reflections 1-10 ~ Scale of 0-5 for ideas shared and performance displayed and space for comments 

· Teacher Candidates must investigate technology uses at their field experience schools ~ Module One - Policy and Technology (1a, 1b, 4a, 4b)

· Innovative database of literacy strategies using MindMeister ~ Module Two - School Spaces and People (4c, 5a, 6b)

ISTE Standards for Educators covered in this course: 1b, 1c, 3a, 3b, 3c, 3d, 4a, 4b, 4c, 4d, 5a, 5b, 5c, 6a, 6b, 6d, 7a, 7b 

Evidence T16, and T17





CIMT 400

· Candidates complete the CIMT Teacher Work Sample (1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b) 

· Students complete a Webquest assignment (2b, 3b, 3c, 5a, 5b)

ISTE Standards for Educators covered in this course: 1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b

Evidence T18 and T19







Elementary Education 

ELED 200

· Digital Storytelling candidates will be partnered with a small group of Early Childhood PK students. Throughout three meetings, each small group will create a digital story using an agreed-upon platform (Story Bird, etc.). 

ISTE Standards for Educators covered in this course: 1a, 1b, 2c, 4a, 4c, 6d     

Evidence 20 





ELED 324: Emergent Literacy

· Social Networking (Twitter or Facebook) – being a connected educator – using those two forums professionally

· Use power point / word / publisher for Parent Playbook assignment

· Use Emaze or Prezi for Elevator Pitch for Genius Hour project 

· Genius Hour project allows student to choose topic and outcome and some have used various technologies (Examples: making a website, making a WebQuest, blogging, Tweeting, using online software to write a book)

· Use Quizlet, Kahoot, and Plickers in class 

· You-tubes for some instructional delivery 

· Use other electronic materials occasionally in class

· Online phonics module (optional for students)

ISTE Standards for Educators covered in this course: 1a, 1b, 2c

Evidence T21



ELED 335 Teaching and Learning in Kindergarten

· Candidates assess and evaluate developmentally appropriate computer software/app/games for K and then, during their practicum, they also need to observe how one or two Kindergartners play the selected game appropriately and educationally.  Candidates then complete the checklist of the game analysis and reflection of their observation. (2c, 3b, 7a)

ISTE Standards for Educators covered in this course: 2b, 2c, 3a, 3b, 4b, 6d, 7a

Evidence T22 and T23





ELED 398: Corrective Reading

· Use Tes blendspace for assignment 

· Powtoon to introduce course assignments

· Encourage use of technology in reading lessons, when applicable 

· Use audio recordings for assessment practice in class

· Use Instructor made you-tubes for some instructional delivery 

· Use video clips (mostly you-tube)

· QR codes in class 

ISTE Standards for Educators covered in this course: 2b

Evidence T24





ELED 400 

Candidates use a variety of apps and websites for P-12 classroom instruction 

GoNoodle

DOJO

Plickers

Powerpoint

Kahoot

Computer Lab/Word Processing

Jeopardy

Elmo (kids, too)

Smart Boards (when available)

Ipads

Wonders Reading Program website

Topical Youtube videos



Specific examples from the field:

· An intern in a 5th grade class at Deming approximately use a SmartBoard to teach math during the math focus week.

· All interns regularly use the Elmo in all content areas to demonstrate concepts.  

· A first grade intern of mine use a PPT Jeopardy game when you observed her?  

· An intern using DOJO. At the bottom it said patent access was 100%. 

· Interns use Go noodle for transitions. Every intern uses an Elmo. They get kids to come up to the Elmo and do math problems. 

· Students will be recording themselves using Yuja and sharing this recording with me in order to spur reflective discussions.  

ISTE Standards for Educators covered in this course: 1a, 1b, 2c, 3a, 3c, 6b

Evidence T25



ELED 457 

· Use of  Blackboard

· Candidates must post photos of two target students’ daily assessments during their week of teaching a 5 day unit, as well as 8 assignments.  They use an Excel spreadsheet to record data from pretests and posttests. 

ISTE Standards for Educators covered in this course: 1c, 3a, 3b, 3c, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a,7b

Evidence T26 and T27



Evidence T28 – Evaluation of Student Teaching 
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Additional Instructor Technology Comments – No assessments given 

I’ve played around with some other technology (i.e.: Google Classroom, Padlet, Symbaloo, Nearpod, Annotate, Glogster EDU, digital interactive notebooks, etc.), but haven’t figured out the glitches for what I want to do with those various technologies, yet.  Some I might have to purchase the product, but I try to keep it to the free stuff.  I have tried all but Google Classroom and digital notebooks in a class in the past, but they fizzled so I really need to rethink the activity before trying again (and with Annotate, to do all the really cool stuff you have to purchase an account – same with Nearpod).  
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Technology Curriculum Map 



		ISTE Standards



		Classes this standard is addressed in

		Faculty model technology in the classroom?

		How do candidates demonstrate competency? Course assignment or key assessment? 



		1. Learner: Educators continually improve their practice by learning from and with others and exploring proven and promising practices that leverage technology to improve student learning.



		1a.  Set professional learning goals to explore and apply pedagogical approaches made possible by technology and reflect on their effectiveness.

		ELED 200, 324, 400

CIMT 200

		Use of Apps in the classroom to facilitate learning

		CIMT Policy and Technology Assignment 



		1b. Pursue professional interests by creating and actively participating in local and global learning networks.

		SPED 226, 311, 314, 318, 400

CIMT 200, 301, 400

ELED 200, 324, 400

		Use of Blackboard – faculty model how blackboard (LMS) can be used in the P-12 schools for interactive learning

		CIMT Policy and Technology Assignment



		1c. Stay current with research that supports improved student learning outcomes, including findings from the learning sciences.

		ELED 457

SPED 457

CIMT 301, 400



		

		Teacher Work Sample



		2.  Leader: Educators seek out opportunities for leadership to support student empowerment and success and to improve teaching and learning.





		2a. Shape, advance and accelerate a shared vision for empowered learning with technology by engaging with education stakeholders.

		EducTech Conference, Technology Integration Portfolio, 

		

		



		2b. Advocate for equitable access to educational technology, digital content and learning opportunities to meet the diverse needs of all students.

		ELED 335, 398

SPED 314, 318

CIMT 400

		

		SPED - UDL Assignment 

CIMT Webquest Assignment



		2c. Model for colleagues the identification, exploration, evaluation, curation and adoption of new digital resources and tools for learning.

		ELED 324, 335, 400

CIMT/ELED 200

		Use of Apps in the classroom to facilitate learning 

		ELED 335 Software Assignment



		3 Digital Citizen:  Educators inspire students to positively contribute to and responsibly participate in the digital world.





		3a. Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that build relationships and community.

		SPED 311, 314, 318, 400, 457

ELED 335, 400, 457

CIMT 200/301/302/400 

		Faculty use blackboard discussions 



		Teacher Work Sample

CIMT Professionalism Agreement



		3b. Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency.



		ELED 335, 457 

SPED 226, 457

CIMT 200/301/302/400

		Online research 

		Teacher Work Sample

CIMT Professionalism Agreement

ELED 335 Software Assignment

CIMT Webquest Assignment



		3c. Mentor students in safe, legal and ethical practices with digital tools and the protection of intellectual rights and property.

		ELED 400, 457

SPED 457

CIMT 200/301/302/400



		

		CIMT Professionalism Agreement

Teacher Work Sample

CIMT Webquest Assignment



		3d. Model and promote management of personal data and digital identity and protect student data privacy.



		ELED 457

SPED 457

CIMT 301, 400

		

		Teacher Work Sample 

[bookmark: _GoBack]CIMT Webquest Assignment



		4. Collaborator: Educators dedicate time to collaborate with both colleagues and students to improve practice, discover and share resources and ideas, and solve problems.



		4a. Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology.

		ELED 200, 457 

SPED 226, 400, 457

CIMT 301

		

		Teacher Work Sample

CIMT Policy and Technology Assignment



		4b. Collaborate and co-learn with students to discover and use new digital resources and diagnose and troubleshoot technology issues.

		ELED 335

CIMT 301

		

		CIMT Policy and Technology Assignment



		4c. Use collaborative tools to expand students' authentic, real-world learning experiences by engaging virtually with experts, teams and students, locally and globally.

		ELED 200, 457

SPED 457

CIMT 301, 400

		

		Teacher Work Sample

CIMT School Spaced and People



		4d. Demonstrate cultural competency when communicating with students, parents and colleagues and interact with them as co-collaborators in student learning.

		ELED  335, 457 

SPED 457

CIMT 301, 400

		

		Teacher Work Sample



		5. Designer: Educators design authentic, learner-driven activities and environments that recognize and accommodate learner variability.





		5a. Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs.

		SPED 400, 402, 457

ELED 457 

CIMT 301/400

		

		Teacher Work Sample

SPED Impact on Student Learning Assignment

CIMT School Spaced and People



		5b. Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning.

		SPED 318, 400, 402, 457

ELED 457 

CIMT 301/400

		

		Teacher Work Sample

SPED Impact on Student Learning Assignment



		5c. Explore and apply instructional design principles to create innovative digital learning environments that engage and support learning.

		SPED 402, 457

ELED 457 

CIMT 301/400

		

		Teacher Work Sample

SPED Impact on Student Learning Assignment



		6. Facilitator: Educators facilitate learning with technology to support student achievement of the ISTE Standards for Students.





		6a. Foster a culture where students take ownership of their learning goals and outcomes in both independent and group settings.



		CIMT  301, 400

		

		Teacher Work Sample



		6b. Manage the use of technology and student learning strategies in digital platforms, virtual environments, hands-on makerspaces or in the field.

		CIMT 301

ELED 400 

		Use of Blackboard or other LMS 

		CIMT School Spaced and People



		6c. Create learning opportunities that challenge students to use a design process and computational thinking to innovate and solve problems.



		SPED 314



		

		Reflective Journal Entries



		6d. Model and nurture creativity and creative expression to communicate ideas, knowledge or connections.

		ELED 200, 335, 457

SPED 457

CIMT 200, 301, 400

		

		Teacher Work Sample



Professional Development Resource Fair 



		7. Analyst: Educators understand and use data to drive their instruction and support students in achieving their learning goals.





		7a. Provide alternative ways for students to demonstrate competency and reflect on their learning using technology.

		SPED 314, 321, 402, 457

ELED 335, 457

CIMT 301, 400

		

		Teacher Work Sample 

IEP Assignment 

SPED Impact on Student Learning Assignment

ELED 335 Software Assignment



		7b. Use technology to design and implement a variety of formative and summative assessments that accommodate learner needs, provide timely feedback to students and inform instruction.

		ELED 457

SPED 321, 402, 457

CIMT 301, 302, 400

		

		IEP Assignment

Teacher Work Sample

SPED Impact on Student Learning Assignment



		7c. Use assessment data to guide progress and communicate with students, parents and education stakeholders to build student self-direction.

		SPED 215, 321, 402

		

		FBA/BIP Assignment

IEP Assignment

SPED Impact on Student Learning Assignment
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Behavior Management SPED 215

Department of Teaching and Learning

Indiana State University

Monday & Wednesday 2:00-3:15  UH 107



Contact Information

Instructor:  Shawn Huisinga				Semester: Fall 2019

Phone:	237-2950					Section: 001

Email: shawn.huisinga@indstate.edu			Credit Hours:  3

Office Location:	 UH 323 D					

Office Hours:  Mon. 11-1, Tues. 11-2, Thurs. 11-2.  Other times are available – just email me!

						

Course Introduction 

This course teaches the direct application of the principles of behavior management in working with individuals and groups.  The use of positive applications for teaching appropriate behavior, increasing rates of academic learning, and the development of social skills is stressed. 



This course is designed to provide students a thorough introduction into the science of applied behavior management.  The guiding concept of the course is to develop the skills of managing behavior through positive measures (aka Positive Behavioral Supports).  Concepts covered will include the identification of appropriate behavior(s) for intervention, charting and recording of behavior(s), and interventions appropriate for managing behavior.  In addition to the standards, we will also examine behavior management through the lens of diversity. Each student will successfully complete this course only after having conducted a functional behavioral assessment and, from that assessment, developed a written behavioral intervention plan acceptable to the course instructor.



Clinical, Field, or Lab Experiences

Candidates will collect behavioral data on a student of their choosing in an after school practicum OR a practicum designated by another course (discretion of professor).  In-class and take-home exercises will assess candidate's mastery of all standards associated with this course.  Mastery includes an application project in the school, which is developed, scheduled, and executed by the candidate.



Prerequisites

Admission to BCP-I.  



















Textbooks and Course Materials



 [image: https://covers.vitalbook.com/vbid/9780133958898/width/200] 

Scheuermann, B. K. & Hall, J. A. (2012).  Positive Behavioral Supports for the Classroom, (3rd Ed.).  Upper Saddle River, New Jersey:  Pearson Education, Inc.











Additional materials (journal articles, pdf’s, case studies, book chapters, newsletters, etc.) provided throughout the semester for students to read.  



Learning Outcomes

1. Candidates will define target behavior(s).

2. Define a target behavior(s),  

3. Develop key behavior tools (Behavior matrix, behavior lesson plans, data collection techniques)

4. Write appropriate behavioral goals and objectives for any given student,

5. Identify a variety of behavior interventions for multiple tiers of behaviors

6. Identify characteristics and interventions for students identified as having EBD

7. Develop a complete behavior management plan for any given student with particular attention given to cultural and economic needs of student.  

8. Develop a complete classroom management plan for any given class of students in which some individuals are students with special needs.

9. Analyze the effectiveness of current intervention strategies, selecting others as needed. 



Representative Course Content

· Basic principles of behavior management

· Impact of social constructs on the identification and servicing of students identified as ED

· Principles of PBIS

· Determinants of behavior

· Method of targeting behavior

· Methods for recording behavior

· Schedules of reinforcement

· Methods of accelerating behavior

· Methods of decelerating behavior

· Techniques of conditioning operant behaviors

· Self-management programs for students

· Trauma-informed practices

· Conducting functional behavior assessments

· Writing a behavior intervention plan

· Identifying a variety of behavior intervention strategies for three tiers of intervention

· Writing instructional and behavioral objectives





Teaching Methods

The following are teaching methods incorporated into this course:

1. Lecture presentation of the basic principles of behavior management,

2. Demonstration of the application of the basic principles of behavior management,

3. Drill and practice of basic skills and basic definitions. 

4. Student problem solving from given case studies will be used 

5. Student application of techniques presented in the university setting to the practicum setting

6. Role playing and simulation,

7. Cooperative learning and study, and

8. Independent learning activities



Course Laptop Policy

Laptop Required for Course – Irregular Usage:  For the purposes of this course it will be assumed that you are in compliance with the mandatory laptop policy of the University.  You will be expected to bring your laptop and be ready to use it for some class activities.  Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct.  There may be occasions where laptop usage is forbidden and if that occurs, failure to comply with this direction will be viewed as a violation of the Code of Student Conduct. 



Course Policies

1. Be Responsible: My goal is for you to excel in this class and to develop the skills necessary to succeed in your chosen career. However, you have the major responsibility for doing well. You are expected to study carefully all reading materials and the feedback returned to you and to participate in group and class activities. Also, you are expected to ask questions and or/schedule individual appointments with me if you have any questions.



In being responsible, your attendance is important!  Regular attendance at all lectures and online activities is expected and necessary.  Attendance will be taken at the beginning of class.  Each candidate will be required to demonstrate his/her attendance by placing his/her signature in the designated space for each class.  Failure to do so will result in being counted as absent.  It is your responsibility to “sign-in” for each class.  If you are late for class, you must see me at the end of class to receive credit for attendance. Two instances of being tardy will be counted as one unexcused absence. Two instances of being tardy will be counted as one unexcused absence. Every 2 unexcused absence will result in a reduction of the student’s grade by 5% or ½ a letter grade.  This will repeat for every 2 absences.  Any absence still requires that assignments be submitted on the due date. 



If you are absent from a class, when handouts have been distributed, it is your responsibility to get all necessary handouts and lecture notes from a classmate OR if applicable-from Blackboard.



Missed in-class assignments/activities may not be made up, except in the following cases where students have an excused absence:

· Illness/hospitalization that can be verified by a doctor’s note requiring absence from class.

· Critical illness of parent, grandparent or sibling

· Funeral attendance-see instructor for verification requirements.





2. Be Active: Participate! This is an active community of learners; passively completing the course materials is not enough to ensure success in this course. You are therefore expected to log into Blackboard at least three times a week and check your Indiana State email at least every other day (at http://webmail.indstate.edu or via Outlook) in order to stay current with course updates. Additionally, responding to discussion boards, blogs, wikis, and other coursework on time will help ensure the best possible outcomes. 



3.  Be Respectful:  Arrive on time, stay awake, limit side conversations, put away the paper and homework from other classes; please turn off and put away cell phones - no text messaging or social media!   IF YOU ARE CAUGHT USING A CELLPHONE YOU WILL NOT RECEIVE ANY POINTS FOR PARTICIPATION OR COMPLETING ACTIVITIES FOR THAT DAY.  



4. Be Credible: Follow the required formatting for all coursework:

a. Submit all work using Microsoft Word (downloadable at http://downloads.indstate.edu/). 

b. Use APA Style formatting and citations. For more information on APA, please refer to Purdue’s Online Writing Lab (OWL).

c. Save all documents as the following: LastName_AssignmentName_Draft#. For example, Huisinga_DownSyndromePresentation_2.



5. Be Prompt: Turn in all work on time. Work turned in after the posted due date and time is considered late. Late work on projects and class activities will be penalized 20% for each day late (including turning it in one minute past the deadline, on weekends, and on holidays). After five days, late work will no longer be accepted for credit, as it will have automatically earned a failing grade. Due to the nature of online assessments, all quizzes and tests will only be available for a designated time period and make-up/late work is not permitted on these types of assessments. 



Extensions for papers are granted only in exceptional circumstances and must be made in advance. The decision to accept a late paper is at my discretion.



It is always possible to submit an assignment before the due date. Always make backup copies of your work in the event of a computer problem, as technical issues are not a valid excuse for late work.



6. Be Kind: Be courteous and respectful to your classmates and your instructor(s) through considerate etiquette. In this course, you are expected to comply with the Sycamore Standard.



	Sycamore Standard 

	Adopted by SGA in 2002; Adapted Policy Review Committee 2013 

All members of Indiana State University will learn and apply essential life lessons related to: self-awareness, communication, civility and respect, integrity, forgiveness, patience and trust As a member of Indiana State University: 

· I will practice personal responsibility and academic integrity; 

· I will aspire towards truth and learning; 

· I will foster an environment conducive to mine and other’s health, wellness, and safety; 

· I will avoid acts that promote intolerance of individuals or groups; 

· I will conduct myself in a manner that brings honor to me and the University community; and 

· I will discourage behaviors by others that are differing to these standards and expectations of the Code of Student Conduct. 

Awareness of the common good leads us to make individual choices in light of how they affect, or may affect, other people and the ISU community as a whole Accepting certain social conditions allows people, either as groups or individuals, to reach their full holistic development.



The Indiana State Code of Student Conduct grants instructors authority to maintain classroom discipline, including asking disruptive students to leave the classroom, and this includes the digital classroom.  



Communication Policies

Please use the following guidelines when communicating with me:

· As per the Indiana State University Policy Library, emails should be sent using your Indiana State email account. Student emails that are sent using non-ISU accounts will not be opened.



· Before emailing or calling me, please consult the Syllabus, Blackboard site, textbook, FAQ discussion board, and other available resources. You will find many answers among the sources provided. Emails or phone messages that ask questions that can be answered by reading the available resources will result in a response conveying as much.



· Your questions are very important to me. I am here, after all, to support your learning journey. However, please understand that I am not on-call 24/7. I will answer emails in 2 business days; inquiries are not likely to be answered during the weekend or on holidays. Please do not expect me to return your email at 10 p.m.



· ALL emails must contain the following information: 

1. SUBJECT LINE: Class – Topic (e.g. ENG 305 – Paper #4 Citations)

2. BODY OF EMAIL: 

· BEGINNING: A formal, professional, appropriate salutation (e.g. Dear Prof. Hughes,)

· BODY: A brief introduction to your concern, question, or situation as well as a clear request regarding the purpose of your communication; be sure to adhere to etiquette expectations (as described above)

· ENDING: A formal, respectful, appropriate closure and signature (Sincerely, With Kind Regards, etc. as well as your name)



· The easiest and most efficient way to get ahold of me is email. 













Grades and Assignments

I will do my best to support you in your learning journey! While your success is important to me, you have the major responsibility for your learning.  This means you earn the grade you receive based on your performance. While grades are non-negotiable, if you spot a discrepancy in My Grades, please inform me as soon as possible.  Grades below C are not accepted as passing the course.  The following scale will be used to determine grades in this course:



		A+	99-100%	C+	77-79%

A	94-98%		C	74-76%

A-	90-93%		C-	70-73%

B+	87-89%		D+	67-69%

B	84-86 %	D	64-66%

B-	80-83%		D-	60-63%

F	0-59%



Guidelines for Assignments

1. Assignments should reflect information from class, readings, and personal experiences.

2. All assignments must be typed and double spaced using 12 point, Times New Roman font and 1 inch margins.

3. Assignments should reflect college-level writing.  Please proofread, spell check, and use correct grammar.

4. Use person-first language and avoid labels and last names.  

5. Late assignments will receive a 10%pt. reduction for each day late- unless cleared in advance with the instructor.

6. Assignments will not be reviewed or evaluated before due dates.

7. If you are having a difficult time understanding an assignment, please let me know ASAP-not on the day it is due.



		Assignments

		Points Possible



		Learning Activities

Throughout the course, you will engage in assignments and activities designed to get you to think critically about the course content.  [CEC 1.1, 1.2, 2.1, 2.2, 2.3, 4.1, 4.2, 5.1, 6.1, 6.2; InTASC 2, 4, 6, 8; IN-EN-M (Indiana, Exceptional Needs, Mild) 1.1, 1.2, 1.4, 2.1, 2.2, 2.3, 2.4, 2.8, 3.1, 3.2, 3.8, 4.1, 4.3, 5.2, 6.6, 6.7, 6.8, 7.6, 7.7, 7.8, 7.9, 8.1, 8.2,  8.3, 8.4, 8.5, 8.6, 8.7; Indiana School Setting Developmental Standards P-12 1, 3, 4, & 5; CAEP Standards 1]
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		Activity Plan and Dispositions 

During practicum, you will complete activity plans and maintain professional dispositions.  

		

+25



		FBA/BIP Project (TK20 Assignment)

Candidates will complete an FBA and a BIP based upon data collected on a student.  Candidates will complete an anecdotal record, ABC analysis, define a target behavior, and collect data on the target behavior.  This information will be used in the FBA.  Candidates will also use data to write a behavioral hypothesis.  Following the completion of the FBA, candidates will write a BIP.  BIP will include behavior objectives, interventions, reinforcers, and consequences.  All components of the project must be completed to receive a grade.  Assignment must be posted on TK20 to be graded. (CEC 1.2, 2.1, 2.2, 3.1, 4.1, 4.2, 5.1, 5.5, 6.1, 6.2, 6.3, 7.1; InTASC  1, 2, 3, 6, 8, 9; IN-EN-M 1.3, 1.4, 2.1, 3.1, 3.2, 3.6, 3.8, 3.9, 3.10, 4.1, 4.3, 5.1, 5.2, 5.4, 5.6, 5.7, 6.7, 8.2, 8.3, 8.4, 8.7, 10.2, 10.5; Indiana School Setting Developmental Standards P-12 1, 4, & 5; CAEP Standards 1 & 2; ISTE 7)
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		Presentation

You will present your FBA/BIP project
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		Classroom Management Plan

Working collaboratively, candidates will create a classroom management plan based upon a case study.  Using the PBIS framework, candidates will write a behavior matrix, reinforcement plan (group and individual), tiered consequences, and lesson plans for teaching appropriate behavior.  The plan will include all necessary forms and would be written clearly so that anyone could implement the plan in the classroom.  All components must be completed prior to receiving a grade.  (CEC 1.2, 1.2, 2.1, 2.3, 4.2, 5.1, 5.5, 6.2, 6.3, 7.1, 7.3; InTASC 1, 2, 3, 5, 7, 8, 10; IN-EN-M 1.3, 1.4, 5.2, 5.4, 5.5, 5.7, 8.2, 8.4, 8.5, 8.6, 8.7, 10.2, 10.5; Indiana School Setting Developmental Standards P-12 1 & 5; CAEP Standards 1)
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		2 Exams – 50 points each

You must complete up to 2 exams, including a cumulative final exam.  Exams will include content from readings, presentations, and videos.  [CEC 1.1, 1.2, 2.1, 2.2, 2.3, 4.1, 4.2, 5.1, 6.1, 6.2; InTASC 2, 4, 6, 8; IN-EN-M (Indiana, Exceptional Needs, Mild) 1.1, 1.2, 1.4, 2.1, 2.2, 2.3, 2.4, 2.8, 3.1, 3.2, 3.8, 4.1, 4.3, 5.2, 6.6, 6.7, 6.8, 7.6, 7.7, 7.8, 7.9, 8.1, 8.2,  8.3, 8.4, 8.5, 8.6, 8.7; Indiana School Setting Developmental Standards P-12 1, 4, & 5; CAEP 1]
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You can expect to receive grades (and feedback) on each task within 2 weeks of the due date. Many of the smaller practice steps will receive feedback within just a few days, before the next step in the process is due; however, more complex assignments may take much longer to grade. 



TK20 Assignment

FBA/BIP project must be completed and posted on TK20 in order to receive a grade.  The entire assignment must be completed for grading



Getting Academic Help

Your progress is important to me!  This course will challenge you, but you aren’t in it alone.   I’m here to help! Please feel free to contact me via email to set up an individual phone conference or Collaborate Ultra session to talk through any difficulty you may be having with the course.



[image: ]You are also strongly encouraged to take advantage of Indiana State’s Math & Writing Center. The Math & Writing Center (MWC) offers a variety of free services designed to help students succeed in their classes and careers. Services include walk-in sessions for math & writing, online tutoring for distance students (by appointment), workshops on difficult concepts, and in-class presentations. The MWC is located on the 2nd floor of the Cunningham Memorial Library – follow the blue squares on the floor! To meet with a tutor, on-campus students are encouraged to stop by the center and distance students should call the front desk at (812) 237-2989 to schedule an appointment. To prepare for your appointment, please bring all materials pertaining to your assignment including your textbook, assignment sheet, attempted work, and rubric. Students should expect an interactive session with their tutor – we do not guarantee grades, work on tests, or write on your paper. Our goal is to help you become a stronger student and your involvement in the session is critical to that end. 



Academic Integrity

Academic integrity is a core value of our community of learners. Every member of the academic community (students, faculty, and staff) is expected to maintain high standards of integrity in all facets of work and study. The Student Guide to Academic Integrity describes appropriate academic conduct in research, writing, assessment, and ethics. 



The following behaviors are some examples of academic dishonesty:

· Cheating (e.g. use of cheat sheets, unauthorized material, resources, or people etc.)

· Obtaining a copy of a test before it is given

· Taking an exam for another student or having someone else take an exam for you

· Working together with other individuals without the consent of the instructor to complete course work, such as exams, projects, and papers

· Copying (with or without another person's knowledge) and claiming it as one's own work

· Doing assignments for someone else

· “Recycling a Paper”: Submitting the same or modified paper you wrote for a different course for this course without the consent of the instructor (multiple submissions)

· Paying someone to write a paper to submit under one's own name or writing a paper for someone else

· Paraphrasing a source without citing the source

· Copying and pasting text from a source without quotations and citation of source

· Including items on a list of references that were not used.

· Using in-text citations for sources not used in the paper.

· Forging or altering an official document.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must correctly use APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

 

The ISU Code of Student Conduct defines plagiarism as follows:



Plagiarism is intentionally or carelessly presenting the work of another as one’s own.  It includes submitting an assignment purporting to be the student’s original work which has wholly or in part been created by another.  It also includes the presentation of the work, ideas, representations, or words of another without customary and proper acknowledgement of sources.  Students must consult instructors for clarification in any situation in which documentation is an issue.  Students will be considered to have plagiarized whenever their work is not properly documented. (4)



For this course you will be using APA Style citations.  You will be turning in papers through Turnitin, an online tool that assists in discovering plagiarism. A great resource to help you avoid plagiarism is the Plagiarism Tutorial offered by Indiana State's Cunningham Memorial Library.



Accessibility

Indiana State University seeks to provide effective services and accommodations for qualified individuals with documented disabilities.  If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester.  Contact the Director of Student Support Services (Indiana State University's Center for Student Success (CFSS) office). The CFSS is located on the 1st floor of Normal Hall in the Center for Student Success and can be contacted at 812-237-2700.  Appointments to discuss accommodations with CFSS staff are encouraged.



The Director will ensure that you receive all the additional help that Indiana State offers.  If you require assistance during an emergency evacuation, notify your instructor immediately.  Look for evacuation procedures posted in your classrooms.



Statement on Non-Discrimination, Harassment, and Sexual Misconduct

Indiana State University is committed to inclusive excellence. To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class. Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding. This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any form of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to The Office of Equal Opportunity & Title IX: 812-237-8954 or file an online report at: https://cm.maxient.com/reportingform.php?IndianaStateUniv&layout_id=10.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to The Office of Equal Opportunity & Title IX. You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share: 

· ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor 

· Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor 

· Associate Dean of Students/Respondent Advocate:  812-237-3829; HMSU 8th Floor

For more information about discrimination and the support resources available to you through The Office of Equal Opportunity & Title IX, visit this website: https://www.indstate.edu/equalopportunitytitleix.  Please direct any questions or concerns to: Associate Vice President for Inclusive Excellence or the Director of Equal Opportunity/Title IX Coordinator; 812-237-8954; Rankin Hall 426; ISUequalopportunity-titleix@indstate.edu. 



Departmental Diversity Statement

The faculty, staff, and candidates of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse inclusive environment.  Professional preparation of candidates in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices.  This affirmation of diversity is critical to developing candidates as full partners in local, national, and global communities.



Sycamores Care

Sycamores Care about you!  At Indiana State, we care for your overall well-being.  We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care is a campus-wide program that cares for students and helps students overcome obstacles.  Sycamores Care website link is https://www.indstate.edu/student-affairs/sycares-care and the phone number is 812-237-3829. 



Institution Add/Drop Dates (Refund Schedule)



		Term Dates

		Fall



		Last Day to Add

		August 26



		Last Day for 100% Refund

		August 26



		Last Day for 75% Refund

		September 2



		Last Day for 50% Refund

		September 9



		Last Day for 25% Refund

		September 16



		Last Day to Drop or Withdraw

		November 4







BCOE Conceptual Framework

The overarching theme of Indiana State University’s educator preparation programs is Becoming a Complete Professional.  This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning,

· Educator as Person, and

· Educator as Member of Communities



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas.  Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent.



The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential.



The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards.



The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members.  A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.



Academic Freedom

“Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject.”  The preceding comes from the American Association of University Professors statement on academic freedom.  Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant.  For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty.  http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm. 



Disclaimer

*** In order to meet your needs, other students’ needs and/or course needs, I reserve the right to make changes to the syllabus, schedule, course content, assignments, and course delivery techniques.
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[bookmark: _GoBack]FBA/BIP Assignment Rubric 



		Reporting Assessment Data

Candidate uses knowledge of measurement principles and practices to interpret assessment results.



CEC/IGC 4.2



InTASC 6(i)



Indiana Educator Standards for Exceptional Needs – Mild 3



ISTE 7c

		The candidate demonstrates knowledge of procedures for reporting appropriate (replacement behavior) AND inappropriate (target behavior) by using technology to create an accurate graph depicting the appropriate and inappropriate behavior based upon assessment data.  The candidate uses terminology and graph layout that can be easily understood by professionals and parents.

		The candidate demonstrates knowledge of procedures for reporting appropriate (replacement behavior) or inappropriate behavior (target behavior) by using technology to create an accurate graph depicting the target/replacement behavior based upon the assessment data.  The candidate uses the correct graph layout (passage of time on x-axis and behavior on y-axis).

		The candidate demonstrates some knowledge of procedures for reporting appropriate (replacement behavior) or inappropriate behavior (target behavior) by using technology to create a graph depicting the target/replacement behavior based upon the assessment data.  The candidate includes Information on the graph that does not align with the assessment data OR the candidate depicts data that is difficult to understand (y-axis may have unusual intervals for reporting behavior).

		The candidate does not demonstrate knowledge of procedures for reporting appropriate or inappropriate behavior.  The candidate did not use technology to create a graph depicting the target/replacement behavior OR the candidate includes information on the x-axis and y-axis that is incorrect and difficult to understand.
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Technology Task Force Meeting Notes 

Tuesday August 27, 2019

9:00 – 11:00am



Parties Present: Malea Crosby, Diana Quatroche, Matt Moulton, Rebecca Hinshaw, Melissa Nail 



Malea shared the purpose for this task force.  In response to the CAEP self- study process and the Formative Feedback Report we recognize the there are gaps in the curriculum in regards to technology.  Although faculty are doing amazing things with technology in the classroom, there has been little focus on mapping those experiences/assignments to the ISTE Standards.  Additionally, we have not collected data on how our candidates use technology out in the field.  



Malea provided those present a blank map of the ISTE standards.  Each program area shared ways they use/model technology in the classroom.  

· ELED 335 – Software Evaluation assignment 

· CIMT 200, 301, 302 – Flip Grid

· ELED 485 – Website creation 

· CIMT 400 – Webquest 

· SPED 226 – Blackboard, Powerpoint/Prezi

· Go React 

· SPED 314 – math app with students 

· CIMT/ELED 200 – Place Matters Scavenger Hunt 

· SPED 400 – Book Builder assignment 

· CIMT (Della) – Secondary Modules

· CIMT 301/302 – PD Resource Fair, creating a multi media presentation and or brochure

· ELED 457 – using technology to provide timely feedback and feedback that guides instruction. 



Matt suggested updating the CIMT Professionalism Agreement to include language on technology and Digital Citizenship.  Matt will share this with Malea once it has been updated.  











Tuesday September 10, 2019

10:00 – 11:00am



Parties Present: Malea Crosby, Diana Quatroche, Matt Moulton, Rebecca Hinshaw 



Malea suggested creating a Technology Survey that students can take for each class at the end of the semester.  This survey could be administered by paper or TK20.  Questions would include: What technology (university technology or apps) did your instructor use in this course? Which of those technologies could you or did you use in your field experience this semester.  The first question will have a list of options that students can select from.  The Technology Student Survey will be piloted at the end of the Fall semester.  



The focus of today’s task force meeting was to complete the ISTE standards map based on the syllabi, assignments, and narratives provided by faculty.  The task force went through each course and assignment and determined which ISTE standards for educators the syllabi or assignment covers.  



Malea will share the completed ISTE standards map with all faculty.  All ISTE standards should be incorporated into the syllabi or assignment instructions.  If the assignment does not have a formal assessment/rubric, the instructions provided to students should include the following statement “This assignment covers the following ISTE Standards”.  



The next step is to verify that all syllabi/assignments are aligned to the provided ISTE standards.  



Key assessments (teacher work sample and evaluation of student teaching) will need to be aligned to the ISTE standards where applicable.  























[bookmark: _GoBack]Tuesday September 24, 2019

10:00 – 10:30am



Parties Present: Malea Crosby, Diana Quatroche, Matt Moulton, Rebecca Hinshaw 



We reviewed the Technology Across the Curriculum document and the ISTE Curriculum Map to ensure both documents are complete and accurate.  

A few changes were made to the Student Technology Survey. 

Diana suggested we add a section for technology used during student teaching.  Malea stated this could be added to the binders for student teaching that are sent out through TK20 as this would be the most efficient way to survey students who are in their student teaching placement.  

Rebecca and Diana shared some of the technology personal development opportunities that have been available recently.  This will be added to the narrative part of the addendum report.  

Malea shared all course syllabi and course assignments have been updated to align with the ISTE standards.  The only key assessment that still needs to be aligned is the Evaluation of Student Teaching. Malea will update this assessments and email to the task force for review.  

We discussed the Technology Integration Portfolio and how to get the Technology Thursday items into the hands of faculty and students.  Currently, the Technology Integration Portfolio is posted on the IITS website.  Diana suggested also putting it on the ESS website and Department of Teaching and Learning website.  The Technology Thursday links are posted on Facebook however this may not be the best social media platform to reach students and faculty.  Matt suggested posting these links on the BCOE Instagram page.  Technology Thursday emails could be sent out to faculty who could then post them on blackboard.  























Educational Assessment Committee (EAC) Meeting

Bayh College of Education

August 26, 2019

Room 111

Time 11am-Noon



MINUTES 

Parties Present: Brad, Carrie, Eric, Dave, Della, Linda, Janet

1. Brief overview of CAEP Formative Feedback AFIs and Stipulations 

· Malea provided a brief overview of the technology AFIs and Stipulations for both the advanced and initial programs.  



1. BCOE Technology Apps 

· Janet suggested posting the whole document on the website and making the table of contents

· Program area meetings: this would be an opportunity to see how technology would fit into the curriculum.  Ask coordinators to bring an app to the meeting and use during the meeting.  Send out a meeting reminder with the REMIND app

· Provide professional development to faculty, students, P-12 teachers

· Basics – Google Docs, Remind Apps

· FCTE may be able to help with training and PD

· VCSC – Dr. Hayworth has a technology committee that is looking at technology integration for 	    VCSC

· Dave suggested bringing the up at TEAC and get information from other districts on what they are doing with technology

· Della suggested having students present their favorite app/ technology to faculty during their In-service days

· Eric asked if there could be a certificate for becoming current with technology



1. Technology Rubric  

· Carrie suggested we first align the key assessments to the ISTE standards as applicable then revisit the Technology rubric to see where there are gaps.  
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SPED 226 Fall 2019

The Exceptional Learner in the Regular Classroom

Department of Teaching and Learning
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Instructor:  Julie McNichols

E-mail:  Julie.McNichols@indstate.edu

Phone:  812-239-6012 (cell)

Office:  UH 333B 

Office Hours:  by appointment only

Classroom:  UH 107

Meeting Times:  TH 5:00 - 7:30 p.m.

						 















Course Title and Number:  

The Exceptional Learner in the Regular Classroom, SPED 226



Catalog Course Description:

An overview course dealing with the various exceptional learners who might be mainstreamed into the regular educational program, both elementary and secondary.  Emphasis will be on understanding the exceptional learners as well as cooperative roles which educators must jointly fill in providing an appropriate education for exceptional learners.



Course Intent:

This is a content course introducing students to the discipline of special education.  The course is designed to introduce prospective general education teachers to the discipline with an emphasis on the provision of services to individuals with exceptionalities in the schools and society.



Clinical, Field, or Lab Experiences: 

None



Representative Assigned Textbooks:

Friend, Marilyn. (2014).  Special Education: Contemporary Perspectives for School Professionals (5th Edition).  Upper Saddle River, NJ:  Pearson Education, Inc.
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The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:



· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 



The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 



The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 



The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. 



A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 

























General Course Expectations:

As a student, you will be held to the same standards of professionalism that will be expected of you as a teacher.  Attendance, promptness, active participation in classes, and completion of all assignments on the date/time specified will be expected.  Failure to display these characteristics will, most likely, result in a failing grade.  Students are expected to abide by the Indiana State University’s Code of Student Conduct found in the Student Handbook.  In addition, it is the university’s basic academic guideline that students are expected to budget a minimum of two clock hours for out-of-class study for each hour spent in class; therefore, students should budget approximately 5 hours per week for out-of-class study for this class (if a grade of C or higher is desired).



Additional Classroom Expectations:

· Please keep cell phones silent and do not text in class.  If you are expecting an important call or message, please leave the classroom to handle your business so that you do not distract others.  

· All written work should be typed.  Please use:

· Times New Roman, 12-point font

· 1” margins

· double-spaced format throughout

· a heading (double spaced):

		

			Your name

			Ms. Julie McNichols

			SPED 226

			Date

						Title of paper (centered)	



· Grammar, mechanics, usage, and spelling will be checked on written work

· Papers with numerous errors will be returned for correction.  As a teacher, your writing will undoubtedly be scrutinized by others.  Take the time to double check all of your work.  If in doubt, seek input from others.  Use the resources available to you to turn in error-free writing.



Attendance Policy:

Students are expected to be present for each scheduled class and prepared to respond to any material assigned.  Attendance will be taken at the beginning of each class by means of a sign-in sheet.  Failure to sign in will result in being counted as absent.  

· It is the student's responsibility to "sign in" for each class (students may not sign for friends).  

· If a student is late for class, he/she must see the professor at the end of the same class in order to receive credit for attendance.   

· Two instances of being tardy will be counted as one unexcused absence.

In all cases, upon return to class, it is the student's responsibility to coordinate with the instructor in order to receive missed material and/or complete missed quizzes/tests (if allowed).  Periodically, there may be in-class activities and quizzes that may not be made up at a later date.   

Excused Absences

Absences will be excused when such are the result of a verified 1) personal illness, 2) a child's illness, 3) critical illness of a parent, child, grandparent, or sibling, or 4) death of a parent, child, grandparent, aunt, uncle, or sibling.  Written documentation, such as a physician's statement, is due no later than the beginning of the next class attended.  All other absences are unexcused.   Every 2 unexcused absences will result in a reduction of the student’s grade for the course by one-half of a letter grade.





Late Work Policy 

All work is expected to be turned in on (or before) the published due date.  If you turn in work past that date, credit may or may not be awarded per the instructor's discretion.  If credit is awarded, there will be a corresponding late penalty depending on the circumstances.



Plagiarism, Cheating, Fraud, etc.:

Students are expected to abide by Indiana State University’s Code of Student Conduct found in the Student Handbook.  All references must be cited in papers and assignments. Students demonstrating plagiarizing will fail this course and be subject to discipline by the University.  Plagiarism, cheating, and/or fraud will not be tolerated.  Any instance of any of these most serious infractions will be dealt with according to established university guidelines.



Special Needs:

If you need course adaptations or accommodations, if you have emergency medical information to share with me, or if you need special arrangements in case the building must be evacuated, please inform me as soon as possible.



Diversity Statement:

The faculty, staff and students of the Department of Elementary, Early and Special Education recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities. 



Student Disclosures of Sexual Misconduct:

Indiana State University fosters a campus free of sexual misconduct including sexual harassment, sexual violence, intimate partner violence, and stalking and/or any form of sex or gender discrimination.  If you disclose a potential violation of the sexual misconduct policy I will need to notify the Title IX Coordinator.  Students who have experienced sexual misconduct are encouraged to contact confidential resources listed below.  To make a report to the Title IX Coordinator, visit the Equal Opportunity and Title IX website:  http://www.indstate.edu/equalopportunity-titleix/titleix.



Confidential Resources: ISU Student Counseling Center - HMSU 7th floor; 812-237-3939; www.indstate.edu/cns



ISU Victim Advocate - Leah Reynolds; HMSU Room 813; 812-237-3829 (office); 812-243-7272; leah.reynolds@indstate.edu



Campus Ministries - https://www.indstate.edu/student-affairs/campus-life/campus-ministries
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"Professional Dispositions" -  Keep in mind for this class and beyond...

...the most successful pre-service teachers demonstrate the following behaviors:

· act in a considerate and courteous manner while in class

· are seldom absent or tardy 

· turn in legible homework on time in the format required

· ask questions when they are struggling to understand a concept or an assignment (most likely others have the same question as you)

· do not try to cover up irresponsibility with excuses (juggling personal and professional responsibilities does not get easier once you have a career; your principal will not like excuses any more than professors do)

· show positive body language that characterizes respect for the teaching profession, teachers, children, and your peers





The INTASC Standards call the above behaviors “dispositions.” Non-professional dispositions about which you are informed but do not modify, will affect your teaching career by lowering your grade, by causing you to repeat the course, or by dismissal from the Teacher Education Program. If necessary, the professor will request a conference with you to discuss negative professional dispositions. All points will be deducted from your "disposition grade" if a targeted disposition continues without modification.





Examples of unprofessional behaviors in the college classroom include: 

· texting/receiving or making phone calls during class

· personal chatting during lecture or peer presentations

· completing assignments during class

· sleeping in class

· responding in a negative or derisive manner (verbal and/or non-verbal) toward instructor or classmates

· failing to exhibit collaboration and cooperation with classmates or instructor





Likewise, your disposition in your field classroom speaks volumes about you as a teacher.  You do not want to display negative indicators of professionalism to classroom teachers and principals. Examples of unprofessional behaviors in the field classroom include: 

· being unprepared for teaching (ex- running copies at the last minute)

· failing to dress in a professional manner (jeans with holes, short skirts, etc) 

· using unacceptable language

· discussing students in cooperating teacher’s classroom by name in a negative, contemptuous, or derogatory way

· discussing field experiences in public places where conversation can be overheard (breach of confidentiality)

· chewing gum or wearing hats or other distracting behaviors in the classroom, such as lying, texting, etc. 

· asking no (or few) questions/showing no interest in students or profession













Learner Outcomes:

Upon completion of this course and upon the request of the instructor, the student will, either orally, in writing, or by demonstration:

1. Identify the basic underlying foundations and origins of special education

2. Provide a definition of special education, related services, individuals with disabilities, and the least restrictive environment

3. Describe the desired relationship between general and special educators

4. Discuss the current trends in legislation that relates to the education of students with disabilities

5. Identify the major federal statutes governing services to students with disabilities

6. List and discuss in detail the major assurances of students with disabilities as related to the provision of educational services

7. Discuss the general educator’s role in the education of students with disabilities

8. List and describe acceptable structural, behavioral, and academic modifications expected of general educators when including a student with a disability in their classroom

9. Use technology (including the internet) to actively participate in learning communities



Standards Covered:

INTASC Standards

►Principle #3- Understands Difference:  The student teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

►Principle #6- Communicates:  The student teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.



Division of Professional Standards - Early Childhood

►Standard #1- Core Knowledge:  The early childhood education professional possesses core knowledge that is extensive and comprehensive and goes well beyond common knowledge.

►Standard #2- Child Growth and Development:  The early childhood education professional understands typical and atypical growth and development within each developmental domain and possesses the knowledge to facilitate healthy growth and development in all young children.

►Standard #4- Curriculum and Instruction:  The early childhood education professional understands developmentally appropriate practices and can develop curriculum and implement instruction for all young children.

►Standard #8- Learning Environments:  The early childhood professional promotes an environment that nurtures and encourages the physical, emotional, social, moral, aesthetic, language, and cognitive growth and development of all young children.



Division of Professional Standards - Middle Childhood

►Standard #1- Development:  The middle childhood generalist understands that the developmental changes that occur in children aged 7-12 are more radical than those for any other age group.

►Standard #2- Curriculum:  The middle childhood generalist creates, modifies, and implements integrated, meaningful curricula appropriate for children aged 7-12.

►Standard #3- Instruction:  The middle childhood generalist plans and implements instruction based upon knowledge of students, learning theory, pedagogy, information technology, subject matter, curricular goals, and community.



Council for Exceptional Children (CEC) Standards

· Standard 1:  Foundations

· ICC1K1 Models, theories,  and philosophies, and research methods that provide the basis for special education practice

· ICC1K2  Laws, policies, and ethical principles regarding behavior management planning and implementation

· ICC1K3  Relationship of special education to the organization and function of educational agencies

· ICC1K4  Rights and responsibilities of individuals with exceptional learning needs, parents, teachers, and other professionals, and schools related to exceptional learning needs

· ICC1K5  Issues in definition and identification of individuals with exceptional learning needs, including those from culturally and linguistically diverse backgrounds

· ICC1K6  Issues, assurances and due process rights related to assessment, eligibility, and placement within a continuum of services

· ICC1K7  Family systems and the role of families in the educational process

· ICC1K8  Historical points of view and contribution of culturally diverse groups

· ICC1K9  Impact of the dominant culture on shaping schools and the individuals who study and work in them

· ICC1K10   Potential impact of differences in values, languages, and customs that can exist between the home and school

· ICC1S1  Articulate personal philosophy of special education 

· Standard 2:  Development and characteristics of Learners

· ICC2K1  Typical and atypical human growth and development

· ICC2K2  Educational implications of characteristics of various exceptionalities

· ICC2K3  Characteristics and effects of the cultural and environmental milieu of the individual with exceptional learning needs and the family

· ICC2K4  Family systems and the role of families in supporting development

· ICC2K5  Similarities and differences of individuals with and without exceptional learning needs

· ICC2K6  Similarities and differences among individuals with exceptional learning needs

· ICC2K7  Effects of various medications on individuals with exceptional learning needs

· Standard 3:  Individual Learning Differences

· ICC3K1  Effects an exceptional condition(s) can have on an individual’s life

· ICC3K2  Impact of learners’ academic and social abilities, attitudes, interests, and values on instruction and career development

· ICC3K3  Variations in beliefs, traditions, and values across and within cultures and their effects on relationships among individuals with exceptional learning needs, family, and schooling

· IGC3S1  Relate levels of support to the needs of the individual

· Standard 4:  Instructional Strategies

· ICC4K1  Evidence-based practices validated for specific characteristics of learners and settings

· ICC4S1  Use strategies to facilitate integration into various settings

· ICC4S2  Teach individuals to use self-assessment, problem-solving, and other cognitive strategies to meet their needs

· ICC4S3  Select, adapt, and use instructional strategies and materials according to characteristics of the individual with exceptional learning needs

· ICC4S4  Use strategies to facilitate maintenance and generalization of skills across learning environments

· ICC4S5  Use procedures to increase the individual’s self-awareness, self-management, self-control, self-reliance, and self-esteem

· ICC4S6  Use strategies that promote successful transitions for individuals with exceptional learning needs

· Standard 5:  Learning Environments and Social Interactions

· ICC5K1  Demands of learning environments

· ICC5K2  Basic classroom management theories and strategies for individuals with exceptional learning needs

· ICC5K3  Effective management of teaching and learning

· ICC5K4  Teacher attitudes and behaviors that influence behavior of individuals with exceptional learning needs

· ICC5K5  Social skills needed for educational and other environments

· ICC5K6  Strategies for crisis prevention and intervention

· ICC5K7  Strategies for preparing individuals to live harmoniously and productively in a culturally diverse world

· ICC5K8  Ways to create learning environments that allow individuals to retain and appreciate their own and each other’s respective language and cultural heritage

· ICC5K9  Ways specific cultures are negatively stereotyped

· ICC5K10  Strategies used by diverse populations to cope with a legacy of former and continuing racism

· ICC5S1  Create a safe, equitable, positive, and supportive learning environment in which diversities are valued

· ICC5S2  Identify realistic expectations for personal and social behavior in various settings

· ICC5S3  Identify supports needed for integration into various program placements

· ICC5S4  Design learning environments that encourage active participation in individual and group activities

· ICC5S5  Modify the learning environment to manage behaviors

· ICC5S6  Use performance data and information from all stakeholders to make or suggest modifications in learning environments

· ICC5S7  Establish and maintain rapport with individuals with and without exceptional learning needs

· ICC5S8  Teach self-advocacy

· ICC5S9  Create an environment that encourages self-advocacy and increased independence

· ICC5S10  Use effective and varied behavior management strategies

· ICC5S11  Use the least intensive behavior management strategy consistent with the needs of the individual with exceptional learning needs

· ICC5S12  Design and manage daily routines

· ICC5S13  Organize, develop, and sustain learning environments that support positive intracultural and intercultural experiences

· ICC5S14  Mediate controversial intercultural issues among individuals with exceptional learning needs within the learning environment in ways that enhance any culture, group, or person

· ICC5S15  Structure, direct, and support the activities of paraeducators, volunteers, and tutors

· ICC5S16  Use universal precautions

· Standard 6:  Language

· ICC6K1  Effects of cultural and linguistic differences on growth and development

· ICC6K2  Characteristics of one’s own culture and use of language and the ways in which these can differ from other cultures and uses of languages

· ICC6K3  Ways of behaving and communicating among cultures that can lead to misinterpretation and misunderstanding

· ICC6K4  Augmentative and assistive communication strategies

· ICC6S1  Use strategies to support and enhance communication skills of individuals with exceptional learning needs

· ICC6S2  Use communication strategies and resources to facilitate understanding of subject matter for individuals with exceptional learning needs whose primary language is not the dominant language

· Standard 7:  Instructional Planning

· ICC7K1  Theories and research that form the basis of curriculum development and instructional practice

· ICC7K2  Scope and sequences of general and special curricula

· ICC7K3  National, state or provincial, and local curricula standards

· ICC7K4  Technology for planning and managing the teaching and learning environment

· ICC7K5  Roles and responsibilities of the paraeducator related to instruction, intervention, and direct service

· ICC7S1  Identify and prioritize areas of the general curriculum and accommodations for individuals with exceptional learning needs

· ICC7S2  Develop and implement comprehensive, longitudinal individualized programs in collaboration with team members

· ICC7S3  Involve the individual and family in setting instructional goals and monitoring progress

· ICC7S4  Use functional assessments to develop intervention plans

· ICC7S5  Use task analysis

· ICC7S6  Sequence, implement, and evaluate individualized learning objectives

· ICC7S7  Integrate affective, social, and life skills with academic curricula

· ICC7S8  Develop and select instructional content, resources, and strategies that respond to cultural, linguistic, and gender differences

· ICC7S9  Incorporate and implement instructional and assistive technology into the educational program

· ICC7S10  Prepare lesson plans

· ICC7S11  Prepare and organize materials to implement daily lesson plans

· ICC7S12  Use instructional time effectively

· ICC7S13  Make responsive adjustments to instruction based on continual observations

· ICC7S14  Prepare individuals to exhibit self-enhancing behavior in response to societal attitudes and actions

· ICC7S15  Evaluate and modify instructional practices in response to ongoing assessment data

· Standard 8:  Assessment

· ICC8K1  Basic terminology used in assessment

· ICC8K2  Legal provisions and ethical principles regarding assessment of individuals

· ICC8K3  Screening, prereferral, referral, and classification procedures

· ICC8K4  Use and limitations of assessment instruments

· ICC8K5  National, state or provincial, and local accommodations and modifications

· ICC8S1  Gather relevant background information

· ICC8S2  Administer nonbiased formal and informal assessments

· ICC8S3  Use technology to conduct assessments

· ICC8S4  Develop or modify individualized assessment strategies

· ICC8S5  Interpret information from formal and informal assessments

· ICC8S6  Use assessment information in making eligibility, program, and placement decisions for individuals with exceptional learning needs, including those from culturally and/or linguistically diverse backgrounds

· ICC8S7  Report assessment results to all stakeholders using effective communication skills

· ICC8S8  Evaluate instruction and monitor progress of individuals with exceptional learning needs

· ICC810  Create and maintain records

· Standard 9:  Professional and Ethical Practice

· ICC9K1  Personal cultural biases and differences that affect one’s teaching

· ICC9K2  Importance of the teacher serving as a model for individuals with exceptional learning needs

· ICC9K3  Continuum of lifelong professional development

· ICC9K4  Methods to remain current regarding research-validated practice

· ICC9S1  Practice within the CEC Code of Ethics and other standards of the profession

· ICC9S2  Uphold high standards of competence and integrity and exercise sound judgment in the practice of the profession

· ICC9S3  Act ethically in advocating for appropriate services

· ICC9S4  Conduct professional activities in compliance with applicable laws and policies

· ICC9S5  Demonstrate commitment to developing the highest education and quality-of-life potential of individuals with exceptional learning needs

· ICC9S6  Demonstrate sensitivity for the culture, language, religion, gender, disability, socioeconomic status, and sexual orientation of individuals

· ICC9S7  Practice within one’s skill limits and obtain assistance as needed

· ICC9S8  Use verbal, nonverbal, and written language effectively

· ICC9S9  Conduct self-evaluation of instruction

· ICC9S10  Access information on exceptionalities

· ICC9S11  Reflect on one’s practice to improve instruction and guide professional growth

· ICC9S12  Engage in professional activities that benefit individuals with exceptional learning needs, their families, and one’s colleagues

· ICC9S13  Demonstrate commitment to engage in evidence-based practices

· Standard 10:  Collaboration

· ICC10K1  Models and strategies of consultation and collaboration

· ICC10K2  Roles of individuals with exceptional learning needs, families, and school and community personnel in planning of an individualized program

· ICC10K3  Concerns of families of individuals with exceptional learning needs and strategies to help address these concerns 

· ICC10K4  Culturally responsive factors that promote effective communication and collaboration with individuals with exceptional learning needs, families, school personnel, and community members

· ICC10S1  Maintain confidential communication about individuals with exceptional learning needs

· ICC10S2  Collaborate with families and others in assessment of individuals with exceptional learning needs

· ICC10S3  Foster respectful and beneficial relationships between families and professionals

· ICC10S4  Assist individuals with exceptional learning needs and their families in becoming active participants in the educational team

· ICC10S5  Plan and conduct collaborative conferences with individuals with exceptional learning needs and their families

· ICC10S6  Collaborate with school personnel and community members in integrating individuals with exceptional learning needs into various settings

· ICC10S7  Use group problem-solving skills to develop, implement, and evaluate collaborative activities

· ICC10S8  Model techniques and coach others in the use of instructional methods and accommodations

· 1CC10S9  Communicate with school personnel about the characteristics and needs of individuals with exceptional learning needs

· ICC10S10  Communicate effectively with families of individuals with exceptional learning needs from diverse backgrounds

· ICC10S11  Observe, evaluate, and provide feedback to paraeducators

ISTE Standards - Teachers

· ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks; 

· ISTE Standards for Educators: 3: Citizen 3b: Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency.

· ISTE Standards for Educators: 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology.







Course Points

Total 200-250 pts*





Exams - 100 pts

Exam #1..............................................25 pts

Exam #2..............................................25 pts

Exam #3 (cumulative).........................50 pts





Papers/Projects - 100 pts

*DID Presentation................................50 pts

*"Understood" Article Summaries...............20 pts

*Article 7 Scavenger Hunt...................15 pts

*Textbook Chapter Discussion Posts...15 pts





Miscellaneous - up to 50 pts

*Learning Style Response……...…….5 pts

SPED Acronyms Quiz......................10 pts

Additional assignments...........up to 35 pts



· *Participating in Blackboard activities/online assignments addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks and ISTE Standards for Educators: 3: Citizen 3b: Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency 





**At the instructor's discretion, Extra Credit may be assigned throughout the semester for varying points.



[image: fish]			Grading Scale

			100% = A+

			93-99% = A

			90-92% = A-

			88-89% = B+

			83-87% = B

			80-82% = B-

			78-79% = C+

			73-77% = C

			70-72% = C-

			68-70% = D+

			63-67 = D

			60-62% = D-

			59 and below = F









The instructor reserves the right to modify the syllabus as necessary at any time during the course of the semester.

SPED 226 Course Schedule- Fall 2019



		Date

		Topics

		Assignments



		August 

22

		•Course Introduction/Syllabus

•Review Assignments

•Surveys/"Why Teaching?"



Learning Style online survey:

http://www.educationplanner.org/students/self-assessments/learning-styles.shtml





		1) Article 7 Scavenger Hunt

2) Learning Styles Assessment- email your results/thoughts before the next class

3) READ/Post Ch 1 

   (Understanding SPED)

4) READ/Post Ch 2 

   (Personnel/Proc)

5)  Read "Building a Better Teacher"





		August 

29

		Article 7 DUE

•Discuss learning styles 

•Discuss "Building a Better Teacher" (groups)

•SPED Definitions/History/Laws

•Inclusion/Current Practices

•Personnel/Procedures

•Response to Intervention (RTI)

•IEP Components/ Procedures



		1) READ/Post Ch 3 

   (Multicultural Perspectives)

2) READ/Post Ch 4 

   (Collaboration)

3) Study for Acronym Quiz #1 







		September 5

		•Complete Animal Personalities survey

•Practice IEP - Blake Smith (groups)

•Parents & Families

•Multicultural Perspectives/ESL/ELL

•Collaboration/Reveal "Animals" 

Acronym Quiz #1  



		1) Study for Exam #1 

(Ch 1-4, Art 7, IEP, etc.)



		September 12

		•Assign "Understood Articles" - due 9/26

•Specific Learning Disabilities (SLD) Intro

EXAM #1



		1) READ/Post Ch 5 (SLD)

2) Study for Acronym Quiz #2 (optional)





		September 19

		•Review Exam #1

•SLD (w/ F.A.T. City Workshop)

Acronym Quiz #2 (optional)

		1) Understood Articles  

2) REVIEW Ch 5 (SLD)

3) READ/Post Ch 8 (Int/Dev Dis)

4) Be prepared to choose disabilities for DID pres

5)  Study for Acronym Quiz #3 (optional)



		September 26

		Understood Articles DUE

•DID Presentations DRAFT (choose topic)

•Finish SLD materials (Educational Strats)

•Intellectual & Developmental Disabilities

Acronym Quiz #3 (optional-last chance)



		1) READ/Post Ch 6 (ADHD)

2) READ/Post Ch 7 (EBD)





		October 

3

		NO CLASS- Fall Break

		Continue reading/posting 

Ch 6 and 7 (posts due 10/9)



		October

10

		•ADHD

•EBD

		1) Study for Exam #2 

   (SLD, Int Dis, ADHD, EBD - 

    Ch 5, 8, 6, 7)



		October 

17

		Exam #2

		1) READ/Post Ch 10 (Autism)

2) Optional Extra Credit Opp: Speaker Series- Mandy Harvey- October 22 @ 7:00 pm (Tilson)





		October 

24

		Mandy Harvey Extra Credit DUE

•Review Exam #2

•Autism



		1) Read/Post Ch 9 (Sp/Lang)

2) Read/Post Ch 11 (Deaf/HI)

3) Read/Post Ch 12 (Blind/VI)





		October 

31

		•Speech/Language Disorders

•Deaf/Hearing Impairments

•Blind/Vision Impairments

		1) Read/Post Ch 13 (OI, TBI OHI)

2) Read/Post Ch 14 (Severe/Mult)

3) Read/Post Ch 15 (GT)

4) Optional Extra Credit Opp: Speaker Series- Tim Shriver- November 6 @ 7:00 pm (Tilson)



		November

7

		Tim Shriver Extra Credit DUE

•OI,TBI, OHI

•Severe/Multiple Disabilities

•Giftedness

		All DID Presentations DUE on your assigned day - no exceptions!



		November 14

		DID Presentations

		



		November 21



		DID Presentations

		





		November 28



		Thanksgiving Break

		



		December 5

		•Finish DID Presentations (if needed)

•Unresolved Issues

•Final Exam Review Game



		Study for Final Exam/Exam #3 

(cumulative) 



		December 12

		Final Exam

7:00 pm

		







Disability In Depth (DID) Presentation



		



This time YOU are going to be the TEACHER.  Your assignment is to become an "expert" on one disability and to share your expertise with the class.





You will work either with a partner or on your own (your choice).  Each pairing or individual will choose one disability from the list provided.  *You will perform in-depth research on your disability and will present your findings via PowerPoint presentation to the class.   You will need to research the disability using sources other than our assigned textbook (interviews, the internet, medical documents, other textbooks, etc.).  



· *This assignment addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks and ISTE Standards for Educators: 3: Citizen 3b: Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency; and ISTE Standards for Educators: 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology.





You will present on an assigned date.  Your presentation should last five to ten minutes and should be presented by both partners.  



You will be evaluated using the attached rubric.  You will turn in a hard copy of your presentation on the day you present.  Your hard copy will be worth 10 of the 50 points for this assignment; it must be turned in on time to receive credit.  Also, to receive full credit, you need to document in writing ALL information presented.  You may not want to put all of the information on a PowerPoint slide; that's ok, just make sure you include it in your turned-in hard copy to me so that I can give you credit for all information.



Note- If in a partnership, it is up to each pair as to how you divide responsibilities; however, each partner is encouraged to inform the instructor if (s)he feels the other is not pulling his/her weight.

Questions?  Please don't wait until the last minute.  







		CATEGORY 

		4 

		3 

		2 

		1 



		Characteristics of Disability 

		Accurately lists all major characteristics of disability 

		Accurately lists many of the characteristics

		Accurately lists 2 characteristics of the disability

		Only lists 1 characteristic 



		Diagnosis 

		Process of diagnosing disability is thoroughly outlined 

		Process of diagnosing disability is mostly outlined 

		Process of diagnosing disability is somewhat outlined

		Barely describes the diagnosis prognosis 



		Academic Development/

Accommodations

		Accurately describes how academic development is affected; lists 3 or more appropriate accommodations

		Mostly describes how academic development is affected; lists 2 appropriate accommodations

		Somewhat describes how academic development is affected; lists 1 accommodation

		Only 1 detail on how academic development is affected; no accommodations listed



		Social Development 

		Accurately and thoroughly describes how social development is affected 

		Mostly describes how social development is affected

		Somewhat describes how social development is affected 

		Only 1 detail of how social development is affected



		Related Services/Educational Placement 

		Thoroughly lists related services and educational placement

		Accurately lists most possible related services; educational placement is correct

		Few related services are listed; educational placement is included 

		Only 1 related service is listed or educational placement is not included



		Websites 

		Lists at least 4 informational websites appropriate for teachers and/or parents

		Lists  3 informational websites appropriate for teachers and/or parents

		Lists 2 informational websites appropriate for teachers and/or parents

		Lists 1 informational website appropriate for teachers and/or parents



		Works Cited – (Note: do not just list a website page) 

		All sources are sited using APA guidelines.  No errors. 

		All sources are sited, but did not follow APA guidelines. 

		

		Did not site all sources.  Did not follow APA guidelines. 



		Visual Aids

		Used at least 4 visual aids; visual aids added to the overall presentation

		Used  3 visual aids; the visual aids reflected the content in the presentation

		Used 2 visual aids;  the visual aids reflected the content in the presentation

		Used only 1 visual aid;  the visual aid minimally reflected the content in the presentation



		Grammar/Usage/

Mechanics/Spelling

		0 errors

		1-3 errors

		4-6 errors

		7+ errors



		Presentation

		Much elaboration on points shown on slides; slides are attractive, informative,  and concise; includes title slide

		Some elaboration; slides are informative; includes title slide

		Little elaboration; slides are lacking major points; includes title slide

		Read from slides; no elaboration; slides are lacking important information









		









Anxiety Disorder

1. ____________________________________  2. ____________________________________

Asperger's Syndrome

1. ____________________________________  2. ____________________________________

Central Auditory Processing Disorder 

1. ____________________________________  2. ____________________________________

Cerebral Palsy

1. ____________________________________  2. ____________________________________

Cystic Fibrosis

1. ____________________________________  2. ____________________________________

Down Syndrome

1. ____________________________________  2. ____________________________________

Dyslexia

1. ____________________________________  2. ____________________________________

Epilepsy

1. ____________________________________  2. ____________________________________

Fetal Alcohol Syndrome

1. ____________________________________  2. ____________________________________

Fragile X Syndrome

1. ____________________________________  2. ____________________________________

Hydrocephalus

1. ____________________________________  2. ____________________________________

Muscular Dystrophy

1. ____________________________________  2. ____________________________________

PKU

1. ____________________________________  2. ____________________________________

Prader-Willi Syndrome

1. ____________________________________  2. ____________________________________

Schizophrenia

1. ____________________________________  2. ____________________________________

Spina Bifida

1. ____________________________________  2. ____________________________________

Traumatic Brain Injury

1. ____________________________________  2. ____________________________________

Williams Syndrome

1. ____________________________________  2. ____________________________________





*If you would like to research a condition not listed, see Mrs. McNichols.
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“I expect you all to be independent, innovative,
critical thinkers who will do exactly as I say!”"
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Everybody is a genius.

But if you judge a fish by its
ability to climb a tree. it will
live its whole life believing
that it is stupid.

Albert Einstein
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FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM: PLEASE

CLIMB THAT TREE
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Student Technology Survey 

Class ______________________________________

Instructor __________________________________

1. [bookmark: _GoBack]What types of technology were used/presented in your course this semester? (circle all that apply)

PowerPoint						Email

Blackboard						Podcasts

YouTube 							Tablets

Apps (Flipgrid, MindMeister, Kahoot, Padlet etc.)	Smart Phones

Social Media (Twitter, Instagram, etc.)			Computers

Google Suite (docs, slides, sheets, forms)

2. How could you use any of these technologies in the P-12 classroom (during student teaching or post-graduation)

T03 - Student Technology Survey.docx


SPED 311 Special Education Assessment 

Instructor: Rebecca Elder Hinshaw

Day/Time: Distance Education, (Online) course 

e-mail: rebecca.hinshaw@.indstate.edu

(Best way to contact me is via e-mail)

Office: 327C; phone # 812-237-2846

Office Hours:  M/W 10-1; T/TH 10-12 ( Online M-F only) (Appointments as needed)

Catalog Description 

This course provides instruction in assessment used in support of students with exceptionalities, in various school settings and grade levels. 

3.000 Credit hours

Prerequisites: Admission to BCP-1 

Clinical, Field, or Lab Experiences:

While there is not a field requirement, it is suggested that the course be taken when you have an opportunity to participate in practicum activities in other courses.  Also, there are assignments that require group lab work with assessment materials, so plan accordingly. 

*Accommodations will be made for those who are in their TOTAL Placements. 

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning,

· Educator as Person, and

· Educator as Member of Communities.

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent.

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.

Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diverse issues, recognizing the benefit to all from the combination of many voices.  The affirmation of diversity is critical to developing students as full partners in local, national and global communities.

If you have special things that your instructor needs to be aware of, please notify her at the beginning of the course.

Program Code of Ethics

Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Sycamore Students Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 



· As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

· The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Standards

Standards-Council for Exceptional Children (CEC)

Initial Common Specialty Items

· Initial Preparation Standard 1:  Learner  Development and Individual Learning Differences

· Initial Preparation Standard 2: Learner Environment 

· Initial Preparation Standard 3: Curricular Content Knowledge

· Initial Preparation Standard 4:  Assessment

· Initial Preparation Standard 5:  Instructional Planning and Strategies

· Initial Preparation Standard 6:  Professional Learning and Ethical Practice

Initial Specialty Set:  Individualized General Curriculum

· Initial Preparation Standard 1:  Learner  Development and Individual Learning Differences

· Initial Preparation Standard 2:  Learning Environments

· Initial Preparation Standard 3:  Curricular Content Knowledge

· Initial Preparation Standard 4:  Assessment

· Initial Preparation Standard 5:  Instructional Planning and Strategies

· Initial Preparation Standard 6:  Professional Learning  and Ethical Practice

REPA 3 Indiana Educator Standards for Exceptional Needs-Mild 

Standard 2:  Development and Characteristics of Students with Mild Exceptional Needs; Standard 3:  Assessment; Standard 5:  Learning Environments

InTASC: 1, 2, 3, 4, 6, 8, 9

ISTE Standards for Educators:  1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks; 3: Citizen: 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that builds relationships and community

  Learner Outcomes:

· Define and explain common psychometric terms in assessment 

· A basic understanding of the assessment process

· Identify legal and ethical issues related to assessment of students with exceptionalities 

· Demonstrate the ability to identify the strengths and weaknesses of formal measures used to assess individuals with exceptional needs

· Differentiate between different types of assessments devices and describe their use in planning instructional interventions for diverse students 

· Use the RTI problem-solving model 

· Utilize evaluation information in order to implement appropriate changes, goals and objectives for students with exceptionalities

· Use technology and online sources (ISTE Standards for Educators: 1: Learner 1b; 3: Citizen 3a)

· Use a diagnostic-prescriptive approach for planning an instructional sequence of support 

Required Readings:

1. Cohen, L. G., & Spenciner, L. J. (2015). Assessment of Children and Youth with Special Needs 5/e. Upper Saddle River, NJ: Pearson Education 

2. Articles and online sources as assigned by instructor

*Assigned articles and online sources are essential elements of the course that add to your knowledge base and should be considered as important as text assignments.

General Course Requirements:

Students will be held to the same standards of professionalism that will be expected of you as a teacher.  Attendance, promptness, active participation in online classes, and completion of all assignments on the date/time specified will be expected.  Failure to display these characteristics will result in a failing grade.  In addition, students are expected to abide by the Indiana State University’s Code of Student Conduct found in the Student Handbook.  Plagiarism, cheating, or fraud will not be tolerated.  Any instance of any of these most serious infractions will be dealt with according to established university guidelines.  All references must be cited in papers and assignments.  It is the university’s basic academic guideline that students are expected to budget a minimum of two clock hours for out-of-class study for each hour spent in class.  Thus, for this three semester hour course, students should budget six hours per week for out-of-class study if they expect to be successful in the course by earning a grade of C or better.

Regular attendance (weekly) online is expected and necessary.  Missed class assignment activities may not be made up, except in the following cases where students have an excused absence:

· Illness/hospitalization that can be verified by a doctor’s note requiring absence from class.

· Critical illness of parent, grandparent or sibling

· Funeral attendance-contact instructor for verification requirements.

(If you are not present because of the above excuses, the original or an alternative assignment will be made available-at the instructor’s discretion).

Late assignments will be marked down 3 points for each day late and will NOT be accepted beyond a week late (so no more than 7 days late).  

Be well-prepared for online class sessions. This includes reading assigned materials, being prepared to make valuable contributions to discussions and activities.

Be an active participant in your own learning experience. You will get out of this course as much as you are willing to invest in it. You are expected to ask questions to clarify your understanding, work with your peers collaboratively, and utilize the instructor as a resource for your learning.  

Be respectful: Use respectful language and communication skills with your instructor and peers; do not send e-mails in anger or frustration. If you are having a course related problem, make an appointment to speak with me.

Allow others to share their ideas. 

Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly APA citation style when required.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm;

Laptop Required for Course -- Regular Usage: This is an online course and it will be assumed that you are in compliance with the mandatory laptop policy of the University. 

Assignment Expectations:

· Assignments should reflect information from class, readings, and personal experiences.

· All assignments must use 12 point font.

· Assignments should reflect college-level writing.  Please proofread, spell check, and use correct grammar

·  Use person-first language and avoid labels and last names.  

· Assignments will not be reviewed or evaluated before due dates.

· If you are having a difficult time understanding an assignment, please let me know ASAP-not on the day it is due.

Grades will be determined in the following ways: 

Exam 

There is one online exam for this course. Students are responsible for class lectures, assigned readings, and materials.  The exam will consist of multiple choice and True/False.   

RTI Project 

There is a Response to Intervention/Instruction Project.  More Information will be provided.

Assessment Inquiry Assignment 

There is an Assessment Inquiry Assignment that involves you interviewing a special education teacher concerning assessments and students with exceptionalities. More information will be provided. 

Lab Activities

There are two (2) Lab activities weeks that allow students to have hands-on experiences with varies assessments and activities.  More information will be provided. 

Online Activities

There will be online activities throughout the course.  This includes the use of Blackboard Discussion Boards, Yuja, and Blackboard Collaborate Sessions.  These activities will be demonstrated by your instructor.  Participating in Blackboard activities/online assignments addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks; 3: Citizen: 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that builds relationships and community

SUMMARY OF COURSE GRADING                                                     POINTS

Online Participation/Activity: 

Beginning Activities                                                               10 

Blackboard Collaborate Online (2 at 10 pts)                          20 

Yuja and Cohort Discussion Boards     (4 at 10 pts)               40 

            Online Exam                                                                                       30 

Online Quizzes/or activities (5at 5 pts each)                                       25 



Lab Activities  (2 at 10 pts)						20

 RTI Project                                                                                         45

Assessment Inquiry Project                                                                 20 

TOTAL                                                                                               210 pts

 

Grading Scale

99%-100% = A+

93%-98.9% = A   

90.1%-92.99% = A-

88.1%--90% = B+ 

83%-88% = B

80.1%--82.99%  = B-

78.1%--80% = C+   

73%-78% = C

70.1%-72.99%  = C-

Note: You must earn a final grade of a “C” or better in order to pass this course. 































(Sped 311 Spring of 2017 Beginning Assignment Example)

Beginning Activities Assignment 

Look over the course Syllabus and Tentative Schedule links.  Also, get your book ASAP. 

1: Take the Pre-test on Assessment (Link on left column of Blackboard). It includes 30 random questions from the chapters in your text that we will be discussing, and your results will not be posted as part of your course grade-it just provides me with a starting point on what the class already knows, and you an opportunity to experience an online exam.  Do not use your textbook or any other external sources (including classmates)-just make educated guesses on what you think are the best answers.  It has a 60 minute timer. 

2, Go to the Indiana Dept. of Education Assessment link available at:

http://www.doe.in.gov/assessment

-Explore the site and jot down 3 areas that you looked at AND how you could use the information to inform your teaching.

Then, click on the Istep Experience Online link (choose the please click here link) and pick a test to try.  Be sure to jot down the level you chose and your reflection on taking the assessment.  You may reference your reflections from the point of view of a student with an exceptionality-OR reflect on your own experiences taking Istep when you were younger. 

http://www.doe.in.gov/assessment/experience-online

Also, watch the following You-Tube video of educators and students in an elementary school singing about  Istep.  Jot down your reactions-what do you think?  Is this something you would do? What is the purpose of the video?

https://youtu.be/-7UblGApLV0

Now, you are ready to post your information to your Cohort of Learners Group. Go to the Groups link on the left column of Blackboard, and you will find a link for your Cohort of Learners Group.  These are the individuals that will be a part of your group discussions-I too have access to all groups.  You will open your link, and then pick Discussion Board-to participate in the discussion. You may be the first to ‘add a thread’ or continue the conversation of a thread that has been posted by a member of your group. 

First Part:  Introduce yourself and tell what you hope to do in the future (your dream teaching job)-you can also include a picture or clip art that represents you. THEN add all of your information from # 2 above (so everything you jotted down). 

(So, you will include a brief introduction of yourself, your dream job, your 3 areas of exploration of the Indiana Dept. of Education Assessment Link, Istep Experience information, and Istep School Video reaction.  This should be completed sooner rather than later. 

Second part: 

[bookmark: _GoBack]Respond to one (1) of your Cohort of Learner’s posting.  An acceptable response is adding to the conversation, expanding on the views expressed, and/or providing additional information.  It should be at least a paragraph in length. 
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[bookmark: _GoBack]Sped 314 Fall 2019

Instructor: Dr. Rebecca Elder Hinshaw

Day/Time: T/TH 12:30-1:45; Room UH 107

e-mail: rebecca.hinshaw@indstate.edu 

(Best way to contact me)

Office: 327C; phone # 812-237-2846

Office Hours: M/W 10-1; T/TH 10-12 Online M-F Only

(Appointments as needed)

 Course Description 

Sped 314: Math Strategies and Assessment: This course provides instruction in math strategies and assessment across the broad range of age and performance abilities. Course Prerequisites: Admission to BCP-1

3.000 Credit hours

Clinical, Field, or Lab Experiences:

Ten hours of field experience in a resource or inclusive math classroom is required.  

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.

Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diverse issues, recognizing the benefit to all from the combination of many voices.  The affirmation of diversity is critical to developing students as full partners in local, national and global communities.

If you have special things that your instructor needs to be aware of, please notify her at the beginning of the course.

Program Code of Ethics

Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Sycamore Students Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 

· As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002

Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

· The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Standards

InTASC: 1, 2, 3, 4, 6, 8, 9

REPA Indiana Educator Standards for Exceptional Needs-Mild 

Standard 2:  Development and Characteristics of Students with Mild Exceptional Needs, Standard 3:  Assessment, Standard 5:  Learning Environments, Standard 6: Instructional Planning and Delivery, Standard 10: Professional Roles and Responsibilities

Council for Exceptional Children

Initial Common Specialty Items:  Standard 1:  Learner  Development and Individual Learning Differences, Standard 2: Learner Environment, Standard 3: Curricular Content Knowledge, Standard 4:  Assessment, Standard 5:  Instructional Planning and Strategies,  Standard 6:  Professional Learning and Ethical Practice, Standard 7:  Collaboration

Initial Specialty Set:  Individualized General Curriculum: Standard 1:  Learner Development and Individual Learning Differences, Standard 2:  Learning Environments, Standard 3:  Curricular Content Knowledge, Standard 4:  Assessment, Standard 5:  

ISTE Standards for Educators: 1: Learner 1b; 2 Leader 2b; 3: Citizen 3a; 6: Facilitator: 6c; 7: Analyst 7a.

Learner Outcomes

Teacher candidates will:

· Identify the basic underlying foundations of accommodations for students with mild interventions

· Learn about and discuss Response to Intervention (RTI) as related to mathematics

· Learn about Differentiated Instruction and Tier-support in the RTI model for mathematics

· Learn about Evidence-Based strategies in mathematics to support diverse learners 

· Learn about elementary mathematics content and scope and sequence

· Discuss the foundations for planning and implementing mathematics instruction

· Learn about formal and informal instructional assessments, including Curriculum Based Assessment and Curriculum Based Measurement

· Learn about and use a diagnostic-prescriptive approach to design appropriate mathematics instructional supports for a given student with special needs

· Evaluate and select appropriate materials and technology for teaching specific objectives in mathematics. 

· Utilize evaluation information in order to implement appropriate changes, goals, and objectives for students.

· Utilize professional reflection to demonstrate applications of course readings, in class discussions and activities.   

Recommended Text and Readings

1. RTI and Mathematics: Practical Tools for Teachers in K-8 Classrooms, by Regina Harwood Gresham and Mary E. Little.


2. Additional assigned readings are posted online to Blackboard or provided as a handout. 

Information on course topics will be presented from the recommended readings and handouts. 

Attendance Policy: 

Students are expected to be in class for each scheduled class and prepared to respond to any material assigned.  Attendance will be taken at the beginning of each class by means of a sign-in sheet which will be circulated throughout the class. Each student will be required to demonstrate their attendance by writing his/her signature in the designated space for each class.  You cannot sign in a classmate.  Failure to do so will result in being counted as absent. IT IS THE STUDENT’S RESPONSIBILITY TO “SIGN IN” FOR EACH CLASS. 

All students are expected to be in their seat, with all materials assigned available, at the established starting time for class; however, if a student is late for class, he/she must see the professor at the end of the same class in order to receive credit for attendance.  

Any absence must be excused by the course instructor. If any emergency or major personal difficulty arises that would prevent one from attending any class, the student must notify me before class in order to be awarded an excused absence.  If one is ill, it is their responsibility to contact me early in the morning of the anticipated absence.  Absences will be excused when such are the result of a verified 1) personal illness, 2) critical illness of a parent, grandparent, or sibling, or 3) death of a parent, grandparent, aunt, uncle, or sibling.  All other absences are unexcused.  You are required to provide written documentation in support of the stated reason for your absence, such as a physician’s statement, no later than the beginning of the next class attended.  It is assumed that if you are too ill to come to class you are in need of medical attention and will seek such.  After 2 unexcused absence, 5 points will be deducted from your grade and excessive absences will result in not passing the course. It is up to you to make sure you have a classmate collect any materials given out in class- in case of an absence.   Any in-class activities, points, or quizzes must be completed during the designated class period and cannot be completed at a later date.   Any absence still requires that assignments be submitted on the due date. .

Course Expectations

· Be well-prepared for class sessions. This includes reading assigned materials prior to class and coming to class sessions prepared to make valuable contributions to class discussions and activities.

· Be an active participant in your own learning experience. You will get out of this course as much as you are willing to invest in it. You are expected to ask questions to clarify your understanding, work with your peers collaboratively, and utilize the instructor as a resource for your learning.  

Be respectful: arrive on time, stay awake, limit side conversations, put away other class homework; please silence your cell phones - no instant messaging!   Do not leave early, do use respectful language and communication skills with your instructor and peers; do not send e-mails in anger or frustration.  If you are having a course related problem, make an appointment to speak with professor.

Laptop Information: Irregular Usage: For the purposes of this course it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for those class periods noted by your professor. Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct

Guidelines for Writing   

As students and educational professionals, all participants are expected to show sustained effort and professionalism throughout the course. 

· To earn a passing grade, all parts of each assignment must be completed. To earn a superior grade, all parts of each assignment must be completed, and the quality of the work must be high (refer to Written Work information listed). 

· The assignments must be submitted at the beginning of class, and on the due date. Assignment due dates are non-negotiable, unless they have been changed via instructor preference or necessity for the class.

· Late assignments will be marked down 3 points for each day late and will not be accepted after a week (7 days) of being late.

· All assignments must be typed and edited. More than 5 spelling and/or grammatical errors will result in a loss of points. 

· Assignments will not be reviewed or evaluated before due dates

Written Work

· High quality written work answers the question(s) assigned.

·  High quality written work contains explanations of terms, ideas, and examples that demonstrate a student’s ability to grasp main points, synthesize them, and apply them.

· High quality written work uses relevant explanation and/or examples to support generalizations.

· High quality written work is well organized and presents ideas in a logical order.

· High quality written work utilizes clear, grammatically correct prose.

· Format: Typed in a reasonable 12-point font, standard margins, double-spaced. Please include your name, course and the date.  Title pages are unnecessary, though you may include a title, centered and underlined, below the identifying information.

Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly APA citation style when required.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

Grades will be determined in the following ways: 

Exams 

There are 2 exams and a final assignment paper for this course.  The two exams are taken in-class, and the final assignment paper is due on the day of the final. Students are responsible for class lectures, assigned readings, and material included in handouts.  Examinations will consist of multiple choice, short answer, and applied essay questions.

CBA/CBM Assignment

There is a CBA/CBM assignment that allows the student to participate in an elementary practicum and complete a case project that incorporates curriculum-based assessment, curriculum-based measurement, analysis of data, and research of math instructional supports to promote learning. More information will be provided.  Students must submit a complete project; failure to do so will result in not passing the course.  

Reflective Journal Entries

ISU students are required to respond to four online reflective journal questions, during their time in the practicum.  Reflective Journal entries involve specific reflections of practicum participation with practicum student (who has a math disability or math challenges).  The last assignment requires ISU students to pick a math App (Ipad) to use with the practicum student and then write about the outcome in the journal 4: Discuss how you made your decision on what IPad App to use with your student AND how he/ she responded to the App.  *Participating in choosing and using the IPad App and reflecting on the experiences demonstrates the ISTE Standards for Educators 2: Leader 2b: Advocate for equitable access to educational technology, digital content and learning opportunities to meet diverse needs of all students; 6: Facilitator 6c: Create learning opportunities that challenge students to use a design process and computational thinking to innovate and solve problems and 7: Analyst 7a: Provide alternative ways for students to demonstrate competency and reflect on their learning using technology. 

*Participating in Reflective Online Journal activities addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks and 3: Citizen 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior.

Case Study Activities 

There will be four case study activities assigned.  The case activities will correspond with specific lecture and chapter topics. 

In-class and *Online Activities

There will be various online activities and unannounced in-class activities throughout the course. For the unannounced in-class activities, you must be present to receive credit.  For the online activities, you must respond in the given timeframe, to receive credit.

*Participating in Blackboard activities/online assignments addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks 

Final Assignment Paper

There is a final Assignment Paper.  More information will be provided.

SUMMARY OF COURSE GRADING                                        POINTS

Exams  (2 @ 30 pts each)                                                                  60

Final Assignment Paper                                                                     30

CBA/CBM Assignment                                                                     45

Reflective Journal Entries ( 4 @ 5 pts each)                                      20

Case Studies (4 @ 10 pts each)                                                          40

Unannounced In-class/online activities                                                5   


                                                                   Total                                  200

Grades

99%-100% = A+

93%-98.9% = A   

90.1%-92.99% = A-

88.1%--90% = B+ 

83%-88% = B

80.1%--82.99%  = B-

78.1%--80% = C+   

73%-78% = C

70.1%-72.99%  = C-

Note: You must earn a final grade of a “C” or better in order to pass this course. 

Important Dates: 

		9/9-9/13

		9/26-10/1

		10/4; 11/25-29

		12/2-12/6

		12/9-12/13



		3-week attendance 

		Interim Grades

		Fall Break; Thanksgiving 

		Study Week

		Finals Week









Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm
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Sped 318 Fall 2019 

Instructor: Dr. Rebecca Elder Hinshaw

Day/Time: M/W; 2-3:15

Meeting Room UH 102

e-mail: rebecca.hinshaw@indstate.edu  (Best way to contact me)

Office: 327C; phone # 812-237-2846

Office Hours:  M/W 10-1; T/TH 10-12 (Online M-F only) 

(Appointments as needed) 

Catalog Description 

Sped 318: Theoretical understanding about literacy and differentiated instruction strategies to support literacy.

3.000 Credit hours

Clinical, Field, or Lab Experiences:

Ten hours of field experience 

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.

Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diverse issues, recognizing the benefit to all from the combination of many voices.  The affirmation of diversity is critical to developing students as full partners in local, national and global communities.

If you have special things that your instructor needs to be aware of, please notify her at the beginning of the course.

Program Code of Ethics

Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Sycamore Students Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 



· As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

· The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Standards

InTASC: 1, 2, 3, 4, 6, 7, 9

https://ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf

REPA 3 Indiana Educator Standards for Exceptional Needs-Mild 

Standard 2:  Development and Characteristics of Students with Mild Exceptional Needs, Standard 5:  Learning Environments, Standard 6: Instructional Planning and Delivery, Standard 10: Professional Roles and Responsibilities

 https://www.doe.in.gov/licensing/repa-educator-standards

Council for Exceptional Children (CEC)

Initial Common Specialty Items:  Standard 1:  Learner Development and Individual Learning Differences, Standard 2: Learner Environment, Standard 3: Curricular Content Knowledge, Standard 5:  Instructional Planning and Strategies,  Standard 6:  Professional Learning and Ethical Practice, Standard 7:  Collaboration

Initial Specialty Set:  Individualized General Curriculum: Standard 1:  Learner Development and Individual Learning Differences, Standard 2:  Learning Environments, Standard 3:  Curricular Content Knowledge, Standard 5:  Instructional Planning and Strategies, Standard 6:  Professional Learning and Ethical Practice, Standard 7:  Collaboration

ISTE Standards for Educators: 1: Learner 1b; 2 Leader 2b; 3: Citizen 3a; 5: Designer 5b.

Learner Outcomes

Teacher candidates will:

· Identify the basic underlying foundations of accommodations for diverse students with mild interventions

· Discuss current trends in legislation that relates to the education of students with reading exceptionalities.

· Learn about and select appropriate strategies for providing instruction in reading and literacy. 

· Learn about and use a diagnostic-prescriptive approach to design appropriate instructional supports for a given student with an exceptionality.

· Evaluate and select appropriate materials and technology for teaching specific objectives in reading and literacy.

· Utilize evaluation information in order to implement appropriate changes, goals, and objectives for students.

· Utilize professional reflection to demonstrate application of course readings, in class discussions, and activities.

Recommended Readings:

1. Language and Reading Disabilities, 3rd Edition; Alan Kamhi and Hugh Catts

2. Additional assigned readings are posted online to Blackboard or provided as a handout.  

Information on course topics will be presented from the recommended readings and handouts.

Attendance Policy: 

Students are expected to be in class for each scheduled class and prepared to respond to any material assigned.  Attendance will be taken at the beginning of each class by means of a sign-in sheet which will be circulated throughout the class. Each student will be required to demonstrate their attendance by writing his/her signature in the designated space for each class.  You cannot sign in a classmate.  Failure to do so will result in being counted as absent. IT IS THE STUDENT’S RESPONSIBILITY TO “SIGN IN” FOR EACH CLASS. 

All students are expected to be in their seat, with all materials assigned available, at the established starting time for class; however, if a student is late for class, he/she must see the professor at the end of the same class in order to receive credit for attendance.  

Any absence must be excused by the course instructor. If any emergency or major personal difficulty arises that would prevent one from attending any class, the student must notify me before class in order to be awarded an excused absence.  If one is ill, it is their responsibility to contact me early in the morning of the anticipated absence.  Absences will be excused when such are the result of a verified 1) personal illness, 2) critical illness of a parent, grandparent, or sibling, or 3) death of a parent, grandparent, aunt, uncle, or sibling.  All other absences are unexcused.  You are required to provide written documentation in support of the stated reason for your absence, such as a physician’s statement, no later than the beginning of the next class attended.  It is assumed that if you are too ill to come to class you are in need of medical attention and will seek such.  After 2 unexcused absence, 5 points will be deducted from your grade and excessive absences will result in not passing the course. It is up to you to make sure you have a classmate collect any materials given out in class- in case of an absence.   Any in-class activities, points, or quizzes must be completed during the designated class period and cannot be completed at a later date.   Any absence still requires that assignments be submitted on the due date. .

Course Expectations

· Be well-prepared for class sessions. This includes reading assigned materials prior to class and coming to class sessions prepared to make valuable contributions to class discussions and activities.

· Be an active participant in your own learning experience. You will get out of this course as much as you are willing to invest in it. You are expected to ask questions to clarify your understanding, work with your peers collaboratively, and utilize the instructor as a resource for your learning.  

Be respectful: arrive on time, stay awake, limit side conversations, put away other class homework; please silence your cell phones - no instant messaging!   Do not leave early, do use respectful language and communication skills with your instructor and peers; do not send e-mails in anger or frustration.  If you are having a course related problem, make an appointment to speak with professor.

Laptop Information: Irregular Usage: For the purposes of this course it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for those class periods noted by your professor. Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct

Guidelines for Writing   

As students and educational professionals, all participants are expected to show sustained effort and professionalism throughout the course. 

· To earn a passing grade, all parts of each assignment must be completed. To earn a superior grade, all parts of each assignment must be completed, and the quality of the work must be high (refer to Written Work information listed). 

· The assignments must be submitted at the beginning of class, and on the due date. Assignment due dates are non-negotiable, unless they have been changed via instructor preference or necessity for the class.

· Late assignments will be marked down 3 points for each day late and will not be accepted after a week (7 days) of being late.

· All assignments must be typed and edited. More than 5 spelling and/or grammatical errors will result in a loss of points. 

· Assignments will not be reviewed or evaluated before due dates

Written Work

· High quality written work answers the question(s) assigned.

·  High quality written work contains explanations of terms, ideas, and examples that demonstrate a student’s ability to grasp main points, synthesize them, and apply them.

· High quality written work uses relevant explanation and/or examples to support generalizations.

· High quality written work is well organized and presents ideas in a logical order.

· High quality written work utilizes clear, grammatically correct prose.

· Format: Typed in a reasonable 12-point font, standard margins, double-spaced. Please include your name, course and the date.  Title pages are unnecessary, though you may include a title, centered and underlined, below the identifying information.

Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly APA citation style when required.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

Grades will be determined in the following ways: 

Exams 

There are 2 exams for this course.  The 2 exams will be taken in-class, Students will be responsible for class lectures, assigned readings, and material included in handouts.  Examinations will consist of multiple choice, short answer, and applied essay questions.

*UDL Assignment

There is a Universal Design for Learning Unit Plan Project that allows you to apply course information to a 3-lesson unit plan.  Details will be provided.  Students must submit a complete project; failure to do so will result in not passing the course.  

*Participating in and completion of UDL Unit Plan Project addresses the ISTE Standards for Educators: 2: Leader 2b: Advocate for equitable access to educational technology, digital content and learning opportunities to meet diverse needs of all students; and 5: Designer 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning.

Focused Assignments

There are two focused assignment relating to Differentiated Instruction and Literacy Interventions. Details will be provided. 

In-class and *Online Activities

There are various unannounced in-class and online activities throughout the course.  You must be present to receive credit.  For the online activities, you must respond in the given timeframe, to receive credit.  *Participating in Blackboard activities/online assignments addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks and 3: Citizen 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior.  Online activities also include the use and participation in online sources and apps such as Padlet.

Field Assignment

There is a field assignment that allows you to support literacy and reading acquisition for designated student/s.  Details will be provided. 

  

SUMMARY OF COURSE GRADING                                                   POINTS

Exams (2 @ 30 pts each)                                                                               60

UDL Assignment                                                                                           55 

Focused Assignments (2 @ 10 pts each)                                                       20                     

Field Assignment                                                                                           35

Unannounced In class/online activities                                                         30 

Total                                                                                                             200                                                                              

Grades

99%-100% = A+

93%-98.9% = A   

90.1%-92.99% = A-

88.1%--90% = B+ 

83%-88% = B

80.1%--82.99%  = B-

78.1%--80% = C+   

73%-78% = C

70.1%-72.99%  = C-

Note: You must earn a final grade of a “C” or better in order to pass this course. 

Important Dates: 

		9/9-9/13

		9/26-10/1

		10/4; 11/25-29

		12/2-12/6

		12/9-12/13



		3-week attendance 

		Interim Grades

		Fall Break; Thanksgiving 

		Study Week

		Finals Week









Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm;



































SPED 318 ISTE Assignments 

(Example Assignment Sped 318 using Padlet)

Watch the given Yuja Presentation (Yuja link on side-was recorded previously but information is still relevant and the updated link to the Padlet is provided below) and post your answers to the 2 questions to this link.  Also, look under the Groups tab on the left, find your group for Ch. 2 Padlet, and add to the Padlet link.  This assignment is in lieu of class on Wednesday and is worth 10 points.  It must be completed by Friday, Sept. 7th (11:30 PM, for credit. 

Dyslexia YouTube link: https://youtu.be/zafiGBrFkRM

Padlet link

https://padlet.com/rebecca_hinshaw/1sdau3ma608h

*Participating in this online Padlet addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks; and 3: Citizen 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior.



























Grading Rubric for Sped 318 UDL Project

This is the rubric for your UDL Unit Plan Project that allows you to apply course information to a 3-day unit plan

*Participating in and completion of UDL Unit Plan Project addresses the ISTE Standards for Educators: 2: Leader 2b: Advocate for equitable access to educational technology, digital content and learning opportunities to meet diverse needs of all students; and 5: Designer 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning.



		AREA

		                  DESCRIPTION

		

		PTS/Av

		PTS/earned



		Content

		· All sections are present 

· Each day/subject instructional plan addresses all areas requested in the directions given.

· Each day/subject instructional plan reflects understanding of student with disabilities and methods of teaching to promote active learning for all students

· Each day/subject instructional plan contains teacher script that demonstrates understanding of teaching concept 



· One lesson is co-taught using a model discussed in class





		

		15

		



		Material

		· Materials are included in appendices that support each day/subject instructional plan

· Materials are grade appropriate 



· Each day/subject instructional plan contains the use of technology.

		

		10

		



		Application-Differentiation/UDL

		· Each day/subject contains all three highlighted UDL learning modes 

· The choices of UDL are appropriate for the student with a disability and accessible to all students in the classroom



		

		15

		



		Writing Quality

		

· The assignment reflects college level writing (e.g., correct spelling, grammar usage, sentence structure and person first language)



		

		5

		



		Timeliness

		· The project is turned in on time.  No paper will be accepted beyond 7 days late.

		3 pts/day deducted for being late

		

		



		Total

		

		

		 45

		









































UDL Project Checklist

Overall theme of UDL Project________________________________________________

________________________________________________________________________

Section A: Classroom Description__________

Section A: Classroom Layout Picture________

Section B: Description of first student with a disability_______ 

Section B: Description of second student with a disability_____

Section C: *One lesson (Reading) _______

Lesson follows EESE format, includes a teacher script AND technology__________

Section C: UDL Highlight Page lesson one_______

Appendix Lesson one_________

Section C: *Second lesson (Language Arts) :___________

Lesson follows EESE format, includes a teacher script AND technology__________

Appendix Lesson two___________

Section C: UDL Highlight Page lesson two________

Section C: *Third lesson choice subject:____________

Lesson follows EESE format, includes a teacher script AND technology__________

Section C: UDL Highlight Page lesson three_________

Appendix Lesson three_________

*You must choose one of your lessons to use one

of the models of co-teaching AND TELL which model you used and what each teacher will do and SAY.

*Each lesson must support the needs of both of your target students 







UDL Highlights Link http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=launch&utm_source=cast-news&utm_content=body-text 



This form will be used with each lesson-so three forms

*You must demonstrate 2 areas in each Brain network-in your lesson.  Be specific in how you demonstrate the two areas in your lesson-so you must note the “Checkpoint” description and number



Subject Area:_______________________________________________________



(1) Representation: Provide multiple means of representation. The Recognition Networks- the what of learning.



Perception 

	Language and Symbols

	Comprehension



(2) Action and Expression: Provide multiple means of action and expression.  The Strategic Networks- the how of learning.



Physical Action

	Expression and Communication

	Executive Functions



(3) Engagement: Provide multiple means of engagement.  The Affective Networks-the why of learning.



Recruiting Interest

	Sustaining Effort and Persistence



[bookmark: _GoBack]	Self-regulation
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Department of Teaching and Learning

Indiana State University

Special Education Law and Procedures

Fall 2019



Instructor:  Robin Burden

E-mail:  Robin.Burden@indstate.edu 

Office:	 UH 328A

Office Hours:  Monday 8:30-11:50; Tuesday 1:00-2:10; All other days by Appointment Only.               

(I sometimes have meetings and off campus responsibilities during office hours, so appointments are appreciated)



***If Vigo County declares a 2-hour delay, my morning office hours will be delayed***





Course Title and Number:  Special Education Law and Procedures, SPED 321



Catalog Course Description:



This course describes the procedural requirements mandated by current legislation for determining a child’s eligibility for special education and the development of an individual education program for a qualifying child. The legal foundations of special education are addressed as background for current legal requirements.  Pre-requisite:  Admission to BCP1



Course Intent:



This course is intended to familiarize the learner with evolution of special education from its beginnings to the current day.  In addition to learning about special education laws, court cases, and advocacy, Teacher Candidates will learn how to develop an Individual Education Program (IEP) for children served by special education.



Clinical, Field, or Lab Experiences: 



None



Assigned Textbooks:



Hulett, K. E.  (2009). Legal Aspects of Special Education. Upper Saddle River, NJ: 

	Merrill.

Shapiro, J. P. (1993).  No Pity.  New York, Broadway Books. ISBN-13: 978-0812924121 

ISBN-10: 0812924126

Weishaar, M., K. (2007).  Case Studies In Special Education Law. Upper Saddle River, 

	NJ: Merrill.

Article 7 (Indiana’s Special Education Rules):  PDF is located on Bb 





Important Dates



		Term Dates

		Fall



		Last Day to Add

		August 26



		Last Day for 100% Refund

		August 26



		Last Day for 75% Refund

		September 2



		Last Day for 50% Refund

		September 9



		Last Day for 25% Refund

		September 16



		Last Day to Drop or Withdraw

		November 4








Student Learning Outcomes



Candidate will identify historical and current legal, regulatory, and ethical issues in special education.  Assessed via the Special Education Comprehensive Examination



Candidate will identify the disabilities covered in IDEA, the characteristics of those disabilities and the characteristics of learners having those disabilities.  Assessed via the IEP Simulation



Candidate will develop an inclusive program for a student with exceptional learning needs.  Assessed via the IEP Simulation



Candidate will collaborate with all stakeholders to provide a positive learning environment for students with exceptional learning needs.  Assessed via the IEP Simulation





Standards—Council for Exceptional Children



Initial Preparation Standard 1:  Learner Development and Individual Learning Differences 

	1.0:  Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities.



	1.1:  Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities.



	1.2:  Beginning special educational professionals use understanding of development and individual differences to respond to the needs of individuals with exceptionalities.



Initial Preparation Standard 3:  Curricular Content Knowledge

	 3.0:  Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities.

	

	3.3:  Beginning special education professionals modify general and specialized curricula to make them accessible to individuals with exceptionalities.                                     



Initial Preparation Standard 4: Assessment

	4.0:  Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions.



	4.2:  Beginning special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with exceptionalities.



	4.3:  Beginning special education professionals, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with exceptionalities.



Initial Preparation Standard 6:  Professional Learning and Ethical Practice

	6.0:  Beginning special education professionals use foundational knowledge of the field and their professional ethical principles and practice standards to inform special education practice, to engage in lifelong learning, and to advance the profession.



	6.1:  Beginning special education professionals use professional and ethical principles and professional practice standards to guide their practice.



	6.3:  Beginning special education professionals understand that diversity is a part of families, cultures, and school, and that complex human issues can interact with the delivery of special education services.



	6.5:  Beginning special education professionals advance the profession by engaging in activities such as advocacy and mentoring.



Individual Preparation Standard 7:  Collaboration

	7.0:  Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning activities.



 	7.1:  Beginning special education professionals use the theory and elements of effective collaboration.



	7.3:  Beginning special education professionals use collaboration to promote the well-being of individuals with exceptionalities across a wide range of settings and collaborators



INTASC Standards

	Standard #1:  Learner Development



	Standard #2:  Learning Differences



	Standard #4:  Content Knowledge



	Standard #6:  Assessment



	Standard #9:  Professional Learning and Ethical Practice



	Standard #10:  Leadership and Collaboration



Exceptional Needs Content Standards (Indiana)

Standard #1:  The educator of students with exceptional needs is well versed in the history, philosophy, and foundations of special education as well as the application of current laws and contemporary issues in the field and uses this knowledge to enhance educational opportunities for all students.



Standard #3:  The educator of students with exceptional needs is competent in selecting, administering, and interpreting a variety of formal and informal assessment strategies and utilizes this information to design, implement, and evaluate instruction and to guide students in self –assessment.



Standard #9:  The educator or students with exceptional needs is aware of the need to collaborate with families, school colleagues, and the larger community to support students’ learning and well-being and actively cultivates these partnerships.



ISTE Standards for Educators

Standard 7:  Analyst—Educators understand and use data to drive their instruction an support students in achieving their learning goals.  Educators:

a.  Provide alternative ways for students to demonstrate competency and reflect on their learning using technology

b. Use technology to design and implement a variety of formative and summative assessments that accommodate learner needs, provide timely feedback to students and inform instruction.

c. Use assessment data to guide progress and communicate to the students, parents and education stakeholders to guild student self-esteem.



REPA 3 Standards



Standard 1:  Foundations of Special Education—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the historical, philosophical, ethical, and legal foundations of the field of special and demonstration the ability to apply this knowledge to effectively meet the needs of students with mild exceptional needs.



Standard 2:  Development an Characteristics of Students with Mild Exceptional Needs—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the characteristics and needs of students with disabilities as well as factors affecting the learning and development of students with exceptional needs and demonstration the ability to apply this knowledge to effectively meet the needs of students with mild exceptional needs



Standard 3:  Assessment—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of  various types of formal and informal assessments and assessment procedures used in the field of special education and  demonstrate the ability to select, adapt, modify, administer, and interpret the results of assessments used with students with mild exceptional needs.



Standard 4:  Individualized Program Planning and Implementation—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of procedures for developing, implementing, monitoring, and amending individualized programs and demonstrate the ability to follow these procedures in planning and implementing individualized programs for students with mild exceptional needs.  



Standard 8:  Positive Behavioral Interventions and Supports--Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the principles of positive behavioral interventions and supports and demonstrate the ability to apply these principles by providing effective positive behavioral interventions and supports for students with mild exceptional needs.



Standard 10:  Professional Roles and Responsibilities—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of the professional roles and responsibilities of the special education teacher and demonstrate the ability to apply this knowledge by acting professionally and responsibly with regard to the education of students with mild exceptional needs.



CAEP Standards



Standard 1:  Content and Pedagogical Knowledge

The provider ensures that candidates develop a deep understanding of the critical conceptions and principles of their discipline and, by completion, are able to use discipline-specific practices flexibly to advance the learning of all students toward attainment of college-and career-readiness standards.  



1.1 Candidates demonstrate an understanding of the 10 InTASC standards at the appropriate progression level(s) in the following categories: the learner and learning; content; instructional practice; and professional responsibility.    

1.2 Providers ensure that candidates use research and evidence to develop an understanding of the teaching profession and use both to measure their P-12 students’ progress and their own professional practice.

1.3 Providers ensure that candidates apply content and pedagogical knowledge as reflected in outcome assessments in response to standards of Specialized Professional Associations (SPA), the National Board for Professional Teaching Standards (NBPTS), states, or other accrediting bodies (e.g., National Association of Schools of Music –NASM).  

1.5 Providers ensure that candidates model and apply technology standards as they design, implement and assess learning experiences to engage students and improve learning; and enrich professional practice.



Standard 3. Candidate Quality, Recruitment, and Selectivity

The provider demonstrates that the quality of candidates is a continuing and purposeful part of its responsibility from recruitment, at admission, through the progression of courses and clinical experiences, and to decisions that completers are prepared to teach 

effectively and are recommended for certification.  The provider demonstrates that development of candidate quality is the goal of educator preparation in all phases of the program.  This process is ultimately determined by a program’s meeting of 

Standard 4. 





GENERAL COURSE REQUIREMENTS:



Students will be held to the same standards of professionalism that will be expected of you as a teacher.  Completion of all assignments on the date/time specified will be expected.  Failure to display these characteristics will result in a failing grade.  In addition, students are expected to abide by the Indiana State University’s Code of Student Conduct found in the Student Handbook.  Plagiarism, cheating, or fraud will not be tolerated.  Any instance of any of these most serious infractions will be dealt with according to established university guidelines.  All references must be cited in papers and assignments.  It is the university’s basic academic guideline that students are expected to budget a minimum of two clock hours for out-of-class study for each hour spent in class.  Thus, for this three semester hour course, students should budget six hours per week for out-of-class study (9 hours per week total) if they expect to be successful in the course by earning a grade of C or better.










Sycamore Standard:  Students at Indiana State University are expected to accept certain personal responsibilities that constitute the “standard” for behavior in a community of scholars.



As a student at Indiana State University:

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.



Course Laptop Policy:

As this is an online course, the laptop policy for classes/classrooms does not apply, however students must have regular access to a laptop or desktop computer in order to participate in the class.



Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm



Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.



TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



BCOE Conceptual Framework

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.







STUDENT EXPECTATIONS:



· Written work must be typed using a 12 point font, 1” margins, and double-spaced and attached in a word-processing document

· Grammar and spelling will be checked on written work

· Papers with numerous grammatical or spelling errors will be returned for correction

· All assignments MUST be submitted via Blackboard

· TK20 assignments must be submitted both on TK20 and Blackboard.  

· Assignments must be submitted on or before the due date and time.  Assignments submitted after the due date will have the grade lowered by 20% for each day that they are late.  No credit will be given after 5 days.

· No credit will be given for assignments not submitted properly.

· Emails to the instructor must be professional in nature.   Those that are not will be returned to the student with the message “Resubmit in a professional manner.”






Assignments and Values:

		Assignments

		Points 

		Due Date

		Submitted 

		 Points Received



		

		

		

		

		



		Philosophy of Teaching

		5

		Week 1

		

		



		

		

		

		

		



		Midterm Exam

		50

		Week 8

		

		



		Content Area Exam (for Accreditation)



Signed Code of Student Conduct 

		5



5

		TBD



TBD

		  

		



		

		

		

		

		



		Weekly Assignments

		75

		Various

		

		



		      15 Weeks’ worth of 

      assignments totaling 5 

      points each—See weekly 

      folders on Bb for details

		

		

		

		



		

		

		

		

		



		Study Guides

		

		

		

		



		     504 

		5

		Week 3

		

		



		     ADA 

		5

		Week 3

		

		



		    ESSA (ESEA) 

		5

		Week 4

		

		



		     FAPE 

		5

		Week 5

		

		



		     LRE 

		5

		Week 6

		

		



		     IDEIA 

		5

		Week 7

		

		



		     Procedural Safeguards 

		5

		Week 7

		

		



		

		

		

		

		



		IEPs

		

		

		

		



		Vincent IEP

		20

		Week 11

		

		



		Conference—Aaron’s IEP

		5

		TBD

		

		



		Aaron IEP    (in lieu of a final)

		100

		Week 16

		

		





Grading Scale

300 = A+

288-299.5 = A

276-287.9 = A-

264-275.9 = B+

252-263.9 = B

240-251.9 = B-

228-239.9 = C+

216-227.9 = C

Grades below C are not accepted as passing grades.



Grading:

In accordance with Indiana State University policy, I strive to have all assignment submissions graded within 2 weeks after submission.  In most instance, grades will be posted within 5 days.  The exception will be the Special Education Comprehensive Exam.  The results of this exam do not affect your grade.  Therefore, the statistical analysis required on my part is not completed until after the end of the semester.  However, the points that you do earn by taking the test and by submitting the Signed Code of Student Conduct will be posted within the 2-week period.



The instructor reserves the right to modify the syllabus as necessary during the course of the semester. 


Course Calendar for SPED 321, Fall 2019



		Semester Date

		Topic



		

		



		Week 1

Week of 8/20

		(Recorded Discussion)

Initial Information

TOTAL Applications

Review of Syllabus—Grades—a total of points earned (Not Percentages)

Discussion of Comprehensive Exam

Purpose of Class

Basics of Special Education Law



		Week 2

Week of 8/26

		Hulett, Chapter 1—The Basics of The Law

              Chapter 2—History and Advocacy 

No Pity, p 3-40



		Week 3

Week of 9/2

		Hulett, Chapter 4—Section 504 of the Rehabilitation Act of 1973

             Chapter 5—The Americans with Disabilities Act

No Pity, p 41-58 

               p 64 (bottom of page) -73

Article—John Hockenberry (on Bb)

Comparison of Section 504 and ADA



		Week 4

Week of 9/9

		Hulett, Chapter 6—IDEA 2004 Meets No Child Left Behind

Every Student Succeeds Act

Review for Content Area Exam



		Week 5

Week of 9/16

		Hulett, Chapter 7—Free And Appropriate Public Education

No Pity, p 142—147 (to …Academy Award winners.)

Weishaar, Case 2.1

                   Case 2.2

Review for Content Area Exam



		Week 6

Week of 9/23

		Hulett, Chapter 8—Least Restrictive Environment

Weishaar, Case 8.1



Content Area Exam (We can discuss the date—it can be opened for 3 days anytime from Week 6-Week 10, based on the wishes of the majority of the class.  I should send out an email for votes during Week 4.)



		Week 7

Week of 9/30

		Hulett, Chapter 3—The Individuals with Disabilities Education Act

              Prologue—p xvi-xxx

              Chapter 11—Procedural Safeguards

Journal Article--Debettencourt, L. U. (2002). Understanding the difference 

             between IDEA and section 504, Teaching Exceptional Children 34(3), 16-23. 

No Pity, “Lost Language, Lost Culture” p 86-87

             p 105-141

             p 165-183

Court Case:  Doe v. Withers (on Bb)



		Week 8

Week of 10/7

		Hulett, Chapter 9, Evaluation and Assessment

              Chapter 10, The Individualized Education Program

Weishaar, Case 6.2

No Pity, p-147 (last paragraph)-152 (end of first sentence)



Midterm 



		Week 9

Week of 10/14

		No Pity, p 58-64, 74-99

Weishaar, Case 5.1

Transition Individualized Education Program (TIEP)

Present Levels of Performance

Writing “SMART” Goals



		Week 10

Week of 10/21

		No Pity, p 142-147, 158-165

Weishaar, Case 5.2

Transition Individualized Education Program (TIEP)



		Week 11

Week of 10/28

		No Pity, p 184-236

Weishaar, Case 6.1

Transition Individualized Education Program (TIEP)



		Week 12

Week of 11/4

		No Pity, p 237-288

Weishaar, Case 8.2

Individualized Education Program (IEP)



		Week 13

Week of 11/11

		No Pity, p 289-321

Weishaar, Case 7.2

Individualized Education Program (IEP)



		Week 14

Week of 11/18

		No Pity, p 322-332

Weishaar, Case 9.1

Individualized Education Program (IEP)

Possible week for IEP Conferences



		

		Thanksgiving Week



		Week 15

Week of 12/2

Study Week

		No Pity, p 333-339

Weishaar, Case 10.1

Scheduling and Elementary Resource Room

Possible week for IEP Conferences



		Week 16

Week of 12/9

Final Exam Week

		“Aaron IEP” due during our final exam time (Tuesday 8 am).  Therefore, you IEP is due to both Bb and TK 20 by 10 am on Tuesday (12/10).
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Individualized Education Program (Simulation) Rubric – SPED 321 
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		Competency

		Exceeds Standards

4

		Meets Standards

3

		Emerging

2

		Does Not Meet Standards

1



		Candidate demonstrates use of Assessments and Benchmarks 



Standards

CEC IPS/IGC—4, 4.2, 4.3,7

INTASC—6, 10

Indiana Exceptional Needs—Mild Educator Standards—3, 3.4, 3.8, 3.10, 3.11, 10, 10.2

		The candidate demonstrates comprehensive knowledge of general education-driven assessments and benchmarks as well as assessments used in special education to   evaluate and analyze the specific strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum 

		The candidate works in collaboration with colleagues and families to demonstrates knowledge of general education-driven assessments and benchmarks as well as assessments used in special education to   evaluate and analyze the specific strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum

		The candidate demonstrates knowledge of general education-driven assessments and benchmarks or  assessments used in special education to   evaluate the strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum

		The candidate does not clearly demonstrate knowledge of general education-driven assessments and benchmarks or  assessments used in special education to   evaluate the strengths and needs of a child with exceptional needs as regards missing  concepts, skills, or strategies and to monitor the student’s progress in the general education curriculum



		Candidate demonstrates knowledge of individual student strengths and needs 



Standards

CEC IPS/IGC—1, 1.1, 1.2, 5, 5.1

INTASC— 2, 7

Indiana Exceptional Needs—Mild Educator Standards—4, 4.7





		The candidate demonstrates comprehensive knowledge of the student’s strengths by fully and specifically describing the relationship of the student’s present level of functioning to the student’s relative progress in all areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates knowledge of the student’s strengths by describing the relationship of the student’s present level of functioning to the student’s relative   progress in most areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates some knowledge of the student’s strengths by describing the relationship of the student’s present level of functioning to the student’s relative   progress in 2-3 areas of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)

		The candidate demonstrates some knowledge of the student’s strengths by generally describing the relationship of the student’s present level of functioning to the student’s relative   progress in 1 area of the general education curriculum (e.g., abilities, interests, preferred learning environments and activities, as well as cultural and linguistic factors)



		Candidate demonstrates knowledge of impact of disability



Standards 

CEC IPS/IGC—1, 1.1, 1.2, 4, 4.2

INTASC— 1, 2, 6

Indiana Exceptional Needs—Mild Educator Standards—2, 2.2, 2.6, 4, 4.7,4.8





		The candidate demonstrates comprehensive knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering all relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering most (3-5) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering some (2-4) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies

		The candidate demonstrates knowledge of the impact of the student’s disability on his/her access to, participation in, and progress in the general education curriculum by considering (1-2) relevant factors (e.g., abilities, interests, learning environments, preferred learning styles/activities, cultural and linguistic factors) when selecting from the repertoire of evidence-based strategies



		Candidate demonstrates knowledge of the need for accommodations & classroom support



Standards

CEC IPS/IGC—2, 2.1, 3, 3.1, 3.2, 3.3

INTASC—4, 5, 8 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.7, 4.8



ISTE 7b



		The candidate demonstrates comprehensive knowledge of the need for supplemental instruction and accommodations by identifying multiple (more than 5) appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying some (3-4) appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying a few (1-2)  appropriate supplemental instruction/activities and accommodations necessary to help the student access, participate, and progress through the general education curriculum while providing any necessary remediation of academic skills while using general and specialized methods (e.g., academic, strategic, social, and emotional curricula)  

		The candidate demonstrates knowledge of the need for supplemental instruction and accommodations by identifying 1  supplemental instruction/activity or accommodation that may help the student access, participate, and progress through the general education curriculum 



		Candidate demonstrates knowledge of the need for assistive technology



Standards

CEC IPS/IGC—5, 5.3

INTASC—8 

Indiana Exceptional Needs—Mild Educator Standards—5, 5.8, 6, 6.5, 6.6



ISTE 7a, 7b

		The candidate demonstrates comprehensive knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) and provides comprehensive explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate demonstrates comprehensive knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) and provides limited explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate demonstrates knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) but is not able to provide clear explanations as to why specific assistive technology items were chosen or not chosen for the student

		The candidate is unable to demonstrate knowledge of the need for assistive technology by reviewing assistive technology items that will help the student to access, participate in and progress through the general education curriculum (e.g., augmentative and alternative communication systems, calculators, and other assistive technologies) 



		Candidate demonstrates knowledge of how to formulate goals & objectives



Standards

CEC IPS/IGC—4, 4.2, 4.4

INTASC—6, 7 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.5



IST 7a, 7b, 7c

		The candidate demonstrates comprehensive knowledge of how to develop goals and objectives by interpreting assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are SMART (Specific, Measurable, Active, Reasonable, and Time specific) and cover all areas of student need.

		The candidate demonstrates knowledge of how to develop goals and objectives by relying on the interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are SMART (Specific, Measurable, Active, Reasonable, and Time specific) and cover all areas of student need.

		The candidate demonstrates basic knowledge of how to develop goals and objectives by relying on the interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance to formulate goals and objectives that are generally SMART (Specific, Measurable, Active, Reasonable, and Time specific) but do not cover all areas of student need.

		The candidate is unable to  use an  interpretation of assessment results to determine a student’s Present Level of Academic Achievement and Functional Performance or to formulate goals and objectives that are generally SMART (Specific, Measurable, Active, Reasonable, and Time specific). 



		Candidate demonstrates knowledge of conditions for learning



Standards

CEC IPS/IGC—2, 2.1, 2.2, 5, 5.1

INTASC—4, 5, 7, 8

Indiana Exceptional Needs—Mild Educator Standards—5, 5.5, 5.7, 6, 6.3, 6.5



		The candidate demonstrates comprehensive knowledge of conditions for learning by conducting formal and informal assessments of all relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) as well as the student’s preferred learning environment and learning activities to create safe, inclusive, culturally responsive learning environments using a repertoire of evidence-based instructional strategies to advance the learning of individuals with exceptionalities

		The candidate demonstrates knowledge of conditions for learning by conducting formal and informal assessments of all relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) as well as the student’s preferred learning environment and learning activities to create safe, inclusive, culturally responsive learning environments using evidence-based instructional strategies to advance the learning of individuals with exceptionalities

		The candidate demonstrates some understanding of conditions for learning by considering most relevant areas (e.g., behavior, learning achievement, linguistic, social, and environmental) to create safe, inclusive, learning environments to advance the learning of individuals with exceptionalities

		The candidate does not demonstrate an understanding of conditions for learning 



		Candidate demonstrates knowledge of principles of instruction



Standards

CEC IPS/IGC—3, 3.1, INTASC—4, 5, 7, 8 

Indiana Exceptional Needs—Mild Educator Standards—5, 5.3, 6, 6.4, 6.5



		The candidate demonstrates comprehensive knowledge of principles of instruction including general and specialized curricula, tools of inquiry and organize content knowledge to design specific instruction to directly support the student’s access to, participation in and progress in all relevant areas in the general education curriculum (e.g., address missing skills, integrate skills, develop learning progressions, strategies, structures and concepts)

		The candidate demonstrates knowledge of principles of instruction including general and specialized curricula, tools of inquiry and organize content knowledge to design specific instruction to support the student’s access to, participation in and progress in all relevant areas in the general education curriculum (e.g., address missing skills, integrate skills, develop learning progressions, strategies, structures and concepts)

		The candidate demonstrates some knowledge of principles of instruction to design instruction to support the student’s access to, participation in and progress in the general education curriculum 

		The candidate does not demonstrate knowledge of principles of instruction 



		Candidate demonstrates knowledge of time and site of service delivery



Standards

CEC IPS/IGC—2, 2.1, 3, 3.2, 3.3

INTASC—1, 2

Indiana Exceptional Needs—Mild Educator Standards—4, 4.1, 4.2



		The candidate demonstrates comprehensive knowledge of the student’s academic, emotional, social, and behavioral needs and provides an explicit rationale for necessary service times and service delivery site(s) by collaborating with colleagues to determine safe, inclusive, culturally responsive learning environments which create meaningful activities and social interactions for the student

		The candidate demonstrates knowledge of the student’s academic, emotional, social, and behavioral needs and provides a clear rationale for necessary service times and service delivery site(s) by collaborating with colleagues to determine safe, inclusive, culturally responsive learning environments which create meaningful activities and social interactions for the student

		The candidate demonstrates some knowledge of the student’s academic and behavioral needs and provides some justification for service times and service delivery site(s) by collaborating with colleagues 

		The candidate does not demonstrate an understanding of the student’s academic and behavioral needs is unable to provide any justification for service times a service delivery site(s) 



		Candidate demonstrates knowledge of Least Restrictive Environment



Standards

CEC IPS/IGC—1, 1.2, 2, 2.1, 5, 5.5

INTASC—1, 2 

Indiana Exceptional Needs—Mild Educator Standards—4, 4.1, 4.2



		The candidate demonstrates comprehensive knowledge of the student’s academic, emotional, social, and behavioral needs and provides an explicit rationale for a student’s Least Restrictive Environment by collaborating with colleagues and parents to determine the most appropriate learning environment from the Continuum of Placements for the student to educated to the maximum degree possible with nondisabled peers

		The candidate demonstrates knowledge of the student’s academic, emotional, social, and behavioral needs and provides a clear rationale for a student’s Least Restrictive Environment by collaborating with colleagues and parents to determine the most appropriate learning environment from the Continuum of Placements for the student to educated to the maximum degree possible with nondisabled peers

		The candidate demonstrates some knowledge of the student’s academic, emotional, social, and behavioral needs and provides some justification for a student’s Least Restrictive Environment by collaborating with colleagues and parents 

		The candidate demonstrates little knowledge of the student’s academic, emotional, social, and behavioral needs and does not provide justification for a student’s Least Restrictive Environment 
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[bookmark: _GoBack]SPED 400 Secondary School, Community and Family Interactions Fall 2019

Instructor: Rebecca Elder Hinshaw

Day/Time: Distance Education, (Online) course 

e-mail: rebecca.hinshaw@.indstate.edu

(Best way to contact me is via e-mail)

Office: 327C; phone # 812-237-2846

Office Hours:  M & W 10-1; T & TH 10-12 (Online M-F only) (Appointments as needed)

Catalog Description 

Sped 400: This course addresses the interconnectedness among the secondary school, the community, and the family as program planning occurs for the school years and beyond to prepare the student with mild intervention to make the transition to adult living.

3.000 Credit hours

Clinical, Field, or Lab Experiences:

While there is not a field requirement, it is suggested that the course be taken when you have an opportunity to participate in practicum activities in other courses.

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning,

· Educator as Person, and

· Educator as Member of Communities.

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent.

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.

Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diverse issues, recognizing the benefit to all from the combination of many voices.  The affirmation of diversity is critical to developing students as full partners in local, national and global communities.

If you have special things that your instructor needs to be aware of, please notify her at the beginning of the course.

Program Code of Ethics

Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Sycamore Students Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 



· As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

· The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Standards

InTASC: 1, 2, 3, 4, 6, 7, 9, 10

REPA 3 Indiana Educator Standards for Exceptional Needs-Mild 

Standard 1: Foundations of Special Education; Standard 2: Development and Characteristics of Students with Mild Exceptional Needs; Standard 3: Assessment; Standard 5: Learning Environments; Standard 6 Instructional Planning and Delivery; Standard 7: Communication and Social Skills; Standard 8: Positive Behavioral Interventions and Supports; Standard 9: Transitions; Standard 10: Professional Roles and Responsibilities. 

ISTE Standards for Educators: 1: Learner 1b; 3: Citizen 3a; 4: Collaborator 4a; 5: Designer 5a and 5b.

Council for Exceptional Children (CEC) Standards

Initial Common Specialty Items:  Standard 1:  Learner Development and Individual Learning Differences, Standard 2: Learner Environment, Standard 3: Curricular Content Knowledge, Standard 5:  Instructional Planning and Strategies, Standard 6:  Professional Learning and Ethical Practice, Standard 7:  Collaboration

Initial Specialty Set:  Individualized General Curriculum: Standard 1:  Learner Development and Individual Learning Differences, Standard 2:  Learning Environments, Standard 3:  Curricular Content Knowledge, Standard 5:  Instructional Planning and Strategies, Standard 6:  Professional Learning and Ethical Practice, Standard 7:  Collaboration



Learner Outcomes

Teacher candidates will:

· Discuss the current trends in legislation that relates to the education of secondary students with exceptionalities and in inclusive environments

· Use knowledge of how students develop and learn to provide opportunities that support the physical, social, emotional, communicative and cognitive development of all students

· Utilize individual student profiles and incorporate appropriate individualized interventions consistent with an appropriate curriculum for secondary learners with exceptional needs

· Describe local, state, and national resources and service providers for supporting transition and related services, as well as interagency collaboration strategies for successful cooperation

· Promote self-advocacy and self-determination among students and families

· Use technology and online sources to support lesson planning and instruction 

Required Readings:

1. Smith, T., Gartin, B., & Murdick, N. (2012). Including adolescents with disabilities in general education classrooms.

2. Articles and online sources as assigned by instructor

*Assigned articles and online sources are essential elements of the course that add to your knowledge base and should be considered as important as text assignments.

General Course Requirements:

Students will be held to the same standards of professionalism that will be expected of you as a teacher.  Attendance, promptness, active participation in online classes, and completion of all assignments on the date/time specified will be expected.  Failure to display these characteristics will result in a failing grade.  In addition, students are expected to abide by the Indiana State University’s Code of Student Conduct found in the Student Handbook.  Plagiarism, cheating, or fraud will not be tolerated.  Any instance of any of these most serious infractions will be dealt with according to established university guidelines.  All references must be cited in papers and assignments.  It is the university’s basic academic guideline that students are expected to budget a minimum of two clock hours for out-of-class study for each hour spent in class.  Thus, for this three semester hour course, students should budget six hours per week for out-of-class study if they expect to be successful in the course by earning a grade of C or better.

Regular attendance (weekly) online is expected and necessary.  Missed class assignment activities may not be made up, except in the following cases where students have an excused absence:

· Illness/hospitalization that can be verified by a doctor’s note requiring absence from class.

· Critical illness of parent, grandparent or sibling

· Funeral attendance-contact instructor for verification requirements.

(If you are not present because of the above excuses, the original or an alternative assignment will be made available-at the instructor’s discretion).

Late assignments will be marked down 3 points for each day late and will NOT be accepted beyond a week late (so no more than 7 days late).  

Be well-prepared for online class sessions. This includes reading assigned materials, being prepared to make valuable contributions to discussions and activities.

Be an active participant in your own learning experience. You will get out of this course as much as you are willing to invest in it. You are expected to ask questions to clarify your understanding, work with your peers collaboratively, and utilize the instructor as a resource for your learning.  

Be respectful: Use respectful language and communication skills with your instructor and peers; do not send e-mails in anger or frustration. If you are having a course related problem, make an appointment to speak with me.

Allow others to share their ideas. 

Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly APA citation style when required.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm;

Laptop Required for Course -- Regular Usage: This is an online course and it will be assumed that you are in compliance with the mandatory laptop policy of the University. 

Assignment Expectations:

· Assignments should reflect information from class, readings, and personal experiences.

· All assignments must use 12 point font.

· Assignments should reflect college-level writing.  Please proofread, spell check, and use correct grammar

·  Use person-first language and avoid labels and last names.  

· Assignments will not be reviewed or evaluated before due dates.

· If you are having a difficult time understanding an assignment, please let me know ASAP-not on the day it is due.

Grades will be determined in the following ways: 

Exam 

There is one online exam for this course. Students are responsible for class lectures, assigned readings, and material included in handouts.  The exam will consist of multiple choice, short answer, and applied essay questions.   

Employer Visit Assignment

The Employer Visit Assignment is an analysis of a work environment and supports for secondary students and adults with exceptionalities and corresponds with information discussed in chapter 2.  More information about the assignment will be provided. 

*Partner Online Teaching Lesson

There is a partner online teaching activity that allows you to work with a partner and apply textbook information about lesson planning in a flipped lesson format.  More information will be provided.  *Using the Blackboard “Yuja” and creating a partner online flipped teaching lesson plan addresses ISTE Standards for Educators 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology; ISTE Standard for Educators 5: Designer 5a: Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs; and ISTE Standard for Educators 5: Designer: 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning. 

*Community Service Group Assignment

 There is a Community Service Group Assignment that involves you working with a class partner and using the software "Bookbuilder" (accessed via CAST.org) to design a book about community services. More information will be provided.  *Using the software “Bookbuilder” and creating a partner Community Service online book addresses ISTE Standards for Educators 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology; ISTE Standard for Educators 5: Designer 5a: Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs; and ISTE Standard for Educators 5: Designer: 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning. 

Transition Inquiry Assignment 

There is a Transition Inquiry Assignment that involves you contacting your "home" school and interviewing a special education teacher or director concerning supports available for middle or high school students with exceptionalities. More information will be provided. This is your final assignment and failure to submit a completed assignment will result in not passing the course.

*Online Activities

There will be online activities throughout the course. *Participating in Blackboard activities/online assignments addresses the ISTE Standards for Educators: 1: Learner 1b: Pursue professional interests by creating and actively participating in local and global learning networks and 3: Citizen 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior.

SUMMARY OF COURSE GRADING                             POINTS

Online Participation/Activity: 

Beginning Blog                                                 5                               

Blackboard Collaborate Online (1 at 10 pts)   10 

Discussion Board Online          (5 at 10 pts)    50 

Reflective Journal Entry           (3 at 5 pts)       15

            Online Exam                                                                 30  

            Online Quiz (2 at 5 pts)                                                10   

Employer’s Visit Assignment                                       20 

Partner Online Teaching Lesson Activity                                                                         25                                                                           

 Community Services Group Assignment                     20                

 Transition Inquiry Project Assignment                                    25                                               

TOTAL                                                                         210 pts

Grading Scale

99%-100% = A+

93%-98.9% = A   

90.1%-92.99% = A-

88.1%--90% = B+ 

83%-88% = B

80.1%--82.99%  = B-

78.1%--80% = C+   

73%-78% = C

70.1%-72.99%  = C-

Important Dates: 

		9/9-9/13

		9/26-10/1

		10/4; 11/25-29

		12/2-12/6

		12/9-12/13



		3-week attendance 

		Interim Grades

		Fall Break; Thanksgiving 

		Study Week

		Finals Week
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SPED 400 Community Services Book Builder Assignment (25 pts)

Reason for Assignment: In order to effectively share information with students, their families, and others, you need to know about available state and local resources that may meet their needs.  

Purpose of Assignment: The purpose of this assignment is to gather information about an array of community services that may assist your students with exceptionalities to successfully live, work, recreate, participate, learn and travel in their communities as adults.  You and your partner will create a CAST Book Builder Book to present the information. 

*Using the software “Bookbuilder” and creating a partner Community Service online book addresses ISTE Standards for Educators 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology; ISTE Standard for Educators 5: Designer 5a: Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs; and ISTE Standard for Educators 5: Designer: 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning. 

Assignment Information Areas of Community Services: 

(Group 1) Family Services- to support families on all issues of support and information for students with disabilities. Example-Indiana Parent Information Network (www.aboutspecialkids.org), and c) IN*SOURCE.


(Group 2) Health Insurance- Hoosier Healthwise Insurance; Medicaid and b) Social Security Administration (SSA), including Medicaid waiver.

(Group 3) Advocacy-to support individuals and families to know their rights, get information, and advocate.


You have been assigned one of the areas listed above to investigate. You will create a CAST bookbuilder book that provides the following information AND includes at least 8 graphics to enhance/support the information:

Part I Information (8 pts)

1. Organization or services’ name, location, and contact information 


2. The types of services they provide 


3. Who is eligible for the services 


4. How an individual would obtain services from this organization (e.g., referral. Application process). 


5. What would happen if the individual (family) was dissatisfied with the services? 


6. Whether or not there is a waiting list for services 


7. How are they funded for the specific services 


8. What additional questions would you suggest families ask? 

Part II Organization of Book (16 pts)


      1.  It should be 10-15 pages in length


      2.  It should have 8-10 vocabulary words defined in the book: so you MUST highlight  
and link the 8-10 words from you text pages to the Glossary definition. 


      3.  Include 1 avatar on EACH page that supports the information presented by defining the information and describing how it CAN BE USED.


      4. Include at least 8 graphics to enhance/support the information.


Part III-Reflection  (1 pts)

Prepare a written reflection (1/2-1pg) about your experiences gathering the information.  For example, how easy was it for you to obtain the information?  What did you learn in the process? How has this experience sensitized you to what families have to go through to get information and services? Submit this to me via e-mail.

Bookbuilder link: http://bookbuilder.cast.org/

Sped 400 Flipped Partner Lesson Rubric


		AREA

		                  DESCRIPTION

		

		PTS


AV/


Earned

		

		

		



		Lead Lesson/Plan

		· The lesson plan addresses all areas requested in the directions given.

· The lesson plan reflects an  understanding of chosen content and  methods of teaching to promote active learning for all students




		

		8

		

		

		



		Co-teaching Support 

		· Co-teaching support material reflects content of the lead teacher’s lesson.  

· Co-teaching support material is grade appropriate and follows given format.


· Co-teaching support material is shared with lead teacher and submitted on time.



		

		5




		

		

		



		Yuja Session

		· The Yuja session aligns with the PowerPoint Presentation material and includes 10-15 slides


· The Yuja session presentation  is 8-10 minutes in length, and reflects college level presentation qualities (e.g., grammar usage, voice quality, person first language)




		

		10




		

		

		



		Writing Quality

		· The written assignment reflects college level writing (e.g., correct spelling, grammar usage, sentence structure and person first language)




		

		2

		

		

		



		Timeliness

		        -3 grade deduction if late/day (will not be accepted beyond a week late)

		

		

		

		

		



		Total

		

		

		 25

		

		

		





*Using the Blackboard “Yuja” and creating a partner online flipped teaching lesson plan addresses ISTE Standards for Educators 4: Collaborator 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology; ISTE Standard for Educators 5: Designer 5a: Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs; and ISTE Standard for Educators 5: Designer: 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning. 
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Course Title and Number:  Individualized Core Curriculum, SPED 402



Catalog Course Description:  



A seminar bridging the gap between the theories and practice of a special educator in a full-time supervised school setting. Prerequisites:  Admission to BCP I; Restrictions: Must earn grade of C or better. Students can retake this class no more than once.



Course Intent:



The purpose of this course is to provide students with an opportunity to consider their beliefs about teaching and to examine their teaching methods and teaching styles, to compare them to effective teaching practices (Best Practices) in classrooms and in research. Students will practice creating and teaching lessons based on Indiana Academic Standards and other content area standards, as well as student interests and appropriate developmental levels.  Students will mindfully differentiate instruction to meet the instructional needs of their students and will co-teach in a variety of settings.



Clinical, Field, or Lab Experiences: 



Interns will log approximately 300 hours in field-based elementary school classroom. Interns will have both observation and teaching requirements from each methods course.



Textbook:



No textbook is required for this course.




Standard 3:  Assessment—Teachers of students with mild exceptional needs have a broad and comprehensive understanding of  various types of formal and informal assessments and assessment procedures used in the field of special education and  demonstrate the ability to select, adapt, modify, administer, and interpret the results of assessments used with students with mild exceptional needs.

[image: C:\Users\dcollins2\Documents\BCOE Assoc Dean\Conceptual Framework\Images\Syllabi_BCPbanner (1).jpg]

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 



Standards—Council for Exceptional Children

Initial Common Specialty Items

· Initial Preparation Standard 1:  Learner  Development and Individual Learning Differences

· Initial Preparation Standard 2:  Learning Environments

· Initial Preparation Standard 3:  Curricular Content Knowledge

· Initial Preparation Standard 4:  Assessment

· Initial Preparation Standard 5:  Instructional Planning and Strategies

· Initial Preparation Standard 6:  Professional Learning and Ethical Practice

· Initial Preparation Standard 7:  Collaboration

Initial Specialty Set:  Individualized General Curriculum

· Initial Preparation Standard 1:  Learner  Development and Individual Learning Differences

· Initial Preparation Standard 2:  Learning Environments

· Initial Preparation Standard 3:  Curricular Content Knowledge

· Initial Preparation Standard 4:  Assessment

· Initial Preparation Standard 5:  Instructional Planning and Strategies

· Initial Preparation Standard 6:  Professional Learning  and Ethical Practice

· Initial Preparation Standard 7:  Collaboration

Interstate Teacher Assessment and Support Consortium

Standard #1:  Learner Development.  The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard #2:  Learning Differences.  The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



Standard #3:  Learning Environments.  The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning and self-motivation.



Standard #4:  Content Knowledge.  The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.



Standard #5:  Application of Content.  The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Standard #6:  Assessment.  The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



Standard #7:  Planning for Instruction.  The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.



Standard #8:  Instructional Strategies.  The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



Standard #9:  Professional Learning and Ethical Practice.  The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



Standard #10:  Leadership and Collaboration.  The teacher seems appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, and other school professionals, and community members to ensure learner growth, and to advance the profession.



ISTE Standards for Educators



Standard 5:  Educators design authentic, learner-driven activities and environments that recognize and accommodate learner variability.  Educators;

a.  Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs.

b. Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning.

c. Explore and apply instructional design principles to create innovative digital learning environments that engage and support learning.

Standard 7: Educators understand and use data to drive their instruction and support students in achieving their learning goals.  Educators:

a. Provide alternative ways for students to demonstrate competency and reflect on their learning using technology.

b. Use technology to design and implement a variety of formative and summative assessments that accommodate learner needs, provide timely feedback to students and inform instruction.

c. Use assessment data to guide progress and communicate with students, parents and education stakeholders to build student self-direction.

Attendance Policy:



See TOTAL Contract



Class Expectations:



· TOTAL Contract and individual school rules apply.

· Written work must be typed in a word processing document using a 12 point font, 1” margins, and double-spaced

· All assignments should be submitted before or on the due date via Blackboard.  Responses must be on a word-processing document.  Microsoft Word is preferred.  Late assignments will be “docked” 20% for each day late.  After 5 days, they will not be considered.

· Grammar and spelling will be checked on written work

· Assignments with numerous grammatical or spelling errors will be returned for correction

· All assignments must be submitted via Blackboard

· TK20 assignments must be submitted both on TK20 and Blackboard.  

· Emails to the instructor must be professional in nature.   Those that are not will be returned to the student with the message “Resubmit in a professional manner.”



 Professional Dispositions

The most successful Pre-service Teachers demonstrate the following behaviors:

*act in a considerate and courteous manner while in class. (They know when to listen and when it’s OK to chat);

*are seldom absent or tardy (see Attendance Policy);

*turn in legible homework on time in the format required;

*do not try to cover up irresponsibility with excuses. (Juggling personal and professional responsibilities is a fact of life you must learn to handle; your principal will not like excuses any more than professors do);

*ask questions when they are struggling to understand a concept or an assignment. (There is no other way for the professor to know you need assistance unless you ask);

*show positive body language that characterizes respect for the teaching profession, teachers, children, and your peers. The INTASC Standards call the above behaviors “dispositions.” Non-professional dispositions about which you are informed but do not modify, will affect your teaching career by lowering your grade, by causing you to repeat the course, or by dismissal from the Teacher Education Program. The professor will request a conference with you to discuss negative professional dispositions. All points (35) will be deducted from your Disposition grade if a targeted disposition continues without modification.

Examples of unprofessional behaviors in the college classroom include, but are not limited to: texting during class, completing assignments during class; personal chatting during lecture or peer presentations; sleeping in class; responding in a negative or derisive manner (verbal and/or non-verbal) toward instructor or classmates; failing to exhibit collaboration and cooperation with classmates or instructor; responding in a hostile manner toward suggestions by professor for improvement of classroom performance; receiving or making cell phone calls; wearing hats or distracting clothing. 

	Examples of unprofessional behaviors in the field classroom include, but are not limited to: being unprepared for teaching; running copies at the last minute; failing to dress in a professional manner (jeans with holes, short skirts, bare midriffs, t-shirts) or repeated piercings; using unacceptable language; discussing students in cooperating teacher’s classroom by name in a negative, contemptuous, or derogatory way; discussing field experiences in public places where conversation can be overheard (breach of confidentiality); chewing gum or wearing hats or other distracting behaviors in the classroom, such as lying, texting, etc. These can be negative indicators of professionalism to classroom teachers and principals.  













Sycamore Standard:  Students at Indiana State University are expected to accept certain personal responsibilities that constitute the “standard” for behavior in a community of scholars.



As a student at Indiana State University:

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.



Course Laptop Policy:  Laptop Required for Course -- Irregular Usage: For the purposes of this course it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for those class periods noted (below/above). Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct. 



Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm



Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.



TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



BCOE Conceptual Framework

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.














SPED 402, Fall 2019



		Assignments

		Values

		Due Dates



		

		

		



		Coaching Teacher Observation & Summary

		15

		Week 4 

Sept 15



		LA Read Aloud Reflection

		15

		Week 5

Sept 22



		Spelling/Phonics Reflection

		15

		Week 6

Sept 29



		In-depth Discussion of 2 Students for Differentiation

		20

		Week 6

Sept 29



		Differentiation—Reading (including conference with Dr. Burden)

		25

		Week 10

Oct. 27



		Differentiation—Social Studies (including conference with Dr. Burden)

		25

		Week 13

Nov 17



		Differentiation—Language Arts (including conference with Dr. Burden)

		25

		Week 14

Nov 24



		Co-Teaching Approaches—Choose 3

		

		



		Co-Teaching Approaches—One Teach/One Assist

		20

		Week 14

Nov 24



		Co-Teaching Approaches—Parallel Teaching

		20

		Week 14

Nov 24



		Co-Teaching Approaches—Station Teaching

		20

		Week 14

Nov 24



		Co-Teaching Approaches—Alternative Teaching

		20

		Week 14 

Nov 24



		Co-Teaching Approaches—Teaming

		20

		Week 14 

Nov 24



		

		

		



		Intervention Project

		100

		Week 15

Dec 8







Grades								

[image: ]Grades below C are not accepted as passing grades.



The instructor reserves the right to modify the syllabus as necessary during the course of the semester. 




Calendar for SPED 402, Fall 2019



		Date

		Topic



		8/20

		First Day of Class—Information and induction



		8/21

		· Discussion of the course overall:  

· Activities expectation, etc.

· Review of syllabus

· How this course will combine/interact with ELED 400



		8/22

		· Begin discussion of Differentiated Instruction

· Handout:  Nine Types of Adaptation

· Is that all there are?

· How do you know if you need to differentiate for a child?

· How do you decide what to try?



		8/23

		Group work—Differentiation Case Studies

· Come up with recommendations (academic and/or behavioral

· Report out to the group



		8/26

		· Begin discussion of Co-Teaching

· Different types

· How to write Co-Teaching lesson plan

· Choose a partner to teach a demonstration lesson

· Choose a grade, a content area

Sign up for a teaching date (you and your partner will EACH submit the same co-teaching lesson plan



		8/27

		Differentiated Instruction & Co-Teaching

Demonstration Co-Teaching Lessons



		8/28

		Differentiated Instruction & Co-Teaching

Demonstration Co-Teaching Lessons



		8/29

		PDD

Meet with Coaching Teachers in the PM



		Week of 9/6

1st week in schools

		Observe students in your class.  Find out which ones have IEPs (although they don’t have to have3 an IEP to be considered).  With your Coaching Teacher’s help, decide on 2 students for whom you should differentiate.



Also, observe your Coaching Teacher as they teach.  Can you determine the following:

· Anticipatory Set

· Differentiation

· Guided Practice

· Independent Practice

· Closure

Please use these items as “headers” in your paper.  The paper must be 2-3 pages long.



		9/9

		Best/Worst

Discussion of Burning issues from last week’s Field experience

Discussion of how to choose Differentiation Students

Differentiated Instruction & Co-Teaching

Demonstration of co-Teaching Lessons (if necessary)



		Week of 9/9

2nd week in schools

		Don’t forget to complete the half-day teach



		9/16

		Best/Worst

Discussion of intervention Assignment.

Requirements/Rubric



		Week of 9/16

(3rd week in school)

		Continue thinking about the 2 students for whom you should differentiate.  



2 page paper for each student (4 pages total) with strengths / weaknesses and justification for differentiation (NOT just the teacher said so) due to Bb 2/17



You will be doing your LA Read aloud this week.  After you finish it, reflect on your success.  Be sure to address the book that you read and why you chose it; what vocabulary you addressed/commented on and why; what questions you asked and why.  Were the students engaged?  What behaviors that you displayed made an impact on why or why not the students were engaged?  A copy of your lesson plan with reflection is NOT sufficient for this assignment.  1-2 pages due to Bb 9/29



		9/23

		Best Worst

Burning Issues from last week’s Field Experience

Differentiation/Co-Teaching



		Week of 9/23

(4th week in school)



		You will be doing your Phonics/Spelling lesson this week.  After you finish it, reflect on your success.  Be sure to address the book that you read and why you chose it; what vocabulary you addressed/commented on and why; what questions you asked and why.  Were the students engaged?  What behaviors that you displayed made an impact on why or why not the students were engaged?  A copy of your lesson plan with reflection is NOT sufficient for this assignment.  1-2 pages due to Bb 2/24



		Week of 9/30



		You are on campus this week working on Math & Reading Lesson Plans.  Be sure to schedule an individual appointment with me to discuss differentiation in you Reading lessons.  You can sign up on small groups for students in the same grade—whether or not in the same school.  You will not need to differentiate in Math. If you do not meet with me, you will lose points. A sign-up sheet will be outside me door.

		



		Week of 10/7

(5th week in school)



		Math Focus Week



		Week of 10/14

(6th week in school)

		This may be a good week to get at least one of the two special education observations



		Week of 10/21

(7th week in school)

		Reading Focus Week



		Week of 10/28

		You are on campus this week working on Social Studies & Language Arts Lesson Plans.  Be sure to schedule an individual appointment with me to discuss differentiation for those content areas.  You can sign up on small groups for students in the same grade—whether or not in the same school.  If you do not meet with me, you will lose points. A sign-up sheet will be outside me door.



		Week of 11/4

(8th week in school)

		Social Studies Focus Week



		Week of 11/11

(9th week in school)

		Language Arts Focus Week



		Week of 11/18

(10th week in school)

		Science Focus Week



		Week of 11/25

		Thanksgiving Week



		12/2 & 12/3                                                

		Field

(No need to complete weekly conference with Coaching Teacher)



		12/4-12/7

		Best Worst

Follow up on unfinished tasks/assignments



		12/9

		Final TOTAL Seminar 





















































15



SPED-TOTAL Practicum – Impact on Student Learning Rubric



		

		

Exceeds Standards

4

		

Meets Standards

3

		

Emerging Standards

2

		

Does Not Meet Standards

1



		Candidate gathers relevant background information on the students’ abilities and interests



CEC 1, 4, 7

CEC 1.1, 4.3, 7.1



		In collaboration with school personnel, the candidate gathers relevant background information on the students’ abilities and interests.  The candidate includes information about   student’s preferred learning style, academic abilities, and assessment information.  Candidate also notes the student’s differing ways of learning and any accommodations/

strategies currently used for addressing these differences.  Based upon background knowledge candidate provides suggestions for possible accommodations for the students.  

		In collaboration with school personnel, the candidate gathers relevant background information on the student’s abilities and interests. The candidate includes information about the student’s preferred learning style, academic abilities, and assessment information.  Candidate also notes the student’s differing ways of learning and any accommodations/

strategies currently used for addressing these differences.  

		In collaboration with school personnel, the candidate gathers some, but not all of the relevant background information on the student’s abilities and interests.  The candidate includes information about the students’ preferred learning style, academic abilities, OR assessment information.  Candidate notes the student’s differing ways of learning but does not provide any accommodations/strategies for addressing these differences.  

		The candidate did not work in collaboration with school personnel to obtain relevant background information OR the candidate obtained minimal background information.  The candidate includes information about the student’s preferred learning style, academic abilities, OR assessment information.  The candidate did not note the student’s differing ways of learning.



		Candidate demonstrates an understanding of cultural, family, and environmental impact on student learning.



CEC 1, 6, 7

CEC 1.1, 6.3, 7.1

		In collaboration with school personnel and families, the candidate includes information about the students’ culture, family and environment which impact the student’s learning.  The candidate describes how these factors can impact the student’s learning.  

		In collaboration with school personnel and families, the candidate includes information about the student’s culture, family and environment which impact the student’s learning.  

		In collaboration with the family or school personnel, the candidate includes information about the student’s culture, family, OR environment which impact the student’s learning.

		The candidate does not work with family or school personnel to obtain and include information about the student’s culture, family, OR environment.



		Candidate develops and administers informal assessment (pretest/posttest)



CEC 4

CEC 4.1

ISTE—5 a, b, c

            7—b 



		The candidate develops a non-biased informal assessment based upon the student’s needs identified in the relevant background information.  The candidate uses assessment items aligned to the student’s skill being assessed AND includes a range of difficulty in assessment items. The candidate modified the assessment items, strategies or student mode of response (e.g. items may not be at grade level but are prerequisite skills the student needs; student may respond orally instead of writing) to accommodate the abilities and needs of the student.

		The candidate develops and administers a non-biased informal assessment based upon the student’s needs identified in the relevant background information.  The candidate uses assessment items aligned to the student’s skill being assessed. The candidate modified the assessment items, strategies, or student mode of response (e.g. items may not be at grade level but are prerequisite skills the student needs; student may respond orally instead of writing) to accommodate the abilities and needs of the student.

		The candidate develops a non-baised informal assessment based upon the student’s needs identified in the relevant background information.  The candidate uses assessment items aligned to the student’s skill being assessed.  The candidate did NOT modify the assessment items (e.g. items assessed counting money, but the student cannot identify coins or the value of coins) to accommodate the abilities and needs of the student.

		The candidate develops an informal assessment that is not based upon the student’s needs identified in the background information AND/OR the candidate uses assessment items that do not match the skill being assessed.



		Candidate writes learning goal



CEC 3, 5

CEC 3.1, 3.3, 5.1

		Aligned to state standards, the candidate writes an individualized learning goal based upon the student’s needs identified in the informal assessment and follows a developmentally appropriate scope and sequence. The candidate includes a condition, observable/measurable behavior (matches skill in informal pretest) and a criterion for mastery informed by the informal pretest data.  

		Aligned to the state standard, the candidate individualizes the learning goal by following a developmentally appropriate scope and sequence based upon the student’s needs identified in the informal assessment.  The candidate includes an observable/measurable behavior in the goal (matches skill in informal assessment) and includes a criterion for mastery informed by the informal pretest data. 

		The candidate may not align the learning goal to the state standard OR may not follow a developmentally appropriate scope and sequence based upon the student’s needs identified in the informal assessment. The candidate includes a behavior in the goal; however, the behavior is not observable/measurable OR the candidate includes an observable/measureable behavior in the goal, but DOES NOT include a criterion for mastery.

		The candidate writes a learning goal that does not align to the skill assessed in the informal (pretest).



		Candidate develops and implements an individualized intervention plan.



CEC 5

CEC 5.5

ISTE—5b, c

            7--a

		Candidate develops and implements an individualized intervention plan that includes systematic instructional strategy or strategies that are based upon the learner’s needs, appropriate for the skill identified in the learning goal (e.g. reading comprehension, fluency, math fluency, and spelling), and supported in research. 



The candidate identifies all the steps for implementing the strategy/strategies in the plan



The candidate identifies modifications/adaptations that based upon the needs of the student.



The candidate cites the research that supports the strategy.



		The candidate develops and implements an individualized intervention plan.  The candidate includes systematic instructional strategy or strategies based upon the learner’s needs and appropriate for the skill identified in the learning goal (e.g. reading comprehension, fluency, math fluency, and spelling) and supported in research. 



The candidate identifies all the steps for implementing the strategy/strategies.



The candidate identifies modifications/adaptations that based upon the needs of the student 

		The candidate develops and implements an individualized intervention plan that includes systematic instructional strategy or strategies based upon the learner’s needs and appropriate for the skill identified in the learning goal (e.g. reading comprehension, fluency, math fluency, and spelling), BUT the strategy is NOT supported in research OR



The candidate does not write all of the steps for implementing the strategy/strategies.  OR



The candidate does not identify modifications/adaptations based upon the needs of the student.

		Within a specially-designed instructional plan, the candidate identifies systematic instructional strategy or strategies that are NOT based upon the learner’s needs OR are NOT appropriate for the skill identified in the learning goal.



		Candidate evaluates instruction and monitors student’s progress through ongoing assessment



CEC 4, 5

CEC 4.2, 5.6

ISTE—7c





		During the implementation of the intervention plan, the candidate evaluates instruction and monitors student progress through ongoing assessment during the implementation of the instructional plan.  The candidate documents the student’s errors/responses Based upon the student’s errors/responses, the candidate documents adjusts to instruction, pace, accommodations or modifications.  The candidate provides a written explanation of why these adjusts relate to the student’s errors/responses.

		During the implementation of the intervention plan, the candidate evaluates instruction and monitors student progress through ongoing assessment during the implementation of the instructional plan.  The candidate documents the student’s errors/responses.  Based upon the student’s errors/responses, the candidate documents adjusts to instruction, pace, accommodations or modifications.

		During the implementation of the intervention plan, the candidate evaluates instruction and monitors student progress through ongoing assessment during the implementation of the instructional plan.  The candidate documents the student’s errors/responses; however, the candidate does not document adjusts to instruction, accommodations, or modifications. 

		During the implementation of the intervention plan, the candidate did not evaluate instruction or monitor student progress, as the candidate did not document the student’s errors/responses.











		Candidate reflects upon impact on student learning



CEC 4, 6

CEC 4.2, 6.1

ISTE—7c

		Candidate reflects upon impact on student learning by interpreting pretest/posttest assessment results.  Candidate conducts self-evaluation of instruction by making direct links between the instructional strategies and impact on student learning.  Candidate includes information about implementing strategies and techniques in future instructional plans.

		Candidate reflects upon impact on student learning by interpreting pretest/posttest assessment results. Candidate conducts self-evaluation of instruction by making direct links between the instructional strategies and impact on student learning.  

		Candidate reflects upon impact on student learning by interpreting pretest/posttest results.  Candidate does not make direct links between instructional strategies and impact on student learning.

		Candidate only reflects on the steps in the project but does not interpret the assessment results.









Impact on Student Learning—TOTAL Practicum



[bookmark: _GoBack]As a special education teacher candidate, you will document a case study detailing the impact you have had upon a student’s learning.  Working in collaboration with other professionals, you will identify and choose a student who is in need of additional academic support in the classroom.  Your case study will include relevant background information on the student indicating & justifying the need for support, a summary of assessment data, statement of observable and measurable learning objectives, description of the intervention plan and its implementation, and a your reflection on the impact on student learning?



Steps for Completing Case Study

1. Relevant Background Information—you will work in collaboration with your Coaching Teacher(s) to gather non-biased assessment information about the student.  This information can include information about the student’s behavioral, social, as well as academic needs.  When discussing the student, do not use their full name.  You may use their first name or a pseudonym.  

a. Gather relevant background information on the student’s abilities and interests and an understanding of cultural, family, and environmental impact on student learning.

b. Provide a clear discussion of your findings suitable for both family and school professionals

2. Assessment 1—

Once you have determined the content area to use for your intervention, develop and administer a pretest assessment.  The assessment must be unbiased and consider the student’s cultural and linguistic background.  The assessment may also need to be adapted to accommodate the unique abilities and needs of a student with a disability.  In most cases, a single pretest instrument will be sufficient.  If, however, you are determining a student’s current fluency level in reading, you will need to conduct a series of 3 probes, at a single sitting, and average the results to determine a baseline.  

3. Learning Goal(s)—write individualized learning goal(s) for the student based upon the unbiased assessment data.  Be sure to work collaboratively with the Coaching Teacher and/or parent(s).  Your learning goal(s) should be observable and measurable.  The learning goal(s) should follow the SMART format for writing goals:

4. Individualized Intervention Plan—based on assessment data and aligned to the learning goal(s), you will develop an individualized intervention plan.  Your intervention plan will include:

a. A clear description of the research-based intervention (citation required) and a justification of your choice of intervention based upon the results of the background/cultural background and the unbiased pre-test.

b. Detailed steps for implementing the intervention (citation required).  Provide information about any adaptations that you may need to make based upon the needs of an individual with a disability.  

c. Provide documentation sheets for each day (5 days minimum) that you implement the intervention.  You should indicate the start time and the end time of the intervention.  Note any characteristics of the environment or student for each intervention day on the provided sheet.  Also include any ongoing assessment information for the day.  Each documentation sheet should include a brief reflection (3-5 sentences) regarding the environment, student, and/or the intervention.  Please note any accommodations/adaptations that you need to make for the following intervention session on the documentation sheet.



5. Assessment 2—Administer the pretest/posttest assignment.  This assessment may should be the same assessment or an assessment measuring the skill (e.g., counting coins).  The pretest/posttest should be administered one time.  The exception to this would be if you are measuring reading fluency.  In that case, you will choose three 1 minute passages.  The student will complete all three and you will average the scores (# correct and # incorrect) and report that score.  The difference between the pretest and the posttest will be reported in your summary.



6. Reflection on Impact on Student Learning—you will need to show evidence of the Impact on Student Learning (pretest and posttest data).  Your reflection should include: 

a. Information about the student including how and why this student was chosen for this activity (background/cultural information, pre-test data)

b. Learning environment—both the classroom in general and the intervention location(s)

c. Goal of the intervention

d. Intervention—be very detailed 

e. Assessment—you must be very insightful about the evidence of impact on student learning.

Materials to Submit for Case Study

1. Discussion of relevant background information

2. Pretest

3. Summary of assessment information (pretest data)

4. Learning goal

5. Individualized intervention plan

6. 5 completed documentation sheets (or more if you conducted more interventions)

7. Posttest

8. Summary of assessment information (posttest data)

9. Impact on student learning reflection

10. Appendix—IF you have hard copies of daily intervention activities

It is understood that some requirements are repetitious.  Therefore, copying and pasting may be used.  However, be very sure that spelling and grammar are appropriate before doing so.

All materials should be combined into a single PDF document and submitted to the instructor on both Bb and TK20.
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[bookmark: _GoBack]SPED 457 Fall 2019

Instructor:   

Office:

Email:  

Office Hours:  By Appointment for SPED 457 Students

   Course Title, Number, and Semester Hours Credit

Special Education Capstone, SPED 457 (3 hours)

    Course Catalog Description

SPED 457, coupled with the final field experience of student teaching, is the culminating experience preceding professional teacher licensure. Pre-service teachers will complete a teacher work sample demonstrating their content knowledge, methodologies, and assessment strategies.

Description of Clinical, Field, or Laboratory Experiences

Students will spend 16 weeks in up to 2 student teaching placements, to be determined by their Special Education Major or Minor.

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 

 Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diverse issues, recognizing the benefit to all from the combination of many voices.  The affirmation of diversity is critical to developing students as full partners in local, national and global communities.

If you have special things that your instructor needs to be aware of, please notify her at the beginning of the course.

Program Code of Ethics

Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Sycamore Students Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 



· As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



     Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

· The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Standards

INTASC Standards: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10

REPA: All Grades: P-12 1, 2, 3, 4, 5, 6, 7

REPA: Exceptional Needs-Mild: 2, 3, 4, 5, 6, 7, 8, 10

ISTE Standards for Educators: 1: Learner 1c; 3: Citizen 3c and 3d; 4: Collaborator 4c and 4d; 5: Designer 5a, 5b, and 5c; 7 Analyst 7a and 7b.

Council for Exceptional Children (CEC) Standards: 1, 2, 3, 4, 5, 7

Learning Outcomes:

Teacher candidates will demonstrate through documentation, and completion of the Teacher Work Sample the following:

· Application of professional skills and knowledge of learner characteristics in support of instructional planning and teaching

· Utilize evaluation information in order to implement appropriate changes, goals, and objectives for students.

· Utilize professional reflection 

Recommended Reading

No textbook is required

COURSE INFORMATION AND POLICIES:

Attendance:  This is an online course with information and assignments through Blackboard.  At the beginning of the semester there will be opportunities to discuss the requirements of the Teacher Work Sample and answer questions through Wednesday evening meetings via Blackboard Collaborate area will be set up so that students can communicate with one another.

Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly APA citation style when required.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.

Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm;

Time & Equipment Requirements

Laptop Required for Course -- Regular Usage: This is an online course and it will be assumed that you are in compliance with the mandatory laptop policy of the University. 

Please check your computer access to Blackboard during the first week of class; if you have trouble getting on Blackboard’s Discussion Board, make other arrangements for online access that is more reliable. Check computer access to TK20 before the assigned date that the final TWS is due.  Keep close track of assignment DUE DATES on the course calendar.

TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



NOTE: Computer problems are not acceptable excuses for late homework or lack of Blackboard participation. You are expected to complete homework by its due date and submit in the correct location on Blackboard.  If you have questions regarding reading material or projects, please email the professor or set up an appointment to discuss your concern before it becomes a problem that cannot be easily solved. Late work will not be accepted under most circumstances, or if accepted, will likely receive a lower grade. Avoid procrastinating! ALWAYS SAVE YOUR WORK MORE THAN ONE WAY (thumb drive(s), CD, hard copy, etc.) If Blackboard gives you problems, you can email an assignment or slide a copy under the professor’s door to meet the deadline. If all else fails, find another location to complete your computer work. The Help Desk is on call 24/7 (237-2910). It is imperative that you make backup arrangements for storing your work. 

Grades will be determined in the following ways: 

· Section I: Class Profile  

· Section II: Commentary on the Learning Community

· Section III: Descriptors for Target Student(s)

· Section IV: Commentary on Series of 5 Lessons

· Section V: Lesson Plan Format

· Section VI: Analysis of Teaching After Each Lesson

· Section VII: Reflection on Teaching and Learning

· Professional Expectations

· Revised and submitted TWS (TK20) 

*Specific details of each part/section of the TWS is provided under given links on Blackboard site. 

Completing the Teacher Work Sample in your special education student teaching placement addresses the following: ISTE Standards for Educators: 1: Learner 1c; 3: Citizen 3c and 3d; 4: Collaborator 4c and 4d; 5: Designer 5a, 5b, and 5c; 7 Analyst 7a and 7b.

 

		ASSIGNMENTS

		DUE DATE

		POINTS



		Teacher Work Sample   

		All assignments are due during SPED Placement

		 



		

		Section 1--End of wk 1

		10



		

		Section II—End of wk 2

		10



		

		Section III—End of wk 5

		50



		

		Section IV—End of wk 5

		50

 



		

		Section V--End of wk 4

		50



		

		Section VI—End of wk 6

		50



		

		Section VII—End of wk 7

		50



		Professional Expectations   (Assignments on time, effort, and professionalism)                            

 Total = 10 pts

		End of Placement

		10



		Revised TWS                

Submitted to TK20                                   

Total = 15 pts

		End of Placement

		15





Grading Scale:

Note: You must earn a final grade of a “C” or better in order to pass this course. 

		 

99-100 = A+

96-98 = A

92-95 = A-

88-91 = B+

84-87 = B

80-83 = B-

76-79 = C+

72-75 = C
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[bookmark: _GoBack]	SPED Specific TWS/Instructional Planning Rubric

		

		Exceeds Standards

4

		Meets Standards

3

		Developing Standards

2

		Does Not Meet Standards

1



		Learning Community

		

		

		

		



		Understanding Learners

CEC 1, 5

CEC 1.1, 5.1





InTASC 2



ISTE 1

ISTE 1c





		· Based upon resources and information about the school’s demographics, the candidate describes cultural, language, and environmental (including SES and students with exceptionalities) characteristics of the community, school, and classroom.

· Candidate describes how cultural, language, and environmental (including SES and students with exceptionalities) characteristics of the community, school, and classroom are used in planning lessons.

· Candidate develops/selects instructional content, resources, and strategies for including culturally, racially, and economically diverse learners, as well as learners whose families are structurally diverse.

		· Based upon resources and information about the school’s demographics, the candidate describes cultural, language, environmental, (including SES and students with exceptionalities) characteristics of community, school, and classroom.  

· Candidate describes how knowledge of cultural, language, environmental (including SES and students with exceptionalities) characteristics of the community, or school, or classroom are used in planning lessons.

· Candidate develops/selects instructional content, resources, and strategies for including culturally, racially, or economically diverse learners, as well as learners whose families are structurally diverse.

		·  Based upon resources and information about the school’s demographics, the candidate describes cultural, language, environmental, (including SES and students with exceptionalities) characteristics of community, school, and classroom.  



		· Describes characteristics of community, school, and classroom; however, information is observational and not based upon resources and information about the demographics



		Student Characteristics

CEC 1, 3, 5

CEC 1.2, 3.1, 5.1



InTASC 1



ISTE 1

ISTE 1c

		· Candidate describes specific similarities and differences of individuals with and without exceptionalities.  Candidate includes information about expected developmental levels.

· Candidate uses theory and research to support conclusions about expected developmental levels.

· The candidate plans and implements age and ability-appropriate instruction based upon the characteristics of the learners, including learners with exceptionalities and learners who are gifted and talented. 

· Candidate evaluates how the theory and research methods are expected to impact the learner.

		· Candidate describes specific similarities and differences of individuals with and without exceptionalities.  Candidate includes information about expected developmental levels.

· Candidate uses theory and research to support conclusions about expected developmental levels.

· The candidate plans and implements age and ability-appropriate instruction based upon the characteristics of the learners, including learners with exceptionalities and learners who are gifted and talented. 



		· Candidate describes specific similarities and differences of individuals with and without exceptionalities.  Candidate includes information about expected developmental levels.

· Candidate uses theory and research to support conclusions about expected developmental levels.

· The candidate plans and implements age and ability- appropriate instruction based upon the characteristics of the learners; however, the candidate does not adapt strategies for students with exceptionalities and for students who are gifted and talented.

		· Candidate describes specific similarities and differences of individuals with and without exceptionalities.  Candidate includes information about expected developmental levels.

· Candidate uses theory and research to support conclusions about expected developmental levels.





		Adaptation for Diversity

CEC 1, 3, 5

CEC 1.2, 3.1, 5.1, 5.5



InTASC 2



		· The candidate describes a variety of learning/ behavioral differences in the classroom.

· Based upon the described learning/behavioral differences in the classroom, the candidate selects/uses specialized instructional strategies and materials appropriate for the abilities and needs of the individual differences.  The candidate clearly selects/uses a variety of ways in which learners can demonstrate their learning.

· The candidate describes how the specialized instruction strategies and materials will impact the learner.

		· The candidate describes a variety of learning/ behavioral differences in the classroom.

· Based upon the described learning/behavioral differences in the classroom, the candidate selects/uses specialized instructional strategies and materials appropriate for the abilities and needs of the individual differences.

· The candidate describes how the specialized instruction strategies and materials will impact the learner.

		· The candidate describes a few learning/behavioral differences in the classroom.  

· Based upon the described learning/behavioral differences in the classroom, the candidate selects/uses specialized instructional strategies and materials appropriate for the abilities and needs of the individual differences

		· The candidate describes a learning/behavioral differences in the classroom.  





		Communication/

Positive Social Environment

CEC 2, 6

CEC 2.1, 2.2, 6.3



InTASC 3



ISTE 3

ISTE 3c, 3d

		· The candidate creates a safe, equitable, positive, and supportive learning environment.

· The candidate describes/uses a variety of verbal and nonverbal strategies for promoting student inquiry, collaboration with peers, and positive social interactions.

· The candidate uses technology to encourage active participation, student inquiry, and collaboration.

		· The candidate creates a safe, equitable, positive, and supportive learning environment.

· The candidate describes/uses a variety of verbal and nonverbal strategies for promoting collaboration with peers and positive social interactions.

· The candidate uses technology to encourage active participation and student inquiry.

		· The candidate describes/uses verbal and nonverbal strategies for promoting positive social interactions.

· The candidate uses technology to present content.

		· The candidate describes/uses verbal OR nonverbal strategies for promoting positive social interactions.

· The candidate uses technology to present content.



		Building Relationships/ Collaboration

CEC 7

CEC 7.3



InTASC 10



ISTE 4

ISTE 4c, 4d



		· The candidate identifies community, local, and state resources to assist with programming and support instruction in this unit.

· The candidate describes how the resources promote positive relationships with families, and school colleagues, and agencies in the community.

· The candidate analyzes the impact the unit had on building relationships with families, school colleagues, and the community.

		· The candidate identifies community, local, and state resources to assist with programming and support instruction in this unit.

· The candidate describes how the resources promote positive relationships with families, or school colleagues, or agencies in the community.

· The candidate analyzes the impact the unit had on building relationships with families, school colleagues, and the community. 

		· The candidate identifies a community resource to assist with programming and support in this unit. 

· The candidate describes how the community resource promotes positive relationships with families.

		· The candidate identifies an idea, not a resource, to assist with programming and support in this unit.





		Lesson Planning

		

		

		

		



		Instructional Planning

CEC 5.0

CEC 5.1



InTASC 2

		· Candidate describes how the lessons will prompt students to connect lesson goals to their prior background knowledge. 

· Candidate describes how the lessons will prompt learners to make relevant connections between the lessons and real-world situations.

		· Candidate describes how the lessons are connected to learners’ prior knowledge and how the unit will build upon the prior knowledge to reach the goals/objectives of the unit. 

		· Candidate describes how the lessons are connected to the learners’ prior knowledge.

		· Candidate does not connect the lessons to the learners’ prior knowledge.



		Critical Thinking

CEC 3, 5

CEC 3.1, 3.3, 5.1, 5.7



InTASC 5



ISTE 5

ISTE 5a

		· The candidate describes learning skills for enhancing academic content by including tasks that promote the use of Webb’s DOK or Bloom’s Taxonomy.  The candidate provides scaffolding to support the learner in the use of Webb’s DOK or Bloom’s Taxonomy.

· The candidate selects and implements instructional strategies appropriate to the abilities of the individual.  The candidate provides a variety of ways to represent material, interact with content, and show understanding for learners.  

		· The candidate describes learning skills for enhancing academic content by including tasks that promote the use of Webb’s DOK or Bloom’s Taxonomy.

· The candidate selects and implements instructional strategies appropriate to the abilities of the individual.  The candidate provides a variety of ways to represent material, interact with content, and show understanding for learners. 

		· The candidate describes learning skills for enhancing academic content by including tasks that promote the use of Webb’s DOK or Bloom’s Taxonomy.

· The candidate selects and implements instructional strategies appropriate to the abilities of the individual.  The candidate provides a variety of ways to represent material and interact with content for learners.

		· The candidate describes learning skills for enhancing academic content by including tasks that promote the use of Webb’s DOK or Bloom’s Taxonomy.

· The candidate selects and implements some instructional strategies appropriate to the abilities of the individual learner.  The candidate provides differing ways to represent the material to the learner.



		Supplementary Resources

CEC 3, 5

CEC 3.3, 5.2



InTASC 4



ISTE 5, 7

ISTE 5b; 7a

		· The candidate selects/uses adaptations and technology, including supplementary print and electronic materials, for all learners, including learners with exceptionalities.

· The candidate analyzes how the adaptations and technology, including supplementary resources, met the learning needs of the students.



		· The candidate selects/uses adaptations, including supplementary print materials, for all learners, including learners with exceptionalities.

· The candidate analyzes how the adaptations and/or supplementary resources met the learning needs of the students.



		· The candidate selects/uses adaptations, including supplementary print materials, for all learners, including learners with exceptionalities.

· The candidate describes how the adaptations/ supplementary materials were selected.

		The candidate does not select/use any supplementary materials.



		Interdisciplinary Themes

CEC 5

CEC 5.1, 5.7



InTASC 5

		· The candidate identifies/ teaches basic structures and relationships across the curriculum by explaining how the content/vocabulary relates to a variety of discipline areas.

		· The candidate identifies/ teaches basic structures and relationships across the curriculum by explaining how the content/vocabulary relates to other discipline areas.

		· The candidate somewhat identifies/ teaches basic structures and relationships across the curriculum; however, the candidate only relates the content/vocabulary to another discipline.

		· The candidate identifies/ teaches basic structures and relationships but does not connect the content/vocabulary to another discipline.



		College Career Ready/Lesson Plan Sequence

CEC 1, 5

CEC 1.2, 5.5, 5.7



InTASC 

		· The candidate writes lessons that include the state standards, objectives and procedures.  The candidate aligns the standards, objectives, and procedures in all lessons.  

· The candidate includes tasks, with scaffolding and levels of support, that require the learners to think strategically.

		· The candidate writes lessons that include the state standards, objectives and procedures.  The candidate aligns the standards, objectives, and procedures in all lessons.  

· The candidate includes tasks that require the learners to think strategically.

		· The candidate writes lessons that include the state standards, objectives and procedures; however, the alignment among the standards, objectives, and procedures may not be clear OR all lessons may not follow a developmental sequence.



		· The candidate writes lessons that include the state standards, objectives and procedures; however, the alignment among the standards, objectives, and procedures may not be clear AND all lessons may not follow a developmental sequence.

· 



		Use of Research to Build Content Knowledge

CEC 5, 6

CEC 5.1, 6.2

InTASC 10

ISTE 1c

		· The candidate uses a variety of research supported methods and resources for academic instruction and to build teacher’s content knowledge.  The candidate cites the books, journals, and websites that were used.

		· The candidate uses research supported methods and resources for academic instruction and to build teacher’s content knowledge.  The candidate cites the books, journals, or websites that were used.

		The candidate uses few outside research supported methods and resources for academic instruction and to build teacher’s content knowledge. 

		The candidate did not use outsides research methods or resources for academic instruction.



		Pre and Post Tests, Formative Assessments

CEC 3, 4

CEC 3.3, 4.3



InTASC 6



ISTE 7

ISTE 7b

		· Candidate aligns the pre and posttest with state standards, unit objectives, and procedures in daily lesson plans.

· Candidate describes/documents students’ growth.

· Candidate uses a variety of assessment strategies (performance, selected response, AND constructed response) and adapts/modifies assessments for learners with exceptionalities.

		· Candidate aligns the pre and posttest with state standards, unit objectives, and procedures in daily lesson plans.

· Candidate describes/documents students’ growth.

· Candidate uses assessment strategies (performance, selected response, OR constructed response) and adapts/modifies assessments for learners with exceptionalities.

		· Candidate aligns the pre and posttest with state standards and unit objectives. 



		· Candidate aligns the pre and posttest with state standards and unit objectives.



		Modifications Based on Daily Analysis of Learner Differences

CEC 3, 4, 5

CEC 3.3, 4.2, 4.4, 5.1, 5.6



InTASC 8

		· Candidate uses learners’ responses and errors to guide instructional decisions. Candidate describes/makes modifications in instructional practices in response to ongoing assessment data.

· Candidate connects the modifications to the learner’s responses and errors from the assessment data.

· Candidate makes modifications for the purpose of remediation AND enrichment



		· Candidate uses learners’ responses and errors to guide instructional decisions. Candidate describes/makes modifications in instructional practices in response to ongoing assessment data.

· Candidate connects the modifications to the learner’s responses and errors from the assessment data.

· Candidate makes modifications for the purpose of remediation OR enrichment



		· Candidate uses some of the learners’ responses and errors to guide instructional decisions.  Candidate describes/makes modifications in instructional practices in response to ongoing assessment data.

		· Candidate does not use the learners’ responses and errors to guide instructional decisions.



		Collaboration with Families, Colleagues, and Community Agencies

CEC 7

CEC 7.1



InTASC 10

		· Candidate fosters respectful and beneficial relationships with families by frequently communicating the learner’s performance with the learner and family members.  

· The candidate documents frequent 2-way communications with the family member.

		· Candidate fosters respectful and beneficial relationships with families by communicating the learner’s performance with the learner and family members.  

· The candidate documents 2-way communication with the family member.

		· Candidate fosters respectful and beneficial relationships with families by communicating the learner’s performance with the learner and family members.  

		· Candidate does not foster respectful and beneficial relationships with families.  The candidate does not document communicating with learner or family.



		Pre/Posttest Analysis

CEC 4

CEC 4.1, 4.2, 4.4



InTASC 9



ISTE 5, 7

ISTE 5a, 7b

		· The candidate submits pre and posttest data electronically and describes the analysis of data.  

· Candidate details how the analysis was used to monitor and promote student learning.

· Candidate interprets assessment results and identifies strengths and weakness.

· Candidate evaluates the effectiveness of the assessment plan.

		· The candidate submits pre and posttest data electronically and describes the analysis of data.  

· Candidate details how the analysis was used to monitor and promote student learning.

· Candidate interprets assessment results and identifies strengths and weakness.

		· The candidate submits pre and posttest data electronically and describes the analysis of data.  



		· The candidate submits pre and posttest data electronically.



		Data-Based Instruction

CEC 3, 6

CEC 3.2, 6.2



InTASC 8



ISTE 5, 7

ISTE 5a, 7b

		· Candidate discusses specific adaptations/ modifications made to lesson plans.  Candidate connects these adaptations/ modifications to assessment data.  Candidate clearly explains the progression of adaptations/modifications throughout the unit, including analysis of the pretest.

· Candidate describes adaptations/modifications made class-wide and for individuals with exceptionalities.

· Candidate describes how the adaptations/ modifications affected individual learners.

· Candidate reflects on teaching strategies and behavior in relation to student success.

		· Candidate discusses specific adaptations/ modifications made to lesson plans.  Candidate connects these adaptations/ modifications to assessment data.

· Candidate describes adaptations/modifications made class-wide and for individuals with exceptionalities.

· Candidate describes how the adaptations/ modifications affected individual learners.

· Candidate reflects on teaching strategies and behavior in relation to student success.

		· Candidate discusses specific adaptations/ modifications made to some lesson plans.  Candidate connects these adaptations/ modifications to assessment data.

· Candidate describes adaptations/modifications made class-wide OR for individuals with exceptionalities.

· Candidate describes how the adaptations/ modifications affected individual learners.

· Candidate reflects on teaching strategies and behavior in relation to student success.



		· Candidate discusses adaptations/modifications made to a lesson plan.  

· Candidate reflects on teaching strategies and behavior in relation student success.



		Instructional Strategies, Activities and Assessments

CEC 6

CEC 6.1, 6.2, 6.3



InTASC 7

		· Candidate conducts self-evaluation of own teaching and describes effectiveness of teaching and how instructional strategies promoted student learning.

· Candidate describes effectiveness of specific accommodations and differentiation based upon the learners’ needs, both for remediation and enrichment.

· Candidate analyzes the effectiveness of strategies be inclusive of learners, including learners from culturally and linguistically diverse backgrounds. 

		· Candidate conducts self-evaluation of own teaching and describes effectiveness of teaching and how instructional strategies promoted student learning.

· Candidate describes effectiveness of specific accommodations and differentiation based upon the learners’ needs for remediation and enrichment.

· Candidate analyzes the effectiveness of strategies be inclusive of learners.

		· Candidate conducts self-evaluation of own teaching and describes effectiveness of teaching and how instructional strategies promoted student learning.

· Candidate describes effectiveness of specific accommodations and differentiation based upon the learners’ needs for remediation.



		· Candidate describes effectiveness of teaching and how instructional strategies promoted student learning.





		Future Implications

CEC 6

CEC 6.4



InTASC 9

		· Candidate reflects on one’s own practice to improve instruction and describes a variety of ideas for redesigning learning objectives, instruction, and assessment to improve instruction and guide professional growth.

· Candidate describes how ideas/modifications would improve future learning.

· Candidate reflects on collaboration with families and other professionals and describes a way to improve the collaboration.

· Candidate references professional resources for improving teaching.

		· Candidate reflects on one’s own practice to improve instruction and describes ideas for redesigning learning objectives, instruction, and assessment to improve instruction and guide professional growth.

· Candidate describes how ideas/modifications would improve future learning.

· Candidate reflects on collaboration with families and other professionals and describes a way to improve the collaboration.

· Candidate references professional resources for improving teaching.

		· Candidate reflects on one’s own practice to improve instruction and describes ideas for redesigning learning objectives, instruction, and assessment to improve instruction and guide professional growth.

· Candidate describes how ideas/modifications would improve future learning.

		· Candidate reflects on one’s own practice to improve instruction and describes ideas for redesigning learning objectives, instruction, and assessment to improve instruction and guide professional growth
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EDUC 200 - Introduction to Teaching

(2 credit hours)

11-11:50am M/W UH 212A

Department of Teaching and Learning

Bayh College of Education

Indiana State University

Instructor Contact information

Rebecca Addleman, EdD

Assistant Professor, Department of Teaching and Learning

Bayh College of Education, University Hall 327A  

812.237.2974 Rebecca.Addleman@indstate.edu

Office Hours: M/W/Th 10-11am or by appointment



Matthew J. Moulton, PhD

Assistant Professor, Department of Teaching and Learning

Bayh College of Education, University Hall 332B  

812.237.2934 matthew.moulton@indstate.edu 

Office Hours: M-F 10-11am or by appointment



The best way to contact Drs. Moulton and Addleman is via email. Send a single email, addressed to them both with the class/topic in the subject line. If you do not hear back within two business days, please resend your email as it may be lost in cyberspace. 

To schedule a meeting during office hours, go to https://educ200.youcanbook.me/. Sign up at least 24 hours prior to your chosen meeting time. If the posted times do not work with your schedule, send an email addressed to both professors with a few good days and times.

Course Catalog Descriptions

ELED 200 Best Practices in Teaching - 2 credit hours. Students examine the role of the elementary teacher and the philosophical and practical elements of effective teaching demonstrated through best practice. This course introduces students to multiple instructional strategies and allows students to reflect upon their ideal usage in the elementary classroom. Required field work provides opportunities for structured observations in educational settings.

CIMT 200 Introduction to Teaching - 2 credit hours. Initial exploration of the teaching profession and orientation to the Becoming a Complete Professional teacher education program. Exploration of P-12 school settings and the role of the preschool, elementary, middle and high school teacher.




Texts and Materials

· Background check from CastleBranch (https://portal.castlebranch.com/ND56, $35.00)

· A two-step Criminal History Check must be submitted (online payment required) and completed before the first day of Field Experience.

· Castle Branch Step 1: Go to the Education Student Services website for complete details. For tutorials, begin with the initial Castle Branch 5-minute screencast. 

· KidTraks Step 2: After your Castle Branch submission and document upload, you will receive KidTraks emails detailing an additional document upload that must be completed for state approval (KidTraks 1.5-minute screencast tutorial). Note: If you are not cleared by ESS before the field experience start date, you may be asked to drop this course.

· GoReact Account (https://get.goreact.com/, $29.99)

· You will be required to videotape a number of your field experience lessons for the purpose of learning through reflection, analysis, and assessment. After careful consideration, we recommend GoReact as the most intuitive tool for analyzing and reflecting on your teaching; therefore, assignments will be formatted using this technology. Please contact us if you have financial issues acquiring GoReact.

· You will be given a registration link early in the semester. Please do not purchase before we provide the link.

Course Learning Objectives

Students will be able to answer the following guiding questions within the following three categories:

Learner & Learning

1. How will I get to know myself as a teacher and community member?

2. How will I get to know and value my students as experts in their lived experiences?

3. How will I approach the communities I teach in as a learner?

Instructional Practice

1. How will I adjust my instructional pacing based on observed student needs?

2. How will I promote higher order thinking through the questioning process?

3. How will I facilitate discussions that promote whole-class engagement?

Professional Responsibility

1. How do I evaluate my personal practice through reflection and critical thinking?

2. How do professionals collaborate to meet the needs of students?

Experiential Learning

Assigned Reading

Reading is a critical component of this course. A considerable amount of reading—some of which deals with new and unfamiliar ideas and concepts—will be required in order for you to become acquainted with the very broad range of perspectives about various and diverse topics. Please read thoughtfully and openly and bring questions, concerns, connections, disconnections, and favorite excerpts to share and discuss. 

Discussion

Your participation in discussions is essential, not only for your own learning but also the learning of others. Engaging thoughtfully and thoroughly with the readings/videos, coming to class with questions, insights, and critiques, and being open to the idea that alternative perspectives help all of us grow in our own thinking are all crucial to making the course meaningful. You may find that some of the class readings, videos, and discussions challenge your current views and assumptions. In many instances you might question or openly disagree with a perspective that I, one of your classmates, or the author of a text provides. These diverse perspectives (and the diverse emotions that will accompany those perspectives) are not only welcomed, they are somewhat expected. It is important for us to remember, however, that practicing openness to multiple perspectives allows each of us to grow in different ways. Encouragement, questions, discussion, and laughter are a part of this class; ridicule, disrespect, or rudeness is never allowable, just as disruptive behavior is grounds for dismissal.



Attendance/Participation

This course is based on the idea that learning is a social activity and the class meetings and field experiences are built on this assumption. It is imperative that each student comes to class having thoughtfully read the materials, completed the assignments, and prepared to engage in discussions around the weekly topics. Attending class prepared is a necessity if everyone is to benefit from this course. 

Schedule. EDUC 200 is scheduled from 11:00-11:50 on Mondays and Wednesdays. We commit to begin our classes at 11 and end them by 11:50. Please be on time. Your time is valuable, we want to respect your learning needs.

Do not be late for class. I define a tardy as not being present for the beginning of class. Consistent tardiness will impact your success in this course. 

Absences. A disposition form will be earned after a second tardy and/or a second absence and an additional one thereafter for each tardy and/or absence or for any demonstrated unprofessional behavior. If a second disposition is earned you will be subject to dismissal from the course pending undergraduate committee terms. 

		One absence or tardy

		Excused



		Two or more absences or tardies 

		Disposition form



		Three to five absences

		5% final grade deduction per absence



		More than five absences

		Failure of the course





*two tardies equal one absence

You do not need to contact us if you are going to be absent (unless you are scheduled to present). Trade contact information with another student so that when absences are unavoidable you can easily request notes/handouts. If— after debriefing with your classmate— you have further questions, set up a meeting with the professors; we are happy to discuss the content you missed.

Important Dates

Three Week Attendance Reporting	9/10-9/14

Interim Grades			10/2

Fall Break				10/5

Drop/Withdraw Deadline		11/5

Study Week				12/3-12/7

Final Exam				12/13



Major Course Assignments 

		Learner & Learning

· Where I’m From and Why I Teach Paper

· JA Community Building FlipGrid Reflection

· Place Matters Scavenger Hunt

		30%



		Instructional Practice

· JA 1 Reflection

· JA 2 Reflection

· JA 3 Video Assignment

· JA 4 Video Assignment

· JA 5 Video Assignment

		30%



		Professional Responsibility

· Introductory Disposition Meeting

· Concluding Disposition Meeting

		30%



		Participation/In-class assignments

		10%





For more information on each of the assignments, please see the assignments tab in Blackboard.

All assignments will be graded within one week of their due date unless otherwise announced.

Grade Scale

		F

		D-

		D

		D+

		C-

		C

		C+

		B-

		B

		B+

		A-

		A

		A+



		0-

599

		600-

629

		630-

669

		670-

699

		700-

729

		730-

769

		770-

799

		800-

829

		830-

869

		870-

899

		900-

929

		930-

969

		970-

1000





*A 10% deduction for each day will be taken for all late work.

*In order to progress through the Becoming a Complete Professional Program you must complete CIMT 200 or ELED 200 with a grade of C or better.

BCOE Conceptual Framework[footnoteRef:1] [1:  Becoming a Complete Professional: The ISU Professional Education Unit Conceptual Framework https://www.indstate.edu/education/] 


The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.

Guiding Standards

		InTASC Standards: At a Glance[footnoteRef:2] [2:  Adapted from University of Hawaii at Manoa InTASC standards document https://coe.hawaii.edu/sites/default/files/extranet/documents/InTASC%20-%20Field%20Progression.pdf] 




		The Council of Chief State School Officers (CCSSO), through its Interstate Teacher Assessment and Support Consortium (InTASC), developed model core teaching standards that outline what teachers should know and be able to do to ensure that every K-12 student reaches the goal of being ready to enter college or the workforce in today’s world.



		I. The Learner and Learning



		1

		Learner Development—The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



		2

		Learning Differences—The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



		3

		Learning Environments—The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.



		II. Content



		4

		Content Knowledge—The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.



		5

		Application of Content—The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



		III. Instructional Practice



		6

		Assessment—The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



		7

		Planning for Instruction—The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.



		8

		Instructional Strategies—The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



		IV. Professional Responsibility



		9

		Professional Learning and Ethical Practice—The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



		10

		Leadership and Collaboration—The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.







Vital Information

Your Basic Needs and Security

Any student who faces challenges securing their food, housing, or other basic needs and believes this may affect their performance in the course is urged to contact us for support. We can be reached by email (matthew.moulton@indstate.edu; Rebecca.Addleman@indstate.edu) or by calling either of our offices (812.237.2934; 812.237.2974). All information will be kept confidential.



Sycamore Standard

Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 

As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  

Adopted by the Indiana State University Student Government Association April 17, 2002

Students With Disabilities

Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 812.237.2700 and the office is located in 1st floor Normal Hall. 

The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

Laptop Required for Course -- Regular Usage 

For this course, you will need access to a reliable laptop computer with high-speed internet access. Please bring your laptop to class in order to participate in lectures and complete in-class assignments. For additional technology requirements, computer skills, recommended software, and free software information, please visit the Technology Requirements page.

ISTE Standards Covered in CIMT 301/302

· 1a - Set professional learning goals to explore and apply pedagogical approaches made possible by technology and reflect on their effectiveness.

· 1b - Pursue professional interests by creating and actively participating in local and global learning networks.

· 2c - Model for colleagues the identification, exploration, evaluation, curation and adoption of new digital resources and tools for learning.

· 3a - Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that build relationships and community.

· 3b - Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency.

· 3c - Mentor students in safe, legal and ethical practices with digital tools and the protection of intellectual rights and property.

· 6d - Model and nurture creativity and creative expression to communicate ideas, knowledge or connections.

Submit assignments, unless otherwise noted, to Blackboard

To ensure that you receive full credit for your assignments, look for the Blackboard-automated email that you receive after each submission. This proves that your work has been submitted successfully.



Avoid logging into Blackboard through the MyISU Portal as your access may time out, resulting in lost work. We recommend composing your assignments in your local computer’s word processing program before cutting-and-pasting into Blackboard; then, if you experience an Internet connection failure or an assignment fails to save, your work will not be lost. For Blackboard Tech Support, contact the Instructional Tools Support Desk at 812.237.7000. For other technology questions, contact the Technology Support Center at 812.237.2910.



Academic Freedom

“Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care

At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care 

Statement on Non-Discrimination, Harassment, and Sexual Misconduct

Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812.237.5555 or to the Equal Opportunity & Title IX Office: 812.237.8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812.237.3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812.237.3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812.237.3829; HMSU 8th Floor

For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812.237.8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Academic Dishonesty (Plagiarism)

In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly the APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and we will report your conduct to Student Judicial.

If you're not sure what plagiarism is you should do some research on the topic. Start with the Cunningham Memorial Library’s primer on plagiarism https://youtu.be/u4YYqoSjKL0. “Ignorance of the law is no excuse.”



Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities.

TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600. 

Logging In

https://indstate.tk20.com/campustoolshighered/start.do

Login using your MyISU username and password. 

If you have any questions regarding TK20, you can contact Malea Crosby, 812.237.7742, malea.crosby@indstate.edu





Teaching and Learning Code of Ethics

		This Code of Ethics for Educators was developed by the distinguished AAE Advisory Board and by the Executive Committee of AAE. It contains four basic principles relating to the rights of students and educators.



		OVERVIEW



		The professional educator strives to create a learning environment that nurtures to fulfillment the potential of all students. The professional educator acts with conscientious effort to exemplify the highest ethical standards. The professional educator responsibly accepts that every child has a right to an uninterrupted education free from strikes or any other work stoppage tactics.



		PRINCIPLE I: Ethical Conduct toward Students



		The professional educator accepts personal responsibility for teaching students character qualities that will help them evaluate the consequences of and accept the responsibility for their actions and choices. We strongly affirm parents as the primary moral educators of their children. Nevertheless, we believe all educators are obligated to help foster civic virtues such as integrity, diligence, responsibility, cooperation, loyalty, fidelity, and respect-for the law, for human life, for others, and for self.

The professional educator, in accepting his or her position of public trust, measures success not only by the progress of each student toward realization of his or her personal potential, but also as a citizen of the greater community of the republic.

1. The professional educator deals considerately and justly with each student, and seeks to resolve problems, including discipline, according to law and school policy.

2. The professional educator does not intentionally expose the student to disparagement.

3. The professional educator does not reveal confidential information concerning students, unless required by law.

4. The professional educator makes a constructive effort to protect the student from conditions detrimental to learning, health, or safety.

5. The professional educator endeavors to present facts without distortion, bias, or personal prejudice.



		PRINCIPLE II: Ethical Conduct toward Practices and Performance



		The professional educator assumes responsibility and accountability for his or her performance and continually strives to demonstrate competence.

The professional educator endeavors to maintain the dignity of the profession by respecting and obeying the law, and by demonstrating personal integrity.

1. The professional educator applies for, accepts, or assigns a position or a responsibility on the basis of professional qualifications, and adheres to the terms of a contract or appointment.

2. The professional educator maintains sound mental health, physical stamina, and social prudence necessary to perform the duties of any professional assignment.

3. The professional educator continues professional growth.

4. The professional educator complies with written local school policies and applicable laws and regulations that are not in conflict with this code of ethics.

5. The professional educator does not intentionally misrepresent official policies of the school or educational organizations, and clearly distinguishes those views from his or her own personal opinions.

6. The professional educator honestly accounts for all funds committed to his or her charge.

7. The professional educator does not use institutional or professional privileges for personal or partisan advantage.



		PRINCIPLE III: Ethical Conduct toward Professional Colleagues



		The professional educator, in exemplifying ethical relations with colleagues, accords just and equitable treatment to all members of the profession.

1. The professional educator does not reveal confidential information concerning colleagues unless required by law.

2. The professional educator does not willfully make false statements about a colleague or the school system.

3. The professional educator does not interfere with a colleague's freedom of choice, and works to eliminate coercion that forces educators to support actions and ideologies that violate individual professional integrity.



		PRINCIPLE IV: Ethical Conduct toward Parents and Community



		The professional educator pledges to protect public sovereignty over public education and private control of private education.

The professional educator recognizes that quality education is the common goal of the public, boards of education, and educators, and that a cooperative effort is essential among these groups to attain that goal.

1. The professional educator makes concerted efforts to communicate to parents all information that should be revealed in the interest of the student.

2. The professional educator endeavors to understand and respect the values and traditions of the diverse cultures represented in the community and in his or her classroom.

3. The professional educator manifests a positive and active role in school/community relations.





 

Disclaimer: In order to meet student and course needs, we reserve the right to make changes to the syllabus, schedule, course content, assignments, and course delivery techniques.



[image: ]



image1.png







image2.png

Indiana State
University






T12 - EDUC 200 syllabus Fall 2019.docx


EDUC 200 Fall 2019 - Addleman & Moulton

Place Matters Scavenger Hunt

This assignment covers ISTE Standards for Educators 2c, 3a, 3b, 3c, and 6d.



For this inquiry-based assignment, we would like you to think about how place matters when teaching in any school. For the purpose of this assignment, imagine that you are a new teacher at Your Junior Achievement (JA) field experience school. With your JA teaching partner over the next week, we’d like you to drive to the school where you will teach and seek out community assets within your school’s community.



Create a Google map to share what you have found. Start by labeling your school. In the notes portion answer these questions/complete these tasks:

· What does the school look like? 

· Is the school easily accessible?

· How do/can students get to school? Could they walk?

· Take a picture of you and your partner at the school



Then, Find 10 to 15 assets in your school’s community. Represent as many of the categories listed below as possible. In the notes portion of each location that you tag, answer the following questions/complete the following tasks:

· How far is this asset from school?

· What happens in this place? 

· Why might this place be important to your students? To the school? To the community? To your teaching? 

· How do your personal experiences influence how you feel in this place?

· Post a picture of you and your partner at the location



Examples of community assets:

· place of employment (approx. how many workers?)

· grocery store

· library

· parks

· Community center (ex. YMCA or B&G club)

· Housing options (apartment complexes and neighborhoods)

· places of worship

· public transportation options





Please keep in mind that we are sending you to these places because they are all assets in and to the community. They are part of the students’, school’s, and teachers’ lives. Respect these places.



[bookmark: _GoBack]When your map is complete, submit the shareable link by adding it to this googledoc. http://www.tinyurl.com/EDUCmap. 



JA Community Building Reflection

Due: Two days after conducting your community building lesson

This assignment covers ISTE Standards for Educators 1b, 2c, 3a, 3b, 3c, and 6d.



Three of EDUC 200’s guiding questions, as shared on the syllabus and discussed in class, are

· How will I get to know myself as a teacher and community member?

· How will I get to know and value my students as experts in their lived experiences?

· How will I approach the communities I teach in as a learner?

Our Junior Achievement Field Experience will provide a great opportunity for us to address each of these guiding questions.



During your first interaction with your host class as part of the JA Field Experience, we want you and your teaching partner to build community with the students. You have already seen multiple activities that could build familiarity between you and students as demonstrated in class. Here are just a few examples

· We crafted license plates that shared information about ourselves.

· We drew maps of places that were significant to us.

· We made significant circles that included important people/places/things in our lives.

· We shared what animal we would be.



You have options. Feel free to use one of the activities we have already done in class or branch out and find something else that would build camaraderie with your new students. Make sure that you coordinate with your host teacher on how much time you and your partner will have to conduct your community building activity. Collaborate with your teaching partner on what you will do. To reflect on the process, we ask that you complete the FlipGrid prompts found by following the link below. Each student must complete their own FlipGrid response.



FlipGrid Reflection https://flipgrid.com/0fb77057

Due: Two days after conducting your community building lesson



Please respond to the following:

· What is the context of your JA experience:grade level (avoid saying school/teacher/student names)

· What did you do for a community building activity?

· Would you recommend this activity for others? Why? or Why not?

· How can we learn from your mistakes?

· What did you learn about your students through this activity and what would you like to learn next?

· What materials do you need for this activity?

JA Lesson Three Reflection

Due: Two days after conducting your JA lesson three

This assignment covers ISTE Standards for Educators 1b, 2c, 3a, 3b, 3c, and 6d.



Two of EDUC 200’s guiding questions, as shared on the syllabus and discussed in class, are

· How will I promote higher order thinking through the questioning process?

· How do I evaluate my personal practice through reflection and critical thinking?

If we are going to promote higher order thinking, we need to evaluate whether or not our teaching supports deeper connections with the content and practices.



Given your reflection response to your first two JA lessons, we have now introduced a new observation tool for you to use, GoReact. For this reflection please:

1. Post your GoReact video (each teaching partner must post their own video)

2. Tag each question that you personally ask (do not tag the questions that your partner asks)

3. Transcribe and label each question according to a questioning framework of your choice (Bloom’s, Webb’s, or Jung’s).

4. Create a pie chart as a visual of your questioning levels

5. Plan/label three additional questions with an explanation of how they help you achieve your lesson objective or student engagement

If your pie chart is drawn, please take a picture of the chart and include it in your reflection. 



Your reflections should include a header of Lastname, First name - JA Reflection Three. 



Save you reflections as LastnameJA3 and submit them through the Assignments folder on Blackboard.




JA Lesson Four Reflection

Due: Two days after conducting your JA lesson four

This assignment covers ISTE Standards for Educators 1b, 2c, 3a, 3b, 3c, and 6d.



Building upon your previous reflections. Your JA Lesson Four Reflection will include all of the tasks from your third JA lesson. For this reflection please:

1. Post your GoReact video (each teaching partner must post their own video).

2. Tag each question that you personally ask (do not tag the questions that your partner asks).

3. Measure the amount of wait time you provide for each question. 

4. Transcribe and label each question according to a questioning framework of your choice (Bloom’s, Webb’s, or Jung’s).

5. Create a pie chart as a visual of your questioning levels.

6. Plan/label three additional questions with an explanation of how they help you achieve your lesson objective or student engagement.

7. Create a box and whisker plot for your wait time (visit this link for box and whisker plot help).

8. Create a classroom map and record the location of students that you call on and make note of the students who are actively engaged in answering questions.



If your creations are drawn, please take a picture of them and include them in your reflection. 



Your reflections should include a header of Lastname, First name - JA Reflection Four. 



Save you reflections as LastnameJA4 and submit them through the Assignments folder on Blackboard.




JA Lesson Five Reflection

Due: Two days after conducting your JA lesson five

This assignment covers ISTE Standards for Educators 1b, 2c, 3a, 3b, 3c, and 6d.



One of the key aspects of teaching involves discussions. Discussions, by definition, should include more than one person talking. A classroom where the instructor is the only one talking, is not a discussion. At best it is a dramatic monologue. At worst, it is boring and learning ceases. 



One of our guiding questions is “How will I facilitate discussions that promote whole-class engagement?”



To measure this and guide our reflection, please 

1. Post your GoReact video (each teaching partner must post their own video).

2. Tag each discussion component we discussed in class.

3. After tagging and thinking about whether or not those discussion components were beneficial, write a prescription for a future teacher. What recommendations would you make to a student teacher in this specific classroom on how best to lead an effective discussion? Why?



Your reflections should include a header of Lastname, First name - JA Reflection Five.

 

Save you reflections as LastnameJA5 and submit them through the Assignments folder on Blackboard.
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Indiana State
University BAYH COLLEGE OF EDUCATION

Professionalism Agreement

During my field experiences, | am a guest at the school site or other educational or community setting. I
understand that my task is to learn so that I can become a more effective educational professional. I agree
to abide by the specific institutional values and policies as well as highest standards of professionalism at
all times.

I agree to maintain professional, legal, and ethical conduct at all times. I will respect the privacy of
children, families, and school personnel and protect the confidentiality of confidential academic or
personal information that I encounter. I recognize that this includes cultivating and managing my digital
identity and reputation and am aware of the permanence of my actions in the digital world.

I agree to be on site when and where I am expected. In the event that I cannot attend or will be late, I will
follow proper notification procedures to let the appropriate individuals know in advance.

I agree to maintain a professional demeanor and appearance, in accordance with the standards of the site
where I am placed.

I agree to engage in positive, safe, legal and ethical behavior when using technology, including social
interactions online or when using networked devices.

I agree to complete my assigned tasks, duties, and responsibilities on time.

I agree to interact and communicate in a positive and professional manner with students, peers, school and
university personnel, and others. I will avoid bias, prejudice, or lack of fairness toward individuals or
groups of people.

I agree to act in a safe and responsible manner, avoiding any action that might put students at physical and
emotional risk.

I agree to remain committed to student learning at all times. I will not make offensive or demeaning
comments about students/participants or their abilities to learn or about teachers or their abilities to teach.

I agree to remain committed to improving my own instructional practices and teaching activities. I will
remain flexible and open to feedback from others.

I agree to demonstrate commitment to my field of study and to the teaching profession. I recognize that
this includes understanding and respecting the rights and obligations of using and sharing intellectual

property.

I understand that failure to comply with this agreement may result in the execution of a disposition
assessment form and/or placement termination. The accumulation of three disposition assessment forms
will result in a disciplinary review that may result in removal from the teacher education program.

Student Name (Printed) Course Instructor

Signature of Student Date
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Report on a Student Teaching Unit


A Culminating Assessment Activity for the Senior High-Junior High/


Middle School Education Program and the All-Grade Education Program


of Indiana State University

This activity is based on the core standards for licensing teachers in Indiana and the Standards for Educators of the International Society for Technology in Education (ISTE). Following certain sections of this document—that is, following paragraphs, sentences, and even phrases—are numbers which refer to the Indiana licensing standards elements or ISTE standards addressed in the section. For example, the notation “IN 1” means that the section addresses the first licensing standard. The notation “T2” means the section addresses the second ISTE standard for teachers.

The following guidelines should be considered in identifying the unit upon which the report will be based:


· The teaching segment should be long enough to include both formative and summative assessment of student learning. In most situations, this means the unit should be three to eight days.


· The student teacher should confer with the host teacher about selection of the class and the unit to be taught.


The seven elements on the following pages—both the descriptive component and the analytical component of each element—must be included in the report on the student teaching unit. If the student teacher prepares a comprehensive unit plan or set of individual lesson plans, that document or set of documents can be appended to the report and cited in responding to the instructions related to the report elements. If the student teacher refers to the plan(s) in the main body of the report, care should be taken to ensure that the reader of the report can readily locate the relevant section of the plan(s) and can easily understand how the section responds to the instructions for preparation of the report. Even better, if the student teacher has a comprehensive unit plan or individual lessons plans in a computer document, each relevant section can be copied from the document and pasted electronically in the main body of the report at the point at which its relevance to the report will be most easily understood. If the student teacher maintains a journal or log during student teaching, the entries relevant to the report can be appended to the report and cited in the main body of the report. Again in this situation, the student teacher should make certain that the reader of the report can easily locate the relevant section of the journal or log and understand its relevance to the report. In general, a purpose of this culminating activity is not for the student teacher to develop documents solely for the report but, instead, to include in the report, preferably by electronic insertion, the relevant portions of documents prepared for the student teaching experience itself and then to add specified commentary related to those insertions. Although these instructions emphasize the convenience of electronically pasting existing language into the report, the intent is also not to discourage appending actual lesson plan documents and teacher-constructed instructional materials and assessment instruments. If cited appropriately in the report, such appendices can greatly strengthen it.


Elements of the Report


1. Profile of the Class


Description: Prepare a brief descriptive profile of the class chosen for the report on the student teaching unit. In the profile, include information about the subject, grade level, time of day, class size, class personality, student academic performance, cultural and socioeconomic diversity and language backgrounds of students, disabilities and handicaps of students, and other factors that a teacher should consider in designing and teaching a unit.


Analysis: Explain briefly why you selected this class. Considering the types of factors mentioned above, explain what characteristics of the class as a whole and of individual students were factors that you decided you would need to consider in planning and teaching the unit. Identify the factors to which you refer later in the report. (IN 1)


2. Context of the Unit


Description: Identify the topic of the unit and the length in class sessions. Describe the circumstances outside the unit itself that partially determined the nature of the unit. Was it developed as part of a school-driven or district-driven curriculum guide or curriculum map? Was it specified by the host teacher because of the overall structure of the course? If so, how did the unit fit into that overall structure (IN 3)? Was the unit developed because of specific student needs or interests as identified by you? (IN 1) Or was the nature of the unit determined by a combination of these influences? What other teaching segments preceded the unit that partially influenced the nature of the unit? What other teaching segments followed the unit that partially dictated the nature of the unit?


Analysis: Explain why you thought the unit was, or was not, appropriate at the time it was taught and with the class involved. Be certain to take into consideration any of the issues mentioned in the description section above that were relevant to your situation.


3. Goals of the Unit


Description: State the goals, objectives, or intended outcomes of the unit. What content—concepts, principles, and other information—did you want the students to learn or understand? What skills, abilities, or methods of inquiry did you want them to develop or improve? (IN 2, 3) What attitudes, values, or perspectives did you hope would be reinforced by the unit? (IN 2, 3) Include goals both for the class as a whole and, when appropriate, for individual students or groups of students with special needs. (IN 1)


Analysis: Explain why you thought the goals of the unit were appropriate for the class as a whole and for the individuals in it. Include in your explanation references to identified student needs or interests and, if relevant, to a school-driven or district-driven curriculum. Also, discuss briefly the relationship of the goals to the state’s P-12 standards for the subject being taught.


4. Activities of the Unit


Description: Describe the specific learning activities by which you expected the students to achieve the goals or intended outcomes of the unit. Include descriptions of the materials and educational media to which the students were exposed and the experiences by which they interacted with the materials and media. The materials and media might include short stories, videos, musical scores, electronic presentations, softballs, chemicals, websites—any materials, media, or equipment necessary for or supportive of intended student learning. The learning experiences could include analyzing, viewing, singing, throwing, mixing, conducting internet searches, or listening to and taking notes on a computer-enhanced lecture—any planned activities necessary for or supportive of intended student learning. If you prepared instruction sheets, worksheets, computer slide presentations, or other materials or media for any of the learning activities, append a copy of each material to the report and refer to the appendices in the main body of the report.


Analysis: Explain how you incorporated variety into these learning experiences, materials, media and technology, and why you thought they were appropriate for levels of prior knowledge and the specific learning and literacy-building needs of the class as a whole and for the individuals in it. (IN 1, 2, 3, 7; T 1c, 5a, b, c) Explain your use of assistive and other technologies to meet the learning and special needs of students. (IN 2, 3; T 5a, 7a) Also, explain why you thought each activity was appropriate for leading to the intended outcomes to which it was related. Explain how the activities were designed to draw upon students’ prior knowledge and previous learning and to promote their abilities to problem solve, perform, or think critically. (IN 2; T 5b) How did the activities connect the curriculum with the “real” world and promote global perspectives? How did they help students to transfer knowledge or skills to applications outside of school? (IN 3; T 3a, b, 4c) How were the activities designed to encourage positive social interaction, active engagement in learning, or self-motivation? (IN 2, 3; T 4a, 5c) How were the activities designed to promote information and content-based literacy, and expand students’ skills in speaking, writing, or use of other communicative media? (IN 2, 3, 7; T 5a, c, 6d)


5. Assessment in the Unit

Description: Describe or present the formal and informal assessment procedures and instruments used to determine students’ prior knowledge and whether the students achieved the goals, objectives, or intended outcomes of the unit. Append to the report a copy of each quiz, test, and other assessment instrument you used and refer to the appendices in the main body of the report. Explain when and how each procedure or instrument was used in the unit, including whether it was used for formative or summative assessment. If student products, such as written reports, printed projects, or completed tests, resulted from the assessment, include samples showing your written feedback to the students. Describe how productivity tools such as electronic grade books were used to collect, protect, analyze, or interpret data related to student learning and to report results to students or parents (T 3d).

Analysis: Explain how the assessments were designed to enable you to initially assess accurately and then monitor the learning of the students as individuals and as a group and to make adjustments in implementation of the plans of the unit. (IN 3, 4; T 7b) Explain why you believed each procedure and instrument was appropriate for the students as a group and, where applicable, as individuals. (IN 1, 4; T 7a) Explain how the assessment was designed to provide an accurate representation of the students’ learning, both as individuals and as a group. (IN 4; T 7a) Explain how the procedures, instruments, productivity tools, and your feedback to students were intended to promote self-assessment by them and the setting of personal learning goals. (IN 4; T 6a, 7a)


6. Organization of the Unit

Description: Explain or present the way you sequenced the activities and assessments of the unit and organized the physical space of the classroom or other instructional location to accomplish the goals or intended outcomes. Include the timing of activities and assessments and the approaches and procedures used for managing the interaction and movement of students.


Analysis: Justify your organization of the teaching segment or unit. What principles, frameworks, models, or theories guided your organization of the unit (IN 1, 2, 3, 4, 5, 7; T 5c)? How did you intend for the needs of the students to be addressed by the way you sequenced the content covered and the activities used? (IN 3; T 7a, b) Explain how both group and individual activities were used to accommodate the needs and abilities of students. How did you intend for your management of the learning environment—the instructional space, the time, the interaction of students—to address the academic, social, emotional, or physical needs of the students? (IN 5; T 3a, 7a, b)


7. Evidence of Unit Effectiveness and Proposed Changes in the Unit


Description: Present your evaluation of the effectiveness of the unit for accomplishing the chosen goals or intended outcomes and provide evidence of its effectiveness. Include a statement of your own judgment of the effectiveness of the unit. As evidence supporting your judgment, include summaries of results of assessments of student learning, summaries of student evaluations of the unit, and a brief written evaluation by your supervising teacher of the actual teaching of the unit and its perceived effectiveness with students. The assessment template must be included among the evidential artifacts. The work of three students representative of the class must also be included in the evidential artifacts.

Analysis: Justify your evaluation of the overall effectiveness of the unit by discussing the appropriateness of the unit goals, the learning experiences and materials, the assessment procedures and instruments, and the organization of the activities and the learning environment. For each of these elements of the unit, cite the evidence, such as learning outcomes and student evaluations, which warrants your evaluation of the element. Also for each element, state clearly whether you would make changes if you were to teach the unit again, what those changes would be, and why you would make them. (IN 1, 2, 3, 4, 5, 7; T 1c, 3d, 4c, 5a, 7b). Evidence of the three selected students’ achievement must be considered with those of the class as a whole.

Rating of the Report


The report on the student teaching unit will be rated by a two-person team composed of a faculty member in the student teacher’s major department and a faculty member in the Bayh College of Education. The report will be rated holistically, primarily on the design of the activities and assessment in the unit, on the organization of the unit, and on the student teacher’s presentation of evidence of unit effectiveness and analysis of how the unit should be changed if it were taught again. To rate these final four elements of the report, the reviewers must understand well the profile of the class taught and the context and goals of the unit. Therefore, those first three elements must be prepared carefully according to the instructions above. To rate the student teacher’s analysis of how the unit should be changed, the reviewers must understand the student teacher’s evaluation of the unit, the results of assessments used during the unit, the students’ evaluation of the unit, and the supervising teacher’s evaluation. However, though the reviewers will expect to see this evidence of unit effectiveness, they will not take the positiveness or negativeness of those evaluations into consideration when rating the activities, assessment, organization, and effectiveness components of the report and the report as a whole. In other words, the student teacher should be candid in reporting his or her evaluation of the unit and faithful in summarizing the results of assessments of student learning during the unit and in summarizing student evaluations of the unit. The report will be rated on what the student teacher did in the unit and the explanations of why those things were done, not on how successful the unit was in the eyes of the student teacher, the students, or the supervising teacher. The report rating will also consider changes the student teacher proposes for the unit including the justification for such change.

The activities, assessment, organization, and effectiveness elements of the report will individually be assigned a rating of “Exceeds Expectations,” “Meets Expectations,” “Developing,” or “Does Not Meet Expectations,” as will the report as a whole. report element, embedded in the report as a whole, provides sufficient description and analysis to convey to the reader what was done and why done.it was 


CIMT Teacher Work Sample 

		1. Profile of the Class 



		INTASC Standard 

		Exceeds 


4

		Meets


3

		Developing


2

		Emerging


1



		Understanding Learners


INTASC 2


The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

ISTE 5(a)

		· Describes characteristics of community, school, and classroom 


· Documents at least 2 sources which support the descriptions


· Describes how characteristics of the community, school, and classroom are used in planning lessons

		· Describes characteristics of community, school, and classroom 


· Documents at least 2 sources which support the descriptions 


· Describes how characteristics of the community, or school, or classroom are used in planning lessons

		· Describes characteristics of community, school, and classroom;


· Documents at least 1 source which support the descriptions

		· Describes characteristics of community, school, and classroom






		Student Characteristics


INTASC 1


The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

ISTE 5(a), 6(a)

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level


· Cites developmental theory or research to support conclusions on the students’ expected developmental level


· Evaluates how the learning theory or research is expected to impact these students

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level


· Cites developmental theory or research to support conclusions on the students’ expected developmental level




		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level


· Cites developmental theory or research to support conclusions on the students’ expected developmental level




		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level


· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		Adaptations for Diversity


INTASC 2


The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

ISTE 5(a)

		· Describes at least 3 diversities within the classroom 




		· Describes at least 3 diversities within the classroom 


 

		· Describes at least 2 diversities within the classroom




		· Describes at least 1 diversity within the classroom






		Supplementary Resources


INTASC 4(g)


The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners. 


ISTE 5(b)

		· Analyzes how the learning materials selected met the specific needs of diverse learners: including remedial learning needs, advanced learning needs, and the learning needs of special populations

		· Analyzes how student learning materials met the learning needs of either remedial learners, advanced learners, at-risk learners, or English language learners




		· Describes how learning materials were selected

		· Does not describe any considerations of students in selection of materials



		2. Context of the Unit



		INTASC Standard

		Exceeds 


4

		Meets


3

		Developing


2

		Emerging


1



		Instructional Planning


INTASC 2(c)


The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings. 

ISTE 6(a)

		· Describes how plans will specifically prompt students to connect curricular goals to their background and prior knowledge.


· Describes how plans will specifically prompt students to consider the value of the skills/lessons and how the skills can be used in the community (in life) outside of the school

		· Describes how anticipated learning is connected to students’ prior knowledge and how the unit will build upon prior knowledge to reach the curricular goals of the unit

		· Describes how the unit will connect to students’ prior knowledge

		Describes how the unit will connect to students’ prior knowledge



		3. Goals of the Unit 



		INTASC Standard

		Exceeds 


4

		Meets


3

		Developing


2

		Emerging


1



		Adaptations for Diversity


INTASC 2


The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways. 

		· Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning


· Describes expected impact of adaptations on learners

		· Describes provisions for teaching AND differentiating for EACH difference


· Describes expected impact of adaptations on learners 

		· Describes provisions for teaching AND differentiating for EACH difference

		· Describes an adaptation to accommodate the difference



		Appreciations for Diversity 


INTASC 2(d)


The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms. 




		· Describes 2 strategies which provide students with opportunities to connect the content of the unit to understandings about cultures different from their own


· Describes 2 strategies which provide students with opportunities to connect content in the unit to building an  appreciation for perspectives of others


· Describes impact of strategies on learners

		· Describes 2 strategies which provide students with opportunities to develop understandings about cultures different from their own


· Describes 2 strategies which provide students with opportunities to appreciate perspectives of others


Describes impact of strategies on learners

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own


· Describes 1 strategy which provides students with the opportunity to appreciate perspectives of others




		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own OR to appreciate perspectives of others






		4. Activities of the Unit 



		INTASC Standard

		Exceeds


4

		Meets


3

		Developing


2

		Emerging


1



		Understanding Learners


INTASC 2


The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

ISTE 5a

		· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse

		· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse




		· Plans vague strategies to be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse

		· Plans limited strategies to be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse



		Student Characteristics


INTASC 1


The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

ISTE 1c, 5a, 6c,d

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice


· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level


Evaluates how the learning theory or research is expected to impact these students

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice


· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

		· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

		· Describes vague strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice



		Communication


INTASC 3(f)


The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment. 

ISTE 4a,c




		· Describes 2 commonly used nonverbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.


· Describes 2 commonly used verbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.


· Describes 2 commonly used technology tools used to engage students in active inquiry, to engage students in collaborations with peers, and to build positive social interactions throughout the classroom.

		· Describes 2 commonly used nonverbal cues to promote positive social interactions throughout the classroom.


· Describes 2 commonly used verbal cues to promote students’ collaborations with peers and to promote positive social interactions throughout the classroom.


Describes 2 commonly used technology tools to engage students in active inquiry.

		· Describes 1 commonly used nonverbal cue to promote positive social interactions throughout the classroom.


· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.


· Describes 1 commonly used technology tool to present content to students




		· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.


Describes 1 commonly used technology tool to present content to students



		Critical Thinking


INTASC 5


The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

ISTE 3a,b, 5c, 6d

		· Describes scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Bloom’s cognitive domain for each lesson.


· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 3 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content

		· Describes at least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) for each lesson.


· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 2 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content 

		· Describes at least two task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson


·  Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught, at least 2 different ways for students to interact with the content

		· Describes at least one task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson


· Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught



		Supplementary Resources


INTASC 4(g)


The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.

ISTE 5b

		· Cite 2 informational resources (print and electronic) beyond the classroom used to benefit students in this unit.

		· Cite 2 informational resources (print and/or electronic) beyond the classroom used to benefit students in this unit.

		· Cite 1 informational resource (print and/or electronic) beyond the classroom used to benefit students in this unit.

		· Does not cite any informational resources beyond the classroom used to benefit students in this unit.






		Instructional Strategies, Activities and Assessments


INTASC 7


The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning


· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning




		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning


· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning


· Describes effectiveness of  specific accommodations and differentiations for specific students who required remediation and how strategies promoted student learning

		Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning



		5. Assessment in the Unit 



		INTASC Standard

		Exceeds


4

		Meets


3

		Developing


2

		Emerging


1



		Pre and Post Tests, and Daily Formative Assessments


INTASC 6


The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 7b,c

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 


· Describes how pre and post assessments will document student growth 


·  Describes multiple assessment strategies used to document student learning; including at least one of each: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 


· Describes how pre and post assessments will document student growth 


·  Describes multiple assessment strategies used to document student learning; including at least two of the following strategies: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards




		Describes how pre and post test assessments are aligned with unit objectives and state content standards



		Modifications Based on Daily Analysis of Learner Differences


INTASC 8


The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

ISTE 6a, 7a

		· Describes thoroughly and specifically how teaching modifications were made based on pre-assessment data




		· Describes how teaching modifications were made based on pre-assessment data




		· Describes vague teaching modifications were made based on pre-assessment data




		· Describes limited teaching modifications were made based on pre-assessment data






		Data Based Instructional Adjustments


INTASC 8


The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.

ISTE 3d, 7a,b

		· Discusses specific adjustments made to every lesson plan (including adjustments to the first lesson plan) as a result of data analysis (including an analysis of the pretest results).


· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 


· Documents impact the adjustment had on 2 or more learners 



		· Discusses specific adjustments made to 4 lesson plans as a result of data analysis. 


· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 


· Documents impact the adjustment had on 2 or more learners 

		· Discusses specific adjustments made to 2-3 lesson plans as a result of data analysis.


· Specific adjustments include adjustments to benefit the class as a whole or specific adjustments to benefit specific struggling learners and specific learners who are excelling.


· Documents impact the adjustment had on 1 learner




		· Discusses specific adjustments  made to 1 lesson plan as a result of data analysis






		6. Organization of the Unit 



		INTASC Standard

		Exceeds 


4

		Meets


3

		Developing


2

		Emerging


1



		Use of Research to Build Content Knowledge


INTASC 10


The teacher engages in professional learning and contributes to the knowledge and skill of others. 

ISTE 5c




		Lesson plans reference at least 3 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies). 

		· Lesson plans reference at least 2 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies).




		Lesson plans reference at least 1 resource used to prepare lessons in addition to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or journals or web sites for teaching strategies).

		Lesson plans do not reference any sources outside of text book



		Modifications Based on Daily Analysis of Learner Differences


INTASC 8


ACEI 4


The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

ISTE 3a, 7a,b

		· Modifications are tagged for specific learners for BOTH remedial adjustments and enrichment adjustments


· Modifications are tagged to an analysis of the previous day’s assessment 




		· Modifications are tagged for specific learners for EITHER remedial adjustments or enrichment adjustments


· Modifications are tagged to an analysis of the previous day’s assessment

		· Modifications are mentioned for specific learners for EITHER remedial adjustments or enrichment adjustments


· Modifications are tagged to an analysis of the previous day’s assessment

		· Modifications are briefly mentioned






		Pre and Post Test Analysis


INTASC 9


Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 

		· Pre and post test data submitted electronically




		· Pre and post test data submitted electronically


 

		· Pre and post test data submitted electronically




		Pre and post test data submitted electronically



		7. Evidence of Unit Effectiveness and Proposed Changes in the Unit 



		INTASC Standard

		Exceeds 


4

		Meets


3

		Developing


2

		Emerging


1



		Pre and Post Tests, and Daily Formative Assessments


INTASC 6


The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 7b

		· Describes specifically how data from formative assessments will be used to inform daily educational decisions




		· Describes how data from formative assessments will be used to inform daily educational decisions




		· Describes vaguely how data from formative assessments will be used to inform daily educational decisions

		Limited description of how data from formative assessments will be used to inform daily educational decisions



		Modifications Based on Daily Analysis of Learner Differences


INTASC 8


The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 

		· Describes modifications based on formative data




		· Describes 4 days of modifications based on formative data 




		Describes 2-3 days of modifications based on formative data

		Describes 1 day of modifications based on formative data



		Pre and Post Test Analysis


INTASC 9


Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 

ISTE 1c

		· Specifically describes evaluation of data and how this evaluation was used to monitor and promote student learning 


· Discusses specific strengths and weaknesses of the class identified through the daily data analysis


· Evaluated the effectiveness of the assessment plan

		· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 


· Discusses specific strengths and weaknesses of the class identified through the daily data analysis 

		Describes how data was evaluated

		Description of data evaluation was limited or nonexistent



		Data Based Instructional Adjustments


INTASC 8


ACEI 5.1


The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 

ISTE 3d, 7a, 7b

		· Reflects on specific  teaching strategies and behavior in relation to student success

		· Reflects on teaching strategies and behavior in relation to student success 

		· Vaguely reflects on teaching strategies and behavior in relation to student success

		· Reflects limited teaching strategies and behavior in relation to student success



		Instructional Strategies, Activities and Assessments


INTASC 7


ACEI 3.2


The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

ISTE 5a

		· Describes effectiveness of  strategies to specifically/strategically  be inclusive of learners who are culturally, racially, and/or economically diverse, as well as learners whose families are structurally diverse and how strategies promoted student learning

		· Describes effectiveness of strategies to specifically/strategically be inclusive of some group of learners and how strategies promoted student learning

		Describes effectiveness of strategies to specifically/strategically be inclusive of one group of learners and how strategies promoted student learning

		Describes limited effectiveness of strategies to specifically/strategically be inclusive of one group of learners and how strategies promoted student learning



		Future Implications


INTASC 9


ACEI 5.1


The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.

		· Describes 4 or more ideas for redesigning learning objectives, instruction, and assessment


· Reflects upon and describes 1 way to improve their relationship with families and other professionals in the learning community.


· Describes how modifications would improve future learning


· References at least 2 professional resources in reflection on improving teaching and learning.

		· Describes 3 ideas for redesigning learning objectives, instruction, and assessment


· Describes how modifications would improve future learning


· References at least 2 professional resources in reflection on improving teaching and learning. 

		· Describes 2 ideas for redesigning learning objectives, instruction, and assessment


· Describes how modifications would improve future  learning


· References at least 1 professional resource in reflection on improving teaching and learning.

		Describes 1 idea for redesigning learning objectives, instruction, and assessment
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* Indiana State CIMT 301 - Teaching ITa &

H : CIMT 302 - Teaching IIb
UnlverSIty Course Syllabus ~ Fall 2019

CIMT 301 - Teaching Ila & CIMT 302 - Teaching IIb
(4 credit hours)
Department of Teaching and Learning
Bayh College of Education
Indiana State University

Instructor Contact information

Matthew J. Moulton, PhD

Assistant Professor, Department of Teaching and Learning

Bayh College of Education, University Hall 332B

812-237-2934 matthew.moulton@indstate.edu

Office Hours: M-F 10-11am or by appointment

*Email is preferred. Please place the class/topic in the subject line of the email. *

Course Catalog Descriptions

CIMT 301 Teaching Ila - 2 credit hours. Introduction to subject-matter teaching in reformed
middle and high schools; philosophy, organization, and curriculum; the role of the teacher as
instructional leader and as a collaborator with colleagues; teacher responsibilities as a
professional educator. Includes a 30* hour observation/participation practicum in local middle
and/or high schools.

*number of hours subject to change given certification requirements.

CIMT 302 Teaching IIb - 2 credit hours. General methods with emphasis on teaching and
content area literacy strategies. Includes teaching diverse learners, interdisciplinary curriculum
and instruction, integration of instructional technology, performance assessment, and managing
learning environments. Field experiences integrated with pedagogical knowledge.

Required Texts and Materials

e Background check from CastleBranch (https://portal.castlebranch.com/ND56, $35.00)

0 A two-step Criminal History Check must be submitted (online payment required) and
completed before the first day of Field Experience.

O Castle Branch Step 1: Go to the Education Student Services website for complete
details. For tutorials, begin with the initial Castle Branch 5-minute screencast.

0 KidTraks Step 2: After your Castle Branch submission and document upload, you will
receive KidTraks emails detailing an additional document upload that must be completed
for state approval (KidTraks 1.5-minute screencast tutorial). Note: If you are not cleared
by ESS before the field experience start date, you may be asked to drop this course.

e TK20 (https://indstate.tk20.com/campustoolshighered/start.do, Covered by student fees)

o TK20 is the Assessment Management System used by the College of Education.
Faculty/Instructors will use TK20 to record assessment scores at various points
throughout your program. During your student teaching placement, you will have an
opportunity to provide feedback on your host teacher and University Supervisor which
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will be completed in TK20. Following completion of your program, program surveys will
be sent through TK20. TK20 accounts are activated when you enroll in a “trigger” course
ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.
m  Logging In

e  https://indstate.tk20.com/campustoolshighered/start.do

e Login using your MyISU username and password.

® [f you have any questions regarding TK20, you can contact Malea

Crosby, 812-237-7742, malea.crosby@indstate.edu

Course Learning Objectives

1. Students will successfully complete both CIMT 301 and CIMT 302 courses with a
cumulative grade of a C or better meeting all student learning outcomes within the next
16 weeks.

2. Students will demonstrate proficiency with identifying and applying the Association for
Middle Level Education’s Essential Attributes of Middle Level Education. An education
for young adolescents must be developmentally responsive, challenging, empowering,
and equitable. http://www.amle.org/portals/0/pdf/twb/TWB_colorchart Oct2013.pdf

3. Students will demonstrate a professional demeanor, as presented in the Professionalism
Agreement and provided list, throughout the entire 16 weeks knowing that an earned
second disposition will remove them from both courses (CIMT 301 and CIMT 302).

4. Future educators will demonstrate an understanding of the reading process as a basis for
instructional decisions. They will understand the basic principles of scientifically based
reading research and the use of phonics, phonemic awareness, vocabulary, fluency, and
comprehension in effective reading instruction. Scientifically based reading intervention
will be direct, explicit, and multi-sensory.

Experiential Learning
Reading

Reading is a critical component of this course. A considerable amount of reading—some of
which deals with new and unfamiliar ideas and concepts—will be required in order for you to
become acquainted with the very broad range of perspectives about various and diverse topics.
Please read thoughtfully and openly and bring questions, concerns, connections, disconnections,
and favorite excerpts to share and discuss.

Discussion

Your participation in discussions is essential, not only for your own learning but also the learning
of others. Engaging thoughtfully and thoroughly with the readings/videos, coming to class with
questions, insights, and critiques, and being open to the idea that alternative perspectives help all
of us grow in our own thinking are all crucial to making the course meaningful. You may find
that some of the class readings, videos, and discussions challenge your current views and
assumptions. In many instances you might question or openly disagree with a perspective that I,
one of your classmates, or the author of a text provides. These diverse perspectives (and the
diverse emotions that will accompany those perspectives) are not only welcomed, they are
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somewhat expected. It is important for us to remember, however, that practicing openness to
multiple perspectives allows each of us to grow in different ways. Encouragement, questions,
discussion, and laughter are a part of this class; ridicule, disrespect, or rudeness is never
allowable, just as disruptive behavior is grounds for dismissal.

Attendance/Participation

This course is based on the idea that learning is a social activity and the class meetings and field
experiences are built on this assumption. It is imperative that each student comes to class having
thoughtfully read the materials, completed the assignments, and prepared to engage in
discussions around the weekly topics. Attending class prepared is a necessity if everyone is to
benefit from this course.

Schedule. CIMT 301 is scheduled for 8:00-8:50 and CIMT 302 is scheduled for 9:00-9:50. I
commit to begin our classes at 8am and end them by 9:40am (with three exceptions - see the
course calendar). This still accounts for the 100 minutes of class time and eliminates the 10
minute break between classes. When we meet off campus for class this extra time will be helpful
for those who have classes starting at 11.

Email me if you know you will miss a class. This will not excuse your absence. You are still
responsible for all content from the class.

Do not be late for class. I define a tardy as not being present for the beginning of class.
Consistent tardiness will impact your success in this course.

Absences. A disposition form will be earned after a second tardy and/or a second absence and an
additional one thereafter for each tardy and/or absence or for any demonstrated unprofessional
behavior. If a second disposition is earned you will be subject to dismissal from the course
pending undergraduate committee terms.

Important Dates

Three Week Attendance Reporting  9/9-9/13

Interim Grades 9/26-10/1
Fall Break 10/4
Drop/Withdraw Deadline 11/4
Study Week 12/2-12/6

Final Exam 12/11





Course Assignments and Point Allocations

Modules (3) 200 points =
Attendance/Participation/In-class assignments 200 points E
[—.
S
Professional Development Resource Fair 100 points iy
=
o
Field Experience 200 points =
F,
Unit Plan 150 points E
|—|
Unit Report (Writing Sample) 150 points ;
=
G
TOTAL | 1000 points

For more information on each of the assignments, please see the assignments tab in Blackboard.
All assignments will be graded within one week of their due date unless otherwise announced.

Grade Scale

C C+ B- B B+ A- A A+

730- | 770- | 800- ([ 830- | 870- |900- [930- |970-
769 799 829 869 899 929 969 1000
*A 10% deduction for each day will be taken for all late work.

*In order to progress through the Becoming a Complete Professional Program you must
complete CIMT 301 and 302 with a grade of a C or better.






BCOE Conceptual Framework'

The overarching theme of Indiana State University's educator preparation programs is Becoming
a Complete Professional. This theme encompasses three broad areas that recognize essential
areas of the work of an educator:

e Educator as Expert or Mediator of Learning,
o Educator as Person, and
e Educator as Member of Communities.

The word complete in the title acknowledges that, to be truly successful, an educator must be
effective in all three of these areas. Similarly, the word becoming is included in the title because
new graduates, alumni, and our faculty are never fully finished with their learning in their
profession as a teacher, counselor, school psychologist, speech language pathologist, principal,
or superintendent.

The component Educator as Expert or Mediator of Learning deals with an educator’s
professional skill as a mediator of students’ learning and/or of the progress individuals make in
achieving their potential.

The component Educator as Person represents the traits and dispositions that make a successful
educator justifiably respected and emulated by students while meeting the expectations of
professional, state, and institutional standards.

The component Educator as Member of Communities reflects the necessity of contributing to the
various communities of which educators, as professionals, are members. A truly successful
educator must concurrently exhibit the traits of mediator of learning, person, and member of
communities while incorporating the latest knowledge and technologies and demonstrating
multicultural competence and sensitivity to diversity.

Guiding Standards

InTASC Standards: At a Glance?

The Council of Chief State School Officers (CCSSO), through its Interstate Teacher Assessment and Support
Consortium (InTASC), developed model core teaching standards that outline what teachers should know and be
able to do to ensure that every K-12 student reaches the goal of being ready to enter college or the workforce in
today’s world.

I. The Learner and Learning

1 | Learner Development—The teacher understands how learners grow and develop, recognizing that patterns
of learning and development vary individually within and across the cognitive, linguistic, social, emotional,
and physical areas, and designs and implements developmentally appropriate and challenging learning

! Becoming a Complete Professional: The ISU Professional Education Unit Conceptual Framework
https://www.indstate.edu/education/

2 Adapted from University of Hawaii at Manoa InTASC standards document
https://coe.hawaii.edu/sites/default/files/extranet/documents/InTASC%?20-%20Field%20Progression.pdf
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experiences.

2 | Learning Differences—The teacher uses understanding of individual differences and diverse cultures and
communities to ensure inclusive learning environments that enable each learner to meet high standards.

3 | Learning Environments—The teacher works with others to create environments that support individual and
collaborative learning, and that encourage positive social interaction, active engagement in learning, and self
motivation.

I1. Content

4 | Content Knowledge—The teacher understands the central concepts, tools of inquiry, and structures of the
discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and
meaningful for learners to assure mastery of the content.

5 | Application of Content—The teacher understands how to connect concepts and use differing perspectives to
engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local
and global issues.

III. Instructional Practice

6 | Assessment—The teacher understands and uses multiple methods of assessment to engage learners in their
own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

7 | Planning for Instruction—The teacher plans instruction that supports every student in meeting rigorous
learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and
pedagogy, as well as knowledge of learners and the community context.

8 | Instructional Strategies—The teacher understands and uses a variety of instructional strategies to encourage
learners to develop deep understanding of content areas and their connections, and to build skills to apply
knowledge in meaningful ways.

IV. Professional Responsibility

9 | Professional Learning and Ethical Practice—The teacher engages in ongoing professional learning and uses
evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on
others (learners, families, other professionals, and the community), and adapts practice to meet the needs of
each learner.

10 | Leadership and Collaboration—The teacher seeks appropriate leadership roles and opportunities to take
responsibility for student learning, to collaborate with learners, families, colleagues, other school
professionals, and community members to ensure learner growth, and to advance the profession.

Vital Information
Your Basic Needs and Security

Any student who faces challenges securing their food, housing, or other basic needs and believes
this may affect their performance in the course is urged to contact me for support. I can be
reached by email (matthew.moulton@indstate.edu) or by calling my office (812-237-2934). All
information will be kept confidential.
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Sycamore Standard

Students at Indiana State University are expected to accept certain personal responsibilities that
constitute the "standard" for behavior in a community of scholars.

As a student at Indiana State University:

I will practice personal and academic integrity,; I will commit my energies to the pursuit of truth,
learning, and scholarship; I will foster an environment conducive to the personal and academic
accomplishment of all students, I will avoid activities that promote bigotry or intolerance; I will
choose associations and define my relationships with others based on respect for individual
rights and human dignity; I will conduct my life as a student in a manner that brings honor to me
and to the University Community, I will discourage actions or behaviors by others that are
contrary to these standards.

Adopted by the Indiana State University Student Government Association April 17, 2002
Students With Disabilities

Indiana State University seeks to provide effective services and accommodation for qualified
individuals with documented disabilities. If you need an accommodation because of a
documented disability, you are required to register with Disability Support Services at the
beginning of the semester. Contact the Director of Student Support Services. The telephone
number is 237-2700 and the office is located on the 1st floor of Normal Hall.

The Director will ensure that you receive all the additional help that Indiana State offers. If you
will require assistance during an emergency evacuation, notify your instructor immediately.
Look for evacuation procedures posted in your classrooms.

Laptop Required for Course -- Regular Usage

For the purposes of this course, it will be assumed that you are in compliance with the mandatory
laptop policy of the University. You will be expected to bring your laptop and be ready to use it
for every class period. Usage of the laptop must conform to the provisions of this course as laid
out in this syllabus as well as the Code of Student Conduct.

ISTE Standards Covered in CIMT 301/302

e 1b - Pursue professional interests by creating and actively participating in local and
global learning networks.

e Ic - Stay current with research that supports improved student learning outcomes,
including findings from the learning sciences.

e 3a - Create experiences for learners to make positive, socially responsible contributions
and exhibit empathetic behavior online that build relationships and community.

e 3b - Establish a learning culture that promotes curiosity and critical examination of online
resources and fosters digital literacy and media fluency.

e 3c - Mentor students in safe, legal and ethical practices with digital tools and the
protection of intellectual rights and property.





e 3d - Model and promote management of personal data and digital identity and protect
student data privacy.

® 4a - Dedicate planning time to collaborate with colleagues to create authentic learning
experiences that leverage technology.

e 4c - Use collaborative tools to expand students' authentic, real-world learning experiences
by engaging virtually with experts, teams and students, locally and globally.

e 4d - Demonstrate cultural competency when communicating with students, parents and
colleagues and interact with them as co-collaborators in student learning.

e 5a- Use technology to create, adapt and personalize learning experiences that foster
independent learning and accommodate learner differences and needs.

e 5b - Design authentic learning activities that align with content area standards and use
digital tools and resources to maximize active, deep learning.

e 5c - Explore and apply instructional design principles to create innovative digital learning
environments that engage and support learning.

e 06a - Foster a culture where students take ownership of their learning goals and outcomes
in both independent and group settings.

e 6b - Manage the use of technology and student learning strategies in digital platforms,
virtual environments, hands-on makerspaces or in the field.

e 6d - Model and nurture creativity and creative expression to communicate ideas,
knowledge or connections.

e 7a - Provide alternative ways for students to demonstrate competency and reflect on their
learning using technology.

e 7b - Use technology to design and implement a variety of formative and summative
assessments that accommodate learner needs, provide timely feedback to students and
inform instruction.

Academic Freedom

“Teachers are entitled to freedom in the classroom in discussing their subject, but they should be
careful not to introduce into their teaching controversial matter which has no relation to their
subject." The preceding comes from the American Association of University Professors
statement on academic freedom. Though the entire statement speaks to many issues, it is this
portion on the conduct of the course that is most relevant. For the purpose of Foundational
Studies courses this means that faculty have the right to conduct their class in a fashion they
deem appropriate as long as the material presented meets the learning objectives laid out by the
entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care

At Indiana State, we care for your overall well-being. We want to help you get the care, referrals,
and answers you need to ensure your success. Sycamores Care

https://www.indstate.edu/student-affairs/sycamores-care

Statement on Non-Discrimination, Harassment, and Sexual Misconduct
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Indiana State University is committed to inclusive excellence. To further this goal, the university
does not tolerate discrimination in its programs or activities on the basis of: race, color, national
origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or
any other protected class. Title IX of the Educational Amendments of 1972 in particular
prohibits discrimination based on sex in any educational institution that receives federal funding.
This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic
violence, and stalking. If you witness or experience any forms of the above discrimination, you
are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal
Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and
institutional policy to report what you share with them to the Equal Opportunity & Title IX
Office. You do, however, have the option of sharing your information with the following
confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2™ Floor
Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7% Floor
Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8" Floor

For more information about discrimination and the support resources to you through the Equal
Opportunity & Title IX Office, visit this website:
https://www.indstate.edu/equalopportunity-titleix. Please direct any questions or concerns to:
Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons
Hall 223; ISU-equalopportunity-titleix@indstate.edu.

Academic Dishonesty (Plagiarism)

In academia, our ideas are our currency. Since this is the case, we make sure that we recognize
appropriately the work (or ideas) of others that we use and we expect them to do the same when
they use our ideas. You, too, are expected to give credit when using another person’s ideas.
When writing a paper, you must use correctly either the MLA or APA citation style. If you
intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website,
submit another person’s work as your own, etc.), you will earn a 0% on the assignment in
question and I will report your conduct to Student Judicial.

If you're not sure what plagiarism is you should do some research on the topic. Start with the
Cunningham Memorial Library’s primer on plagiarism https://youtu.be/u4YY qoSjKLO0.
“Ignorance of the law is no excuse.”

Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value
diversity. The department embraces the contributions of all groups, including those formed by
gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability
and ability in the creation of a diverse, inclusive environment. Professional preparation of
students in the department and college includes knowledge of diversity issues, recognizing the
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benefit to all from the combination of many voices. This affirmation of diversity is critical to
developing students as full partners in local, national and global communities.

Teaching and Learning Code of Ethics

This Code of Ethics for Educators was developed by the distinguished AAE Advisory Board and by the Executive
Committee of AAE. It contains four basic principles relating to the rights of students and educators.

OVERVIEW

The professional educator strives to create a learning environment that nurtures to fulfillment the potential of all
students. The professional educator acts with conscientious effort to exemplify the highest ethical standards. The
professional educator responsibly accepts that every child has a right to an uninterrupted education free from
strikes or any other work stoppage tactics.

PRINCIPLE I: Ethical Conduct toward Students

The professional educator accepts personal responsibility for teaching students character qualities that will help
them evaluate the consequences of and accept the responsibility for their actions and choices. We strongly affirm
parents as the primary moral educators of their children. Nevertheless, we believe all educators are obligated to
help foster civic virtues such as integrity, diligence, responsibility, cooperation, loyalty, fidelity, and respect-for
the law, for human life, for others, and for self.
The professional educator, in accepting his or her position of public trust, measures success not only by the
progress of each student toward realization of his or her personal potential, but also as a citizen of the greater
community of the republic.
1. The professional educator deals considerately and justly with each student, and seeks to resolve
problems, including discipline, according to law and school policy.
2. The professional educator does not intentionally expose the student to disparagement.
3. The professional educator does not reveal confidential information concerning students, unless required
by law.
4. The professional educator makes a constructive effort to protect the student from conditions detrimental
to learning, health, or safety.
5. The professional educator endeavors to present facts without distortion, bias, or personal prejudice.

PRINCIPLE II: Ethical Conduct toward Practices and Performance

The professional educator assumes responsibility and accountability for his or her performance and continually
strives to demonstrate competence.
The professional educator endeavors to maintain the dignity of the profession by respecting and obeying the law,
and by demonstrating personal integrity.
1. The professional educator applies for, accepts, or assigns a position or a responsibility on the basis of
professional qualifications, and adheres to the terms of a contract or appointment.
2. The professional educator maintains sound mental health, physical stamina, and social prudence
necessary to perform the duties of any professional assignment.
The professional educator continues professional growth.
4. The professional educator complies with written local school policies and applicable laws and
regulations that are not in conflict with this code of ethics.
5. The professional educator does not intentionally misrepresent official policies of the school or
educational organizations, and clearly distinguishes those views from his or her own personal opinions.
6. The professional educator honestly accounts for all funds committed to his or her charge.
7. The professional educator does not use institutional or professional privileges for personal or partisan
advantage.
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PRINCIPLE III: Ethical Conduct toward Professional Colleagues

The professional educator, in exemplifying ethical relations with colleagues, accords just and equitable treatment
to all members of the profession.
1. The professional educator does not reveal confidential information concerning colleagues unless
required by law.
2. The professional educator does not willfully make false statements about a colleague or the school
system.
3. The professional educator does not interfere with a colleague's freedom of choice, and works to eliminate
coercion that forces educators to support actions and ideologies that violate individual professional
integrity.

PRINCIPLE IV: Ethical Conduct toward Parents and Community

The professional educator pledges to protect public sovereignty over public education and private control of
private education.
The professional educator recognizes that quality education is the common goal of the public, boards of
education, and educators, and that a cooperative effort is essential among these groups to attain that goal.
1. The professional educator makes concerted efforts to communicate to parents all information that should
be revealed in the interest of the student.
2. The professional educator endeavors to understand and respect the values and traditions of the diverse
cultures represented in the community and in his or her classroom.
3. The professional educator manifests a positive and active role in school/community relations.

Association for Middle Level Education Middle Level Teacher Preparation Standards

PRINCIPLE A: THE LEARNER AND LEARNING

Standard 1: Young Adolescent Development:

Middle level teacher candidates understand, use, and reflect on the major concepts, principles, theories, and
research related to young adolescent development and use that knowledge in their practice. They demonstrate
their ability to apply this knowledge when making curricular decisions, planning and implementing instruction,
participating in middle level programs and practices, and providing healthy and effective learning environments
for all young adolescents.

Element a. Knowledge of Young Adolescent Development: Middle level teacher candidates demonstrate a

comprehensive knowledge of young adolescent development. They use this understanding of the intellectual,
physical, social, emotional, and moral characteristics, needs, and interests of young adolescents to create healthy,
respectful, supportive, and challenging learning environments for all young adolescents, including those whose
language and cultures are different from their own.

Element b. Knowledge of the Implications of Diversity on Young Adolescent Development: Middle level teacher

candidates demonstrate their understanding of the implications of diversity on the development of young
adolescents. They implement curriculum and instruction that is responsive to young adolescents’ local, national,
and international histories, language/dialects, and individual identities (e.g., race, ethnicity, culture, age,
appearance, ability, sexual orientation, socioeconomic status, family composition). They participate successfully
in middle level practices that consider and celebrate the diversity of all young adolescents.






Element c. Implications of Young Adolescent Development for Middle Level Curriculum and Instruction. Middle
level teacher candidates use their knowledge of young adolescent development when planning and implementing

middle level curriculum and when selecting and using instructional strategies.

Element d. Implications of Young Adolescent Development for Middle Level Programs and Practices: Middle
level teacher candidates apply their knowledge of young adolescent development when making decisions about
their respective roles in creating and maintaining developmentally responsive learning environments. They
demonstrate their ability to participate successfully in effective middle level school organizational practices such
as interdisciplinary team organization and advisory programs.

PRINCIPLE B: CONTENT

Standard 2: Middle Level Curriculum

Middle level teacher candidates understand and use the central concepts, standards, research, and structures of
content to plan and implement curriculum that develops all young adolescents’ competence in subject matter.
They use their knowledge and available resources to design, implement, and evaluate challenging,
developmentally responsive curriculum that results in meaningful learning outcomes. Middle level teacher
candidates demonstrate their ability to assist all young adolescents in understanding the interdisciplinary nature of
knowledge. They design and teach curriculum that is responsive to all young adolescents’ local, national, and
international histories, language/dialects, and individual identities (e.g., race, ethnicity, culture, age, appearance,
ability, sexual orientation, socioeconomic status, family composition).

Element a. Subject Matter Content Knowledge: Middle level teacher candidates demonstrate a depth and breadth
of subject matter content knowledge in the subjects they teach (e.g., English/language arts, mathematics, reading,

social studies, health, physical education, and family and consumer science). They incorporate information
literacy skills and state-of-the-art technologies into teaching their subjects.

Element b. Middle Level Student Standards: Middle level teacher candidates use their knowledge of local, state,
national, and common core standards to frame their teaching. They draw on their knowledge of these standards to

design, implement, and evaluate developmentally responsive, meaningful, and challenging curriculum for all
young adolescents.

Element c. Interdisciplinary Nature of Knowledge: Middle level teacher candidates demonstrate the
interdisciplinary nature of knowledge by helping all young adolescents make connections among subject areas.
They facilitate relationships among content, ideas, interests, and experiences by developing and implementing

relevant, challenging, integrative, and exploratory curriculum. They provide learning opportunities that enhance
information literacy (e.g., critical thinking, problem solving, evaluation of information gained) in their specialty
fields (e.g., mathematics, social studies, health).

Standard 3: Middle Level Philosophy and School Organization

Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the
philosophical foundations of developmentally responsive middle level programs and schools, and they work
successfully within middle level organizational components.






Element a. Middle Level Philosophical Foundations: Middle level teacher candidates demonstrate an
understanding of the philosophical foundations of developmentally responsive middle level programs and

schools.

Element b. Middle Level Organization and Best Practices: Middle level teacher candidates utilize their knowledge
of the effective components of middle level programs and schools to foster equitable educational practices and to
enhance learning for all students (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation,
socioeconomic status, family composition). They demonstrate their ability to apply this knowledge and to
function successfully within a variety of school organizational settings (e.g., grades K-8, 6-8, 7-12). Middle level
teacher candidates perform successfully in middle level programs and practices such as interdisciplinary teaming,
advisory programs, flexible block schedules, and common teacher planning time.

PRINCIPLE C: INSTRUCTIONAL PRACTICE

Standard 4: Middle Level Instruction and Assessment

Middle level teacher candidates understand, use, and reflect on the major concepts, principles, theories, and
research related to data-informed instruction and assessment. They employ a variety of developmentally
appropriate instructional strategies, information literacy skills, and technologies to meet the learning needs of all
young adolescents (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation, socioeconomic status,
family composition).

Element a. Content Pedagogy: Middle level teacher candidates use their knowledge of instruction and assessment
strategies that are especially effective in the subjects they teach.

Element b. Middle Level Instructional Strategies: Middle level teacher candidates employ a wide variety of
effective teaching, learning, and assessment strategies. They use instructional strategies and technologies in ways

that encourage exploration, creativity, and information literacy skills (e.g., critical thinking, problem solving,
evaluation of information gained) so that young adolescents are actively engaged in their learning. They use
instruction that is responsive to young adolescents’ local, national, and international histories, language/dialects,
and individual identities (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation, socioeconomic
status, family composition).

Element c. Middle Level Assessment and Data-informed Instruction: Middle level teacher candidates develop and

administer assessments and use them as formative and summative tools to create meaningful learning experiences
by assessing prior learning, implementing effective lessons, reflecting on young adolescent learning, and
adjusting instruction based on the knowledge gained.

Element d. Young Adolescent Motivation: Middle level teacher candidates demonstrate their ability to motivate
all young adolescents and facilitate their learning through a wide variety of developmentally responsive materials

and resources (e.g., technology, manipulative materials, information literacy skills, contemporary media). They
establish equitable, caring, and productive learning environments for all young adolescents.

PRINCIPLE D: PROFESSIONAL RESPONSIBILITIES

Standard 5: Middle Level Professional Roles

Middle level teacher candidates understand their complex roles as teachers of young adolescents. They engage in
practices and behaviors that develop their competence as middle level professionals. They are informed advocates






for young adolescents and middle level education, and work successfully with colleagues, families, community
agencies, and community members. Middle level teacher candidates demonstrate positive dispositions and engage
in ethical professional behaviors.

Element a. Professional Roles of Middle Level Teachers: Middle level teacher candidates understand, reflect on,

and are successful in their unique roles as middle level professionals (e.g., members of teaching teams and
advisors to young adolescents).

Element b. Advocacy for Young Adolescents and Developmentally Responsive Schooling Practices: Middle level
teacher candidates serve as advocates for all young adolescents and for developmentally responsive schooling

practices. They are informed advocates for effective middle level educational practices and policies, and use their
professional leadership responsibilities to create equitable opportunities for all young adolescents in order to
maximize their students' learning.

Element ¢. Working with Family Members and Community Involvement: Middle level teacher candidates
understand and value the ways diverse family structures and cultural backgrounds influence and enrich learning.

They communicate and collaborate with all family members and community partners, and participate in school
and community activities. They engage in practices that build positive, collaborative relationships with families
from diverse cultures and backgrounds (e.g., race, ethnicity, culture, age, appearance, ability, sexual orientation,
socioeconomic status, family composition).

Element d. Dispositions and Professional Behaviors: Middle level teacher candidates demonstrate positive
orientations toward teaching young adolescents and model high standards of ethical behavior and professional
competence. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, critical
perspectives on their teaching.

-
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CIMT 301 & 302 - Moulton - Fall 2019

Professional Development Resource Fair (50 points)

Due December 11th @ 8:00am

This We Believe states “[Middle grades] educators value young adolescents and are prepared to teach them” (NMSA, 2010, p. 15). Additionally, TWB shares that educators demonstrate that preparation by participating in “ongoing professional development” (p. 30). This assignment should be viewed as one opportunity for you to further your knowledge of middle schools, young adolescents, and the best practices to serve them.

Each member of the class will draw one card from Dr. Moulton’s Middle Grades Resource Deck. Then you must research the specific resource you randomly picked and create

· A multimedia presentation (ex. YouTube video, Instagram Story, PowerPoint, etc.) that describes your resource that provides all vital information for your classmates

· A one-page handout (ex. Infographic, brochure, etc.) that presents all the same information from the multimedia presentation. You should bring enough copies of your one-page handout for everyone in the class and maybe 15 visitors. 



For the multimedia and one-page handout, make sure to include the references that represent a variety of perspectives on the topic (at least five).



Please use APA to cite your sources. For more info on APA please visit: https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html



If your source is a website be sure the link works.  



You will be evaluated by both Dr. Moulton and your peers during our final exam time on December 11th. 



This assignment address ISTE Standard (6d.) Model and nurture creativity and creative expression to communicate ideas, knowledge or connections

































Module One – Policy & Technology

Due September 30, 2019

This assignment covers ISTE Standards for Educators 1a, 1b, 4a, and 4b.



Student Handbook 

Using a student handbook from one of the schools or districts found by following this link (http://www.tinyurl.com/CIMT301sh) find the answers to the following questions. Once you have picked a handbook, type your name in the column next to the district on this google doc. 



1. What school or district did you pick?





2. Is the document for one specific school or does it cover multiple schools in the same district?





3. Summarize what the student handbook says about attendance and absences.

 



4. What does the student handbook day about dress code and grooming?





5. What does the student handbook say about special education services?





6. Does the student handbook mention the use of personal electronics? What is their policy?





7. How does the document refer to students? Are they gendered (she/he)? In what order are the genders presented?





8. What are the transportation policies? Are students excluded based on distances from the school?





9. What does the document say about discipline, suspensions, expulsions?



10. What does the document say about a student’s rights in the school space?



11. Do students have the right to file grievances against the school/district? What is the process?



Faculty Handbook

Using a faculty handbook from one of the schools or districts found by following this link (http://www.tinyurl.com/CIMT301fh) find the answers to the following questions. Once you have picked a handbook, type your name in the column next to the district on this google doc.



1. What school or district did you pick?





2. What is the procedure of reporting absentees and tardy students at this school?





3. What is the procedure for permitting a student to leave the classroom while school is in session?





4. What is the procedure for permitting a student to leave the school grounds while school is in session?





5. When a student becomes ill at school, what procedures would you use to send him/her home?





6. What curriculum guides are mandated for your class?



7. What procedures should be followed to remove a student from class temporarily for discipline purposes?



8. If you are ill, whom should you call to report your inability to attend school?





9. What are the mandated procedures for suspension and/or expulsion of a student from school?

School Improvement Plan

Review your field placement’s School Improvement Plan (SIP). Answer the following questions.



1. What are the goals for the school?





2. Who are the stakeholders for this school?  What role do they play in determining these goals?





3. What data support the need for these goals, especially as these data relate to PL 221 and NCLB/AYP requirements?





4. What strategy or set of strategies is the school employing to reach goals?





5. How do the various departments work together to accomplish the goals?





6. What do you see as your responsibilities as a student teacher and as a teacher in helping schools reach goals?





7.  Why is RISE being implemented into all schools in Indiana?  





8.  Why is it important that you understand all aspects of RISE?  





9. What can you do to prepare for RISE observations?  



10. From your findings, consider implications for your work as a student teacher and intern teacher.  






Technology

Early on in your early field experience, discuss with your mentor teacher the technologies available at the school or through the school district.



1. Mentor teacher:



Technologies:



1.  

2.

3.

4.





2. List below the requirements for access to these technologies (i.e., protocols for reserving and checking out the technology, use and return protocols, etc.)





3. List below the technology for planning for and presenting instruction and assessment available in the classroom.  Discuss with your mentor teacher and record below how they make use of technology.



Technologies/Use:



1.  

2.

3.

4.



4. Discuss with your mentor your ideas about use of technology and ascertain their wishes for your use of technology.  Record your insights below.  Indicate also how you anticipate incorporating technology into your instruction.





Module Two – School Spaces & People

Due October 25, 2019

This assignment covers ISTE Standards for Educators 4c, 5a, and 6b.



Literacy Strategies

Find a teacher at your field placement that teaches the subject you will teach in the future (this may be your host teacher). Discuss with them the following items.



1. What content area does the teacher teach?

2. Discuss with a classroom teacher what literacy strategies they employ in the classroom.

3. Ask the classroom teacher what challenges they face in supporting content area literacy.

4. Provide a brief summary about how the literacy strategies observed or discussed promotes student learning and well-being.

5. Summarize insights you have gained that will help your own and your peers’ professional practice.



Record your answers on the Literacy Strategies MindMeister following the demonstrated format (http://www.tinyurl.com/CIMTlsmm).



Teacher only spaces

What are some of the teacher only spaces at your field placement–teacher’s lounge, workroom, mailbox area, etc.? Visit one of the teacher only spaces with at most one classmate. Plan to spend at least 20 minutes in this space during a high traffic time. Respond to the following in a FlipGrid Video.



1. Date, time, and duration of observation. 

2. What happens in this space? What did you witness (no names)? How did what you witness support student learning and teacher professional development?

3. How did people interact in this space? Do interactions support student learning and professional development of teachers?

4. Is there information posted on the walls? Why is it here?

5. How could you use what you have discovered to support student learning and teacher professional development?



Visit our class FlipGrid or use this link (https://flipgrid.com/f68d8272) to post your video.

 


Extracurricular Event 

Attend an extracurricular event associated with your field placement school. You may choose from an after school club meeting, academic events/practices, athletic events, fine arts events (exhibitions, plays, recitals, etc.) or another event beyond the school day. In a one-page response (~250 words), respond to the following.



1. What was the extracurricular event [type, date/time, location, participants (ex., students, faculty, parents, etc.) represented at the event]?

2. How did people interact during the extracurricular event? Describe student-student, student-staff/faculty, student-guardian, and, if applicable, student-community member interactions.  

3. How does the extracurricular opportunity promote student learning and/or well-being?



Create one of the following to be included with your one-page response. These creations should relate directly to what you witnessed and experienced.

Ads ~ Announcement ~ Billboard ~ Book Jacket ~ Brochure ~ Encyclopedia Entry

Flyer ~ Infographic ~ Newsletter ~ Pamphlet ~ Poster



Student Interviews

Interview three students in your school with whom you do not directly work using the questions below as a guide. You may NOT record the students’ names in any fashion or include any information in what is written or shared that makes any individual student identifiable.



1. What do you like about school?





2. In what school-related activities are you involved?





3. What makes your favorite subjects your “favorites” in school?





4. What do teachers do in class that is especially helpful in enabling you to understand?





5. What assignments outside of class are especially helpful in enabling you to understand?



6. What are your future plans and how does school help you prepare for this?



7. What suggestions would you give to teachers to improve education/the school?



8. Of the three students you interview, compile a summary of the range of responses you got. Consider implications for teachers in supporting student learning and well-being.  



New Teacher Interview

Work with your host teacher or other school personnel to identify and interview relatively new teacher (in their first or second year of teaching). Use the questions below as a guide.  You may NOT record the interns’ names in any fashion or include any information in what is written or shared that makes any individual identifiable.

1. What activities have you engaged in that have helped you get oriented in the school?



2. What strategies are you using to help you manage teacher responsibilities?



3. What management strategies are helpful?



4. What has been helpful in working with your mentor?



5. How have you approached completing the intern portfolio?



6. How much time do you spend preparing for your classes?



7. What suggestions would you give to me as I begin student teaching and my intern years?

[bookmark: _GoBack]

8. How does a new teacher move from the role of student to teacher?
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CIMT 400 and CIMT 400L – Teaching III + Lab Course Syllabus


Department of Teaching and Learning

Indiana State University


Bayh College of Education


812-237-4556 (FAX)


(  (  (  ( (

Della Thacker

Associate Professor


University Hall 315C


812-237-2332


Della.Thacker@indstate.edu

Office Hours: 7:30-8 MWF and 11-1 MWF

(  (  (  ( (

· ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  


· A cumulative grade of a C is required to move forward within the program.  


· A disposition form will be earned after tardy and/or an absence and an additional one thereafter for each tardy and/or absence or for any demonstrated unprofessional behavior.  If a second disposition is earned you will be subject to dismissal from the course pending undergraduate committee terms.

· Do not be late for class.  Consistent tardiness will impact your success in this course.


· You are expected to take notes on a daily basis.


Email is the best method of contact.  Please place the class/topic in the subject line of the email.  All emails should be scripted in a professional manner.  ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  A disposition form will be earned after a tardy and/or an absence.  Do NOT be late for class.


Catalog Course Description:

CIMT 400 - Strategies for collaborating with other education professionals, with parents, and with others in the community to understand pupils as whole persons and to help pupils meet the challenges they currently face or will likely face beyond the classroom.  Ways to help pupils develop problem-solving and decision-making abilities useful beyond the classroom are discussed.  Students will learn scientifically based-reading interventions that are direct, explicit, and multi-sensory.  Information on laws relevant to teaching.  Paired with a teaching practicum in a local high school, for which students enroll in CIMT 400L – Teaching III Practicum.  

CIMT 400L – A teaching practicum in a local high school.  Paired with CIMT 400 is a teaching practicum in a local high school.  The practicum involves first observing in a classroom in the student’s major field and then teaching a unit in that classroom.  The practicum is carried out over a six-week period (M-F from 8 a.m. to 11 a.m.). Prerequisites:  CIMT 301 and 302.

Required Texts:

Schimmel, David, Stellman, Leslie Robert, and Fischer, Louis.  Teachers and the Law, 9th Edition.  Pearson, 2011.  


Attendance:

Class attendance is required.  Learning is an active process, and it is simply impossible for you to participate if you are not here.  All absences must be excused in advance. One or more excused or unexcused absences will be considered excessive and may result in failure to pass the course.  A disposition form will be earned after a tardy and/or an absence.




Tardiness – DO NOT BE LATE!

Your instructors plan to start class on time and expect that you will be here.  Occasionally, you may find it necessary to be late.  In that case, your instructors would certainly prefer that you come after class has started rather than miss the entire class.  Tardiness can lower your overall grade for the course significantly.

Participation:

As a participant in this course, you are expected to contribute.  This means being actively present in class—joining in discussions and small group seminars, raising questions, and making significant intellectual contributions to the course.


Conceptual Framework:

The overarching theme of Indiana State University’s educator preparation programs is Becoming a Complete Professional. Our theme encompasses three broad areas that recognize essential areas of the work of an educator:


· Educator as Expert or Mediator of Learning,


· Educator as Person, and


· Educator as Member of Communities.


The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are constantly striving to improve their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent.


The component “Educator as Expert or Mediator of Learning” deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component “Educator as Person” represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component “Educator as Member of Communities” reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of expert or mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.


Our preparation programs embrace clinical practice as an underlying philosophy and methodology. Through field experiences, candidates are immersed in authentic environments that allow theory-to-practice connections, maximizing experiential learning.


Guiding Standards - InTASC Standards: At a Glance*

The Council of Chief State School Officers (CCSSO), through its Interstate Teacher Assessment and Support Consortium (InTASC), developed model core teaching standards that outline what teachers should know and be able to do to ensure that every K-12 student reaches the goal of being ready to enter college or the workforce in today’s world.


I. The Learner and Learning

1. Learner Development—The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 

2. Learning Differences—The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 

3. Learning Environments—The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation. 


 II. 
Content Standard

4. Content Knowledge—The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.


5. Application of Content—The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 

 III. 
Instructional Practice


6. Assessment—The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.


7. Planning for Instruction—The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.


8. Instructional Strategies—The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 

 IV. 
Professional Responsibility


9. Professional Learning and Ethical Practice—The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

10: Leadership and Collaboration—The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

*Adapted from University of Hawaii at Manoa InTASC standards document https://coe.hawaii.edu/sites/default/files/extranet/documents/InTASC%20-%20Field%20Progression.pdf


Course Learning Outcomes:

Upon completing the course, the students will have the knowledge, ability, and inclination to 


1. Teach decision-making and problem-solving models and provide opportunities for pupils to use them in relation to personal, career, and educational issues.


2. Apply a systematic approach for understanding an instructional problem and evaluating a possible solution to it.


3. Collaborate with teaching colleagues and other education professionals in planning curriculum and instruction in designing and maintaining a positive and productive learning environment in the school, and in addressing pupils’ difficulties.


4. Establish and sustain mutually respectful and productive relationships with parents and with other individuals and groups outside the school to promote pupils’ learning and well being.


5. Identify and use community resources to foster pupils’ learning and well being.


6. Assist pupils’ families in seeking support services in the school and the community.


7. Act as an advocate for pupils in the school and in the larger community.


8. Create and promote activities to enhance pupils’ educational experiences beyond the school walls.


9. Remain informed about societal issues that influence the decisions made by adolescents and young adults.


10. Help pupils keep their educational and career options open as they make decisions regarding the future.


11. Promote open communication between pupils and their parents or guardians regarding educational and career options and decisions.


12. Collaborate with community businesses and agencies to provide meaningful instructional experiences for pupils and to link pupils with career opportunities in the local community.


13. Comply with laws related to pupils’ rights and teachers’ responsibilities.

14. WebQuest – Technology - A WebQuest is an inquiry-oriented lesson format in which most or all the information that learners work with comes from the web. WebQuests are created and used during their teaching unit in the public high schools.

Course Objectives:

1. Early adolescence developmental standards dealing with family involvement, community involvement, and collaborative behavior.


2. Adolescence and young adulthood developmental standards dealing with decision making, the home-school connection, and the community and transition to the future.

3. Rationale for showing middle and high school pupils the relevance of course content for meeting the challenges they face beyond the classroom.


4. Importance of collaboration among pupils and by the teacher with other education professionals, with parents, and with others in the community to help pupils meet the challenges they face beyond the classroom


5. Problem-based learning as a collaborative approach and as an approach for teaching problem solving.


6. Importance of teachers developing an approach for understanding problems they face as teachers and for evaluating possible solutions to the problems.


7. Systematic approach for understanding an instructional problem that a teacher faces and for evaluating a possible solution to it.


8. General guidelines for productive collaboration with other adults.


9. Strategies for collaborating with other education professionals-school administrators, school counselors, and other school services professionals-for understanding pupils as whole persons and for promoting their learning and well-being.


10. Strategies for motivating and maintaining involvement by parents in their children’s participation in the class taught.


11. Suggestions for parents on supporting homework and learning in general.


12. Class-related activities in which parents can be involved.


13. Rationale for being able to assist families in seeking support services.


14. Concept of the full-service school.


15. Strategies for assisting families in seeking support services in the community.


16. Strategies for motivating involvement by the community in class-related activities.


17. Class-related activities in which the community can be involved.


18. Concept of service learning.


19. Principles of career development and career education.


20. Concept of school-to-career.


21. Strategies for integrating career exploration issues into the content of the class taught.


22. Strategies for collaborating with businesses to promote pupils’ learning.


23. Strategies for letting pupils try out different work and civic identities.


24. Concept of project-based learning.


25. Criteria for work-based learning experiences.

26. Create a WebQuest in licensed content area which promotes additional teaching and learning strategies. 

27. Laws related to speech, conduct, and privacy issues; professional liability; classroom management; censorship, copyright, and the curriculum; supervision and discipline of students; property rights, confidentiality, and reporting requirements; and sexual misconduct and sexual harassment.


28. Future educators will demonstrate understanding of the reading process as a basis for instructional decisions.  They will understand the basic principles of scientifically based reading research and the use of phonics, phonemic awareness, vocabulary, fluency, and comprehension in effective reading instruction. Scientifically based reading intervention will be direct, explicit, and multi-sensory.  

Course Requirements and Evaluation:

· Read a text chapter and be prepared to respond in class to a vignette for which content of the chapter is important


· Write a group vignette on a topic assigned by instructor, consult professional literature relevant to the vignette, develop a response to the vignette, and submit a written description of the response



· Journal Entries on school related topics


· Tests on legal issues in teaching


· Test on counseling skills for teachers


· Teaching Idea


· Attendance


· Class participation

· Professionalism


· WebQuest


· Written report of primary vignette


· Oral report and handout on the primary vignette


· Enter designated assignments on TK20

· In conjunction with CIMT 400L-Teaching III Practicum:


1. Report on a unit taught in a classroom in the student’s major field


2. Feedback from the host teacher at the practicum site

· Also, as requirements for CIMT 400L-Teaching III Practicum:


1. Teach a unit in a classroom in the student’s major field and submit a writing sample on the unit.


General Policies:


This is a highly interactive course with the instructor as facilitator.  Do your best work as you move toward your goal of becoming a complete teaching professional.  Begin now to establish and refine your standards for excellence.  


It is expected that you read assigned materials BEFORE participating in lectures, discussions, or other activities.  Rereading in some cases is also advised.  Due to the structure of the course, we will be moving at a fast pace and dealing with what initially might seem to be several topics at the same time.  


If you must be absent or late, contact me before class and contact other class members for additional insights/notes/etc. It is your responsibility to get missed notes and materials.  Notifying the instructor does not mean, however, that the absence will be excused.  Attendance will be recorded.  Point deductions will occur, which will impact your daily partcpation/assgiment grades and overall professionalism grade.  Projects, papers, etc. are to be submitted on or before the due date.  Exceptions may be granted for extenuating circumstances ONLY if the instructor receives immediate notification IN ADVANCE of the final due date and time.  ALL ASSIGNMENTS must be submitted.  There is a 10% grade deduction for every day an assignment is late.  A disposition form will be earned after a tardy and/or an absence or for any unprofessional behavior displayed.  A second earned disposition could remove you from the course.  Do not be late for class.

Grades are determined according to the following scale: 


Please pay close attention to the descriptors for each grade.


A: Exceptional performance indicating complete and comprehensive understanding of the subject matter; genuine mastery of relevant skills; demonstration of an extremely high level of interpretative and analytical ability and intellectual initiative; and achievement of all major and minor objectives of the subject; attends class and participates regularly and appropriately in discussions; supports peer learning.


B: Excellent performance indicating a very high level of understanding of subject matter; development of relevant skills to a very high level; demonstration of a very high level of interpretative and analytical ability and intellectual initiative; and achievement of all major and minor objectives of the subject; attends class and participates regularly and appropriately in discussions; supports peer learning.


C: Satisfactory performance indicating an adequate understanding of most of the basic subject matter; partial development of relevant skills although errors detract from quality of work; adequate interpretative and analytic ability and achievement of all objectives of the subject; failure to achieve some minor objectives; misses some classes but participates in discussions; supports peer learning.


D: Limited performance indicating partial understanding of basic subject matter; partial development of relevant skills; some evidence of interpretative and analytic ability; failure to achieve most major objectives of the subject; missed classes and/or does not participate regularly or appropriately in discussions; does not support peer learning.


F: Unsatisfactory performance indicating an inadequate understanding of the basic subject matter, failure to develop relevant skills; insufficient evidence of interpretative and analytic ability; and failure to achieve major and minor objectives of the subject; missed classes and/or does not participate regularly or appropriately in discussions; does not support peer learning.


You must earn a 75% or higher to pass this course (CIMT CIMT 400/400L)


		



		A = 94 – 100 %

		A - = 90 – 93 %



		B+ = 88 – 89 %

		B  =  85 – 87 %



		B - = 80 – 84 %

		C+ = 78 – 79 % 



		C =  75 – 77 % 

		C- =  70 – 74 % 



		 D+ = 68 – 69 %

		D =  65 – 67 %



		 F = below 64 %

		





A 10% deduction for each day will be taken for all late work.


TK20:  An online data management support system, created for the collection and evaluation of performance data as well as a comprehensive top down management of academic activities at the Bayh College of Education.  This incredibly powerful software will allow for data analyses at multiple levels providing a useful tool to manage our growth.  Everything within the Tk20 system is customized to the BCOE and is designed to provide you with a great educational opportunity.  Tk20 will help ensure that our programs continually strive to reach and exceed their excellence goals while maintaining our national accreditation, which enhances the value of the BCOE degree you receive.  All students are required to have TK20 to successfully complete the course.  If you have TK20 technical issues, contact Malea Crosby at Malea.Crosby@indstate.edu or 812-237-7742.

Sycamore Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 


As a student at Indiana State University: 


I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002.

Departmental Diversity Statement: The faculty, staff and candidates of the Department of Elementary, Early and Special Education (Teaching and Learning) recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of candidates in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing candidates as full partners in local, national and global communities.

Program Code of Ethics: 


· Teaching and Learning https://www.aaeteachers.org/index.php/about-us/aae-code-of-ethics

Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.


Laptop Not Required for Course -- Usage Permitted: While there will be no assignments or examinations for which the laptop will be used, your use of a laptop is generally permitted as long as such usage remains within the bounds of the Code of Student Conduct and it conforms to the provisions of its use as laid out in this syllabus. There may be occasions where laptop usage is forbidden and if that occurs, failure to comply with this direction will be viewed as a violation of the Code of Student Conduct. 


Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care

Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.


With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:


ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor


Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor


Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor


For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.


Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.


Blackboard Log-in Instructions:

The course Blackboard (Bb) site is at http://blackboard.indstate.edu. Please use your Sycamore login and password to access course materials and participate in the class.


Accreditation/state/licensing standards:

· REPA 3 https://www.doe.in.gov/licensing/repa-educator-standards

· InTASC https://ccsso.org/sites/default/files/2017-12/2013_INTASC_Learning_Progressions_for_Teachers.pdf

· ISTE https://www.iste.org/standards

ISTE Standards for Educators covered in this course: 1c, 3a, 3b, 3d, 4a, 4c, 4d, 5a, 5b, 5c, 6d, 7a, 7b

State Standards Link: https://www.doe.in.gov/licensing/repa 
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CIMT 400 Webquest Assignment

Your WebQuest must include the following components:

1.  Introduction - "Situate" and give a purpose for the exploration in which you will engage students.  

2.  Task - "Pose" an essential question that is central to student understanding of the field or associated career opportunities.

3.  Process - "Outline or describe" the process students are to use in completing the quest.  Provide periodic "checks for understanding" that help students to reconsider the essential question and to organize and evaluate the knowledge they are building.

4.  Resources - "Link" students to resources that are accurate, current, developmentally appropriate, relatively free of bias and that challenge students to consider multiple perspectives where appropriate.  Consider the appearance of links and length of download times, etc. so students are motivated to continue the quest.  Be sure to use at least 5 hyperlinks.

5.  Evaluation - "Assess" overall learning by providing students with a final task to demonstrate learning.  Use the highest taxonomic level appropriate.  Some form of assessment rubric should be provided to guide student work toward this final learning demonstration whether that be a paper, product, or skill demonstration.  

6.  Conclusion - "Summarize" the learning that should have taken place and "situate" that learning in what is to come next in the curriculum or student's life experiences!

7.  Standards - "Identify" the Indiana Academic Standards your address through this quest.

Remember - you want students to enjoy working on your quest so be sure to use clip art and graphics (as hotlinks, perhaps?) to make your site visually stimulating.

Your WebQuest address must be uploaded to blackboard - instructions to follow!

If you are interested in more background information and examples, please visit the WebQuest Page supported by San Diego State University.  For examples of WebQuests that focus on higher levels of inquiry, visit the Web Inquiry Projects site also supported by San Diego State University.  Both of these sites will open as new windows for exploration.  To return to this page, simply close those windows.

The rubric that will be used to score your WebQuest appears below:























A Rubric for Evaluating WebQuests 

The WebQuest format can be applied to a variety of teaching situations. If you take advantage of all the possibilities inherent in the format, your students will have a rich and powerful experience. This rubric will help you pinpoint the ways in which your WebQuest isn't doing everything it could do. 



		Overall Aesthetics

This refers to the WebQuest page itself, not the external resources linked to it.



		

		Accomplished

2 points

		Developing

1 points

		Beginning 

0 points

		Score 



		Overall Visual Appeal

		Appropriate and thematic graphic elements are used to make visual connections that contribute to the understanding of concepts, ideas and relationships.

Differences in type size and/or color are used well and consistently.

		Graphic elements sometimes, but not always, contribute to the understanding of concepts, ideas and relationships.

There is some variation in type size, color, and layout.

 

		There are few or no graphic elements. No variation in layout or typography.

OR

Color is garish and/or typographic variations are overused and legibility suffers. Background interferes with the readability.

		



		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Navigation & Flow

		Navigation is seamless. It is always clear to the learner what all the pieces are and how to get to them.

		There are a few places where the learner can get lost and not know where to go next.

		Getting through the lesson is confusing and unconventional. Pages can't be found easily and/or the way back isn't clear.

		 



		Mechanical Aspects

		No mechanical problems noted.

		There are some broken links, misplaced or missing images, badly sized tables, misspellings and/or grammatical errors.

		There are more than 5 broken links, misplaced or missing images, badly sized tables, misspellings and/or grammatical errors.

		 



		Introduction





		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Motivational Effectiveness of Introduction

		The introduction draws the reader into the lesson by relating to the learner's interests or goals and/or engagingly describing a compelling question or problem.

		The introduction relates somewhat to the learner's interests and/or describes a compelling question or problem.

		The introduction is purely factual, with no appeal to relevance or social importance 

OR

The scenario posed is transparently bogus and doesn't respect the media literacy of today's learners.

		



		Cognitive Effectiveness of the Introduction

		The introduction builds on learner's prior knowledge and effectively prepares the learner by foreshadowing what the lesson is about.

		The introduction makes some reference to learner's prior knowledge and previews to some extent what the lesson is about.

		The introduction doesn't prepare the reader for what is to come, or build on what the learner already knows.



		



		Task

The task is the end result of student efforts... not the steps involved in getting there.



		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Connection of Task to Standards

		The task is referenced to standards and is clearly connected to what students must know and be able to do to achieve proficiency of those standards.

		The task is referenced to standards but is not clearly connected to what students must know and be able to do to achieve proficiency of those standards.

		The task is not related to standards.

		



		Cognitive Level of the Task

		Task is doable and engaging, and elicits thinking that goes beyond rote comprehension. 



The task requires synthesis of multiple sources of information, and/or taking a position, and/or going beyond the data given and making a generalization or creative product.



		Task is doable but is limited in its significance to students' lives. 



The task requires analysis of information and/or putting together information from several sources.

		Task requires simply comprehending or retelling of information found on web pages and answering factual questions.

		



		Process

The process is the step-by-step description of how students will accomplish the task.



		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Clarity of Process

		Every step is clearly stated. Most students would know exactly where they are at each step of the process and know what to do next.

		Some directions are given, but there is missing information. Students might be confused.

		Process is not clearly stated. Students would not know exactly what they were supposed to do just from reading this.

		



		Scaffolding of Process

		The process provides students coming in at different entry levels with strategies and organizational tools to access and gain the knowledge needed to complete the task.

Activities are clearly related and designed to take the students from basic knowledge to higher level thinking.

Checks for understanding are built in to assess whether students are getting it. 

		Strategies and organizational tools embedded in the process are insufficient to ensure that all students will gain the knowledge needed to complete the task.



Some of the activities do not relate specifically to the accomplishment of the task.

		The process lacks strategies and organizational tools needed for students to gain the knowledge needed to complete the task.



Activities are of little significance to one another and/or to the accomplishment of the task.

		



		Richness of Process

		Different roles are assigned to help students understand different perspectives and/or share responsibility in accomplishing the task.

		Some separate tasks or roles assigned. More complex activities required.

		Few steps, no separate roles assigned.





		



		Resources

You should evaluate all resources linked to the page, even if they are in sections other than the Process block. Also note that books, video and other off-line resources can and should be used where appropriate.



		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Relevance & Quantity of Resources

		There is a clear and meaningful connection between all the resources and the information needed for students to accomplish the task. 



Every resource carries its weight.

		There is some connection between the resources and the information needed for students to accomplish the task. 



Some resources don't add anything new.

		Resources provided are not sufficient for students to accomplish the task. 

OR

There are too many resources for learners to look at in a reasonable time.

		



		Quality of
Resources

		Links make excellent use of the Web's timeliness and colorfulness.

Varied resources provide enough meaningful information for students to think deeply.

		Some links carry information not ordinarily found in a classroom.

		Links are mundane. They lead to information that could be found in a classroom encyclopedia.

		



		Evaluation



		

		Accomplished

4 points

		Developing

2 points

		Beginning 

0 points

		Score 



		Clarity of Evaluation Criteria

		Criteria for success are clearly stated in the form of a rubric.

Criteria include qualitative as well as quantitative descriptors.

The evaluation instrument clearly measures what students must know and be able to do to accomplish the task.

		Criteria for success are at least partially described.

		Criteria for success are not described.

		



		Total Score

		/50 











[bookmark: _GoBack]** This assignment covers ISTE standards 2b, 3b, 3c, 5a, 5b
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ELED 200 ~ BEST PRACTICES IN TEACHING

Students examine the role of the elementary teacher and the philosophical and practical elements of
effective teaching demonstrated through best practice. This course introduces students to multiple
instructional strategies and allows students to reflect upon their ideal usage in the elementary classroom.
Required field work provides opportunities for structured observations in educational settings.

Course Information

Instructor: Steve Hayden, Ph.D. Semester: Fall 2019

Phone: 812-237-2959 Credit Hours: 2

Email: steven.hayden@indstate.edu

Office Location: University Hall 315A Office Hours: MT 1-5pm or by appointment

Course Objectives

Based on my strengths and interests, do | want to pursue the profession of teaching?
Which strategies do teachers employ to meet the learning needs of all students?

This course is designed to help you answer the above questions through a variety of instructional
activities: lectures, readings, classroom activities, and field experiences where you will have the
opportunity to enhance your current teaching skills in an authentic learning environment. As you create
your own style of teaching, | encourage you to reflect on the best-practice theory and research from this
course and weave it into your craft so that you can more effectively teach all students.

Upon successful completion of this course, candidates will:
1. Identify principles of best practices for classroom instruction and INTASC standards.
2. Explain how cognitive and developmental theory informs instruction of elementary students.
3. Gain understanding of multiple intelligences and other diverse learner characteristics.
4. ldentify and apply four key components of lesson planning
e Standards, Objectives and Assessments
e Instructional Procedures (motivation/engagement, developmental activities or learning
experiences, closure, extensions)
e Accommodations, Modifications, and Differentiation for Diverse Learners
e Reflection
Practice professional dispositions inherent to teachers/learners that influence instruction and
behavior.

o

Course Resources

e There is not a required textbook for ELED 200. All required readings will be posted on Blackboard
and are freely available via the ISU library databases or other online educational websites.

e A Criminal History Check must be submitted (online payment required) and completed before the
first day of Field Experience (two background check steps: Castle Branch and KidTraks). Go to the
Education Student Services website for complete details. For tutorials, begin with the initial Castle
Branch 5-minute screencast. After your Castle Branch submission and document upload, you will




mailto:steven.hayden@indstate.edu

https://www.indstate.edu/education/ess/criminal-background-checks

https://youtu.be/MWH0jm9w7gk



receive KidTraks emails detailing an additional document upload that must be completed for state
approval (KidTraks 1.5-minute screencast tutorial). Note: If you are not cleared by ESS before the
field experience start date, you may be asked to drop this course.

Technology Requirements

For this course, you will need access to a reliable laptop computer with high-speed internet access. Your
computer should meet Indiana State’s Laptop MINIMUM Hardware Specifications. Please bring your
laptop to class in order to participate in lectures and complete in-class assignments. For additional
technology requirements, computer skills, recommended software, and free software information, please
visit the Technology Requirements page.

*Submit assignments, unless otherwise noted, to Blackboard
How do | access Blackboard?
1. Using the internet go to https://blackboard.indstate.edu/
2. Log in using your ISU username and password.
3. Under “my courses” on the Blackboard site, click on “Best Practices in Teaching ELED 200.”
4. Use the links on the left side of the course Blackboard page to navigate.

Avoid logging into Blackboard through the MyISU Portal as your access may time out, resulting in lost
work. | recommend composing your assignments in your local computer’s word processing program
before cutting-and-pasting into Blackboard; then, if you experience an Internet connection failure or an
assignment fails to save, your work will not be lost. For Blackboard Tech Support, contact the
Instructional Tools Support Desk at 812.237.7000. For other technology questions, contact the
Technology Support Center at 812.237.2910.

Laptop Required for Course -- Regular Usage: For the purposes of this course, it will be assumed that
you are in compliance with the mandatory laptop policy of the University. You will be expected to bring
your laptop and be ready to use it for every class period. Usage of the laptop must conform to the
provisions of this course as laid out in this syllabus as well as the Code of Student Conduct.

Professionalism Expectations

I encourage you to begin preparing for the professionalism practices you would like to demonstrate as a
classroom teacher—the essential habits of collaborative learning that communicate respect for your
colleagues.

e Take responsibility for your learning. Ask guestions and schedule individual appointments
with me when you need clarification or guidance about course assignments, concepts, or
activities. Reflect on your learning needs: are you better able to concentrate if you take notes?
Draw? Stand? Sit with certain classmates? Bring a snack? If something is detracting from your
learning in the classroom, please let me know as soon as possible.

e Adopt a collaborative mindset. You bring unique experiences, perspectives, and prior
knowledge to our content. Sharing your voice during class discussions and activities adds rich
diversity to the topics we explore. Consider steps you can take to create a learning environment
where you feel comfortable sharing ideas and inviting others to do the same.

o Demonstrate a pattern of professional attendance and punctuality as a future teacher.

I encourage you to arrive before class begins and pack up after class is dismissed. Also, consider

This work was created by Lisa Hughes, Csilla Stewart, Michelle Mentzer, and Katie Reed, and is
licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.
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https://youtu.be/Nhmoj2mP7zU
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ways to be both physically present during class and mentally engaged—an active participant
rather than a spectator. For example, choose engagement by using technology to enhance your
learning during class rather than as a distraction for you or others.

Most education courses are interactive in nature with the goal of moving beyond memorization of
facts to the critical thinking and creativity required of effective teachers. Therefore, maintain a
pattern of professional attendance because it is impossible to make up the interactive components
of class: 0-2 absences/no grade deduction; 3-5 absences/5% final grade deduction per absence;
more than 5 absences/failure of the course (note: a pattern of arriving late to class will equate to
one or more absences).

Communication Expectations

e As per the Indiana State University Handbook, send emails using your ISU email account.

e Before emailing or calling me, take five minutes to consult the syllabus, Blackboard site
(particularly FAQs), and schedule. You will find many answers among the sources provided.
Emails or phone messages that ask questions that can be answered by reading the available
resources will result in a response redirecting you to these resources.

e Your questions are very important to me as | want to support your learning journey. However,
please understand that I am not on-call 24/7. 1 will answer emails within 2 business days.

¢ If you become frustrated with an aspect of the course, follow these professional communication
practices: @) communicate any concerns first to the instructor, rather than to others who may not
have the direct ability to facilitate resolutions to any concerns that arise, and b) describe your
concerns in an email and then hold onto it for 24 hours before rereading, revising if necessary,
and sending.

¢ Include these components in your professional emails as you prepare for school and parent
communications.
1. SUBJECT LINE: include the main topic or purpose of your email (e.g. ELED 200
absence)
2. GREETING: include an appropriate salutation (e.g. Hello Dr. Addleman,)
3. BODY: write a brief introduction to your concern, question, or situation as well as a clear
request regarding the purpose of your communication
4. ENDING: sign off with an appropriate closure and your name (Thank you for your time,
Kind regards, etc. followed by your name)

Assignments and Grading Policy

Assignments:

Assignment Due Date Points
Attendance and Participation Ongoing 50
Signed Syllabus 8/26 15
Chapter Discussion Boards (4) (9/2, 9/6) (9/23, 9/27) (10/14, 40
10/18) (11/11, 11/15)
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Initial Philosophy Statement 9/20 20
Field Experience Reports (3) 10/11, 11/1, 11/22 75
Education Philosophy 12/9 100
TOTAL 300

Attendance and Participation — 50 points
Students are to complete reading assignments prior to class to reflect on the meaning and how to
use the knowledge gleaned from the textbook. You should be prepared for class activities and
discussions by reading all that is assigned before each class meeting. Participation in all class
activities is required. During the course, you will be asked to complete a number of
activities/workshop/scenarios/role playing exercises in class. Instructions and format will be
discussed. Demonstration of your knowledge and participation is expected.

Attendance will be taken at the beginning of each class and will be used in the calculation of the
course grade. For the purposes of this class, attendance is defined as presence and participation in
class discussions and activities. As per University policy, excused absences are religious holidays
or university sponsored trips or activities. Students planning to take religious holidays must
inform the instructor according to University policy. There are no other identified excused
absences. Acceptable, excused absences require a doctor's note or other documentation. Please
notify your instructor regarding absences.

Chapter Discussion Boards — 40 points (10 points each)
Students will be assessed on chapter content in class through the discussion board format. Four
times during the semester the instructor will post a discussion board prompt based on the content
from the assigned book chapters. These discussion board prompts will allow the students to show
content knowledge and application. Discussion boards will be posted after each class meeting,
with an initial student response due by 11:59pm the Friday after (6 points). Students will also be
responsible for two peer responses by noon the following Monday (4 points).

Initial Philosophy Statement (20) and Education Philosophy (100) — 120 points
An educational philosophy statement synthesizes your conceptualization of effective teaching in
the context of current practice. The initial philosophy statement is an early collection of
your perceptions and beliefs related to education. Students are given prompts and write
a 1000-1500 word paper (20 points).

The Education Philosophy represents a revision of the initial philosophy statement and serves as
the final exam for the course. Although this paper is expressed in the first person, the statement
is academic in content and must include pedagogical language. It should also reflect what you
have gained through observation in classrooms and participation in this class. You will revise and
restructure your philosophical statements throughout your teacher education preparation as your
attitudes change and your knowledge expands. The three-page essay, a framework of beliefs,
attitudes, and intended teaching behaviors, must be double-spaced, and supported by a minimum
of FIVE citations, from either primary or elementary sources, in APA format.

Field Experience Reports — 75 points (25 points each)
Students will complete 3 reports focused on the field experience sessions. This semester we will
partner with the ISU Early Childhood Education Center for a digital storytelling project. Prior to
each visit, students will plan a short lesson or activity to partner with an early childhood student
or students. After the session, on three occasions, students will submit a report of the experience.

This work was created by Lisa Hughes, Csilla Stewart, Michelle Mentzer, and Katie Reed, and is
licensed under a Creative Commons Attribution-NonCommercial 4.0 International License.




http://creativecommons.org/licenses/by-nc/4.0/



In this assignment, students will take a closer look at three areas of teaching often overlooked in a
general observation.

#1: Culture, Climate, and Community

#2: Questioning

#3: Interactions
The report is meant to serve as a reflection (not a summary) for each student on the experience
(ex. What went well, what you would change, etc.). Grading rubric criteria:

5 pts 2.5 pts 0 pts
Knowledge of e Demonstrated understanding of material presented e Missing 1 e Missing 2
Content Area e Demonstrated understanding of how info related to standards criterion or more
e Accurately presented info to students criteria
e Showed adequate levels of preparation
5 pts 2.5 pts 0 pts
Organization e Stated the purpose of the lesson e Missing 1 e Missing 2
and Clarity of e Arranged and discussed the content in a systematic and organized criterion or more
Presentation fashion criteria

e Used correct and appropriate examples and illustrations
e Used lesson plan and presenting concepts learned in this course

5 pts 2.5 pts 0 pts

Interaction e Established and maintained rapport e Missing 1 e Missing 2
e Engaged with the students during field experience criterion or more
e Addressed questions to individual students as well as the group at criteria

large
e Encouraged students to answer difficult questions by providing cues
or rephrasing
o Repeated answers when necessary so the entire class could hear
Invited student questions and addressed appropriately

5 pts 2.5 pts 0 pts
Individual Style | e Voice could be easily heard e Missing 1 e Missing 2
o Voice was raised or lowered for variety and emphasis criterion or more
e Speech fillers (“ok now”, “Um”, etc.) are not overused criteria
o Rate of speech was neither too fast nor too slow
5 pts 2.5 pts 0 pts
Use of Media e Text on platform was legible and well laid out e Missing 1 e Missing 2
¢ Information was organized and easy to follow criterion or more
e The media used was appropriate for the lesson criteria

ISTE Standards for Educators covered in this assignment: 1a, 1b, 2c, 4a, 4c, 6d

All other assignment rubrics to be provided and discussed in class prior to due date.

The following scale will be used to determine grades in this course:

A+ 97-100% C+ 77-79%
A 94-96% C 74-76%
A- 90-93% C- 70-73%
B+ 87-89% D+ 67-69%
B 84-86% D 64-66%
B- 80-83% D- 60-63%
F 0-59%
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When will my grades be posted?
If you submit your assignments by the posted due dates, you can expect to receive grades on each task
within 2 weeks of the due date.

How does late work affect my grade?
You are welcome to submit an assignment before the due date. Always make backup copies of your work
in the event of a computer problem, as technical issues are not a valid excuse for late work.

e Be sure to submit Blackboard assignments instead of leaving it as a draft.

e Look for the Blackboard confirmation email.
You will occasionally miss due dates for valid reasons; therefore, a one-day grace period will be extended
before points are deducted from assignments. If more than one day late, an assignment can be submitted
for up to 50% of the total points. For a late assignment to count towards your grade, it must be submitted
by the final day of class, May 1.

What steps should | follow to question my grade on an assignment?

Your success is important to me, and | will do my best to support you in your learning journey. However,
keep in mind that you have the major responsibility for your learning, which means you earn the grade
you receive based on your performance. While grades are non-negotiable, if you spot a discrepancy
please inform me as soon as possible by completing the assignment review request form on Blackboard. |
will reevaluate the entire quiz/assignment and contact you with the results within one week.

Be aware of ISU’s add/drop dates to help you choose the best course of action should you decide to add
or drop the course.

Tentative Semester Schedule

1— * Introductions Signed Syllabus
The Present e Syllabus . ; .
8/26 o  Defining Best Practices Field Experience Commitment
S/; Labor Day — No Class Discussion Board #1
3 e History of teaching and teaching
The Past profession
919 e Who | am — education experience
4 e  Getting to Know Students . )
9/16 The Future e Microteaching Work Session Initial Philosophy Statement

e  Professional Dispositions Rubric

e Learning Environment

SES Planning e  Microteaching Work Session Discussion Board #2
e Diversity
6 e Introducing Lesson Planning
Planning (Standards and Objectives) Field Experience Plans
9/30 e  Assessment
e Pedagogy © - communication
— Instruction *  Student Engagement Field Experience Report #1
1077 e  Classroom Culture
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Formative Assessment

8— . . .
10/14 Instruction Data-driven Instruction Discussion Board #3
9— . Modifications and Accommodations . .
10/21 Instruction Time Management Field Experience Plans
10— School Culture

Leadership Collaboration Field Experience Report #2
10/28 Family Engagement
11— ) Professional skills and knowledge ) )
11/4 Leadership Technology Field Experience Plans
12— S Social Foundations . .
111 Professionalism Dispositions Discussion Board #4
13 Policy and Professional

Professionalism Responsibilities Field Experience Report #3
11118 Dispositions
14— Thanksgiving Break
11/25 A
15—
12/ Study Week
16— Finals Week Education Philosoph
12/9 Ry

Special Notes

Sycamore Standard: Students at Indiana State University are expected to accept certain personal
responsibilities that constitute the "standard™ for behavior in a community of scholars.

As a student at Indiana State University:

I will practice personal and academic integrity; | will commit my energies to the pursuit of truth, learning,
and scholarship; | will foster an environment conducive to the personal and academic accomplishment of
all students; | will avoid activities that promote bigotry or intolerance; | will choose associations and
define my relationships with others based on respect for individual rights and human dignity; | will
conduct my life as a student in a manner that brings honor to me and to the University Community; | will
discourage actions or behaviors by others that are contrary to these standards. Adopted by the Indiana
State University Student Government Association April 17, 2002

Students with Disabilities: Indiana State University seeks to provide effective services and
accommodation for qualified individuals with documented disabilities. If you need an accommodation
because of a documented disability, you are required to register with Disability Support Services at the
beginning of the semester. Contact the Director of Student Support Services. The telephone number is
237-2700 and the office is located in 1% floor Normal Hall.

The Director will ensure that you receive all the additional help that Indiana State offers. If you will
require assistance during an emergency evacuation, notify your instructor immediately. Look for
evacuation procedures posted in your classrooms.

TK20 Statement
TK20 is the Assessment Management System used by the College of Education. Faculty/Instructors will
use TK20 to record assessment scores at various points throughout your program. During your student
teaching placement, you will have an opportunity to provide feedback on your host teacher and University
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Supervisor which will be completed in TK20. Following completion of your program, program surveys
will be sent through TK20. TK20 accounts are activated when you enroll in a “trigger” course ELED
200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.

Logging In https://indstate.tk20.com/campustoolshighered/start.do

Login using your MyISU username and password. If you have any questions regarding TK20, you can
contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu

BCOE Conceptual Framework
The overarching theme of Indiana State University's educator preparation programs is Becoming a
Complete Professional. This theme encompasses three broad areas that recognize essential areas of the
work of an educator:
e Educator as Expert or Mediator of Learning,
e Educator as Person, and
e Educator as Member of Communities.

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in
all three of these areas. Similarly, the word becoming is included in the title because new graduates,
alumni, and our faculty are never fully finished with their learning in their profession as a teacher,
counselor, school psychologist, speech language pathologist, principal, or superintendent.

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as
a mediator of students’ learning and/or of the progress individuals make in achieving their potential.

The component Educator as Person represents the traits and dispositions that make a successful educator
justifiably respected and emulated by students while meeting the expectations of professional, state, and
institutional standards. The component Educator as Member of Communities reflects the necessity of
contributing to the various communities of which educators, as professionals, are members. A truly
successful educator must concurrently exhibit the traits of mediator of learning, person, and member of
communities while incorporating the latest knowledge and technologies and demonstrating multicultural
competence and sensitivity to diversity.

Standards
There are several groups of standards adopted by Indiana State University that teacher candidates must
demonstrate before they are licensed to teach, or must be aware of when they teach. We insure that our
graduates are assessed on these standards during their program of study.

INTASC Standards
Interstate Teacher Assessment and Support Consortium (INTASC) Model Core Teaching Standards
https://ccsso.org/sites/default/files/2017-12/2013 INTASC Learning Progressions for Teachers.pdf

Indiana Department of Education Standards

Indiana Academic Standards. http://www.doe.in.gov/standards; Indiana Teacher Content Standards,
Elementary Generalists. http://www.doe.in.gov/sites/default/files/licensing/elementary-generalist.pdf;
Indiana Developmental/Pedagogy Standards, Elementary Education
http://www.doe.in.gov/sites/default/files/licensing/elementary-ed.pdf

ISTE Standards
International Society for Technology in Education (ISTE) Standards for Educators.
http://www.iste.org/standards/for-educators

ISTE Standards for Educators covered in this course: 1a, 1b, 2c, 4a, 4c, 6d
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Academic Integrity
Academic integrity is a core value of our community of learners. Every member of the academic
community (students, faculty, and staff) is expected to maintain high standards of integrity in all facets of
work and study. The Student Guide to Academic Integrity describes appropriate academic conduct in
research, writing, assessment, and ethics.

The ISU Code of Student Conduct defines plagiarism as follows:
Plagiarism is intentionally or carelessly presenting the work of another as one’s own. It includes
submitting an assignment purporting to be the student’s original work which has wholly or in part
been created by another. It also includes the presentation of the work, ideas, representations, or
words of another without customary and proper acknowledgement of sources. Students must
consult instructors for clarification in any situation in which documentation is an issue. Students
will be considered to have plagiarized whenever their work is not properly documented. (4)

Academic Dishonesty (Plagiarism): In academia, our ideas are our currency. Since this is the case, we
make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them
to do the same when they use our ideas. You, too, are expected to give credit when using another
person’s ideas. When writing a paper, you must use correctly either the MLA or APA citation style. If
you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit
another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will
report your conduct to Student Judicial. For this course you will be using APA Style citations.

Generally, the following principles apply:

1. All quotes, summaries, paraphrases, and facts must have two types of documentation. The first
is in-text citation inserted in the text where the referenced content appears. The second is a
bibliographic entry on a References page at the end of the paper.

2. Anything cited word-for-word is a quote and must appear in quotation marks. The citation for
a quotation must also include page numbers (when available).

You will be turning in papers through Turnitin, an online tool that assists in discovering plagiarism. A
resource to help you avoid plagiarism is the Plagiarism Tutorial offered by Indiana State's Cunningham
Memorial Library. You can also receive support and instruction through the Math & Writing Center.

MATH WRITING | The Math & Writing Center (MWC) offers a variety of free services designed

o to help students succeed in their classes and careers. Services include walk-in
sessions for math & writing, online tutoring for distance students (by
appointment), workshops on difficult concepts, and in-class presentations. The
MWC is located on the 2" floor of the Cunningham Memorial Library — follow the blue squares on the
floor. To meet with a tutor, on-campus students are encouraged to stop by the center. Distance students
should call the front desk at (812) 237-2989 to schedule an appointment. To prepare for your
appointment, please bring all materials pertaining to your assignment including your textbook,
assignment sheet, attempted work, and rubric. Students should expect an interactive session with their
tutor — we do not guarantee grades. Our goal is to help you become a stronger student and your
involvement in the session is critical to that end.

Academic Freedom: “Teachers are entitled to freedom in the classroom in discussing their subject, but
they should be careful not to introduce into their teaching controversial matter which has no relation to
their subject.” The preceding comes from the American Association of University Professors statement on
academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of
the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty
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have the right to conduct their class in a fashion they deem appropriate as long as the material presented
meets the learning objectives laid out by the entire faculty.
http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm

Accessibility: Indiana State University recognizes that students with disabilities may have special needs
that must be met to give them equal access to college programs and facilities. If you need course
adaptations or accommodations because of a disability, please contact us as soon as possible in a
confidential setting either after class or in my office. All conversations regarding your disability will be
kept in strict confidence. Indiana State University's Student Support Services (SSS) office coordinates
services for students with disabilities: documentation of a disability needs to be on file in that office
before any accommodations can be provided. Student Support Services is located on the lower level of
Normal Hall in the Center for Student Success and can be contacted at 812-237-2700, or you can visit the
ISU website under A-Z, Disability Student Services and submit a Contact Form. Appointments to discuss
accommodations with SSS staff are encouraged. Once a faculty member is notified by Student Support
Services that a student is qualified to receive academic accommodations, a faculty member is obligated to
allow a reasonable classroom accommodation under ADA.

Statement on Non-Discrimination, Harassment, and Sexual Misconduct: Indiana State University is
committed to inclusive excellence. To further this goal, the university does not tolerate discrimination in
its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation,
gender identity or expression, disability, veteran status, or any other protected class. Title IX of the
Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational
institution that receives federal funding. This includes sexual violence, sexual misconduct, sexual
harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of
the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-
5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.
With respect to sexual discrimination, instructors, faculty, and some staff are required by law and
institutional policy to report what you share with them to the Equal Opportunity & Title IX Office. You
do, however, have the option of sharing your information with the following confidential resources on
campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2" Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7" Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8™ Floor

For more information about discrimination and the support resources to you through the Equal
Opportunity & Title 1X Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.
Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX
Director; 812-237-8954; Parsons Hall 223; 1SU-equalopportunity-titleix@indstate.edu.

Sycamores Care: At Indiana State, we care for your overall well-being. We want to help you get the
care, referrals, and answers you need to ensure your success. Sycamores Care
https://www.indstate.edu/student-affairs/sycamores-care
(https://www.indstate.edu/student-affairs/sycamores-care), emailing 1ISU-
DeanOfStudents@mail.indstate.edu, or by calling 812-237-3829.

Disclaimer

In order to meet student and course needs, | reserve the right to make changes to the syllabus, schedule,
course content, assignments, and course delivery techniques.
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[bookmark: _GoBack]ELED 324: Emergent Literacy

Section 001: T/TH 9:30-10:45; UH 103

Section 002: T/TH 3:30-4:45; UH 103





Instructor: Debra Knaebel, Ph.D.		Office: University Hall, 328C

Telephone: 237-3585				Email: debra.knaebel@indstate.edu  

Office Hours: by appointment



CATALOG COURSE DESCRIPTION

324 Emergent Literacy—3 hours    This course focuses on the study of young children’s development of listening, speaking, reading, and writing abilities from a holistic approach and examines the implications for practice. Field experience is required which involves on-going classroom teaching experiences with young children.



PREREQUISITE

Admission to Teacher Education Program (BCP I).



REQUIRED READING AND SUPPLIES

1.	Fox, B. J. (2014). Phonics and word study for the teacher of reading: Programmed for self-instruction (11th ed.). Boston, MA: Pearson. 



2.	Gambrell, L. B., & Morrow, L. M. (2019). Best practices in literacy instruction (6th ed.). New York, NY: Guilford Press. (required book in TOTAL semester)

3.  Electronic Readings from:

Gunning, T. G. (2010). Creating literacy instruction for all students (7th ed.). Boston, MA: Pearson.  

Tompkins, G. E. (2014). Literacy for the 21st century: A balanced approach (6th ed.). Upper Saddle River, NJ: Prentice Hall.

4.  Children’s literature:

· Purchased or checked out from the library

5.  Lower case magnetic letters (available at most toy stores)

6.  Other supplies necessary to complete assigned projects (colored pencils, poster board, lamination, binders, etc.)



RECOMMENDED READING 

1. Beaty, J. J. (2013). 50 early childhood literacy strategies (3rd ed.). Upper Saddle River, NJ: Pearson.



COURSE CONTENT

This course is designed to help prospective teachers gain a knowledge and understanding of literacy development in young children. Emphasis will be placed on the importance of birth to eight-year-olds. Students will learn instructional strategies to nurture emerging literacy as well as how to prepare a literate environment and materials that supports emerging literacy.





APPROPRIATE INTASC STANDARDS

(Interstate New Teacher Assessment and Support Consortium Principles)

Principle 2: The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development. 

Principle 3: The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners. 

Principle 7: The teacher plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals. 

Principle 8: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner. 



ISTE STANDARDS

ISTE Standards for Educators (2013—Indiana has adopted this version)

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face to face and virtual environments. 

2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authenticate learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge skills, and attitudes identified in the NETS.

3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. 

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.



ELED 324 ISTE Standards for Educators covered in this course: 1a, 1b, 2c











DEPARTMENT DIVERSITY STATEMENT



The faculty, staff and students of the Department of Elementary, Early, and Special Education recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability, and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities.



COURSE OBJECTIVES 



Upon completion of ELED 324 students will understand:

· The importance of the home and family, and its impact on the emergent reader.

· The characteristics of a literacy rich environment in the home, preschool, and school.

· Communicating resources to parents.

· The role of language, literature, reading, and writing on emerging literacy.

· Stages of language development.

· Theories of language development.

· Strategies for language development.

· Stages of reading development.

· Strategies for reading development.

· Practices that develop concepts about books and comprehension of a story.

· Ways to develop concepts about print (shared book, environmental print, modeled writing, and language experience approach).

· Theories of development of early writing.

· Strategies for writing development.



FIELD EXPERIENCE - Practicum

ELED 324 students are required to participate in a laboratory/practicum experience in which students practice the instructional strategies they have learned. ELED 324 students will teach a small group of young children on Thursday during regularly scheduled classroom time.  Information about the program will be given in class. 



Section 1:	

		Lesson FOCUS

		ARRIVAL TIME

		TEACHING TIME



		Assessment

		9:45 a.m.

		9:50 -10:30 a.m.



		Nursery Rhyme

		9:45 a.m.

		9:50 -10:30 a.m.



		Alphabet book Lesson

		9:45 a.m.

		9:50 -10:30 a.m.



		Lesson 4

		9:45 a.m.

		9:50 -10:30 a.m.



		Lesson 5

		9:45 a.m.

		9:50 -10:30 a.m.







Section 2:	

		Lesson FOCUS

		ARRIVAL TIME

		TEACHING TIME



		Assessment

		3:45 p.m.

		3:50 - 4:30 p.m.



		Nursery Rhyme

		3:45 p.m.

		3:50 - 4:30 p.m.



		Alphabet book Lesson

		3:45 p.m.

		3:50 - 4:30 p.m.



		Lesson 4

		3:45 p.m.

		3:50 - 4:30 p.m.



		Lesson 5

		3:45 p.m.

		3:50 - 4:30 p.m.







More information about the practicum will be given in class.  



CRIMINAL HISTORY CHECK

Vigo County School Corporation has instituted new Criminal History check scope and procedures. Completion of this requirement now takes longer. This MUST be completed prior to the field experience portion of ELED 324.  ESS, located on the 1st floor of University Hall, can assist you in this process.



ATTENDANCE AND TARDINESS POLICIES

Regular Class Sessions at ISU

Students are expected to attend and be on time for all classes. Thus, class attendance in ELED 324 is mandatory.  Students who miss any ELED 324 class session will risk a lower overall grade in the class, excused absences excluded.  You will lose points in participation because you cannot participate if you are not there.  Excused absences are:

· Documented illness (you, your child, or another member of your immediate family).

· Death in the family.

· Any other circumstance as determined by the instructor.



If you are absent, please make arrangements with one of your classmates to share his/her notes, collect any handouts, and inform you of any assignments. You are responsible for any missed work.  For the absence to be excused, a doctor’s note / funeral flyer must be submitted within 10 days of the absence.  



Laboratory/Practicum Field Experience Sessions

An unexcused absence in ELED 324 field experiences will result in an “F” in the course. THEREFORE, ALL ABSENCES FROM ELED 324 TEACHING SESSIONS MUST BE EXCUSED BY THE INSTRUCTOR PRIOR TO THE SESSION!  You must also contact the cooperating teacher / director prior to the absence and make arrangements for make-up time.  Excused absences may be made up at the discretion of the cooperating teacher.  



FINAL EXAM SCHEDULE
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Knaebel

Section 1: Tues. at 10:00 a.m.



Section 2: Tues. at 3:00 p.m.
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PROFESSIONAL BEHAVIOR

You are expected to display the attitudes and behaviors of a professional educator in the completion of all course requirements. Professional behavior includes punctuality, acceptance of responsibility for one’s actions, respect of others, commitment to educational excellence, and good judgment. It is imperative to stress that one’s ability to engage in a professional discussion means that there will be times when you ‘agree to disagree’ with another party, whether it is with a classmate or the instructor. Intellectual growth arises out of interaction and through the process of actively listening to diverse perspectives. Texting / reading for pleasure / playing games on the computer / tweeting / facebooking in class is not considered professional behavior and will result in a deduction.  Refer to the Student Code of Conduct for other professional behaviors.  



Plagiarism: Students are expected to abide by Indiana State University’s Code of Student Conduct found in the Student Handbook.  Plagiarism will not be tolerated.  All references must be cited in papers and assignments using APA format.  Students caught plagiarizing will fail this course and be subject to discipline by the University.



Student Code of Conduct: You are expected to abide by the policies governing behavior as expressed in the Student Code of Conduct.  



Technology: Please check your computer access during the first week of class; if you have trouble getting into Blackboard from your home site, make other arrangements for online access that is more reliable. The Help Desk is on call 24/7 (237-2910). It is imperative that you make backup arrangements for storing your work. ALWAYS SAVE YOUR WORK MORE THAN ONE WAY (thumb drive, CD, hard copy, etc.) If all else fails, find another location to complete your computer work. 

NOTE: Computer/printer problems (including the printer in the BCOE) are NOT acceptable excuses for late homework or lack of Blackboard participation and/or missed quizzes/exams. 

Laptop Required for Course -- Regular Usage: For the purposes of this course, it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for every class period. Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct. 





PAPER FORMAT

Your papers must:

· 
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· Be typed and double-spaced.

· Be written in Times New Roman 12 point font.

· Have a 1” top, bottom, left and right margin.

· Be grammatically and mechanically correct.

· Appropriately cite references (APA format).





NOTE: All documents must be saved in Microsoft Word. Documents submitted in any other formatting will not be accepted.





COURSE REQUIREMENTS



Note: All assignments are to be completed individually unless stated otherwise.



· Phonics Quizzes (90 points)

You will be given eight (8) phonics quizzes based on your own self-study of phonics skills using Fox (2014) and other applicable websites. All quizzes must be taken before the start of normal class time on due date listed on the course calendar and must be taken individually without the help of others.

· Quiz 1 (General Knowledge and Concepts) – 10 points

· Quiz 2 (Single-letter Consonants) – 10 points

· Quiz 3 (Consonant Diagraphs and Consonant Blends) – 10 points

· Quiz 4 (Vowels) – 20 points

· Quiz 5 (Review of Phonemes) – 10 points

· Quiz 6 (Onset and Rime) – 10 points 

· Quiz 7 (Syllables and Accent Patterns) – 10 points

· Quiz 8 (Morphemes, Prefixes, Suffixes, Contractions and Compound 

Words) – 10 points

There is a test out option available.  See blackboard for details.



· Reading Quizzes (10 points each)

You will be given four (4) quizzes based on your own reading of the assigned readings.  These quizzes will be delivered online in blackboard.  All quizzes must be taken before the start of normal class time on the due date listed on the course calendar and must be taken individually without the help of others.

· Gunning Chapter 4 reading – 10 points

· Emergent Literacy readings (Phonemic Awareness, Alphabetic Principle, Oral Language, Phonics, Sight Words, Building Vocabulary, and Spelling – 10 points

· Gambrell & Morrow readings (2 chapters) – 10 points each 



· Environmental Print Book (20 points)

You will develop an environmental print book.  Each book will: 

· Be 15 pages long.

· Use items that would be common in a preschool child’s environment.

· Be neat, clear, and bound (in the approved format) so that young children can use it independently without tearing the book.  It will be used on the first day of your field placement (Observation).

· Be able to keep a child’s attention.

· Have appropriate illustrations/pictures.

· Be able to withstand use by young children.



· Book Talk and Annotated Lesson Plan Ideas (40 points)

You and a partner will choose a piece of emergent literacy children’s literature for presentation. You will create a handout using Microsoft Publisher that contains an annotated bibliography of the book and synopses of reading/writing activities to accompany the book.  Make enough copies of this handout for all of your classmates. You will also:

· Create a display about your book and lesson ideas.  This display can be either a poster board, Glogster EDU poster (free account), Prezi presentation, or other display media (not power point).

· Include 3 classroom activities that identify an emergent literacy concept (phonological awareness, phonemic awareness, alphabetic principle, phonics, vocabulary, sight words, and/or comprehension).

· Present your book talk with your partner to the class on your assigned day – check rubric for specifics.



· Lesson Plans (20 points each) and Reflections (10 points each).

You will develop lesson plans for each of the above teaching assignments. The specific format required will be given to you in blackboard. All lessons must be turned in on Blackboard and approved by the instructor before being taught. All ISU teacher candidates must turn in his/her own lesson plan to receive appropriate credit.

After each lesson you should write a reflection about the day’s events. Your reflection completed on blackboard in the Journal forum should include a minimum of a paragraph (minimum of three sentences long for average reflection) on each following bullets:

· How your students’ background (SES level, spoken language, gender, and/or racial/ethic group) informs your teaching decisions; 

· Any data you gather during your clinical experience (the results of your assessment and observations); 

· A discussion of what that data tells you about student learning;

· Assessment of the strategies you implemented; 

· An assessment of your own teaching abilities and skill;

· What went well with the lesson;

· What did not go well with the lesson; and,

· What you would change and why.

EACH OF THE LESSONS MUST USE AT LEAST ONE PIECE OF CHILDREN’S LITERATURE.  The literature cannot be electronic!



· Parent Playbook Newsletter (70 points) – submitted in TK20

You will create an Emergent Literacy Resource for parents. This newsletter/booklet will: 

· Contain information and at-home activities for each Emergent Literacy sub-topic.



· Be organized as a scope and sequence (moving from the simple to the more complex concepts).

· Have at least 3 activities in each Emergent Literacy sub-topic with one activity based upon a piece of children’s literature, and one informational blurb (minimum of three sentences) for each Emergent Literacy sub-topic.



· Each activity direction includes materials needed for the activity. 

· Contain appropriate illustrations.

· Be appealing for parents and children to read and use together.

· Be neat, well-organized, and be grammatically free of any errors.



· Interactive Notebook (5 points each entry – about 18 entries+/-)

You will be asked to complete various assignments throughout the semester in your Interactive Notebook.  This enables you to process online mini-lectures, class discussions, readings, and create personal ways to solidify your understanding of course content.  



· Genius Hour Projects (50 points) 

Genius Hour is a student-driven research project that is allotted class time to work on. Students will be asked to select and pursue a topic they feel passionate about, that involves literacy in some way. This project may be research-based or students may look into an answer to a problem, but each project will include a student generated question and outcome.  Projects will be graded for participation, elevator pitch (using emaze or prezi), presentation, and outcome at the end. Students will present their project to the class and create a version of their presentation that can be placed on blackboard and shared with others.



· Exam (25 points)

This will be a comprehensive exam.  The exam will cover questions on emergent literacy topics, interactive notebook entries, and group presentations.  The exam will be delivered online using Respondus Lockdown Browser. It will be taken in class.  You will need to bring your laptops with you to class that day.



· Participation and Professionalism (110 points)

This will include participation in class discussions and a variety of in-class activities and homework. (Example: Syllabus Treasure Hunt)  Professionalism will be determined based upon the description of professional behavior provided.  More details will be given in class.  If you are absent, you are not able to participate and will lose participation points.



LATE ASSIGNMENTS

The grade for each assignment turned in after the due date will be lowered 10% per day late.  



FEEDBACK:  ISU’s policy regarding timely feedback will be followed.  ISU’s policy is: unless specified otherwise, all assignments will be graded and posted in blackboard by two weeks of the assignment due date. 



Your lesson plans will take two to three weeks to get the entire class graded.



 

FINAL GRADES – ELED 324

Letter Grade		Percentage		

A+			100%	(no rounding for an A+)		

A			94 to 99.9		

A-			90 to 93.9		

B+			87 to 89.9		

B			84 to 86.9		

B-			80 to 83.9		

C+			77 to 79.9		

C			74 to 76.9							

Per department regulations - you must get a “C” or better to move on in your ELED program

C-			70 to 73.9		

D+			67 to 69.9		

D			64 to 66.9	

D- 			60 to 63.9	

F			59.9% and below	



Your grades are your children, it is your responsibility to raise them. 
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The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 



OTHER POLICIES AND STATEMENTS



Sycamore Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 

As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall. 

The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

 

Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm



Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.





TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 
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[bookmark: _GoBack]ELED 335: Early Childhood: Teaching and Learning in the Kindergarten



Morning Section: T/TH 9:30 - 10:45 UH 108 

Afternoon Section: T/TH 12:30 - 1:45 UH 108



**************************



Instructor: Yong Joon Park, Ph.D.         	Office: University Hall, UH 314C

Telephone: 812-237-7892  			Email: yongjoon.park@indstate.edu

Office Hours: Wednesday/Friday: 8 – 11 AM (I sometimes have meetings during office hours, so appointments are appreciated.)



CATALOG COURSE DESCRIPTION

Early Childhood: Teaching and Learning in the Kindergarten—3 hours. This course focuses on the pedagogical knowledge and skills taught in kindergarten classrooms. The course integrates national and state developmental and content standards into curriculum planning to work with diverse learners.



PREREQUISITE

Admission to Teacher Education Program I.



FIELD EXPERIENCES



1. You will be completing a practicum experience in a public kindergarten classroom. Field experience in a kindergarten classroom setting is an integral component of the course. There are four field experiences out of class time (3 + 3 + 3 + 3 = total 12 hours) that I am planning (see ELED 335 Course Calendar.). 

2. You must have a clear background check prior to entering the school.  If you do not have a completed background check, then you cannot pass the course. Before this field experience, you must check out your clear record of Criminal Background Check Completed Background Check - $35.00 through the link below. 

https://www.indstate.edu/education/ess/criminal-background-checks



3. You will be assigned in one of the schools below. 

Dixie Bee Elementary School (ELED 335-1 only),

Sugar Grove Elementary School (ELED 335-1 and -2), or

Benjamin Franklin Elementary School (ELED 335-2 only)

ON-LINE DISCUSSION



Sometimes, I may set up 1 or 2 on-line discussions through the Blackboard during this semester. Your participation will be carefully calculated as a portion (i.e., 10-20 pts.) of “Participation and Professionalism” (100 points). Whenever you participate in the on-line discussion, you need to create your own thread after the main discussion guideline page. Before your participation, I will tell you when we will have the on-line discussions in class.



REQUIRED READING 



1. (Required) Kostelnik, M. J., Soderman, A. K., Whiren, P. A. & Rupiper, M. L. (2015). Developmentally Appropriate Curriculum; Best Practices in Early Childhood Education. (7th ed.). Boston, Massachusetts: Pearson Education. ISBN 13: 9780-13-474767-5 (print)/ISBN 01: 0-13-474767-4 (print)



[image: Developmentally Appropriate Curriculum: Best Practices in Early Childhood Education, Enhanced Pearson eText -- Access Card]



2. (Required) Dr. Park’s Free Open Access Materials: Dr. Park will provide you the list of materials located in Information of Blackboard.



3. National Association for the Education of Young Children (NAEYC) Standards

https://www.naeyc.org/our-work/higher-ed/standards-summaries



4. Indiana Standards 

http://www.doe.in.gov/standards



5. Common Core State Standards Initiative

http://www.corestandards.org/



6. Other readings as assigned by the instructor.



COURSE CONTENT

This course is designed to help prospective teachers gain a knowledge and understanding of the kindergarten child and the art of teaching kindergarten.  Emphasis will be placed on the developmental stages of a kindergarten child, kindergarten curriculum development, History of Early Childhood Education, NAEYC standards, Indiana Kindergarten Academic Standards, learning centers and internationalization/globalization of Early Childhood Education.





COURSE LEARNING OUTCOMES



The student will: 

1. demonstrate an understanding of human growth and development and how individual differences affect children’s learning in the classroom. [IN 2; EC 2] 

2. use child development knowledge to create an environment and learning experiences to meet children’s learning needs in an inclusive educational setting. [IN 2; EC 2] 

3. understand theories on cognitive development and learning. [IN 2; EC 2] 

4. recognize typical and atypical growth and development in young children’s physical growth, behavior, and performance.  [IN 2; EC 2]

5. know how to report suspected emotional, physical, and sexual abuse or neglect to appropriate authorities. [IN 2; EC 2] 

6. demonstrate ability to maintain useful records of children’s work and communicate their learning progress to parents and other colleagues. [IN 8; EC 6]

7. demonstrate their ability in using a variety of formal and informal assessment to evaluate learning environment. [IN 8; EC 6]

8. demonstrate their understanding of ethical principles of early childhood profession. [IN 9; EC 3, 7]



INTASC STANDARDS

(Interstate New Teacher Assessment and Support Consortium Principles)

Principle 1:	The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

Principle 2:	The teacher understands how children learn and develop, and can provide learning opportunities that support their intellectual, social, and personal development.

Principle 3:	The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Principle 4:	The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Principle 5:	The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning and self motivation.

Principle 6:	The teacher uses knowledge of effective verbal and nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle 7: The teacher plans instruction based upon knowledge of the subject matter, students, the community, and curriculum goals.

Principle 8: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

Principle 9: The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

Principle 10: The teacher fosters relationships with school colleagues, parents, and agencies the larger community to support students’ learning and well-being.



ISTE Standards (technology standards used for this course)



2b. Advocate for equitable access to educational technology, digital content and learning opportunities to meet the diver needs of all students. 

2c. Model for colleagues the identification, exploration, evaluation, curation and adoptionof new digital resources and tools for learning.

3a. Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that build relationships and community.

3b. Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency. 

4b. Collaborate and co-learn with students to discover and use new digital resources and diagnose and troubleshoot technology issues. 

6d. Model and nurture creativity and creative expression to communicate ideas, knowledge or connections. 
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The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 

The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity. 



Department of Teaching and Learning Diversity Statement

The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities. 



COURSE OBJECTIVES 

Based on INTASC Standards

Upon completion of ELED 335 students will understand:

· History on understanding the child development and kindergarten curriculum.

· The importance of educational stimulation during the kindergarten year.

· The importance of the home and family and its impact (positive or negative) on the kindergarten child.

· The characteristics of a literacy rich environment in the home, kindergarten, and school.

· The role of technology related to math, science, social study, music, and creative arts in kindergarten.

· Developmentally appropriate kindergarten curriculum.

· Strategies for developing a kindergarten curriculum.



AMERICANS WITH DISABILITIES ACT STATEMENT

Any personal learning accommodations that may be needed by a student covered by the “Americans with Disabilities Act” must be made known to the instructor as soon as possible.  This is the student’s responsibility.  Information about services, academic modifications, and documentation can be obtained from the director of the Student Academic Services Center at 237-2300, Gillum Hall 2nd floor.





STUDENT DISCLOSURES OF SEXUAL MISCONDUCT

Indiana State University fosters a campus free of sexual misconduct including sexual harassment, sexual violence, intimate partner violence, and stalking and/or any form of sex or gender discrimination.  If you disclose a potential violation of the sexual misconduct policy I will need to notify the Title IX Coordinator.  Students who have experienced sexual misconduct are encouraged to contact confidential resources listed below.  To make a report to the Title IX Coordinator, visit the Equal Opportunity and Title IX website:  http://www.indstate.edu/equalopportunity-titleix/titleix.

Confidential Resources:

The ISU Student Counseling Center – HMSU 7th Floor; 812-237-3939; www.indstate.edu/cns

The ISU Victim Advocate – Leah Reynolds; HMSU Room 813; 812-237-3829(office); 812-243-7272; leah.reynolds@indstate.edu 

Campus Ministries - http://www2.indstate.edu/sao/campusinistries.htm; 

For more information on your rights and available resources: http://www.indstate.edu/equalopportunity-titleix/titleix

INSTRUCTIONAL STRATEGIES

1. Presentation of factual content by the instructor and students supported by visual aids, computer-generated materials, concrete examples, and questions designed to help students connect prior knowledge with new course content and applications [IN 2, 8, 9; EC 2, 3, 6, 7]

2. Large and small group discussions [IN 2, 8, 9; EC 2, 3, 6, 7]

3. Cooperative learning [IN 2, 8, 9; EC 2, 3, 6, 7]

4. Other strategies such as role-playing, videotape critiques, presentation, and constructivist learning. 



FINAL EXAM SCHEDULE

I will follow ISU Final Exam Schedule.



ATTENDANCE AND TARDINESS POLICIES

Regular Class Sessions at ISU

Students are expected to attend and be on time for all classes.  Thus, class attendance in ELED 335 is mandatory and critical.  Participants have one “personal day” to use in a regular class session as they wish.  However, students who miss more than one ELED 335 class session will risk a lower overall grade in the class, excused absences may be excluded depending on the reasons. Five percent will be deducted from your final grade for each unexcused absence after the use of your personal day.  Excused absences are:

· Documented illness (you, your child, or another member of your immediate family).

· Death in the family.

· Any other circumstance as determined by the instructor.



 When you select to use your personal day, or if you have an excused absence, please make all the arrangements with one of your classmates to share his/her notes, collect any handouts, and inform you of any assignments.  You are responsible for any missed work.

Please do not send me e-mail of what I covered in class on that day.



PROFESSIONAL BEHAVIOR

You are expected to display the attitudes and behaviors of a professional educator in the completion of all course requirements.  Professional behavior includes punctuality, acceptance of responsibility for one’s actions, respect of others, commitment to educational excellence, and good judgment.  It is imperative to stress that one’s ability to engage in a professional discussion means that there will be times when you ‘agree to disagree’ with another party, whether it is with a classmate or the instructor.  Intellectual growth arises out of interaction and through the process of actively listening to diverse perspectives.



PAPER FORMAT

Your papers must:

· 
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· Have your name.

· Be typed.

· Be double-spaced.

· Be written in 12 point font.

· Have a 1” top, bottom, left and right margin.

· Have page numbers.

· Be grammatically and mechanically correct.

· Include appropriately cited references if necessary (i.e., APA style).

· Be stapled if necessary





COURSE REQUIREMENTS

All written assignments should be submitted to Assignment of Blackboard. Sometimes, you may need to print out and submit to Dr. Park in class (e.g., field observation form with reflection). You must upload the assignment, “Math Game/Software Evaluation” to the both blackboard on due (i.e., check out the course calendar.) and TK 20 at the end of semester (Dr. Park will let you know when you need to submit it to TK20). 



I. Literacy Assignments:



· E-letter for First Day of School (10 points)

Create an electronic letter (one page) using your one of favorite letter templates for your future kindergartners and read it to a small group in class. If you do not have the letter templates for kindergarteners, you also design your own template adding letters, numbers, and shapes. As for the content, you can write about your expectations and excitement for the kindergarteners and something else (the information of first day of school, Open House, classroom rules, the first assignment, etc).  



· E-picture Book for kindergarteners (40 points)

How to Create the E-picture Book Using Microsoft PowerPoint



1. Write about your own ideas about the content and format (brainstorming page) (12th power point slide).  (When you complete your book, please relocate it at the end of your slides. For instance, you can just grab the slide using your mouse, move and drop it down to the end of your slides.)

2. Create your cover page including the title, author’s name (your name), published date. (1st power point slide)

3. Create the slide for Author’s Note, explaining who you are briefly (e.g., you may add your family, pets, or career.) and the purpose of the book. (2nd power point slide)

4. Create your content about 10 slides. When you work on the slides, you can add your own pictures or Clip Arts from Power point. “Optional”- you can also add a background music or any animation if you want to do it. For 11th slide, you need to create literal and inferential questions (at least 10 questions) for your content.  

5. Submit it in the assigned section of Discussion Board (called “E-picture Book Exhibition”) and Assignment of Blackboard.



· Reading/Writing Mini Lesson Plan + Presentation (50 points)

Write a 20 minute small group literacy lesson plan using your e-picture book.  This lesson plan can involve any literacy activity, curricular topic, literacy skill area, and focus literature discussed in class or encountered in assigned reading.  Connect your topic with kindergarten expectations.  The lesson should be planned to maximize student participation. (i.e., you should not be lecturing or reading for the entire time). Include specific modifications for gifted students, ELL and students with special needs.  Note Indiana Kindergarten Academic Standards addressed. “Teach” the lesson to a small group of Ks in class during your last field experience period. The template will be provided by Dr. Park in class. 



II. Math & Technology Assignment: ISTE Standards 2b.3b, 4b and 6d



Math Computer Game/Software Evaluation (100 points) 

-Choose one math computer game (pre-Kindergarten- 2nd grade level) related to the content such as number & operation, geometry, measurement, probability, and/or data analysis from the website (http://illuminations.nctm.org/ActivitySearch.aspx).

-Evaluate the computer game using the Software Evaluation Checklist Form that will be provided at the section of “course document” in the blackboard.

-In class, we will discuss important issues of educational computer games when you bring your checklist (assignment) on the due day. (Please see ELED 335 Course Calendar.)





III. Teaching and Learning: 



1.  Lesson Plan Assignments: (8 lesson plans x 25 points = 200 points)



The Aesthetic Domain Lesson Plan (2 lesson plans x 25 pts. = 50 points)

The Affective Domain Lesson Plan (i.e., prosocial behaviors or self-awareness) (2 lesson plans x 25 pts. = 50 points)

The Cognitive Domain Lesson Plan (Math & Science) (2 lesson plans x 25 pts. = 50 points)

The Social & Physical Domain Lesson Plan (2 lesson plans x 25 pts. = 50 points)



2. Integrated Weekly Lesson Plan Assignment: (1 weekly plan x 100 points = 100 points)



- Prepare one week’s worth of at least FOUR learning centers (i.e., stations) focusing  

  on one theme.  

- You will integrate the specified content areas and developmental domains into one  

   weekly theme. 

- Learning centers are child-directed rather than teacher-led.  
- Your job is to set up a learning environment in which all children can be successful. - The format for the weekly lesson plan is different from the sample of the textbook. 

- Dr. Park will provide the template in class. 





IV. Mid-term and Final Exam



Mid-term Exam – 40 points

Final Exam- 70 points





V. Field Experience (Total 160 pts.): Observation Forms (20 pts. X 3 times = 60 pts.) and Reflection Journals (20 pts. X 3 times = 60 pts.) and Teaching Reflection Journal (40 pts.)



You can create your own topic or choose one of the topics for your each journal such as “teacher’s instructional strategies,” “classroom management and discipline strategies,” “kindergarteners’ inside voices,” or “my interaction working with the kindergarten teacher and students,” and so on. Your three journal topics should be different. Your last field document should be a teaching reflection without the observation form because you will prepare the teaching materials based on your reading + writing lesson plan and then teach a small group of kindergarteners (20 pts.) in a classroom setting. After that, you will write about your teaching experience (20 pts.). Thus you do not need to fill out the field experience observation form for the last visit.  



Whenever you go to the field, you need to bring “Field Observation Form” (except for the last visit). We will discuss it before the 1st field trip in class. For instance, when you complete your first field experience, you need to write about 2 or 3 page long reflection journal based on your field observation form that you completed from the field trip. You need to staple two documents together and hand it in to me in class when you see the due day from the ELED course calendar located at the end of this syllabus. Do not forget checking out your 1st, 2nd, 3rd, and 4th visit and date information from the first cover page of Observation Form.   



General Guidance for the Reflection Journals

In order to maintain confidentiality, any children or teachers involved in your journals for the class will remain anonymous through the use of fictitious names or initials only. 

Students will write in a dialog journal after the field experience in K settings. In writing, students reflect and describe what they observe about in a kindergarten classroom (1st page) based on their observation form and write about their own critical opinions about one situation (each topic will be provided before the field trip.) and their application of the future teaching (2nd or 3rd page). 



VI. Comenius, Froebel and Textbook Summary and Reflection [5 points x (one page for Comenius, the other for Froebel and16 chapters) = 90 points)



Kostelnik, M. J., Soderman, A. K., Whiren, P. A. & Rupiper, M. L. (2015). Developmentally Appropriate Curriculum; Best Practices in Early Childhood Education. (6th ed.). Boston, Massachusetts: Pearson Education.



For the required textbook above, you will summarize and reflect the content in each chapter from Chapter 1 to 16. Please briefly summarize it within one paragraph and reflect on it within one paragraph (i.e., in total one page for each chapter from 1 to 16). You can check out the due from the course calendar. In class, Dr. Park may discuss any issue from the textbook. Please read it following the course calendar schedule per week.

Please keep all the summary & reflection papers in your portfolio binder in class. Dr. Park will check it out whenever it is available. At the end of this semester, Dr. Park also check it out again when he collects your portfolio binder.  It should be in order from #1 to #16 with the divider (called “Textbook Summary & Reflection”) including each page for the summary & reflection of Comenius and Froebel from the open excess material list of the course blackboard. 



VII. Creative Arts Assignment



1. Movement Director (20 points): Small group work



Your group members and you will develop a movement routine to music for presentation during the brain break.  The movements your group members include are to stretch muscles, bring oxygen & glucose to the brain, and focus on the physical body and rest the brain.  Your group members and you will teach us the movements and lead us in performing them.  MUST include deep breathing.  You may pick a theme where all music relates or use it to introduce other ethic/styles of music.  Based on brain function change time should be 10-15 minutes total. 



VIII. Portfolio (including E-Portfolio) (30 points)



On the final exam day, you should bring your 3 hole-binder.  



Collect all class activity sheets and all your written assignments in your portfolio binder.



Include all materials (in each folder) in this course such as:

· Table of Content

· Class Activities

· Class Notes

· Class handouts including E-articles (PDF files) (Optional)

· One Reading + Writing Lesson plan & Four Mini Unit Plans

· Three Observation Forms and Three Reflection journals

· One Teaching Reflection about your reading and writing lesson plan 

· E-picture book (i.e., 6 slide hand-out format)

· Final Movement Director Document (distributed by your group leader)

· Textbook Summary and Reflection



IX. Participation and Professionalism (90 points; on-going)

This will be determined based upon the description of professional behavior provided above. It is important to participate in on-line discussion, the whole/ small group activity or individual/small/large group presentation for this class. 





***Details on each will be given in class.

Summary of Assignments



E-letter for First Day of School (10 points)

E-picture Book for Kindergarteners (40 points)

Reading/Writing Mini Lesson Plan (50 points)

Educational Computer Game Evaluation (100 points)

The Aesthetic Domain Lesson Plan (50 points)

The Affective Domain Lesson Plan (i.e., prosocial behaviors or self-awareness) (50 points)

The Cognitive Domain Lesson Plan (Math & Science) (50 points)

The Social & Physical Domain Lesson Plan (50 points)

Integrated Weekly Lesson Plan Assignment (100 points)

Movement Director (20 points)

Portfolio (30 points)

Mid-term Exam (40 points)

Final Exam (70 points)

Field Experiences (160 points)

Comenius, Froebel and Textbook Summary and Reflection (5 points x 16 chapters plus Comenius and Froebel= 90 points) (90 points)

Participation and Professionalism (90 points)



Total 1000 points for the final grade

FINAL GRADES

Letter Grade		Percentage		Number of Points

A+		            98% to 100%		980 to 1000 points

A			96 to 97.9%		960 to 979 

A-			92 to 95.9%		920 to 959

B+			88 to 91.9%		880 to 919

B			84 to 87.9%		840 to 879

B-			80 to 83.9%		800 to 839

C+			76 to 79.9%		760 to 799

C			72 to 75.9%		720 to 759

C-			68 to 71.9%		680 to 719

D+			64 to 67.9%		640 to 679

D			60 to 63.9%		600 to 639

D-			56 to 59.9%		560 to 599

F			55.9% and below	559 and below



GENERAL GRADING CRITERIA (FOR 25, 50, 75 & 100 POINT ASSIGNMENTS)

								       Possible Points

Minimum Requirement for Points				25	50	75	100

Excellent in Every Way: Fulfilled all requirements and	25	50	75	100

expectations; professionally written and presented 

clearly; shows creativity as well as depth of reflection 

and understanding.



Very Good: Fulfilled all requirements and expectations;	 >23	>46	>69	>92

professionally written and presented; all main points 

expressed completely and clearly.



Acceptable to Good: Fulfilled all or most requirements	>20	>40	>60	>80

and expectations; well or acceptably written and/or 

presented; most, but not necessarily all of the main 

points expressed.



Poor: Fulfilled some or most of the requirements and 	>18	>36	>54	>72

expectations; written and/or presented; few of the 

main points expressed; lacks organization and clarity.



Very Poor: Fulfilled few of the requirements and 		>16	>32	>48	>64

Expectations; poorly written and/or presented; 

few to none of the main points expressed.



Unacceptable: Fulfilled none of the requirements.		<15	<30	<45	<60



LATE ASSIGNMENTS

The grade for each assignment turned in after the due date will be lowered one grade for every class period it is late.  For example, if a paper due on Tuesday earns “B+” it becomes a “B” if it is turned in on Thursday, a “C+” if turned in on the following Tuesday, and so on...



REFERENCES



Clements, D. H. (2007). Curriculum Research: Toward a Framework for “Research-

Based Curricula”. Journal for Research in Mathematics Education V38 n1. 35-70.  



Clements, D. H., & Sarama, J. (2004). Building Blocks for Early Childhood 

Mathematics. Early Childhood Research Quarterly 19, 181-189. 



Clements, D. H., & Sarama, J. (2007a). Effects of a Preschool Mathematics Curriculum : 

Summative Research on the Building Blocks Project. Journal for Research in 

Mathematics Education. 38(2), 136-163.. 



Clements, D. H. & Sarama, J. (2007b). Real Math Building Blocks (Pre-K). OH: SRA 

McGraw-Hill. 



National Association for the Education of Young Children & National Association of 

Early Childhood Specialists in State Departments of Education. (1991). Guidelines for appropriate curriculum content and assessment in programs serving children ages 3 through 8. Young Children, 46, 21-38.



National Mathematics Advisory Panel (NMAP). (2008) Foundations for Success: 

The Final Report of the National Mathematics Advisory Panel, U.S. Department    

of Education: Washington, D.C.



Piaget, J. (1964). Development and Learning. In R.E. Ripple and V.N. Rockcastle (eds.), 

Piaget rediscovered. Ithaca, N.Y.: Cornell University Press. 



Siegler, R. S., & Ramani, G. B. (2008). Playing board games promotes low-income 

children's numerical development. Developmental Science, Special Issue on 

Mathematical Cognition.



Vygotsky, L. (1978). Mind in society: The development of higher psychological 

processes. Boston: Harvard University.



Web Sites:

http://www.ed.gov – US. Department of Education

http://www.doe.in.gov – Indiana Department of Education

http://www.froebelfoundation.org –Froebel Foundation USA

http://www.montessori-ami.org – Association Montessori International

http://www.amshq.org – American Montessori Society

http://imsmontessori.org –International Montessori Society

http://Home2school.com - How to support parents and caregivers

http://www.cast.org/LearningToRead/ - Learning to Read in the Computer Age – Relates theories of the brain and to the teaching of reading skills and strategies  

http://www.ira.org - International Reading Organization

http://www.ncte.org - National Council of Teachers of English

http://www.nsta.org – National Council of Science Teachers

http://www.ntcm.org- National Council of Teachers of Mathematics

http://www.socialstudies.org –National Council for the Social Studies

http://www.naeyc.org –National Association of the Education of Young Children

http://www.acei.org –Association for Childhood Education International

http://froebelweb.tripod.com –On-line Resources about Froebel Education

		     MON.

		TUE.

		THU.

		Notes

		



		    Aug.

		20

Syllabus + Introduction



Dr. Park’s article

http://www.pecerajournal.com/?page=5&a=10756467



		22

Historical Perspective of ECE from the Past

E-hand-out: John Amos Comenius



Chapter 1. D.A.P.

		Read Unit I and Chap. 1

		



		Aug.

		27

Developmentally Appropriate Practice

Historical Perspective of ECE from the Past

E-hand-out: John Amos Comenius

Comenius summary and reflection DUE

Chapter 1 summary and reflection DUE

Chap. 1 Discussion

		29

Developmentally Appropriate Practice

Historical Perspective of ECE from the Past

E-hand-out: Friedrich Froebel



Chapter 2. T&L; D.A.P.





		Read Unit I and Chap. 2.

		



		Sep.

		3

Developmentally Appropriate Practice

Historical Perspective of ECE from the Past

Froebel Gifts and Occupations



Froebel summary and reflection DUE

Chapter 2 summary and reflection DUE

Chap. 2 Discussion

		5

Class in Micro Teaching Lab I 

(Room 008A, UH)



Classroom Management and Design



E-letter for First Day of School Due



Discuss the samples of e-picture books and e-picture book assignment guideline.



		Read Unit II and Chap. 2.

		



		Sep.

		10

Chapter 8. Strengthening D.A.P. through Family Engagement



Role Playing of Meeting Parents



Chapter 8 summary and reflection DUE

Chap. 8 Discussion

		12

Chapter 7. Assessing and Evaluating Children’s Learning



-I-STAR-KR

- Kindergarten Report Card





		Read Unit III and Chap. 7 & 8.

		



		Sep.

		17

Chapter 7. Assessing and Evaluating Children’s Learning



- A sample assessment tool by the state of Indiana



Chapter 7 summary and reflection DUE

Chap. 7 discussion







		19

My First E-picture Book for Kindergarteners Due



Project Approach: 

An Example- Pyramid Approach



Chapter 12 summary and reflection DUE

Chap. 12 Discussion

Planning the Curriculum



Creating a lesson plan in class. 

Please bring your laptop in class.



		Read Unit IV and Chap. 12.



		



		Sep.

		24

Cognitive and Literacy Development



Reading/Writing Mini Lesson Plan and Presentation Due



Chapter 11 summary and reflection DUE



		26

Chapter 11. The Cognitive Domain



Mathematics Education for K



NCTM & Indiana Academic Standards of Mathematics 



Educational Math Computer Game Evaluation

Guideline 



		Read Unit IV and Chap. 11.

		



		Oct.

		1

Project Approach



Mid-term exam guideline



		3

Chapter 11. The Cognitive Domain



Science Education for K

Indiana Academic Standards of Science





		Read Unit V and Chap. 11.

		



		Oct.





		8

Mid-term Exam in class











		10

Chapter 9. The Aesthetic Domain



Chapter 9 summary and reflection DUE



		Read Unit I-V and Chap. 1,2, 7, 

8, 11, & 12.



		



		Oct.





		15

Meet at UH217A (Math Library on the second floor of UH)



Early Mathematics

Hands-on Manipulatives and computer software



Math & Science Lesson Plan DUE

		17

Practicum (Field Experience) Orientation







		Read Unit VI and Chap. 3, 4, 5

& 6.



1st Individual Field Experience 

begins this Week.  

3hrs (out of class time)



Visit the assigned kindergarten 

classroom.









		



		Oct.

		22

Practicum:

Students will be in the field. 



Observation topics:

· Small and group-time activities

· Classroom organization and materials

· Caregiver’s guidance and classroom management

Check out Chapter 3, 4, 5 and 6 for your resources

Summary & Reflection DUE of Chapter 3



		24

Practicum:

Students will be in the field. 







		Read Unit VI and Chap. 9.





2nd Individual Field Experience 

  

3hrs (out of class time)



Visit the assigned kindergarten 

classroom.



Oct. 22 (T)

Early Dismissal/Parent Teacher

Conference



		



		Oct.





		29

Practicum Week:

Students will be in the field. 



Observation topics:

· Small and group-time activities

· Classroom organization and materials

· Caregiver’s guidance and classroom management



Check out Chapter 3, 4, 5 and 6 for your resources

Summary & Reflection DUE of Chapter 4



		31

Practicum Week:

Students will be in the field. 



		

Nov. 1 (F)

Early Dismissal 

		



		Nov.

		5

Practicum Week:

Students will be in the field. 



Teach K the components of Language Arts using my e-picture book and reading & writing lesson plan.



Observation topics:

· Small and group-time activities

· Classroom organization and materials

· Caregiver’s guidance and classroom management



Check out Chapter 3, 4, 5 and 6 for your resources

Summary & Reflection DUE of Chapter 5

		7

Practicum Week:

Students will be in the field. 







		

Read Unit VI and Chap. 10.





		



		Nov.

		12

1st, 2nd and 3rd Field Trip Reflection Journal + Field Observation Forms DUE 



Final Field Discussion



Movement Director Guideline and Preparation



		14

The Last Field Reflection (i.e., Teaching Reflection) Due



The Aesthetic Domain Lesson Plan DUE



Chapter 10. The Affective Domain



Chapter 10 summary and reflection DUE

		

Read Unit VII and Chap. 14.



Nov. 11 (M)

Veteran’s Day



		



		Nov.

		19

Movement Director Presentation Day!



Chapter 14 summary and reflection DUE



Educational Math Computer Game Evaluation DUE to Blackboard





Chapter 14. The Social Domain & Social Studies



		21

Creative Arts!

-Making TT



The Affective Domain Lesson Plan DUE



Chapter 14. The Social Domain & Social Studies









		Read Unit VIII and Chap. 14.







		



		Nov.

		26

No Class

Thanksgiving Break

		28

No Class

Thanksgiving Break

		Read Chap. 

13, 15 & 16.





		



		Dec.

		3

Study Week



Chapter 14 summary and reflection DUE





Uploading Educational Math Computer Game Evaluation to TK20 Due



		5

Study Week



Integrated Weekly Lesson Plan DUE 



Review of ELED 335



Overview of Final Exam



		Read Chapters;

3,4, 5, 6, 10, 13, 

14, 15 & 16





		



		Dec.

		10

Final Exam at 10 am

E-Portfolio Due/or Portfolio Binder Due

		

		

		



		*****Important!!! This is a tentative course schedule. 

Thus, the content can be changed with Dr. Park’s notice. 

If necessary, the revised course calendar will be posted in the information of Blackboard.

*****************************************
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		ELED 335 Teaching and Learning in Kindergarten

		Points Earned



		

		Assignment: Mathematics Game/Software Evaluation

		



		

		Exceeds Expectations

		Meets Expectations

		Develops Expectations

		Does Not Meet Expectations

		



		Stan-dard

		

Criterion



		

4 points



		

3 points



		

2 points

		

1 point



		



		ACEI: 1.0



In-TASC: #1



ISTE:

2C





		Demonstrate the knowledge of understanding child development, learning and motivation

		Evidence shows that the candidate: 



Utilizes the knowledge of the child development domains (especially cognitive development), learning and motivation to rate and analyze the selected mathematics software.





		Evidence shows that the candidate: 



Utilizes the knowledge of child development domains (especially cognitive development) and learning to rate and analyze the selected mathematics software.







		Evidence shows that the candidate: 



Utilize the knowledge of only child development domains (especially cognitive development) or learning to rate and analyze the selected mathematics software.





		Evidence shows that the candidate: 



Fails or misses to utilize the knowledge of child development domains (especially cognitive development), learning and motivation to rate and analyze the selected mathematics software.

		



		ACEI: 2.3



In-TASC: #4



		Demonstrate understanding of main concepts of NCTM content and process standard areas of Mathematics Education for Ks



NCTM content standards such as: number and operations, geometry, algebra, measurement, data analysis and probability



NCTM process standards such as problem solving, reasoning & proof, representation, communication, and connection

		Evidence shows that the candidate: 



Demonstrates the clear understanding of both content and process standards and Indiana state standards of Mathematics Education for Ks to analyze the selected mathematics software.



		Evidence shows that the candidate: 



Demonstrates the clear understanding of both content and process standards of Mathematics Education for Ks to analyze the selected mathematics software.



		Evidence shows that the candidate: 



Demonstrates the unclear understanding of content or process standards of Mathematics Education for Ks to analyze the selected mathematics software.





		Evidence shows that the candidate: 



Fails to demonstrate the understanding of both content and process standards of Mathematics Education for Ks to analyze the selected mathematics software.



		



		ACEI: 3.5



In-TASC: #3



ISTE:

3b

  

		Presentation of computer software analysis 



		Evidence shows that the candidate: 



Presents his/her analysis of computer software with other colleagues using a variety of texts and graphics, and hands-on engagement. 

		Evidence shows that the candidate: 



Presents his/her analysis of computer software with other colleagues using texts and graphics.

		Evidence shows that the candidate: 



Presents his/her analysis of computer software with other colleagues using only texts.

		Evidence shows that the candidate: 



Fails to present his/her analysis of computer software with other colleagues.

		



		ACEI: 5.2



ISTE:

7a



In-TASC: #9



		Reflection, discussion, and research on new sources of computer software of Mathematics Education







		Evidence shows that the candidate: 

· Reflects on his/her analysis of computer software using key terms.



· Discusses the issues of using computer software in practice with other colleagues. 



· Seeks out new sources of developmentally appropriate computer software on teaching Mathematics. 



*Key terms; Developmentally Appropriate Practice (DAP), age-appropriateness, and NCTM standards related to the selected game

		Evidence shows that the candidate: 

·  Reflects on his/her analysis of computer software using key terms.



· Discusses the issues of using computer software in practice with other colleagues. 





		Evidence shows that the candidate: 

· Reflects on his/her analysis of computer software using key terms without discussion.

 



		Evidence shows that the candidate: 

·  Fails to reflect on his/her analysis of computer software using key terms and discuss the issues. 



		







T23 - ELED 335 TECHNOLOGY RUBRIC_Math Game Evaluation.docx


6



[bookmark: _GoBack]ELED 398 - Corrective Reading in the Classroom

Fall - 2019



Instructor:  Dr. Debra Knaebel			

Office:  328C University Hall (Bayh College of Education)

Office Hours: by appointment			

Phone:  (812) 237-3585				

E-Mail Address:  debra.knaebel@indstate.edu 		



REQUIRED READING



Gambrell, L. B., & Morrow, L.M. (2015). Best practices in literacy instruction (5th ed.).   New York, NY: Guilford Press.

ELED 324 review: chapters 4 and 8

ELED 398: chapters 3, 5, 11, 12, 14, 17

ELED 397: chapters 1, 9, 10, 13, and 16 

ELED 485: chapter 7



Course Fee: $25.00 (collected in your tuition)

Other course materials will be available on Blackboard (http://blackboard.indstate.edu) 



CATALOG DISCRIPTION

Analysis, diagnosis, prescription, and correction of reading problems in the elementary school classroom with emphasis on types of treatment and methods for aiding children with learning difficulties. Required laboratory work involves experiences with elementary pupils. Prerequisites: Admission to BCP-I and ELED 324 Note: Enrollment by departmental permission only. 



PURPOSE



This course will build upon material learned in ELED 324 and provide you with theoretical understandings about literacy, procedures for assessing children’s literacy, and strategies for enhancing children’s literacy.  During the semester you will assess a child who is having difficulty reading.  You will be able to apply strategies learned in the course (and concurrent/previous reading courses) and to reflect upon your student’s learning in the context of ELED 398 class readings, activities, and discussions.



The process of determining a child’s needs, planning and providing instruction, and then assessing the child’s progress is at the heart of good teaching.  Thus, this course will give you an opportunity to enhance your reflective attitudes and abilities.  You will be challenged to consider thoughtfully your educational aims and to evaluate your teaching decisions to determine if they are effective, educationally sound, and ethically defensible.



Your professional identity will become further defined during this course as you continue your journey to become a complete professional at Indiana State University.  This identity will be influenced as your expertise as a teacher and researcher grows and as you develop ways to become a productive and positive member of the community.





COURSE LEARNING OBJECTIVES



1. Future educators will reflect upon their beliefs about reading and reading instruction and the sources of these beliefs.

2. Future educators will demonstrate understanding of the reading process as a basis for instructional decisions.  They will understand the basic principles of scientifically based reading research and the use of phonics, phonemic awareness, vocabulary, fluency, and comprehension in effective reading instruction.  Scientifically based reading intervention will be direct, explicit, and multi-sensory. 

3. Future educators will develop a philosophy about the influences of school, culture, home, and society on children’s literacy acquisition and knowledge of strategies for helping children from diverse backgrounds to succeed in school.

4. Future educators will become keen observers of children’s literacy acquisition.

5. Future educators will assess and analyze children’s reading, including their reading processes.

6. Future educators will effectively use a variety of strategies for teaching children to read, especially children who are having difficulty reading.

7. Future educators will be able to adapt their reading instruction to students’ learning styles and needs.

8. Future educators will demonstrate an expanded knowledge of quality children’s literature and how it can be utilized in classroom instruction.



GRADING:  Your final grade for this course will be based on the following grading scale.  



A+	100% and semester work deemed exceptional

A	95 – 99.9%

A-	92 – 94.9%

B+	89 – 91.9%

B	86 – 88.9%

B-	83 – 85.9%

C+	80 – 82.9%

C	75 – 79.9%

C-	73 – 74.9%

D+	69 – 72.9%

D	65 – 68.9%

F	Below 65%



FEEDBACK:  ISU’s policy regarding timely feedback will be followed.  ISU’s policy is: unless specified otherwise, all assignments will be graded and posted in blackboard by 2 weeks of the assignment due date.  Most assignments will meet this criteria with the exception of your week of lesson plans.  



LATE ASSIGNMENTS:

The grade for each assignment turned in after the due date will be lowered 10% per day late.  If you are absent the day it is due, you are responsible for turning it in prior to your absence (give it to a classmate if needed).  



ATTENDANCE AND PARTICIPATION

You are expected to attend all classes and be prepared for each class.  If you must be absent, please notify me via e-mail 24 hours prior to the absence (this does not mean you are excused) and ask a classmate to take notes and collect any handouts.  As participation points are assigned to each class meeting, missed classes will result in the lowering of your participation grade.  For the absence to be excused, a doctor’s note must be submitted within 10 days of the absence.  



PROFESSIONAL BEHAVIOR

You are expected to display the attitudes and behaviors of a professional educator in the completion of all course requirements (class and/or field).  Professional behavior includes punctuality, appropriate appearance,  being proactive, commitment to professional development, concern for the dignity of others, courtesy, dependability, emotional maturity, enthusiasm, initiative, inquisitiveness, responsibility, acceptance of responsibility for one's actions, respect of others, commitment to educational excellence, honesty, and good judgment.   





STUDENT CODE OF CONDUCT

The Code of Student Conduct contains policies governing the behavior of all students and student organizations at Indiana State University.  You are expected to abide by these policies for this course. 



COURSE REQUIREMENTS (subject to change)



1.  Professional Behavior (75 pts.)

	This will be determined based upon the description of professional behavior provided above and timely submission of assignments.  



2.  Participation (5 points per day)

	Attendance is mandatory.  You must be in class and participating to earn full points.  There are no excused absences. 



3. Interactive Notebook (5 pts. for each entry)  

	You will be asked to complete various assignments throughout the semester in your Interactive Notebook.  These enable you to process class discussions, readings, and create personal ways to solidify your understanding of course content.  



4. Exams (100 pts.)  

	There will be two formal independent exams during the semester.  Exams are delivered online and will be taken in class.  You will need to bring your laptops on those days.  Exam #1 will be in the middle of the semester (30 pts).  Exam #2 (the final exam) will be during Study Week (70 pts).  If you take and pass the Reading/LA subtest of the teacher licensure test and the results are reported to ESS BEFORE Study Week, you are exempt from the Final Exam.



5. Assessment of Selected Elementary Student (115 pts.) – Final Diagnostic and Instructional Recommendations Report

	You will select one struggling reader (with the help of your coach) to assess with the below listed assessments.  During your reading focus week, your differentiation for this class will focus on what you will do to differentiate for your one struggling reader based upon assessment data.  Diagnose the student’s reading strengths and weaknesses.  Plan a recommended program of remediation.  The plan will include identification of the student, physiological features, achievement, strengths and weaknesses of the student, summary of the profile, and recommendations for remediation for the home and school.  You will include all assessment artifacts with your final report.  Below is a list of assessments you will use with your student by grade level.  If you have a student who is several grade levels below, you may need to use some of the assessments for a previous grade level.



		Grade Level

		Required Assessments



		Kindergarten

		Garfield Interest Survey

Kid Watching Observation and Kindergarten Checklist

Basic Reading Inventory

Running Records (2 – one before focus week, 1 after)

Story Retelling or Prompted Comprehension Assessment 

Yopp-Singer Segmentation Test

Concepts of Print Assessment or Concepts of Word Assessment

The Tile Test

ABC Assessment



		First Grade

		Garfield Interest Survey

Kid Watching Observation and First Grade Checklist

Basic Reading Inventory

Running Records (2 – one before focus week, 1 after) 

Comprehension Assessment

Story Retelling or Prompted Comprehension Assessment 

Yopp-Singer Segmentation Test

 (ABC Assessment, if needed)

Fluency Assessment

Fry Word List Assessment



		Second - Fifth Grade

		Garfield Interest Survey or 

Kid Watching Observation (x2)

Basic Reading Inventory

Running Records (2 – one before focus week, 1 after)

Meta-comprehension Strategy Index

Comprehension Assessment

Story Retelling or Cloze Procedure 

Fluency Assessment 

Fry Word List Assessment









6.  Guided Reading Focus Week Lesson Plans (50 pts.), Evaluations (20 pts.), and Reflections (50 pts.)

	Your focus week will involve creating and implementing five (5) days of reading lessons for your entire classroom of students that are direct, explicit, and multi-sensory.  You will plan with your coach and follow the reading guidance of the school corporation.  You will submit a rough draft of your lessons before teaching your focus week.  You will photocopy of two (2) evaluations of your reading focus lessons to be turned into the professor; one from your coaching teacher and one from your university supervisor.  You will complete in blackboard a daily reflection for each of the 5 lessons taught.  More information will be given in class.  Lesson Plans take longer than two weeks to grade.  



7.  Blendspace Assignment (20 points)

	Directions will be given in class.



8.  Quizzes (5 pts each)

There will be one quiz for each chapter to determine knowledge gained in outside preparation for course readings.  The quizzes will be administered in blackboard using Respondus Lockdown Browser.  Quizzes are to be taken independently in class without the help of others. 





INTASC STANDARDS



Principle #1:  The teacher understands the central concepts, rolls of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.  (IPSB Early Childhood (EC) Developmental Standard #1 and IPSB Middle Childhood (MC) Developmental Standard #2)



Principle #4:  The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking problem solving and performance skills.  (IPSB EC Developmental Standard #4 and IPSB MC Developmental Standard #3)



Principle #8:  The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner. (IBSB EC Developmental Standard #6 and IPSB Developmental Standard #4)



INDIANA STANDARDS FOR TEACHING OF READING



Indiana Standards for the Teaching of Reading



Standard #1: The reading teacher understands the central concepts, tools of inquiry, and dynamics of the reading process and creates learning experiences that make reading meaningful for the individual student. 

Standard #2: The teacher understands how students learn and develop reading strategies, and can provide learning opportunities that support their reading development. 

Standard #3: The teacher understands how students differ in their approaches of learning to read and creates instructional opportunities that are adapted to diverse learners. 

Standard #4: The teacher understands and uses a variety of instructional strategies to encourage student development of critical thinking, problem solving and performance skills. 

Standard #5: The reading teacher uses an understanding of individual and group motivations and behaviors to create a learning environment that fosters an interest and growth in all aspects of literacy. 

Standard #6: The reading teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active engagement, collaboration and support interaction in the classroom. 

Standard #7: The reading teacher plans and manages instruction based upon knowledge of literacy, individual students, community, and curriculum goals. 

Standard #8: The teacher understands and uses formal and informal assessments to evaluate and ensure the continuous intellectual, social, and physical development of the learner. 

Standard #9: The reading teacher is a reflective practitioner who is committed to and actively seeks professional growth. 

Standard #10: The reading teacher communicates and interacts with families, professional colleagues, and the community to support students’ learning and well being.



IRA STANDARDS, 2010

1.  Foundational Knowledge: Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction.

2.  Curriculum and Instruction: Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.

3.  Assessment and Evaluation: Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction.

4.  Diversity: Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.

5.  Literate Environment: Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.

6.  Professional Learning and Leadership: Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility.





ISTE Standards for Educators (2013—Indiana has adopted this version)

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face to face and virtual environments. 

2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authenticate learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge skills, and attitudes identified in the NETS.

3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. 

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.



ELED 398  ISTE Standards for Educators covered in this course: 1a





BAYH COLLEGE OF EDUCATION CONCEPTUAL FRAMEWORK

"Becoming a Complete Professional" is the overarching theme and conceptual model for all of Indiana State University’s educator preparation programs. The conceptual framework provides the central focus for what we believe in and what we do. This model encompasses three broad areas that recognize the three essential areas of the work of an educator and focus on initial preparation: 

0. Educator as Expert or Mediator of Learning, (INTASC 1-10; ACEI 1.0, 2.1, 2.2, 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 4.0, 5.1; Indiana Reading Standards 1-10) 

0. Educator as Person, and (INTASC 1, 2, 3, 4, 5, 6, 8, 10; ACEI 5.1; Indiana Reading Standards 1, 2, 3, 4, 5, 6, 8, 10)

0. Educator as Member of Communities. (INTASC 6-10; ACEI 3.1, 3.4, 3.5, 5.1, 5.2; Indiana Reading Standards 6-10)

The component "Educator as Expert or Mediator of Learning" deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component "Educator as Person" represents the traits that make a successful educator justifiably respected and emulated by students. The component "Educator as Member of Communities" reflects the necessity of contributing to the various communities of which educators, as professionals, are members. 

BAYH COLLEGE OF EDUCATION DIVERSITY STATEMENT

The faculty, staff and students of the Department of Elementary, Early and Special Education recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability, and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices.  This affirmation of diversity is critical to developing students as full partners in local, national, and global communities.



OTHER POLICIES AND STATEMENTS 

Laptop Required for Course -- Regular Usage: For the purposes of this course, it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for every class period. Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct. 



Sycamore Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 

As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002



Students With Disabilities:  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities. If you need an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester. Contact the Director of Student Support Services. The telephone number is 237-2700 and the office is located in 1st floor Normal Hall.  The Director will ensure that you receive all the additional help that Indiana State offers. If you will require assistance during an emergency evacuation, notify your instructor immediately. Look for evacuation procedures posted in your classrooms.

 

Academic Freedom:  “Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm



Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care



[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.



Academic Dishonesty (Plagiarism):  In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from a book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question and I will report your conduct to Student Judicial.



TK20 Statement

TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



ISTE Standards for Educators (2013—Indiana has adopted this version)

6. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face to face and virtual environments. 

7. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authenticate learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge skills, and attitudes identified in the NETS.

8. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

9. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. 

10. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.



ISTE Standards for Educators (2016—Indiana has not adopted the newest version)

1. Learner

Educators continually improve their practice by learning from and with others and exploring proven and promising practices that leverage technology to improve student learning.

2. Leader

Educators seek out opportunities for leadership to support student empowerment and success and to improve teaching and learning.

3. Citizen

Educators inspire students to positively contribute to and responsibly participate in the digital world.

4. Collaborator

Educators dedicate time to collaborate with both colleagues and students to improve practice, discover and share resources and ideas, and solve problems.

5. Designer

Educators design authentic, learner-driven activities and environments that recognize and accommodate learner variability. 

6. Facilitator

Educators facilitate learning with technology to support student achievement of the ISTE Standards for Students. 

7. Analyst

Educators understand and use data to drive their instruction and support students in achieving their learning goals. 



REPA 3: Indiana Department of Education Content Standards for Educators: Elementary Generalist Educator Standards (2010)

Found at: https://www.doe.in.gov/sites/default/files/licensing/elementary-generalist.pdf

Standard 1: Foundations of Scientifically Based Reading Instruction - Elementary teachers have a broad and comprehensive understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading research (SBRR). 

Standard 2: Components of Scientifically Based Reading Instruction - Elementary teachers have a broad and comprehensive understanding of the major components of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading. 

Standard 3: English Language Arts - Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of English language arts and demonstrate the ability to provide content-specific instruction in English language arts. 
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Contact Information

Instructor: Dr. Marylin Leinenbach					Semester: Fall 2019

Phone:	812-237-2847							Section: 

Email: 	marylin.leinenbach@indstate.edu				Hours: 3

Office Location: UH 329A						Department: Teaching of

									Teaching and Learning

Office Hours: posted

						



Course Introduction



Catalog Description: 3 credit hours

This course complements the Teachers of Tomorrow Advancing Learning Program internship semester by scaffolding the intern’s full-time supervised work in a school setting with an in-depth study of the culture of elementary schools. All aspects of teaching and learning are discussed with particular attention to best practice principles. Requires a specific number of hours in an elementary classroom. 





Course Calendar

The Course Calendar is provided on Blackboard and follows the TOTAL Internship Semester Calendar.



Prerequisites

Prerequisites: Admission to BCP-I

Note: Enrollment by departmental permission only.





Textbooks and Course Materials



Recommended:

[image: ]Zemelman, S., Daniels, H., & Hyde, A. (2012). Best Practices: Bringing Standards to Life in America’s Classrooms, 4th ed., Portsmouth, NH: Heinnemann. (ISBN-13: 978-0325043548)



You can order your book from the Indiana State University Barnes and Noble Bookstore. If you chose another route such as Amazon, please be sure to check the ISBN carefully. It is imperative that you order the correct edition, as other editions may not have all the same materials and articles. Since the focus of the course is Best Practices, this textbook on best practices will provide a resource for interns, Coaching Teachers, and University Supervisors. 



Learning Objectives

Knowledge: 

1. Interns will learn about scientifically evidence-based research on models of instruction, teaching practices, and student learning. (INTASC 4, 5)

2. Interns will increase their knowledge of current teaching strategies and how to incorporate them into teaching and learning in the classroom. (INTASC 3, 4, 5)

3. Interns will learn how to use oral and written communication skills to effectively teach students. (INTASC 1, 4, 5)

4. Interns will understand basic content knowledge of their teaching units and integration of content across the curriculum when appropriate. (INTASC 3, 4, 5)



Performance: 

1. Interns will experience, discuss, respond to, and collaborate on their own and others' educational experiences and apply that knowledge to working with children in an elementary classroom setting. (INTASC 1, 2, 3, 7, 10)

2. While planning and teaching all lessons, interns will apply their knowledge of the developmental range (in children) of reading, writing, math, and other content area skills. (INTASC 1, 2, 3, 9)

3. While creating lesson plans for all content area assignments, interns will apply their knowledge of learning styles, the social context for learning, teaching strategies which support learning, and their understanding of the achievement gap and response to intervention/instruction and appropriate interventions. (INTASC 1, 2, 3, 4, 7, 8)

4. Interns will plan, teach, and reflect upon content teaching units that focus on the assigned content for students in their assigned elementary classroom setting. (INTASC 4, 5, 6, 7, 8, 9, 10)

	

Dispositions: 

1. Interns will explore and appreciate the characteristics in children's resources in a variety of current text books and trade books. (INTASC 4, 5, 7; ACEI 1.0, 2.1, 3.1)

2. Interns will recognize and value their roles in the social and moral development of children. (INTASC 9; ACEI 1.0, 3.1, 3.2, 3.3, 3.4)

3. Interns will recognize and respond appropriately to diverse learning styles and the differentiated needs of all students. (INTASC 1, 2, 3, 7, 8; ACEI 1.0, 3.2) 



Course Policies

1. Be Responsible: My goal is for you to excel in this field experience and to develop the skills necessary to succeed as an intern and future classroom teacher. However, you have the major responsibility for doing well. You are expected to participate in all field hours in your assigned school. Also, you are expected to ask questions and or/schedule individual appointments with me if you have any questions or concerns. 



2. Be Active: Participate! The school where you are placed is an active community of learners; passively completing the field experience is not enough to ensure success in this course. You should check your Indiana State email and ELED 400 Blackboard site at least every other day in order to stay current with field and course updates. 



3. Be Committed: Time-management is crucial in this course because of the extensive field hours in addition to assignments from the other TOTAL courses. In general you should spend a minimum of 22.5 hours per week in your school classroom for the first half of the semester. For the second half of the semester, you should spend a minimum of 37.5 hours per week in your school classroom. 



4. Be Credible: Follow the required formatting for all coursework:

a. Submit all work using Microsoft Word (downloadable at http://downloads.indstate.edu/). 

b. Use APA Style formatting and citations. For more information on APA, please refer to Formatting Your Paper and Citing Your Sources Using APA Style or Purdue’s Online Writing Lab (OWL).

c. Save all documents as the following: Last Name, First Initial, Assignment Name. For example, Smith, M., Spelling Lesson Plan.



5. Be Prompt: Turn in all work on time. Work turned in after the posted due date and time is considered late. Late work on projects and field activities will be penalized one letter grade for each late day (including turning it in one minute past the deadline, on weekends, and on holidays). After four days, late work will no longer be accepted for credit, as it will have automatically earned a failing grade. 



Extensions are granted only in exceptional circumstances and must be made in advance. The decision to accept late work is at my discretion.



It is always possible to submit an assignment before the due date. Always make backup copies of your work in the event of a computer problem, as technical issues are not a valid excuse for late work.



6. Be Kind: Be courteous and respectful to your Coaching Teacher, your peers, other professionals in your school building, and your instructor through considerate etiquette. You are expected to comply with the Sycamore Standard, which emphasizes respect, dignity, and integrity. During this internship, that includes (but is not limited to):

a. Maintain a formal, respectful, civil, and professional tone with all course communications to all course participants, including but not limited to journals, discussion boards, wikis, group Facebook pages, and emails. 

b. Use Standard American English for all projects, posts, and emails. This means no text-speak.

c. Avoid derogatory language, obscenity, and hate speech.

d. Avoid the use of CAPS in writing, as this indicates shouting.



Consider applying these Examples of Good Netiquette to your communications throughout the course. The Indiana State Code of Student Conduct grants instructors authority to maintain discipline, including asking disruptive students to leave the field.  



Communication Policies



Please use the following guidelines when communicating with me:

· As per the Indiana State University Handbook, emails must be sent using your Indiana State email account. Student emails that are sent using non-ISU accounts will not be opened.



· Before emailing or calling me, please consult the Syllabus, Blackboard site, textbook, and other available resources. You will find many answers among the sources provided. Emails or phone messages that ask questions that can be answered by reading the available resources will result in a response conveying as much.



· Your questions are very important to me. I am here, after all, to support your learning journey. However, please understand that I am not on-call 24/7. I will answer emails in 2 business days; inquiries are not likely to be answered during the weekend or on holidays. Please do not expect me to return your email at 10 p.m.; just because you work late, does not mean that I will be available then. 



· ALL emails must contain the following information: 



1. SUBJECT LINE: Class – Topic (e.g. ELED 400 –Observation Question)

2. BODY OF EMAIL: 

· BEGINNING: A formal, professional, appropriate salutation (e.g. Dear Dr./Prof. Jones,)

· BODY: A brief introduction to your concern, question, or situation as well as a clear request regarding the purpose of your communication; be sure to adhere to etiquette expectations (as described above)

· ENDING: A formal, respectful, appropriate closure and signature (Sincerely, With Kind Regards, etc. as well as your name)



· The easiest and most efficient way to contact me is email; however, if you choose to call, voicemails to my office phone will be returned within 2 business days. I am not available to take phone calls after 4:30 p.m. Eastern time or on week-ends. 





Getting Help

Your progress is important to me. Writing can be a difficult process, especially academic writing. This course will challenge you, but you aren’t in it alone! I’m here to help! Please feel free to contact me via Skype for Business or set up an individual phone or Collaborate Ultra appointment by emailing me a request. 



[image: ]You are also strongly encouraged to take advantage of Indiana State’s Math & Writing Center. You should consider utilizing this student service throughout the course. Along with workshops and online guides, the Math & Writing Center offers face-to-face and online one-on-one writing assistance for all Indiana State students for all stages of the writing process: pre-writing, drafting, revising, editing, and incorporating research. The Center’s purpose is not to correct or proofread final copies for you, but to help you learn strategies that good writers use during the process of writing. 





Grades

Your success is important to me, and I will do my best to support you in your learning journey. However, keep in mind that you have the major responsibility for your learning, which means you earn the grade you receive based on your performance. While grades are non-negotiable, if you spot a math discrepancy in My Grades, please inform me as soon as possible. 



The grading scale for this course will be posted on Blackboard.



The work you do this semester will be weighted as follows:



		Assignments and Attendance Policy



		Copy of Classroom Schedule

This schedule should be turned in to your university Supervisor by the first week of field experience.



		Weekly Goal Sheets (10)

Throughout the semester you will complete Weekly Goal Sheets that should be completed with input from your Coaching Teacher. (You are to complete the form—not your Coach—and forms must be signed.)



		Teaching Assessments (Coaching Teacher—10; University Supervisor—4)

(Read  Aloud/Vocabulary lesson, Spelling/Phonics lesson, Math Unit, Reading Unit, Social Studies Unit, and Writing Unit)

Using the teaching dates on the TOTAL calendar, you will be teaching lessons and units that will be assessed by your Coaching Teacher and your University Supervisor. Lesson plans are to be provided to your University Supervisor during observations. The Teaching Assessment Rubric will be used to grade your teaching.



		Midterm and Final Dispositions & Evaluations

Your Coaching Teacher will complete a Dispositions evaluation and an INTASC Rubric evaluation. Due dates are on the TOTAL calendar.



		Professional Development Sessions

You are expected to attend all of the professional development sessions assigned on the TOTAL calendar. These will provide you with valuable information that will contribute to your success during your internship and beyond. 



		Resume

You are expected to complete a resume and turn it in to the Career Center by the due date. A Professional Development session has been created by the Career Center to help you with this task.



		Attendance at Faculty Meetings, PTO meetings, and/or School service projects

As a rule you are expected to attend at least one meeting and support one service project at your school. Proof of attendance is to be turned in to your University Supervisor.



		SPED Observation (2) 

You will complete two SPED observations during the semester. Only one can be an inclusion observation in your classroom.



		Other Assignments

You may have additional assignments as the syllabus is always subject to change. 



		Attendance

There are no absences allowed for field experiences. All absences are to be made up. 







You can expect to receive grades and/or feedback as appropriate within 2 weeks of the due date. You can also set up your Blackboard notifications so that you are emailed as soon as your instructor has updated a grade.





Video Taping

Interns will be required to video tape lessons of themselves teaching. These video recordings will strictly be used for educational purposes. Under no circumstances should images or recordings of children from the school setting be shared outside of an educational setting. Specifically, images and recordings of children from the school setting are not to be posted/shared on Facebook, Twitter, Instagram, or any other social media site. Students’ information and privacy is protected under federal law by the Family Educational Rights and Privacy Act (FERPA) and interns are expected to be extremely diligent in protecting the rights and privacy of the children and families with whom they work and serve.

Interns will be expected to work with their ISU supervisor, coaching teacher, and building principal to be sure that parents are informed about and give permission for their child to be included in the video recordings. The intern will be expected to ensure that all video recordings of children in the school setting are deleted from their personal devices as soon as possible. Video recordings that have been uploaded into password protected, FERPA compliant sites are not to be downloaded and/or shared outside of ISU or their TOTAL placement school. Children’s personal information, including the student’s name, will never be associated with any photographic image or video and audio recording.



Technology Requirements and Help

Laptop Required for Course -- Irregular Usage: For the purposes of this course it will be assumed that you are in compliance with the mandatory laptop policy of the University. You will be expected to bring your laptop and be ready to use it for those class periods noted (below/above). Usage of the laptop must conform to the provisions of this course as laid out in this syllabus as well as the Code of Student Conduct. 



For this course, you will need access to a reliable computer with high-speed internet access. Your computer should meet Indiana State’s Laptop MINIMUM Hardware Specifications. It is recommended that you do not log into Blackboard through the MyISU Portal; if you do, your access may get timed out, and you will likely lose some of your work! 



For additional technology requirements, computer skills, recommended software, and free software information, please visit the Technology Requirements page on Indiana State Online’s website.



For course-related Blackboard Tech Support, please contact Instructional Tools (isu-blackboard-support@mail.indstate.edu, 812-237-7000) or refer to the Blackboard Tech Support button in Blackboard.



NOTE: Computer/printer problems (including the printer in the BCOE) are not acceptable excuses for late or missed assignments.



TK20 Statement



TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 



Cell Phone Policy

Occasionally cell phones may be used during class for research and assignments. When not in use for such purposes, cell phones should be on silent mode and placed out of sight in a purse, book bag, briefcase, or other location.





Bayh College of Education Conceptual Framework

[image: C:\Documents and Settings\mwhitaker\Local Settings\Temporary Internet Files\Content.Outlook\BR3QXEGU\BB_banner_NCATE.jpg]



"Becoming a Complete Professional" is the overarching theme and conceptual model for all of Indiana State University’s educator preparation programs. The conceptual framework provides the central focus for what we believe in and what we do. This model encompasses three broad areas that recognize the three essential areas of the work of an educator and focus on initial preparation: 

· Educator as Expert or Mediator of Learning, (INTASC 1, 2, 3, 4, 5, 6, 7, 8; ACEI 1.0, 2.1, 2.2, 2.4, 3.1, 3.2, 3.3, 3.4, 3.5, 4.0, 5.1; ILA 1-5; Indiana Reading Standards 1-10) 

· Educator as Person, and (INTASC 4, 5, 7, 8, 9, 10; ACEI 5.1; ILA 6; Indiana Reading Standards 1, 2, 3, 4, 5, 6, 8, 10) 

· Educator as Member of Communities. (INTASC 9, 10; ACEI 3.1, 3.4, 3.5, 5.1, 5.2; ILA 6; Indiana Reading Standards 6-10) 

The component "Educator as Expert or Mediator of Learning" deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. The component "Educator as Person" represents the traits that make a successful educator justifiably respected and emulated by students. The component "Educator as Member of Communities" reflects the necessity of contributing to the various communities of which educators, as professionals, are members. 



Department Mission Statement

The Department of Teaching and Learning directly supports the University’s mission at both the undergraduate and graduate program levels through the integration of innovative teaching, research, community engagement, and creative activity designed to produce competent professionals who desire to teach in challenging, inclusive, and supportive learning environments or assume positions of service and/or leadership in schools and/or other organizations.



Department Diversity Statement

The faculty, staff and candidates of the Department of Teaching and Learning recognize and value diversity. The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment. Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices. This affirmation of diversity is critical to developing students as full partners in local, national and global communities.



Professional Standards

INTASC Standards (2013)

		Standard 1: Learner Development

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard 2: Learning Differences 

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



		Standard 3: Learning Environments

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.



Standard 4: Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.



Standard 5: Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Standard 6: Assessment

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



		Standard 7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.



Standard 8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



		Standard 9: Professional Learning & Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



Standard 10: Leadership & Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.







ISTE Standards for Educators (2013—Indiana has adopted this version)

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face to face and virtual environments. 

2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authenticate learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge skills, and attitudes identified in the NETS.

3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. 

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.



ISTE Standards for Educators (2016—Indiana has not adopted the newest version)

1. Learner

Educators continually improve their practice by learning from and with others and exploring proven and promising practices that leverage technology to improve student learning.

2. Leader

Educators seek out opportunities for leadership to support student empowerment and success and to improve teaching and learning.

3. Citizen

Educators inspire students to positively contribute to and responsibly participate in the digital world.

4. Collaborator

Educators dedicate time to collaborate with both colleagues and students to improve practice, discover and share resources and ideas, and solve problems.

5. Designer

Educators design authentic, learner-driven activities and environments that recognize and accommodate learner variability. 

6. Facilitator

Educators facilitate learning with technology to support student achievement of the ISTE Standards for Students. 

7. Analyst

Educators understand and use data to drive their instruction and support students in achieving their learning goals. 



REPA 3: Indiana Department of Education Content Standards for Educators: Elementary Generalist Educator Standards (2010)

Found at: https://www.doe.in.gov/sites/default/files/licensing/elementary-generalist.pdf

Standard 1: Foundations of Scientifically Based Reading Instruction Elementary teachers have a broad and comprehensive understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading research (SBRR). 

Standard 2: Components of Scientifically Based Reading Instruction Elementary teachers have a broad and comprehensive understanding of the major components of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading. 

Standard 3: English Language Arts Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of English language arts and demonstrate the ability to provide content-specific instruction in English language arts. 

Standard 4: Mathematics Elementary teachers have fundamental computation skills and a broad and comprehensive understanding of fundamental concepts and processes of mathematics and demonstrate the ability to provide content-specific instruction in mathematics. 

Standard 5: Science Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of science and demonstrate the ability to provide content-specific instruction in science. 

Standard 6: Social Studies Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of social studies and demonstrate the ability to provide content-specific instruction in social studies. 



REPA 3: Indiana Department of Education School Setting Developmental Standards: Elementary Education Educator Standards (2010)

Found at: https://www.doe.in.gov/sites/default/files/licensing/elementary-ed.pdf

Standard 1: Student Development and Diversity Elementary education teachers have a broad and comprehensive understanding of student development and diversity and demonstrate the ability to provide instruction that is responsive to student differences and that promotes development and learning for all students. 

Standard 2: Learning Processes Elementary education teachers have a broad and comprehensive understanding of learning processes and demonstrate the ability to facilitate student achievement. 

Standard 3: Instructional Planning and Delivery Elementary education teachers have a broad and comprehensive understanding of instructional planning and delivery and demonstrate the ability to plan and deliver standards-based, data-driven differentiated instruction that engages students, makes effective use of contemporary tools and technologies, and helps all students achieve learning goals. 

Standard 4: Assessment Elementary education teachers have a broad and comprehensive understanding of assessment principles and practices and demonstrate the ability to use assessment to monitor student progress and to use data to guide instructional decision making.

 Standard 5: Learning Environment Elementary education teachers have a broad and comprehensive understanding of student learning environments and demonstrate the ability to establish positive, productive, well-managed, and safe learning environments for all students. 

Standard 6: The Professional Environment Elementary education teachers have a broad and comprehensive understanding of professional environments and expectations and demonstrate the ability to collaborate with others to improve student learning, to engage in continuous professional growth and self-reflection, and to adhere to legal and ethical requirements of the profession.



Sycamore Standard



Students at Indiana State University are expected to accept certain personal responsibilities that constitute the "standard" for behavior in a community of scholars. 

As a student at Indiana State University: 

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards.  Adopted by the Indiana State University Student Government Association April 17, 2002





Sycamores Care

Sycamores Care about you! Sycamores Care is a campus-wide program that cares for students and helps students overcome obstacles. The Office of the Dean of Students collaborates with all Indiana State University departments to create a caring culture at Indiana State. Family members, fellow students, faculty, staff, and employers can make a referral to Sycamores Care. Anonymous referrals are accepted & students may refer themselves too. You can make a referral through the Sycamores Care Referral Form (https://www.indstate.edu/student-affairs/sycamores-care), emailing ISU-DeanOfStudents@mail.indstate.edu, or by calling 812-237-3829.





Students with Disabilities and Accessibility

Indiana State University recognizes that students with disabilities may have special needs that must be met to give them equal access to college programs and facilities. If you need course adaptations or accommodations because of a disability, please contact us as soon as possible in a confidential setting either after class or in my office. All conversations regarding your disability will be kept in strict confidence. Indiana State University's Student Support Services (SSS) office coordinates services for students with disabilities: documentation of a disability needs to be on file in that office before any accommodations can be provided. Student Support Services is located on the lower level of Normal Hall in the Center for Student Success and can be contacted at 812-237-2700, or you can visit the ISU website under A-Z, Disability Student Services and submit a Contact Form. Appointments to discuss accommodations with SSS staff are encouraged.



Once a faculty member is notified by Student Support Services that a student is qualified to receive academic accommodations, a faculty member is obligated to provide or allow a reasonable classroom accommodation under ADA.



Statement on Non-Discrimination, Harassment, and Sexual Misconduct

Indiana State University is committed to inclusive excellence. To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class. Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding. This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any form of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to The Office of Equal Opportunity & Title IX: 812-237-8954. 



With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to The Office of Equal Opportunity & Title IX. You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share: 

· ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor 

· Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor 



For more information about discrimination and the support resources available to you through The Office of Equal Opportunity & Title IX, visit this website: https://www.indstate.edu/equalopportunity-titleix. Please direct any questions or concerns to: Associate Vice President for Inclusive Excellence and Title IX Coordinator; 812-237-8954; Rankin Hall 426; mailto:ISU-equalopportunity-titleix@indstate.edu.





Academic Integrity

Academic integrity is a core value of our community of learners. Every member of the academic community (students, faculty, and staff) is expected to maintain high standards of integrity in all facets of work and study. The Student Guide to Academic Integrity describes appropriate academic conduct in research, writing, assessment, and ethics. 



The following behaviors are some examples of academic dishonesty:

· Cheating (e.g. use of cheat sheets, unauthorized material, resources, or people etc.)

· Obtaining a copy of a test before it is given

· Taking an exam for another student or having someone else take an exam for you

· Working together with other individuals without the consent of the instructor to complete course work, such as exams, projects, and papers

· Copying (with or without another person's knowledge) and claiming it as one's own work

· Doing assignments for someone else

· “Recycling a Paper”: Submitting the same or modified paper you wrote for a different course for this course without the consent of the instructor (multiple submissions)

· Paying someone to write a paper to submit under one's own name or writing a paper for someone else

· Paraphrasing a source without citing the source

· Copying and pasting text from a source without quotations and citation of source

· Including items on a list of references that were not used.

· Using in-text citations for sources not used in the paper.

· Forging or altering an official document.



Academic dishonesty is not tolerated at Indiana State. The penalties can be severe and include: failing the assignment, failing the course, and referral to Student Judicial Programs to face formal conduct charges. Students found in violation may be suspended or expelled and can have a permanent notation affixed to their official transcript indicating that an academic integrity violation occurred. Students are urged to discuss questions regarding academic integrity with instructors, advisors, or with the academic deans.



If you commit academic dishonesty in this class, you will fail the class, and the case will be reported to Student Judiciary. 

The ISU Code of Student Conduct defines plagiarism as follows:



Plagiarism is intentionally or carelessly presenting the work of another as one’s own.  It includes submitting an assignment purporting to be the student’s original work which has wholly or in part been created by another.  It also includes the presentation of the work, ideas, representations, or words of another without customary and proper acknowledgement of sources.  Students must consult instructors for clarification in any situation in which documentation is an issue.  Students will be considered to have plagiarized whenever their work is not properly documented. (4)



For this course you will be using APA Style citations. Generally, the following principles apply:



1. All quotes, summaries, paraphrases, and facts must have two types of documentation. The first is a parenthetical or in-text citation inserted in the text where the referenced content appears. The second is a bibliographic entry on a Reference page at the end of the paper.

2. Anything cited word-for-word is a quote and must appear in quotation marks. The citation for a quotation must also include page numbers (when available).



You may be turning in papers through Turnitin, an online tool that assists in discovering plagiarism. A great resource to help you avoid plagiarism is the Plagiarism Tutorial offered by Indiana State's Cunningham Memorial Library.



Academic Freedom



“Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. http://www.aaup.org/AAUP/pubsres/policydocs/contents/1940statement.htm





Program Code of Ethics



PRINCIPLE I: Ethical Conduct toward Students

The professional educator accepts personal responsibility for teaching students character qualities that will help them evaluate the consequences of and accept the responsibility for their actions and choices. We strongly affirm parents as the primary moral educators of their children. Nevertheless, we believe all educators are obligated to help foster civic virtues such as integrity, diligence, responsibility, cooperation, loyalty, fidelity, and respect-for the law, for human life, for others, and for self.
The professional educator, in accepting his or her position of public trust, measures success not only by the progress of each student toward realization of his or her personal potential, but also as a citizen of the greater community of the republic.
1. The professional educator deals considerately and justly with each student, and seeks to resolve problems, including discipline, according to law and school policy.
2. The professional educator does not intentionally expose the student to disparagement.
3. The professional educator does not reveal confidential information concerning students, unless required by law.
4. The professional educator makes a constructive effort to protect the student from conditions detrimental to learning, health, or safety.
5. The professional educator endeavors to present facts without distortion, bias, or personal prejudice.

 

PRINCIPLE II: Ethical Conduct toward Practices and Performance

The professional educator assumes responsibility and accountability for his or her performance and continually strives to demonstrate competence. The professional educator endeavors to maintain the dignity of the profession by respecting and obeying the law, and by demonstrating personal integrity.
1. The professional educator applies for, accepts, or assigns a position or a responsibility on the basis of professional qualifications, and adheres to the terms of a contract or appointment.
2. The professional educator maintains sound mental health, physical stamina, and social prudence necessary to perform the duties of any professional assignment.
3. The professional educator continues professional growth.
4. The professional educator complies with written local school policies and applicable laws and regulations that are not in conflict with this code of ethics.
5. The professional educator does not intentionally misrepresent official policies of the school or educational organizations, and clearly distinguishes those views from his or her own personal opinions.
6. The professional educator honestly accounts for all funds committed to his or her charge.
7. The professional educator does not use institutional or professional privileges for personal or partisan advantage.

 

PRINCIPLE III: Ethical Conduct toward Professional Colleagues

The professional educator, in exemplifying ethical relations with colleagues, accords just and equitable treatment to all members of the profession.
1. The professional educator does not reveal confidential information concerning colleagues unless required by law.
2. The professional educator does not willfully make false statements about a colleague or the school system.
3. The professional educator does not interfere with a colleague's freedom of choice, and works to eliminate coercion that forces educators to support actions and ideologies that violate individual professional integrity.



PRINCIPLE IV: Ethical Conduct toward Parents and Community

The professional educator pledges to protect public sovereignty over public education and private control of private education. The professional educator recognizes that quality education is the common goal of the public, boards of education, and educators, and that a cooperative effort is essential among these groups to attain that goal.
1. The professional educator makes concerted efforts to communicate to parents all information that should be revealed in the interest of the student.
2. The professional educator endeavors to understand and respect the values and traditions of the diverse cultures represented in the community and in his or her classroom.
3. The professional educator manifests a positive and active role in school/community relations.



Important Term Dates for Fall 2019



		  August 19,Monday

		  Last day to make schedule changes without incurring $30 Change of Schedule Fee



		  August 20, Tuesday

		  Classes begin - Standard 16-week and 1st 8-week;
  $30 Change of Schedule Fee begins; $100 Late Registration Fee begins



		  August 26, Monday

		  Last Day to add/drop/withdrawal classes with no grade(s);
  Last day for 100% refund on all drops/withdrawals



		  September 2, Monday

		  Last day for 75% refund
  Labor Day, University closed



		  September 9, Monday

		  Last day for 50% refund



		  September 9 - 13, Monday - Friday

		  Three-week attendance reporting; deadline is 4:00 pm on Friday, Sept. 13, 2019.



		  September 16, Monday

		  Last day for 25% refund



		  September 17, Tuesday

		  No refunds on course drops/withdrawals begins



		  September 26 - October 1
  Thursday - Tuesday

		  Interim Grading; deadline is 4:00 pm on Tuesday, October
  1, 2019.



		  October 4, Friday

		  Fall Break (No Day or Evening Classes)



		  October 14, Monday

		  2nd 8-week classes begin
  Last day to apply for Fall Graduation to be included in the Commencement books



		  November 4, Monday

		  Last day to drop/withdrawal classes with 'W' grade 



		  November 11 - December 1
  Monday - Sunday

		  Priority Registration for Spring 2020



		  November 25 - 29, Monday - Friday

		  Thanksgiving Break; No Classes



		  November 28 - 29, Thursday - Friday

		  Thanksgiving Break; University Closed



		  November 25, Monday

		  Open Enrollment for Spring 2019



		  December 2 - 6, Monday - Friday

		  Study Week



		  December 6, Friday

		  Classes end



		  December 9 - 13, Monday - Friday

		  Final examinations



		  December 13, Friday

		  Last day to apply for Fall graduation



		  December 14, Saturday

		  Commencement



		  December 17, Tuesday

		  Final Grades due to the Office of Registration and Records - Deadline NOON









Disclaimer

*** In order to meet yours and other students’ course needs, I reserve the right to make changes to the syllabus, schedule, course content, assignments, and course delivery techniques.



Syllabus format: FCTE, HLC Committee, and K. Bauserman
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ELED 457: CAPSTONE in ELEMENTARY EDUCATION SYLLABUS



Instructor:	Mrs. Deborah Flurkey, Bayh College of Education, Teaching & Learning Dept.

Office: 	University Hall Room 332A 

Office Hours:  Appointments can be scheduled at any time. Send an email request. There are no regularly scheduled office hours as all courses Mrs. Flurkey teaches this semester are online.

Contact Info:    Anytime by email deborah.flurkey@indstate.edu       

     		Office Phone: (812) 237-3097



Dept. of Teaching and Learning: University Hall, room 218

Department Phone: (812)237-2821      Department FAX: (812)237-8208



Catalog Description 

ELED 457, coupled with the final field experience of student teaching, is the culminating experience preceding professional teacher certification. This course meets the requirements for a Foundational Studies Integrative Upper Division Elective. Pre-service teachers will demonstrate their ability, through a teacher work sample, to apply knowledge and skills within and across the fundamental ways of knowing.  This narrative explains specific aspects of the course that meet the goals of the Foundational Studies Program.  Prerequisites: Upper Division Electives require 45 earned credit hours or more at time of registrations.  Foundational Studies Credit: {FS2011: Integrative Upper Division Elective}  

Why Should I Take This Course?  

As a seniors in Elementary Education you will prove that you can take everything you have learned in your education courses to complete a teacher work sample in ELED 457 demonstrating your content knowledge, the methodologies (how to teach), and assessment strategies you’ve learned.  Additionally, this course will allow you to demonstrate that you meet international, national and state standards in elementary education through a five day unit that they design, teach, assess and analyze.  “Multiple ways of knowing” means that they can integrate the behavioral sciences, literature, diversity, ethics, scientific and mathematical topics into their Teacher Work Sample.  Did you know that you can pass student teaching without passing this course, but you can’t be certified to teach in an elementary school until you successfully pass ELED 457?

COURSE INFORMATION:

Requirements: 

· A $50 Distance Ed fee will be assessed.

· Laptop Policy: A laptop or desktop computer is required to complete and submit assignments.  

· Reliable Internet access is needed to communicate with instructor and to access the online course.

· Blackboard is required to complete and to submit assignments.

· TK20 is required for the final submission.

· No textbooks are required.

Foundational Studies Program Outcomes

This capstone course in a foundational studies course.  The Foundational Studies Program is designed to provide students opportunities to analyze problems, think critically and creatively, integrate a variety of approaches to gain knowledge, recognize the ethical, social, and cultural implications of issues, and communicate professionally, persuasively, and effectively.

Course Outcomes/Learning Objectives:

The Teacher Work Sample, this course’s major assessment, will engage you in a project that makes use of “multiple ways of knowing”:

· Create meaningful data to support student progress  (scientific)

· Critically evaluate data  (mathematical)

· Write objectives/outcomes for the lessons  (literacy, critical thinking)

· Develop remediation plans  (critical thinking, literacy, written communication)

· Reference at least 2 professional resources on ideas to improve teaching and learning  (informational literacy)



The assignment will assist you in meeting the following Foundational Studies program learning outcomes:



· Locate, critically read, and evaluate information to solve problems;

· Critically evaluate the ideas of others;

· Apply knowledge and skills within and across the fundamental ways of knowing;

· Demonstrate the skills for effective citizenship and stewardship;

· Demonstrate an understanding of diverse cultures within and across societies;

· Demonstrate an understanding of the ethical implications of decisions and actions;

· Express yourself effectively, professionally, and persuasively in writing.



Time & Equipment Requirements: Please check your computer access to Blackboard before class begins; computer problems are NOT acceptable excuses for late work or lack of Blackboard participation. You are expected to complete each assignment by its DUE DATE and submit in the correct location on Blackboard.  If you have questions regarding assignments, please email the professor or set up an appointment to discuss your concern before it becomes a problem that cannot be easily solved. 

Professional Standards Met in this Course:

		[bookmark: _GoBack]INTASC Standards (International New Teacher Assessment and Support Consortium)



Standard 1: Learner Development

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard 2: Learning Differences 

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



Standard 3: Learning Environments

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.



Standard 4: Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.



Standard 5: Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Standard 6: Assessment

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



Standard 7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.



Standard 8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



Standard 9: Professional learning & Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



Standard 10: Leadership & Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.





ISTE Standards for Educators (2013—Indiana has adopted this version)

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student learning, creativity, and innovation in both face to face and virtual environments.

2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authenticate learning experiences and assessments incorporating contemporary tools and resources to maximize content learning in context and to develop the knowledge skills, and attitudes identified in the NETS.

3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. 

4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical behavior in their professional practices. 

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools and resources.

ISTE Standards for Educators (2016—Indiana has not adopted the newest version)

1. Learner - Educators continually improve their practice by learning from and with others and exploring proven and promising practices that leverage technology to improve student learning. Educators:

· 1c: Stay current with research that supports improved student learning outcomes, including findings from the learning sciences.



3. Citizen - Educators inspire students to positively contribute to and responsibly participate in the digital world.  Educators:

· 3a: Create experiences for learners to make positive, socially responsible contributions and exhibit empathetic behavior online that build relationships and community.

· 3b: Establish a learning culture that promotes curiosity and critical examination of online resources and fosters digital literacy and media fluency.

· 3c: Mentor students in safe, legal and ethical practices with digital tools and the protection of intellectual rights and property.

· 3d: Model and promote management of personal data and digital identity and protect student data privacy.



4. Collaborator - Educators dedicate time to collaborate with both colleagues and students to improve practice, discover and share resources and ideas, and solve problems.

· 4a: Dedicate planning time to collaborate with colleagues to create authentic learning experiences that leverage technology.

· 4c: Use collaborative tools to expand students' authentic, real-world learning experiences by engaging virtually with experts, teams and students, locally and globally.

· 4d: Demonstrate cultural competency when communicating with students, parents and colleagues and interact with them as co-collaborators in student learning.



5. Designer - Educators design authentic, learner-driven activities and environments that recognize and accommodate learner variability. 

· 5a: Use technology to create, adapt and personalize learning experiences that foster independent learning and accommodate learner differences and needs.

· 5b: Design authentic learning activities that align with content area standards and use digital tools and resources to maximize active, deep learning.

· 5c: Explore and apply instructional design principles to create innovative digital learning environments that engage and support learning.



6. Facilitator - Educators facilitate learning with technology to support student achievement of the ISTE Standards for Students.  Educators:

· 6d: Model and nurture creativity and creative expression to communicate ideas, knowledge or connections.



7. Analyst - Educators understand and use data to drive their instruction and support students in achieving their learning goals.  Educators:

· 7a: Provide alternative ways for students to demonstrate competency and reflect on their learning using technology.

· 7b: Use technology to design and implement a variety of formative and summative assessments that accommodate learner needs, provide timely feedback to students and inform instruction.



REPA 3: Indiana Department of Education Content Standards for Educators: Elementary Generalist Educator Standards (2010)

Found at: https://www.doe.in.gov/sites/default/files/licensing/elementary-generalist.pdf

Standard 1: Foundations of Scientifically Based Reading Instruction Elementary teachers have a broad and comprehensive understanding of foundations of reading development and effective reading instruction grounded in scientifically based reading research (SBRR). 

Standard 2: Components of Scientifically Based Reading Instruction Elementary teachers have a broad and comprehensive understanding of the major components of reading development and demonstrate the ability to provide assessment, instruction, intervention, extension, and ongoing progress monitoring in reading. 

Standard 3: English Language Arts Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of English language arts and demonstrate the ability to provide content-specific instruction in English language arts. 

Standard 4: Mathematics Elementary teachers have fundamental computation skills and a broad and comprehensive understanding of fundamental concepts and processes of mathematics and demonstrate the ability to provide content-specific instruction in mathematics. 

Standard 5: Science Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of science and demonstrate the ability to provide content-specific instruction in science. 

Standard 6: Social Studies Elementary teachers have a broad and comprehensive understanding of fundamental concepts and processes of social studies and demonstrate the ability to provide content-specific instruction in social studies.

REPA 3: Indiana Department of Education School Setting Developmental Standards: Elementary Education Educator Standards (2010)

Found at: https://www.doe.in.gov/sites/default/files/licensing/elementary-ed.pdf

Standard 1: Student Development and Diversity.   Elementary education teachers have a broad and comprehensive understanding of student development and diversity and demonstrate the ability to provide instruction that is responsive to student differences and that promotes development and learning for all students. 

Standard 2: Learning Processes.   Elementary education teachers have a broad and comprehensive understanding of learning processes and demonstrate the ability to facilitate student achievement. 

Standard 3: Instructional Planning and Delivery.   Elementary education teachers have a broad and comprehensive understanding of instructional planning and delivery and demonstrate the ability to plan and deliver standards-based, data-driven differentiated instruction that engages students, makes effective use of contemporary tools and technologies, and helps all students achieve learning goals. 

Standard 4: Assessment.   Elementary education teachers have a broad and comprehensive understanding of assessment principles and practices and demonstrate the ability to use assessment to monitor student progress and to use data to guide instructional decision making.

 Standard 5: Learning Environment.   Elementary education teachers have a broad and comprehensive understanding of student learning environments and demonstrate the ability to establish positive, productive, well-managed, and safe learning environments for all students. 

Standard 6: The Professional Environment.   Elementary education teachers have a broad and comprehensive understanding of professional environments and expectations and demonstrate the ability to collaborate with others to improve student learning, to engage in continuous professional growth and self-reflection, and to adhere to legal and ethical requirements of the profession.







COURSE INFORMATION:

Course Outcomes/Learning Objectives:

The Teacher Work Sample, this course’s major assessment, will engage you in a project that makes use of “multiple ways of knowing”:

· Create meaningful data to support student progress  (scientific)

· Critically evaluate data  (mathematical)

· Write objectives/outcomes for the lessons  (literacy, critical thinking)

· Develop remediation plans  (critical thinking, literacy, written communication)

· Reference at least 2 professional resources on ideas to improve teaching and learning  (informational literacy)



The assignment will assist you in meeting the following Foundational Studies program learning outcomes:



· Locate, critically read, and evaluate information to solve problems;

· Critically evaluate the ideas of others;

· Apply knowledge and skills within and across the fundamental ways of knowing;

· Demonstrate the skills for effective citizenship and stewardship;

· Demonstrate an understanding of diverse cultures within and across societies;

· Demonstrate an understanding of the ethical implications of decisions and actions;

· Express yourself effectively, professionally, and persuasively in writing.



Time & Equipment Requirements: Please check your computer access to Blackboard before class begins; computer problems are NOT acceptable excuses for late work or lack of Blackboard participation. You are expected to complete each assignment by its DUE DATE and submit in the correct location on Blackboard.  If you have questions regarding assignments, please email the professor or set up an appointment to discuss your concern before it becomes a problem that cannot be easily solved. 

Late Work:  Late work will not be accepted under most circumstances, or if accepted, will receive a lower grade (minus 10% per day late). Avoid procrastinating! 

ALWAYS SAVE YOUR WORK MORE THAN ONE WAY (thumb drive(s), external hard drive, ISU’s Cloud, hard copy, etc.). The Help Desk is on call 24/7 (237-2910). It is imperative that you BACKUP your work. 

Due Dates and Late Assignments: 

Keep close track of assignment DUE DATES listed on Blackboard under the “Assignment Sheet” and under “Post Assns HERE” link.  Late submission of assignments, unless arrangements have been made in advance, will result in 10% of that assignment’s points being deducted for each day late.  For example, if you have not asked for and been granted an extension and you submit an assignment worth 30 points two days late, there  will be an automatic deduction of 6 points (2 days x 10% = 20%;   20% of 30 points = 6 points) from the total grade.

Attendance:  This is an online course with information and assignments through Blackboard. There will be opportunities to discuss the requirements of the Teacher Work Sample through Discussion Board. Submitting work to Blackboard and TK20 is required.



MAJOR ASSESSMENT: The Teacher Work Sample

The Teacher Work Sample (TWS) is composed of 7 assignments.  In these assignments you will plan, teach, assess and reflect upon a 5 day unit in a content area chosen by you and your host teacher.  The compilation of these six assignments is called your Teacher Work Sample.  The completed TWS serves as documentation of your professional skills and knowledge.  It documents your proficiency in professional teaching standards for ISU and for professional and educational accrediting agencies.  After submitting each assignment and receiving feedback, you are expected to read, reflect upon feedback, and make appropriate edits, revisions, and corrections to your work.

The Teacher Work Sample will assist you in developing the following skills:

· Integrate Knowledge Across Disciplines

· Critical Reading and Analysis

· Selected reading(s) (critical thinking skills, literary)

· Analyze and discuss basic dimensions of multicultural education (critical thinking, information literacy)

· Analyze ways to incorporate multicultural learning into the curriculum (critical thinking skills, literary, information literacy)

· Research, reflect, and create a bibliography of children’s books which could be used with their 5-day unit  to promote cultural literacy (literacy, written communication skills, scientific, informational literacy) (possible sources for research and creation of bibliography: child’s Diversity Section of ISU Math Library, public library, school media center, Internet)

· Advanced Writing

· Detailed commentaries that demonstrate knowledge of the community, school, and students while setting the stage for the unit (informational literacy, written communication)

· Five detailed lesson plans that engage students in learning  (informational literacy, written communication)

· Assessment plans  (critical thinking, scientific)

· Analysis of each of the five lessons  (critical thinking, mathematical)

· Final written project submitted to TK20  (literacy)

· Use literature to incorporate multicultural perspectives in to the curriculum

· Information Literacy

· Research the community, the school, and the students; cite the resources used to document this information. (critical thinking skills, written communication skills, information literacy)

· Reference specific learning theories or research which were considered and applied in planning the unit to support students’ development  (information literacy, critical thinking skills, written communication skills) 

· Demonstrate an understanding of the connections between classroom content in multiple areas and real world uses of the content. (critical thinking skills, written communication skills)

· Research specific behaviors or responses you noted in students to better understand your students or to identify better/different strategies to use in response to student needs  (information literacy skills)



· Quantitative Literacy

· Analyze each day’s assessment data 

· Critical Thinking

· Set goals, outcomes, select Indiana Academic Standards, research content, develop materials and assessment tools, and plan teaching strategies. (critical thinking skills, information literacy, written communication skills) 

· Analyze each day’s assessment data to make appropriate educational decisions regarding appropriate enrichment, reteaching, and teaching modifications to meet the needs of all learners in your classroom. (critical thinking skills, information literacy)

· Analyze each of the lessons taught (critical thinking, information literacy)



The Teacher Work Sample requires you to integrate the following “ways of knowing” (components of the TWS that demonstrate these are listed in parentheses):

· Social or Behavioral Science (Profile form, written commentary that sets the context for the instructional unit in terms of the community, the class, and the students)

· Literary (Research-based practices, strengthen communication skills through writing, speaking, reading, and listening; write lesson plans and reflective journals;  locate, critically read and evaluate information to solve problems.)

· Cultural Diversity (Descriptors chart for Students A & B, design ways to develop positive habits of mind and develop positive aspects of character, professional development readings that address multicultural education, create opportunities for students to develop multiple perspectives)

· Ethics (Teach safe lessons, accountability to meet needs of all students, uphold confidentiality of student information)

· Scientific (Setting goals, assessment tools, testing, collecting data, evaluating, inquiry-based data collection)

· Mathematics (Analyze pre and post data, determine Mean, Standard Deviation  and % Change in Score, percentages on the Profile Form)

The Teacher Work Sample develops multicultural curriculum. 

· Global Perspectives and Cultural Diversity

· Ethics and Social Responsibility



How soon can you expect to receive grades after submitting individual assignments?



· Assignments 1-4, 6 and 8, the usual time between submission and receiving a grade is usually 3-5 days.

· Assignment 5A (the rough draft of your unit), your instructor will make every effort to assess it within 2-4 days.

The following assignments require a longer time to assess, due to their length and complexity:

· Assignment 5B (the final version of your unit), estimated time to assess will be 7-8 days.  

· Assn. 7, the completed Teacher Work Sample, estimated time to assess will be 5-14 days.






Course Assignments, Assigned Points and Due Dates:  (see Blackboard for “Assignment Sheet”) 



		Assignment 1 (10 pts)                                                                  

Commentary on School Community (Community, School and Classroom)



Assignment 2 (10 + 10 + 10 = 30 pts)

A. Commentary on Active Engagement (10 pts)

B. Adaptations for Diversity  (10 pts)

C. Appreciation for Diversity  (10 pts)



Assignment 3* (10 + 10 pts = 20 pts)                                               

Commentary on Student Characteristics (10 pts) & Learning Theory (10 pts)



Assignment 4* (10 pts)                                                              

Commentary on Instructional Planning

*WHILE WRITING ASMTS 3 & 4, YOU SHOULD BE WORKING ON LESSON PLANS for 5A. 



SEND DATES YOU WILL BE TEACHING THIS UNIT TO UNIVERSITY SUPERVISOR ASAP



Assignment 5A Lesson Plan Draft* (50 + 10 + 10 = 70 pts)                        

A. Five Lesson Plans in SOPA format (10 pts per day = 50 pts)

B. Interdisciplinary Connections to Content Areas (10 pts)

C. Collaboration with Families, Colleagues, and Community Agencies (10 pts)

Assignment 5B Assessment Plan (50 + 50 = 100 pts)     

A. Full Assessment Plan Discussion (20 pts), including copies of blank pretest & posttest     (10 pts each = 20 pts), and one original rubric (10 pts) (20 + 20 + 10 = 50 pts)

B. Daily Analysis of Data including performance from Students A and B (10 pts per day = 50 pts)

Assignment 5B Assessment, cont.- Student A’s & B’s Work Submitted to Blackboard (50 pts)

C. Student work (daily assessments) from Student A and B** scanned and submitted in pdf format or pics to Blackboard   (2 pretests = 8 pts; 5 days’ daily work samples x 7 pts = 35 pts, 2 posttests = 7 pts)      (8 + 35 + 7 = 50 pts)



Assignment 6 (10 + 10 pts = 20 pts)                                                    

A. Summary of Student Data listed on Excel spreadsheet (10 pts)

B. Reflections, Future Implications (10 pts)

Assignment 7 (50 + 50 = 100 pts)                                                   

A. Edit each section, connect them into a single Word document and submit to Blackboard 

B. Submit the whole Teacher Work Sample as ONE Word document to TK20 by deadline after instructor approval

		Aug 11    





Aug 18     









Aug 25







Sept. 1











5A: Due dates will vary because of different start dates.  *Submit 5A draft to Instructor 5 days BEFORE teaching unit.



**Assess and submit Students A & B assessments each day to BBd during unit.



5B: Two weeks after giving Post-test





Oct 13  





Nov 3



		Assignment 8 Diversity Discussion (30 pts) – Not to be included in TWS

		Nov. 10



		Professional Dispositions (See Syllabus for specific descriptive detail) (60 pts):

Respond to emails, communicate professionally, display positive attitude, meet deadlines, and submit quality work. This score is figured by your 457 instructor at end of semester.

		End of Semester



		                                                                          TOTAL 500 pts.

		










OVERALL COURSE RUBRIC *



The following general rubric will guide the grading of your work. Each assignment also has a detailed rubric.

		A

		A level work is of consistently excellent quality and highly thoughtful and reflective. All requirements of the assignment are met. It contains strong and detailed content base, exemplifies substantive research and/or contains resources beyond those required. Special care has been taken to make the work authentic for teacher and student. Lesson plans are as close to real life tasks as possible. Written work meets Criteria for Good Writing; there are no major errors in grammar/vocabulary. Positive professional dispositions are exhibited consistently. (High Pass)

		

		A+ may be given for 

performance above and 

beyond general expectations.



96%-100% = A 

  

92%-95% = A-



		B

		B level work is done well with detailed content base, research base and required resources. Requirements of the assignment are 90% complete. This work shows reflective ability and thoughtfulness considering the issue of authenticity. It meets the Criteria for Good Writing, may have more than one major or several minor grammar/vocabulary errors. Positive professional dispositions are exhibited 90% of time. (Pass)

		

		88%--91% = B+ 

84%--87% = B

80%--83%  = B-



		C

		Work at C level is average or standard. Requirements of the assignment are 80% complete. It has some academic content or research base and contains some reference to resources. It may contain mostly descriptive writing including little thoughtfulness about teaching. Lesson plans may contain a series of worksheets with disconnected tasks or stereotypical art projects. This work may be characterized by several grammar/vocabulary errors, some major. Professional dispositions are exhibited 80% of time. (75% and Above: Passing)

		

		76%--79% = C+   

72%-75% = C   (Passing)

68%-71%  = C- (Not Passing)



		D

		This represents work which is poor, but above failure. Work that is C- or below endangers academic standing in this major. It contains little academic content and is hard to read because it is unorganized or off the topic. It does not follow the criteria required for the assignment and may be poorly written with many errors. Professional dispositions often are not evident or are negative in nature. (Not Passing)

		

		64% - 67% = D+



60%-63% = D



56%-59% = D-





		F

		This represents work that is incomplete and/or professional dispositions that are not of acceptable quality. (Not Passing)

		

		<56% = F





*Disclaimer: The procedures, calendar, and assignments for this course are subject to change in the event of extenuating circumstances: student needs, time constraints, instructor option, etc. Changes will be discussed with the class in advance as much as possible and can be negotiated if circumstances allow.

TK20 Statement:  TK20 is the Assessment Management System used by the College of Education.  Faculty/Instructors will use TK20 to record assessment scores at various points throughout your program.  During your student teaching placement, you will submit your major assessment, the Teacher Work Sample, to TK20.  You will have an opportunity to provide feedback on your host teacher and University Supervisor which will be completed in TK20.  Following completion of your program, program surveys will be sent through TK20.  TK20 accounts are first activated when you enroll in a “trigger” course ELED 200, CIMT 200, EDLR 650, EDLR 751, SPED 590, SPED 622, and SPSY 600.  

Logging In To TK20:

https://indstate.tk20.com/campustoolshighered/start.do 

Login using your MyISU username and password.  

If you have any questions regarding TK20, you can contact Malea Crosby, 812-237-7742, malea.crosby@indstate.edu 







Important Dates from the Office of Registration and Records – Fall 2019



[image: ]



UNIVERSITY AND DEPARTMENTAL POLICIES

Sycamore Standard: Students at Indiana State University are expected to accept certain personal responsibilities that constitute the “standard” for behavior in a community of scholars.

As a student at Indiana State University:

I will practice personal and academic integrity; I will commit my energies to the pursuit of truth, learning, and scholarship; I will foster an environment conducive to the personal and academic accomplishment of all students; I will avoid activities that promote bigotry or intolerance; I will choose associations and define my relationships with others based on respect for individual rights and human dignity; I will conduct my life as a student in a manner that brings honor to me and to the University Community; I will discourage actions or behaviors by others that are contrary to these standards. Adopted by the ISU Student Government Association April 17, 2002

Academic Honesty: Students are expected to abide by Indiana State University’s Code of Student Conduct found in the Student Handbook ( http://www1.indstate.edu/sip/docs/code.pdf ).  Plagiarism will not be tolerated. All references must be cited in papers and assignments correctly using either the MLA or APA citation style. Students caught plagiarizing will fail this course and be subject to discipline by the University.  Students are directed to the Policy on Academic Integrity which is available at http://www1.indstate.edu/sip/docs/StudentGuide_AcademicIntegrity_1.pdf and in the Code of Student Conduct at http://www1.indstate.edu/sip/docs/code.pdf .

In academia, our ideas are our currency.  Since this is the case, we make sure that we recognize appropriately the work (or ideas) of others that we use and we expect them to do the same when they use our ideas.  You, too, are expected to give credit when using another person’s ideas.  When writing a paper, you must use correctly either the MLA or APA citation style.  If you intentionally plagiarize (falsify or contrive sources, lift text directly from one of the sample ELED 457 assignments, book or website, submit another person’s work as your own, etc.), you will earn a 0% on the assignment in question, and I will report your conduct to Student Judicial.

Academic Freedom: "Teachers are entitled to freedom in the classroom in discussing their subject, but they should be careful not to introduce into their teaching controversial matter which has no relation to their subject." 



The preceding comes from the American Association of University Professors statement on academic freedom. Though the entire statement speaks to many issues, it is this portion on the conduct of the course that is most relevant. For the purpose of Foundational Studies courses this means that faculty have the right to conduct their class in a fashion they deem appropriate as long as the material presented meets the learning objectives laid out by the entire faculty. 



Commitment to Diversity:  The faculty, staff and students of the Department of Teaching and Learning recognize and value diversity.  The department embraces the contributions of all groups, including those formed by gender, ethnicity, race, culture, sexual orientation, age, religion, personal experience, disability and ability in the creation of a diverse, inclusive environment.  Professional preparation of students in the department and college includes knowledge of diversity issues, recognizing the benefit to all from the combination of many voices.  This affirmation of diversity is critical to developing students as full partners in local, national and global communities.

Accommodations and Support for Students with Disabilities: If you need course adaptations or accommodations or if you have emergency medical information to share with me, please inform me as soon as possible.  Indiana State University seeks to provide effective services and accommodation for qualified individuals with documented disabilities.  If you would benefit from an accommodation because of a documented disability, you are required to register with Disability Support Services at the beginning of the semester.  Contact the Director of Student Support Services/Disability Services at 812.237.2301 located in Gillum Hall Room 204A or visit their site at http://web.indstate.edu/sasc/dss/services.htm .  Once registered, the Director and course instructor will ensure that you receive all the accommodations and support that Indiana State offers.

Sycamores Care:  At Indiana State, we care for your overall well-being. We want to help you get the care, referrals, and answers you need to ensure your success. Sycamores Care https://www.indstate.edu/student-affairs/sycamores-care

   

[bookmark: _MailEndCompose]Statement on Non-Discrimination, Harassment, and Sexual Misconduct:  Indiana State University is committed to inclusive excellence.  To further this goal, the university does not tolerate discrimination in its programs or activities on the basis of: race, color, national origin, gender, age, sexual orientation, gender identity or expression, disability, veteran status, or any other protected class.  Title IX of the Educational Amendments of 1972 in particular prohibits discrimination based on sex in any educational institution that receives federal funding.  This includes sexual violence, sexual misconduct, sexual harassment, dating violence, domestic violence, and stalking. If you witness or experience any forms of the above discrimination, you are asked to report the incident immediately to Public Safety: 812-237-5555 or to the Equal Opportunity & Title IX Office: 812-237-8954.

With respect to sexual discrimination, instructors, faculty, and some staff are required by law and institutional policy to report what you share with them to the Equal Opportunity & Title IX Office.  You do, however, have the option of sharing your information with the following confidential resources on campus that are not required to share:

ISU Student Counseling Center: 812-237-3939; Gillum Hall, 2nd Floor

Women’s Resource Center/Victim Advocate: 812-237-3829; HMSU 7th Floor

Associate Dean of Students/Respondent Advocate: 812-237-3829; HMSU 8th Floor



For more information about discrimination and the support resources to you through the Equal Opportunity & Title IX Office, visit this website: https://www.indstate.edu/equalopportunity-titleix.  Please direct any questions or concerns to: Assistant Vice President for Equal Opportunity and Title IX Director; 812-237-8954; Parsons Hall 223; ISU-equalopportunity-titleix@indstate.edu.





Professional Dispositions in ONLINE Courses:

Teacher candidates are expected to abide by Indiana State University’s Code of Student Conduct found in the Student Handbook. The most successful teacher candidates demonstrate behaviors characteristic of education professionals. These behaviors include:

*Communicating with all school and university personnel in a considerate and courteous manner that demonstrates respect for the teaching profession;

*Asking questions when you are struggling to understand an assignment. (There is no other way for the professor to know you need assistance unless you ask);

*Turning in legible assignments on time in the format and location required;

*Accepting responsibility for your work in the school and for the university without making excuses;

*Juggling personal and professional responsibilities as a fact of life to handle with self-confidence; 

* Questioning assignment feedback in a professional and private manner, usually by appointment with professor.



BCOE Conceptual Framework for the Educator Preparation Program

The overarching theme of Indiana State University's educator preparation programs is Becoming a Complete Professional. This theme encompasses three broad areas that recognize essential areas of the work of an educator:

· Educator as Expert or Mediator of Learning, 

· Educator as Person, and 

· Educator as Member of Communities. 



The word complete in the title acknowledges that, to be truly successful, an educator must be effective in all three of these areas. Similarly, the word becoming is included in the title because new graduates, alumni, and our faculty are never fully finished with their learning in their profession as a teacher, counselor, school psychologist, speech language pathologist, principal, or superintendent. 

The component Educator as Expert or Mediator of Learning deals with an educator’s professional skill as a mediator of students’ learning and/or of the progress individuals make in achieving their potential. 

The component Educator as Person represents the traits and dispositions that make a successful educator justifiably respected and emulated by students while meeting the expectations of professional, state, and institutional standards. 

The component Educator as Member of Communities reflects the necessity of contributing to the various communities of which educators, as professionals, are members. A truly successful educator must concurrently exhibit the traits of mediator of learning, person, and member of communities while incorporating the latest knowledge and technologies and demonstrating multicultural competence and sensitivity to diversity.





8



image2.png

Refund schedule for FALL 2019 »

TERM DATES

LAST DAY TO ADD

LAST DAY FOR 100% REFUND
LAST DAY FOR 75% REFUND
LAST DAY FOR 50% REFUND
LAST DAY FOR 25% REFUND
LAST DAY TO DROP NO GRADE

LAST DAY TO DROP OR WITHDRAW

Fall 2019

08/20/19 to 12/13/19
Aug 26th

Aug 26th

Sept 2nd

Sept 9th

Sept 16th

Aug 26th

Nov 4th

1st 8B-WEEK
08/20/19 to 10/11/19
Aug 23rd

Aug 23rd

Aug 26th

Aug 30th

Sept 2nd

Aug 23rd

Sept 27th

2nd 8C-WEEK
10/14/19 to 12/13/19
Oct 17th

Oct 17th

Oct 20th

Oct 24th

Oct 27th

Oct 17th

Nov 21st
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ELED Teacher Work Sample Rubric



		Commentary of the Learning Community



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Understanding Learners

INTASC 2

ACEI 3.2

The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



ISTE 5a

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions

· Describes how characteristics of the community, school, and classroom are used in planning lessons

· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, and economically diverse, as well as learners whose families are structurally diverse

		· Describes characteristics of community, school, and classroom 

· Documents at least 2 sources which support the descriptions 

· Describes how characteristics of the community, or school, or classroom are used in planning lessons

· Plans articulate strategies to specifically be inclusive of learners who are culturally, racially, or economically diverse, as well as learners whose families are structurally diverse

		· Describes characteristics of community, school, and classroom

· Documents at least 1 source which support the descriptions

		· Describes characteristics of community, school, and classroom





		Student Characteristics

INTASC 1

ACEI 1

The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



ISTE 5a, 6a

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

· Evaluates how the learning theory or research is expected to impact these students

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

· Describe how the strategies will be adjusted for students who are above AND below the expected developmental level

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level

· Describes specific strategies planned to align with the  identified characteristics which will justify developmentally appropriate practice

		· Describes at least 3 specific characteristics of students and links the characteristics to the students’ expected developmental level

· Cites developmental theory or research to support conclusions on the students’ expected developmental level



		Adaptations for Diversity

INTASC 2

ACEI 3.2

The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways. 



ISTE 5a

		· Describes at least 3 diversities within the classroom 

· Describes provisions for teaching AND differentiating for EACH difference AND includes different ways for diverse students to DEMONSTRATE their learning

· Describes expected impact of adaptations on learners

		· Describes at least 3 diversities within the classroom 

· Describes provisions for teaching AND differentiating for EACH difference 

· Describes expected impact of adaptations on learners 

		· Describes at least 2 diversities within the classroom

· Describes provisions for teaching AND differentiating for EACH difference

		· Describes at least 1 diversity within the classroom

· Describes an adaptation to accommodate the difference



		Communication

INTASC 3(f)

ACEI 3.5

The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment. 



		· Describes 2 commonly used nonverbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ active inquiry, students’ collaborations with peers, and positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools used to engage students in active inquiry, to engage students in collaborations with peers, and to build positive social interactions throughout the classroom.

		· Describes 2 commonly used nonverbal cues to promote positive social interactions throughout the classroom.

· Describes 2 commonly used verbal cues to promote students’ collaborations with peers and to promote positive social interactions throughout the classroom.

· Describes 2 commonly used technology tools to engage students in active inquiry .

		· Describes 1 commonly used nonverbal cue to promote positive social interactions throughout the classroom.

· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

· Describes 1 commonly used technology tool to present content to students



		· Describes 1commonly used verbal cue to promote positive social interactions throughout the classroom.

· Describes 1 commonly used technology tool to present content to students



		Building Relationships

INTASC 10

ACEI 5.2

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

		· Identifies at least 2 resources in the community used to support instruction in this unit 

· Describes how the unit promoted positive relationships with families, school colleagues, and agencies in the community

· Analyzes the impact the unit had on building relationships with families, school colleagues, and the community

		· Identifies at least 2 resources in the community used to support instruction in this unit 

· Describes how the unit promoted positive relationships with families, or school colleagues, or agencies in the community

· Analyzes the impact the unit had on building relationships with families, or school colleagues, or the community 

		· Identifies 1 resource in the community used to support instruction in this unit

· Describes how the unit promoted positive relationships with families

		· Describes one idea that could be used to promote positive relationships



		Commentary On A Series Of Five Lesson Plans



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Instructional Planning

INTASC 2(c)

ACEI 3.1

The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings. 



ISTE 6a

		· Describes how plans will specifically prompt students to connect curricular goals to their background and prior knowledge.

· Describes how plans will specifically prompt students to consider the value of the skills/lessons and how the skills can be used in the community (in life) outside of the school

		· Describes how anticipated learning is connected to students’ prior knowledge and how the unit will build upon prior knowledge to reach the curricular goals of the unit

		· Describes how the unit will connect to students’ prior knowledge

		Does not describe how anticipated learning is connected to students’ prior knowledge



		Critical Thinking

INTASC 5

ACEI 3.3

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



ISTE 3a, 3b, 5c, 6d

		· Describes scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 3 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content

		· Describes at least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) for each lesson.

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 3 different ways to represent the content being taught, at least 2 different ways for students to interact with the content, and at least 2 different ways for students to show their understanding of the content 

		· Describes at least two task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson

·  Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught, at least 2 different ways for students to interact with the content

		· Describes at least one task at the skill/concept thinking level of Webb’s DOK (or at the application level of Bloom’s cognitive domain) for each lesson 

· Describes a variety of instructional materials, and teaching and learning strategies, including at least 2 different ways to represent the content being taught



		Appreciations for Diversity 

INTASC 2(d)

The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms. 



		· Describes 2 strategies which provide students with opportunities to connect the content of the unit to understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to connect content in the unit to building an  appreciation for perspectives of others

· Describes impact of strategies on learners

		· Describes 2 strategies which provide students with opportunities to develop understandings about cultures different from their own

· Describes 2 strategies which provide students with opportunities to appreciate perspectives of others

· Describes impact of strategies on learners

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own

· Describes 1 strategy which provides students with the opportunity to appreciate perspectives of others

· 

		· Describes 1 strategy which provides students with the opportunity to develop understandings about cultures different from their own OR to appreciate perspectives of others

· 



		Supplementary Resources

INTASC 4(g)

The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners. 





ISTE 5b

		· Cite 2 informational resources (print and electronic) beyond the classroom used to benefit students in this unit.

· Analyzes how the learning materials selected met the specific needs of diverse learners: including remedial learning needs, advanced learning needs, and the learning needs of special populations

		· Cite 2 informational resources (print and/or electronic) beyond the classroom used to benefit students in this unit.

· Analyzes how student learning materials met the learning needs of either remedial learners, advanced learners, at-risk learners, or English language learners

		· Cite 1 informational resource (print and/or electronic) beyond the classroom used to benefit students in this unit.

· Describes how learning materials were selected

		· Does not cite any informational resources beyond the classroom used to benefit students in this unit.

· Does not describe any considerations of students in selection of materials



		Interdisciplinary Themes

INTASC 5(c)

ACEI 3.1

The teacher understands how to connect concepts and use differing  perspectives to engage learners in critical thinking, creativity, and  collaborative problem solving related to authentic local and global issues.

		· Explains how lesson concepts will be extended to 3 content areas 

		· Explains how lesson concepts can be extended to 2 content areas

		· Explains how lesson concepts can be extended to 1 content area

		· Does not extend the lesson concepts into other content areas



		Lesson Plans



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		

College and Career Ready

All lesson plans include Indiana Academic College and Career Ready standards with standards aligned and evident throughout objectives and procedures.





		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in all 5 lessons

· Scaffolds and enrichments to ensure that all students successfully complete at least one task at the extended thinking level of Webb’s DOK (or at the evaluation or creation level of Bloom’s cognitive domain) are tagged in each lesson.

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in all 5 lessons

· At least one task at the strategic thinking level of Webb’s DOK (or at the analysis level of Bloom’s cognitive domain) is tagged for each lesson.

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in 3-4 lessons

		· Appropriate Indiana Academic Content Standards, objectives, and procedures are aligned in fewer than 3 lessons



		Applying Content Knowledge

INTASC 5

ACEI 3.1

The teacher understands how to connect concepts and use differing  perspectives to engage learners in critical thinking, creativity, and  collaborative problem solving related to authentic local and global issues.



		· Connections to at least 3 content areas are described and tagged within the lessons 

		· Connections to 2 content areas are described and tagged  in the lesson plans

		· Connections to 1 content areas are described and tagged  in the lesson plans

		· Fewer than 1 content area connections  are described



		Use of Research to Build Content Knowledge

INTASC 10

The teacher engages in professional learning and contributes to the knowledge and skill of others. 





ISTE5c

		· Lesson plans reference at least 3 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies). 

		· Lesson plans reference at least 2 resources used to prepare lessons in additional to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or  journals or web sites for teaching strategies).

		· Lesson plans reference at least 1 resource used to prepare lessons in addition to the text book (books, journals, or web sites to build teacher’s content area knowledge in preparing to teach the lesson and/or journals or web sites for teaching strategies).

		· Lesson plans do not reference any sources outside of text book



		Assessment Plan



		Pre and Post Tests, and Daily Formative Assessments

INTASC 6

ACEI 4

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 



ISTE 7b

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes how data from formative assessments will be used to inform daily educational decisions

· Describes multiple assessment strategies used to document student learning; including at least one of each: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with state content standards, unit objectives, and procedures in daily lesson plans. 

· Describes how pre and post assessments will document student growth 

·  Describes how data from formative assessments will be used to inform daily educational decisions

· Describes multiple assessment strategies used to document student learning; including at least two of the following strategies: performance assessment, selected response assessment, and constructed response

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards

· Describes how data from formative assessments will be used to inform daily educational decisions

		· Describes how pre and post test assessments are aligned with unit objectives and state content standards



		Analysis Of Student Learning



		Modifications Based on Daily Analysis of Learner Differences

INTASC 8

ACEI 4

The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs. 



ISTE 3a, 7a, 7b



		· Describes how teaching modifications were made based on pre-assessment data

· Describes 4 days of modifications based on formative data

· Modifications are tagged for specific learners for BOTH remedial adjustments and enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment 

		· Describes 4 days of modifications based on formative data 

· Modifications are tagged for specific learners for EITHER remedial adjustments or enrichment adjustments

· Modifications are tagged to an analysis of the previous day’s assessment

		· Describes 2-3 days of modifications based on formative data

		· Describes 1 day of modifications based on formative data



		Collaboration With Families, Colleagues, and Community Agencies

INTASC 10

ACEI 5.2

The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner development and achievement. 



[bookmark: _GoBack]

		· Describes at least 4 instances and/or procedures for communicating performance to students and  families

· Procedures for communicating with families ensure TWO-WAY communication at least TWICE during the unit

		· Describes 3 instances and/or procedures for communicating performance to students and  families

· Procedures for communicating with families ensure TWO-WAY communication at least ONCE during the unit

		· Describes 2 instances and/or procedures for communicating performance to students and families

		· Describes 1 instance and/or procedure for communicating performance to students and families



		Reflection on Teaching and Student Learning



		

		Exceeds 

4

		Meets

3

		Developing

2

		Emerging

1



		Pre and Post Test Analysis

INTASC 9

Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 



ISTE 1c

		· Pre and post test data submitted electronically

· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis

· Evaluated the effectiveness of the assessment plan

		· Pre and post test data submitted electronically

· Describes evaluation of data and how this evaluation was used to monitor and promote student learning 

· Discusses specific strengths and weaknesses of the class identified through the daily data analysis 

		· Pre and post test data submitted electronically

· Describes how data was evaluated

		· Pre and post test data submitted electronically



		Data Based Instructional Adjustments

INTASC 8

ACEI 5.1

The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences. 



ISTE 3a, 7a, 7b

		· Discusses specific adjustments made to every lesson plan (including adjustments to the first lesson plan) as a result of data analysis (including an analysis of the pretest results).

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 

· Reflects on teaching strategies and behavior in relation to student success

		· Discusses specific adjustments made to 4 lesson plans as a result of data analysis. 

· Specific adjustments include adjustments to benefit the class as a whole as well as specific adjustments to benefit specific struggling learners and specific learners who are excelling. 

· Documents impact the adjustment had on 2 or more learners 

· Reflects on teaching strategies and behavior in relation to student success 

		· Discusses specific adjustments made to 2-3 lesson plans as a result of data analysis.

· Specific adjustments include adjustments to benefit the class as a whole or specific adjustments to benefit specific struggling learners and specific learners who are excelling.

· Documents impact the adjustment had on 1 learner

· Reflects on teaching strategies and behavior in relation to student success

		· Discusses specific adjustments  made to 1 lesson plan as a result of data analysis

· Reflects on teaching strategies and behavior in relation to student success



		Instructional Strategies, Activities and Assessments

INTASC 7

ACEI 3.2

The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners. 

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

· Describes effectiveness of  strategies to specifically/strategically  be inclusive of learners who are culturally, racially, and/or economically diverse, as well as learners whose families are structurally diverse and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students based upon identified and/or observed exceptional needs (remedial AND enrichment) and how strategies promoted student learning

· Describes effectiveness of strategies to specifically/strategically be inclusive of ONE group of learners and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning

· Describes effectiveness of  specific accommodations and differentiations for specific students who required remediation and how strategies promoted student learning

		· Describes effectiveness of  provisions for teaching AND learning with multiple modalities and how strategies promoted student learning



		Future Implications

INTASC 9

ACEI 5.1

The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.

		· Describes 4 or more ideas for redesigning learning objectives, instruction, and assessment

· Reflects upon and describes 1 way to improve their relationship with families and other professionals in the learning community.

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning.

		· Describes 3 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future learning

· References at least 2 professional resources in reflection on improving teaching and learning. 

		· Describes 2 ideas for redesigning learning objectives, instruction, and assessment

· Describes how modifications would improve future  learning

· References at least 1 professional resource in reflection on improving teaching and learning.

		· Describes 1 idea for redesigning learning objectives, instruction, and assessment
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Evaluation of Student Teaching 

		

		Exceeds Expectations

4

		Meets Expectations

3

		Developing

2

		Does Not Meet Expectations

1

		No Basis for Judgment



		Domain 1: The Learner and Learning 



		InTASC 1 Learner Development: The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional and physical areas and designs and implements developmentally appropriate and challenging learning experiences.  ISTE 5a, 6a, 6b



		1. Implements instruction based on theories of learning and development that furthers students’ abilities and interests.

		Consistently personalizes instruction using developmentally appropriate and interesting approaches as evidenced by students’ ability to engage in learning tasks and their choice to do so. 



		Consistently implements instruction based on theories of learning and development that furthers students’ abilities and interests. 

		Demonstrates instruction based on theories of learning and development that furthers students’ abilities and interests. 

		Identifies ways instruction is based on theories of learning and development.

		



		InTASC 2 Learner Differences: The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.   ISTE 5a, 6a, 6b



		2. Adjusts instruction and assessment through accommodations and modification that address the diverse needs of students 

		Consistently uses instruction as evidence by students of all levels and differences who are engages in learning and productive work.

		Consistently adjusts instruction and assessments through accommodations and modifications that address the diverse needs of students.

		Demonstrates the ability to use accommodations and modifications in instruction and assessment that address the diverse needs of students.

		Identifies accommodations and modifications to instruction and assessment that address the diverse needs of students.

		



		3. Implements a variety of instruction strategies to engage all students in learning activities 



		Consistently uses a variety of instructional strategies as evidenced by all students engaging in multiple activities aimed at the same instructional objectives.

		Consistently implements a variety of instructional strategies that engages all students in learning activities.

		Demonstrates a variety of instructional strategies used to engage all students in the learnings activities.

		Identifies a variety of instructional strategies used to engage all students in the learnings activities.

		



		InTASC 3 Learning Environments: The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning and self-motivation.   ISTE 4a, 4b, 4c, 7a



		4. Implements classroom guidance/management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment 



		Consistently implements equitable classroom guidance /management practices (rules, procedures) and professional dispositions as evidenced by students who typically self-monitor, engage productively and interact appropriately.

		Consistently implements classroom guidance/ management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment.

		Demonstrates classroom guidance/ management (rules, procedures, practices and dispositions) for a safe and culturally-appropriate learning environment.

		Identifies classroom guidance/ management (rules, procedures, practices and dispositions) that ensure a safe and culturally-appropriate learning environment.

		



		5. Manages how time, space, and physical resources are organized, allocated, and used in order to engage all students in learning for the entire class period. 



		Consistently uses time, space and physical resources in a manner that maximizes students’ potential for learning as evidenced by their on-task behavior, productivity and self-regulation.

		Consistently manages how time, space and physical resources are organized, allocated, and used in order to engage all students in learning for the entire class period.



		Demonstrates how time, space and physical resources are organized, allocated, and used to engage all students in learning.

		Identifies how time, space and physical resources are organized, allocated and used to engage all students in learning.

		



		6. Uses instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respect for one another.  



		Consistently reinforces and redirects students seamlessly during instructional activities in a manner promoting honest, positive interactions between students as evidence by their accurate, respectful, and relevant statements and behaviors.

		Consistently uses instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respects for one another.



		Demonstrates the ability to guide instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promote learning and respect for one another.

		Identifies instructional activities that provide students support and opportunities to participate in honest and positive social interactions that promotes learning and respect for one another.

		



		7. Uses statements and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.  

		Consistently uses statement and actions that demonstrate respect for and responsiveness to all students as evidenced by students’ willingness to share their backgrounds and needs and to work hard to advance their current abilities.



		Consistently uses statement and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		Demonstrates statements and actions indicative of respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		Identifies statements and actions that demonstrate respect for and responsiveness to all students, while communicating explicitly the belief all students can learn.

		



		Domain 2: Content 



		InTASC 4 Content Knowledge: The teacher understands the central concepts, tools of inquire, and structures of the discipline he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.  ISTE 5b



		8. Uses learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards 

		Consistently uses learning experiences that facilitate content mastery as evidenced by students expressing accurate ideas, concepts and applications of the material in relation to course expectations and their own lives.

		Consistently uses learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards.

		Demonstrates the ability to guide learning experiences hat activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards.

		Identifies learning experiences that activate students’ prior knowledge, provide accurate and relevant explanations and modeling, and address predicted misconceptions for student mastery of content standards. 

		



		9. Involves all students in inquiry, critical thinking, problem solving, reflection and/or metacognitive activities based on content standards 



		Consistently provides rich learning experiences as evidenced by all students demonstrating inquiry, critical thinking, problem solving, reflection and/ or metacognition.

		Consistently involves all students in inquiry, critical thinking, problem solving, reflections and/ or metacognitive activities based on content standards.

		Demonstrates the ability to guide learning experience involving all students in inquiry, critical thinking, problem solving, reflection and/ or metacognitive activities based on content standards.

		Identifies approaches that involve all students in inquiry critical thinking, problem solving, reflection and/ or metacognitive activities based on content standards.

		



		InTASC 5 Application of Content: The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.   ISTE 5c, 6c, 6d



		10. Communicates and sequences instructional objectives/activities based on approved content standards and related tasks, including methods of assessment



		Consistently communicates and sequences instructional objectives/ activities, related tasks, and methods of assessment as evidenced by students knowing what academic knowledge or skill to use, when to use it, how to use it and why they are using it.

		Consistently communicates and sequences instructional objectives/ activities based on approved content standards and related tasks, including methods of assessment.

		Demonstrates the ability to communicate and sequence instructional objectives/ activities based on approved content standards and related tasks, including methods of assessment. 

		Identifies instructional objectives/ activities, relevant tasks, sequencing of the objective/ tasks, and the methods of assessing the objectives.

		



		Domain 3: Instructional Practice 



		InTASC 6 Assessment: The teacher understands and uses multiple methods of assessment to engage learners in their own growth to monitor learner progress, and to guide the teacher’s and learner’s decision making    ISTE 7a, 7b, 7c



		11. Uses valid formative and summative assessments to provide students with

timely performance

feedback and cognitive,

effective and behavioral

strategies to advance

learning 

		Consistently uses valid formative and summative assessments to provide students with timely performance feedback and cognitive, affective and behavioral strategies as evidenced by students using feedback to improve.

		Consistently uses valid formative and summative assessments to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		Demonstrates the use of valid formative and summative assessment to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		Identifies how assessments are used to provide students with timely performance feedback and cognitive, affective and behavioral strategies to advance their learning.

		



		12. Adapts instruction by

Reflecting on formative

and summative

assessment data

including students’ prior

knowledge,

misconceptions, mastery

and interest 



		Consistently adapts instruction by reflecting on multiple forms of formative and summative assessment data, including prior knowledge, misconceptions, mastery and interest as evidenced by students’ opportunities to resolved gaps in these areas and improve performance.

		Consistently adapts instruction by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest.

		Demonstrates how to adapt instruction by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest. 

		Identifies how instruction may be adapted by reflecting on formative and summative assessment data, including students’ prior knowledge, misconceptions, mastery and interest.

		



		InTASC 7 Planning for Instruction: The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy as well as knowledge of learners and the community context.   ISTE 7b, 7c



		13. Develops and uses lesson plans that include

specific references to

approved content

standards and that

provide a logical and

fluid sequence of

instructional and

assessment activities 



		Consistently develops and uses lesson plans that are aligned to approved content standards and that provide a logical and fluid sequence of instructional assessment activities as evidenced by students’ focus on academic work and efficient transition from one activity to another.

		Consistently develops and uses lesson plans that are aligned to approved content standards and that provide a logical and fluid sequence of instructional and assessment activities.

		Demonstrates the ability to develop a lesson plan that is aligned to approved content standards and demonstrates a logical sequence of instructional and assessment activities.

		Identifies elements of professional lesson plans including specific references to approved content standards and a logical sequence of instructional and assessment activities.

		



		14. Provides the relevance of instructional objectives/activities and how the content transfers to other subject areas, including real-world applications 



		Consistently provides the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications as evidenced by students expressing connections across content areas and life experiences.

		Consistently provides the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications.

		Demonstrates the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications

		Identifies the relevance of instructional objectives/ activities and how the content transfers to other areas, including real-world applications.

		



		InTASC 8 Instructional Strategies: The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.   ISTE 5c, 6c, 6d



		15. Integrates a variety of

questioning techniques to

involves all students, to

maximize student

interest, and to assess the

need to adjust or

personalize instruction 



		Consistently integrates a variety of questioning techniques to involve all students as evidenced by students’ engagement, interest and their ability to respond.

		Consistently integrates a variety of questioning techniques to involve all students, to maximize student interest, and to assess the need to adjust instruction.

		Demonstrates the ability to use a variety of questioning techniques to involve all students, to maximize student interest and to assess the need to adjust instruction. 

		Identifies how a variety of questioning techniques can be used to involve all students, to maximize student interest, and to assess the need to adjust instruction. 

		



		16. Uses whole class and

small group activities

that engage students in

learning 

		Consistently uses whole class and small group activities to engage all students in learning as evidenced by all students participating in class activities, group roles and productive interactions.





		Consistently uses whole class and small group activities that engage all students in learning.

		Demonstrates the ability to conduct whole class and small group activities that engage all students in learning.

		Identifies whole class and small group activities that engage students in learning.

		



		Domain 4: Professional Responsibility 



		InTASC 9 Professional Learning and Ethical Practice: The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.   ISTE 1a, 1b, 1c



		17. Responds appropriately to supervision and accepts responsibility for actions 



		Seeks feedback from the principal, select colleagues, and students to improve practice as evidenced by their active participation in feedback processes.

		Consistently demonstrates professional behaviors, invites feedback and accepts responsibility for actions.

		Demonstrates professional behaviors and accepts feedback and responsibility for actions.

		Identifies professional expectations and practices professional behaviors.

		



		18. Establishes goals for professional growth and participates in activities to develop relevant professional knowledge and skill sets  



		Establishes goals for professional growth as expected of teachers and participates in activities to develop relevant professional knowledge and skill sets as evidence by students’ functionality, interest, enjoyment and/ or success in the class.



		Establishes goals for professional growth as expected of teachers and participates in activities to develop relevant professional knowledge and skill sets.



		Establishes goals for professional growth as expected of teachers. 

		Identifies professional growth opportunities expected of teachers.

		



		19. Follows ethical and legal practices of a professional educator 



		Consistently follows ethical and legal practices as evidence by students’ perceptions of teacher fairness, confidentiality and professionalism.



		Consistently follows ethical and legal practices of a professional educator.



		Demonstrates ethical and legal practices of a professional educator. 

		Identifies ethical and legal practices of a professional educator and follows these practices. 

		



		20. Maintains organized, accurate, current, confidential and secure educational records 



		Consistently maintains organized accurate, current, confidential, and secure educational records as evidenced by students’ and parents’ access to reliable information regarding progress through protocols protecting privacy.

		Consistently maintains organized, accurate, current, confidential and secure educational records.



		Participates in collecting and/ or maintaining organized, accurate, current, confidential and secure educational records.

		Identifies effective and confidential practices for collecting and maintaining organized, accurate, current and secure education records.

		



		InTASC 10 Leadership and Collaboration: The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, and other school professionals, and community members to ensure learner growth, and advance the profession.  ISTE 2a, 2b, 2c



		21. Performs professional

and instructional

responsibilities

appropriate to the level

of professional practice 

		Performs all professional and instructional responsibilities and collaborates as a member of the department and school’s professional learning community. 

		Shares all professional and instructional responsibilities with the mentor teacher based on the student teaching handbook and the co-teaching strategies.

		Demonstrates participate with the mentor in classroom and instructional responsibilities based on the appropriate co-teaching strategies.

		Observes and assists the mentor in the classroom based on the first two co-teaching strategies.

		



		22. Communicates clearly,

grammatically, timely,

and professionally with

all stakeholders



		Consistently communicates clearly, grammatically, timely, and professionally as evidenced by stakeholders’ ability and empowerment to respond and become engages, as appropriate. 



		Consistently communicates clearly, grammatically, timely, and professionally with all stakeholders.

		Demonstrates the ability to communicate clearly, grammatically, timely, and professionally with appropriate stakeholders.

		Identifies ways to communicate clearly, grammatically, timely, and professionally with appropriate stakeholders.

		



		11.  Use of Technology 



		23. Uses resources, including digital technologies as appropriate that facilitate mastery of the academic content and engage the student in the learning process. 

		Candidate consistently and appropriately uses available technology to facilitate mastery of the academic content and engage students in the learning process.  



In settings where technology is not readily available, candidate is aware of technology options and considers ways to incorporate those options if available.



		Candidate appropriately uses available technology engage students in the learning process.  



In settings where technology is not readily available, candidate is aware of technology options and considers ways to incorporate those options if available.

		Candidate uses technology as available.  Candidate is aware there are other technology options but does not consider implementation.  

		Candidate does not use any technology that was available or uses technology that distracts from student learning.

		



		24. Uses technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching and learning.  

		Consistently uses technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching as evidenced by candidates using data to make improvements 

		Consistently uses technology in ethical and legal manner to collect, manage and analyze student performance data in order to improve teaching and learning 

		Demonstrated the use of technology in an ethical and legal manner to collect, manage and analyze student performance data in order to improve student teaching and learning 

		Identifies ethical use of technology to collect, manage and analyze student performance data in order to improve teaching and learning.  
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ADDIE MODEL

Written By: Xiaoxiao Feng
Introduction

In the late 1960, a few of precise models of instructional design procedures were developed and
ADDIE model is one of known instructional systems design models. ADDIE stands for analyze, design,
develop, implement, and evaluate, which are the five components of instructional system design process
(Richey, Klein, & Tracey, 2011). The following figure shows the whole procedure of ADDIE:

The common Task of Instructional Design Model

With the development of instructional design, various instructional system design model emerges,
but most of these models are built based on the ADDIE model (Richey, Klein, & Tracey, 2011). Moreover,
the main tasks of these instructional design models are the same. According to Andrews and Goodson’s
summary of the common tasks of instructional system design, Richey, Klein, and Tracey (2011) related
these common tasks to the basic elements of the general ADDIE model. The following table represents
the comparison of the general components of the ADDIE model and instructional systems design
common tasks (Richey, Klein, & Tracey, 2011):

ADDIE Element
ISD (Instructional System Design) Common Tasks
Analyze

Assessment of need, problem identification, job tasks, competence, context, or training requirements
Determination of whether solution should be instructional and/or noninstructional

Formulation of system, environmental, and organizational descriptions and identification of resources
and constraints

Characterization of learner population

Analysis of goals and objectives for types of skills/learning required

Design

Formulation of broad goals and detailed objectives stated in observable terms

Sequencing of goals and objectives to facilitate learning and performance

Planning for assessment and evaluation of learning and performance

Consideration of alternative solutions

Formulation of instructional and noninstructional strategies to match content, individual, and
organizational requirements

Selection of media to implement strategies

Develop
Author and produce interventions based on design plan
Implement

Development of materials and procedures for installing, maintaining, and periodically repairing the
instructional program

Costing instructional programs





Evaluate

Development of assessment items that match goals and objectives

Empirical try-out of courseware with learner population, diagnosis of learning and courseware failures,
and revision of courseware based on diagnosis

Evaluate after full-scale implementation

The Application of ADDIE Model

Since the ADDIE model generates the basic component of the procedures of instructional, it was applied
widely in the course design in virtual learning environment. Moreover, the ADDIE model was deemed the
most appropriate model to design and develop the virtual world instruction (Soto, 2013). Soto stated,
“Effective online learning is dependent upon the principles of instructional design and development” (p.
365) and admitted the essentialness of ADDIE model in instructional design for virtual learning
environment. Furthermore, Soto pointed out, “although the ADDIE process is till used as a foundation
model for many instructional designers, researchers have suggested modifications to meet the changing
needs of the online educational environment including the virtual classroom” (p. 365). Neal (2011) also
approved that ADDIE provide the friendly guidelines to optimize the virtual learning design plan.

ADDIE model is viewed as the mental guideline that could help instructional designers to resolve the
instructional design problems in a systematic way. Due to the application of advanced technologies, the
library has extended the ADDIE model to provide better services for the modern community college.
Swanson (2005) stated, “The ADDIE model for instructional design is a model that has it origins in the
creation of learning experiences and activates, but it may have a broader application to the management
of library services in an academic setting” (p. 52). Combing the ADDIE model in the library services, the
effectiveness of information age library will be experienced by educators and students.

Conclusion

In summary, ADDIE model is the most common model in instructional system design. Most of the
instructional design models are founded based on the ADDIE model. The educators are still required to
make progress on the instructional design models in terms of the development of education. Nowadays,
the educators still need to step forward to integrate the ADDIE model into some other research fields to
improve the related work performance.
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ARCS Motivational Model

By: Xiaoxiao Feng
Introduction

John M. Keller’s ARCS model of motivational design represents “Attention, Relevance, Confidence,
and Satisfaction” (Driscoll, 2005, p. 333). The ARCS model of motivational design is “an integrated model
for understanding motivation and for systematically incorporating motivational concerns into instruction”
(Driscoll, 2005, p. 332). John M. Keller combined the various related information to motivation and
assumed that learners’ attention and efforts to learning tasks were influenced by their motivations
(Driscoll, 2005).

Strategies for Stimulating Motivation

John M. Keller also recommended the strategies for stimulating motivation in each category
(Driscoll, 2005) and the category was as follows:

1. Gaining and sustaining attention. Keller recommended that teachers could gain students’ attention
through stimulating their curiosities with problems. The teachers also could use novel or interesting
instruction to gain students’ attention. Moreover, the instructors also should know how to maintain
students’ attention. For example, the teachers can maintain students” attention by various
instructional presentations.

2. Enhancing relevance. The relevance could be viewed as instrument that could facilitate students to
accomplish their personal goals. John Keller also identified “familiarity” as one component of
relevance. The teachers could deliver learning contents in terms of students’ previous experiences.

3. Building confidence. According to the importance of self-efficacy, it is vital for students to build
confidence to be engaged in learning. John Keller illustrated three strategies to build confidence in
learning: “(1) Create a positive expectation for success by making clear instructional goals and
objectives. Alternatively, allow learners to set their own goals; (2) provide opportunities for students
to successfully attain challenging goals; (3) provide learners with a reasonable degree of control over
their own learning” (p. 339).

4. Generating satisfaction. John Keller also illustrated three strategies to generate satisfaction: “(1)
Create natural consequences by providing learners with opportunities to use newly acquired skills; (2)
In the absence of natural consequences, use positive consequences, such as verbal praise, real or
symbolic awards” (Driscoll, p.339).

The Steps of Motivational Design

How to resolve the problem of motivation is a concern for most of professionals in motivational
design. John Keller identified four steps of motivational design (Driscoll, 2011):

1. Analyze the audience. The first step of motivational design is to do audience analysis. The audience
profile is recommended by John Keller to facilitate to identify the gaps in motivation. In this step, it is
required to rate the audience attitude in terms of the categories of the ARCS model.

2. Define motivational objectives. From the audience analysis, the motivational needs have been
identified. Then, the motivational objectives could be set.

3. Design a motivational strategy. In this step, it is required to integrate effective motivational strategies
into instruction. The ARCS model provided the detailed motivational strategies. While designing the





motivational strategies, the designer should consider the audience characteristics and the
motivational objectives.

4. Tryout and revise as necessary. In this stage, the instructional designers should try out the designed
motivational strategies in the instruction. They could do the pilot study to try out these strategies
before the implementation. If the designed instructional strategies could not produce the expected
results, the instructional designers should reconsider about the previous steps.

Summary

The ARCS model of motivational design points out the four categories to stimulate learners’
motivation and these four categories ensure the contiguity of learning motivation (Balavan-Sali, 2008). In
the natural implementation, the instructor or instructional designers combine their personal knowledge
and experiences with this motivational design model to improve the instruction. The ARCS model of
motivational design is a powerful tool to promote learners’ motivation (Driscoll, 2005).
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Authentic Assessment

Written by: Xiaoxiao Feng

Authentic assessment requires students to prove their effective learning in terms of the knowledge that
they have learned. O’Malley and Valdez Pierce (1996) defined “authentic assessment” as “the multiple
forms of assessment that reflect student learning, achievement, motivation, and attitudes on
instructionally-relevant classroom activities” (as cited in Atac, 2012, p.7). Atac (2012) states that
“authentic assessment refers to the procedures for evaluating learner achievement or performance using
activities and tasks that represent classroom goals, curricula and instruction, and in real-life situations” (p.
9). Atac also points out that the essential parts of authentic assessment are teachers’ professional criteria
and accountability to improve student learning. The common names for “authentic assessment” are
“performance assessment, alternative assessment, and direct assessment” (p. 10). Richard Sittings (1992)
defined “performance assessment” as “performance assessment call upon examinee to demonstrate
specific skills and competencies, that is, to apply the skills and knowledge they have mastered” (as cited in
Atac, 2012, p. 10). In language learning, O’Malley and Valdez Pierce summarized 8 basic types of
authentic assessment, which includes “oral interviews, story or text retelling, writing samples, projects
and exhibitions, experiments and demonstrations, constructed response items, teacher observation, and
portfolios” (p. 10). Moreover, Atac summarizes the reasons to use authentic assessment. Authentic
assessments could provide direct evaluation for students, evaluate whether the students can construct
the acquired knowledge, and allow for much more variability in evaluation.

Svinicki (2004) thinks that the authentic assessment should be based on students’ activities.
Wiggins (1998) summarizes six characteristics of qualified authentic assessment: Firstly, the authentic
assessment is realistic; secondly, the authentic assessment is based on the informative answers; thirdly,
“the authentic assessment asks the students to ‘do’ the subject, that is, to go through the procedures
that are typical to the discipline under study;” fourthly, students are required to perform tasks that is
situated; fifthly, students are required to resolve complicated problems in terms of their acquired
knowledge; Finally, authentic assessment requires reviews and evaluation information (as cited in
Svinicki, 2004, p. 23). Newmann, Secade, and Wehlage (1995) summarized the components of authentic
assessment as “construction of knowledge, disciplined inquiry, and value beyond the school” (as cited in
Svinicki, 2004, p. 25).

The people in different area have various perspectives on the authentic assessment. Svinicki (2004)
states that “from a technical psychological perspective, authentic assessments are likely to produce a
great deal of transfer from the classroom to the real world after graduation” (p.27). According to the
perspectives of measurement, the reliability and validity issues exists in the part of grading.

Palm (2008) considers that most of the definitions of performance assessment and authentic
assessment are “subject-independent” (p.2). Palm analyzes most of the definitions of authentic
assessment and summarizes that “authentic assessment is often associated with assessment emulating
real life task situations, but also possesses meanings such as assessment aligned with curriculum and
assessment that effectively supports learning” (p. 9).

Mueller (2011) defines “authentic assessment” as “a form of assessment in which students are
asked to perform real-world tasks that demonstrate meaningful application of essential knowledge and
skills” (cited as in Eddy & Lawrence, 2013, 253). Eddy and Lawrence (2013) indicate that the authentic
evaluation is to evaluate how students could put their acquired knowledge into practice. Eddy and
Lawrence also create a concept map for authentic map, in which it includes four basic parts: “evaluation
as process, experimental evaluation, multiple evaluators, and learner choice” (p. 257).





Whitelock and Cross summarize (2011) the key components of authentic assessment:

e Avrange of assessment tasks rather just the “traditional” ones

e Collaboration that is similar to the experienced by practitioners or experts in the field
e Problem tasks that are like those encountered by practitioners or experts in the field
e Resources taken specifically from real-world case studies or research

e Simulations of role-play or scenarios. (cited in Osborne, Dunne, and Farrand, 2013, p.2)

Conclusion

Authentic learning is different from traditional learning. Therefore, the teachers could not use
traditional tests to get authentic outcomes of students’ performance in learning. The authentic
assessment could be various in different learning subjects. The instructors should design effective
authentic assessment in terms of the knowledge type and learning goals.
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Connect to Wireless on iOS (iPhone, iPad, iPod touch)

You will need the following information to connect to the ISU network (ISU-SECURE):

= Your Sycamore ID and password

Connect to the ISU wireless network (ISU-SECURE):

1. Tap the Settingsicon.

2. Tap the Wi-Fi menu on the left side of the Settings screen.

iPad

Settings

B:56 AM

Wi-Fi

1 72% ()

Airplane Mode

Not Connected

Bluetooth

Notifications
Control Center

Do Not Disturb

General

Display & Brightness

Wi-Fi

CHOOSE A NETWORK...

HP-Print-20-LaserJet M

ISU-GUEST

ISU-SECURE

Other...

Ask to Join Networks

= (D
= (1)

a7 ()

3. Make sure the Wi-Fiis on. If it is not on, turn it on the Wi-Fi by tapping the slide button.

8:56 AM

Wi-Fi

Wi-Fi

1 72% -

Created by Mary Gillespie, IITS Graduate Student
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4. Under CHOOSE A NETWORK..., tap ISU-SECURE.

CHOOSE A NETWORK...
HP-Print-20-LaserJet M1217 =@
ISU-GUEST = (D)
ISU-SECURE a = ()

5. Enter your Sycamore ID and Password.

Enter the password for "ISU-SECURE"
Cancel Enter Password
L U U U U A U A A U s U U U s A U U L :
:| Username | :
:| Password .
.1 ------------------------------------------------------------------- '.
Mode Automatic
6. TapJoin.
Enter the password for “ISU-SECURE"
RETTTD ‘)
Cancel Enter Password : Join 3
Username S
Password eesessss
Mode Automatic

Created by Mary Gillespie, IITS Graduate Student 06.20.2019





7. Tap Trust to accept a certificate from ISU.

iPad 8:58 AM £ 72% )
| e "
Cancel Certificate ! Trust :
isuise.indstate.edu
Not Trusted
Expires 7218, 8:00:00 AM
More Details
8. Wait for the network to be connected.
9:00 AM 1 72%
Wi-Fi
Wi-Fi

CHOOSE A NETWORK...

ISU-GUEST

Other...

HP-Print-20-LaserJet M1217

Once your device is connected to the ISU wireless network, it will automatically connect to it when the

Wi-Fi is turned on, and it is in the range of the wireless network.

Created by Mary Gillespie, IITS Graduate Student

06.20.2019
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Accessing the Network Drive from MyISU

Home (H) Shared Department (L) Class (S) Drive access from anywhere

Your individual network drive(s) can vary depending on your role at ISU and which department you are

currently employed. However, there are 2 standard network drives that nearly every ISU employee will
have.

The first is the Home drive or H drive. Your Home Drive (H Drive) is for storing your personal university-
related documents. Only you can access this data. This drive cannot share files with anyone else.
Examples of files to save on the H Drive:

= FERPA, HIPAA, or other classified documents.

= Student Data: any documents containing student data such as names or personal identifying
information.

The second drive is your departmental shared drive or L drive. The Departmental Drive (L Drive) is
designed to provide file sharing abilities among members of a department or departmental members.
Theses drives are commonly divided up into folders and files that may be set as private or set up with
permissions that allow only certain members of the group to view. Examples of files to save on the L Drive:

= Curricular Documents.

Research data and documents (no private data that contains subject or student identification).
= Committee/Departmental meeting minutes or collaborative work.

There are a few different ways of accessing your data on these drive and one way, while working off
campus is by connecting through the MyISU app.

1. Open a web browser and navigate to https://www.indstate.edu
2. Click on the link to MYISU from the top of the page.

Iy «a‘ & Indiana State University X ‘ + v

. 5 O o & hitps://www.indstate.edu

Q venvu =

ACADEMICS

Created by Mary Gillespie, IITS Graduate Assistant 06.20.2019
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3. Enter your Sycamore login credentials for ISU. If you have forgotten your password, or if it is your
first time logging into an ISU system the links to reset your password and activate login are on the
page to the left.

l L= ‘ © Secure Cloud Access X ‘ + _ X
&= 2 O o o) tps://isuportal.indstate.ecu/Loc ] brd = 7. 2

Indiana State
g University

Additional Links Login

Sycamore 1D

© Stoneware, Inc. 1999-2019

4. Once logged in, look at the bottom portion of your screen. Locate the link titled MyISU Apps and
click on the link.

[} €l| © Secure Cloud Access X ‘ L = o e
&« O o a) isuportalindstate.edu, e = 4 B

Secure Cloud Access fp
Q > Mary Gillespie @ f

Become a
(better)
Voter Here

Cloud
Logout Documentation

W,
o~
()
haed

i““'::z:i “»Ie,g;(ﬁ’ Change Pwd OIT Service Desk TDX “Help Desk Manager Blue Course Ratings

Favorites

My Tiles Account Desktop MyISU Apps  MyISU Apps 2 MyISU Apps CLNT

Created by Mary Gillespie, IITS Graduate Assistant 06.20.2019
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5. Click on webStorage. You may have different apps depending on your needs.

B a | & Secure Cloud Access X | + o — I x
= - O @ fa] isuportal.indstate.edu £ W = L 2

Secure Cloud Access
Mary Gillespie

Sycamore

NA STATE UNIVERSITY

Work Request Systes

The Branch Scholarships Treehouse " webStorage

Hittpsy/fisuportatindstate sdu/swhileServices reaclyindexisp My Tiles Account Desktop ~ MylSU Apps  MylSU Apps 2 MylSU Apps CLNT

6. You are now logged into the webStorage system for ISU. From here you may have different views
or titles than what is displayed depending on your needs for individual departments/locations.

L= ‘ ) Secure Cloud Access ‘ & isuportalindstateedu X ‘ 4+ v = X
S )y & https//isuportalindstate.edu/swFileServices/reach/index s Y = L e

Focation Fanct 4 ‘ I

Current Location

Created by Mary Gillespie, IITS Graduate Assistant 06.20.2019
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7. Location Panel. The panel is located on the left side of your screen. It looks similar to the image
below.

Location Panel

Current Location

Department Shares

From this point you can navigate to all of your top level directories you have access to. Examples
of these are:

= (Class — used for students who have a class and need to store documents

= Department Shares (L) — Documents your department has to share amongst all members
of a department (Note that all members of a department CAN see and edit these
documents DO NOT PUT private documents in this location)

=  Home (H) — Also known as the H drive, this is a place for private documents.

8. Below is a picture of the file explorer section.

Here you can right click to access the sub-menu for each file.
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9. Below is the folder view for webStorage. Note the different areas at the top of the page.

E oL@ -
|

< - O @ B hitps//isuportalindstate.edu/swFileServices/reach/index jsp

*
Location Panel e : Up one level . Upload h More Options

Current Location (_ _) @ 1-30f3

)
[ Department Shares K4
Academic Affairs. dministrative Affairs public_test

= You have the option to hide the location panel here.

uportalindstate.edu X -

rtal.indstate.edu/swFileServices/reach/ind

4 Up one level
*+

= You also have the option to:
o Up one level —click on this to move to a parent folder within your current drive.
o Upload — upload a file to your network storage drive.
o Recent - list of the recently accessed files on your account.
o More options — Search (search for a file on your network drive); New (create a
new file on your network drive); Multiple Selection (select more than one file on

your drive).
& - O fny ] https://isuportalindstate.edu/swiileServices/reach/indexjsp

o Location Panel : Up one level Upload b Recent More Options

Search

Multiple Selection

Academic Affairs dministrative Affairs public test
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= The sorting option will allow you to sort files in either ascending or descending order by
clicking the arrow. You can sort by name, date, size or file type.

By file type

= You can change your view to be either standard view, details view, or list view.

- Standard View
- Standard View

mmm  [Details View
—

List View
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Keyboard Shortcuts

To copy a selection you have made: hold down the control key (ctrl) and press c
To paste something you have copied: hold down the control key (ctrl) and press v
To undo the last thing you did: hold down the control key (ctrl) and press z

To redo your last undo: hold down the control key (ctrl) and press y

€ & ¢ %
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How to search for an image without violating copyright rules (using
Google images)

Open a web browser and navigate to https://images.google.com/
2. Search for animage. In this tutorial, we will look for an image of a flower.

E‘ll‘ G Google Images X

< 2> O

1.

£ https//images.google.com/

flower

3. Press enter to get your search results.

G flower - Google Search X

<« - 0O @

A https://www.google.com/search?tbm=isch&source=hp&biw=1344&bih=723&ci=cbkXenCEYGF_Qac140gBgaq=flower&og=flower&gs |=img.3.0

GOB gle flower

Q Al [ Images [§ Maps [E News

* = L e

W Collections ~ SafeSearch ~

- % 7
wallpaper rose e beautiful love ,‘* birthday o clipart ¢ ¢ drawing g pink garden v_ lily
L .

>3

B Q

{2 Shopping  More Settings Tools

>

Flower - Wikipedia 200,000+ Flower Images & Pictures [HD . Pretty Pictures of Garden FI.
pixabay.com countryliving_com

s EmrTE N el
B

Beautiful Flowers That Bloom All Sum Flowers Have Secret Blue Halos That
en wikipedia.org goodhousekeeping.com

theatlantic.com
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4. Click on Tools = Usage Rights = Labeled for reuse.

ﬁ !ﬁ‘ G flower - Google Search X

< - 0O m & https://www.google.com/search?tbm =isch&source=hp8ibiw=134481bih=723&ei=cbklxenCEYGF_Qac140gBg8iq=floweraioq=flower&gs_l=img.3.0! Y = 4L &

Gosgle T a Q / = @
Q Al & Images @Maps‘ews ) Shapping i More Settings Tools iICo\Ied\ons SafeSearch ¥

Size v Color » Usage rights v Type v Time v More tools

v Not filtered by license

-2 Y ) A
wallpaper rose ( Labeled for reuse with modification o dipart L — g - rcen 'A N 5
Labeled for reuse « B w% i

Labeled for noncommercial reuse with modification

Labeled for noncommercial reuse

. R\

Elnuwer _ Wikinadia 200 NNN+ Flnwer Imanac & Pirturac HN Brottu Pirtiroe nf Gardan El Reautiful Flnwere That Rlnam Al Sim Flawere Haue Serrat Rina Halne That

Note: If you wish to modify the image or if the image is for noncommercial use you may select the other
options.

5. Once you have clicked “Labeled for reuse” or another option, the results of your search will
repopulate with only the appropriate images. These images are safe to reuse, please provide the
correct citation for images used.

B o - oo < [ _

&< -2 O m & httpsy//www.google.com/search?q=flower&tbm=ischasource=Int8itbs =sur:fcisa=X&ved=0ahUKEWIE77 HfwvjiAhUGOG0KHTLiBeQQpwUliwBibiw= o e
~
Gosgle T a Qa = @
Q Al [ Images [8Maps [ News < Shopping i More Setfings = Tools R Collections ~ SafeSearch ~

Size v Color » Labeled for reuse « Typev Timew More tools v Clear

-2 s, ’
wallpaper rose beautiful love - birthday clipart ¢ ¢+ drawing e i garden ‘ \93 liy
By Ay A

200,000+ Flower Images & Pictures [HD .. Red Rose Flower - Free Stock Photo File:Flower pcsler 2jpg - File:Flower jtca001 Jpg Wikimedia Com... nucifera DDEV\ flower - botanic garden ...
pixabay.com exels.com commons. wikimedia.org commons. wikimedi

en.wikipedia.org

e P
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Sharing Files and Folders with Google Drive

Share a single item with specific people

Use this method when you know the email address of everyone with whom you are sharing.

1.
2.
3.
4.

5.

Open a file in Google Docs, Sheets, or Slides

In the top corner, click Share.

Under “People” in the “Share with others” box, type the email address of the person or Google
Group you want to share with.

To choose if a person can view, comment, or edit the file, click the down arrow next to the text
box.

Click done. The people you shared with will get an email letting them know you’ve shared a file.

Share a single item using a link

Use this method when you don’t know everyone’s email address, aren’t sure if they all have a Google
account, or simply want a document to be more widely available. You can have the link only available to a
specific community, or to the whole world.

1.

2.
3.
4

Open a file in Google Docs, Sheets, or Slides.

In the top right corner, click Share.

Click “Get shareable link” in the top right of the “Share with others” box.

To choose whether a person can view, comment, or edit the file, click the down arrow next to
“Anyone with the link.”

A file link will be copied to your clipboard. Paste the link in an email or anywhere you want to
share it.

Sharing a Folder

If you plan to collaborate with a group of people on a recurring basis, such as within a department or for a
class, we strongly suggest creating a shared folder. Then every item placed in this folder will automatically
be shared with the group.

Create a folder
1. Access Google Drive
2. One the left, click New > Folder
3. Enter a name for the folder
4. Click Create
Then, share the folder
1. Select the name of the folder in Google Drive. At the top, click Share.
2. Under “People” in the “Share with others” box, type the email address of the person or
Google Group with whom you want to share.
3. Make sure their access level is set to “Can Edit.”

For more information, visit Google Support
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Sharing Files on OneDrive for Business Office 365

Only you can access files or folders stored in your OneDrive for Business until you share them with any
user. You can share a file or folder and then you can automatically send the link via email.

uiswN e

N

9.

Access OneDrive through your Indiana State University email.

Enter the OneDrive admin center.

Select the file or folder you would like to share.

Click Share.

Click on the drop down and choose anyone, people in your organization or specific people whom
you would like to share the document or folder.

Enter the name or email of the person you would like to share the document or folder.

Enter a message (optional)

Uncheck “Allow editing” box if you only want users only view the document. Leave checked it
would like users to be able to edit the document.

Click Send.

You will receive a confirmation message once the document or folder has been shared.
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Integrating Social Media in the Classroom

What is social media?

Social media refers to websites and applications that are designed to allow people to share content
quickly, efficiently, and in real-time. Social media is a communication tool that allows users to interact
with, and contribute to, content online. It includes popular online social networks such as Pinterest,
Twitter, Instagram, YouTube, and Facebook, with new platforms emerging.

Although social media has a large presence in news and entertainment, when used in the learning setting
for educational purposes it has the potential to facilitate communication, augmenting the student
experience and improving outcomes, by:

e Encouraging interaction and engagement among students
e Nurturing a student-centric learning setting
e Extending the learning environment beyond the classroom

e Facilitating the flow of information between students, faculty, and the campus community

The Social Medlia Myth

The myth about social media in the classroom is that if you use it, kids will be Tweeting, Facebooking and
Snapchatting while you're trying to teach. We still have to focus on the task at hand. Don't mistake social
media for socializing. They're different -- just as kids talking as they work in groups or talking while
hanging out are different.

You don't even have to bring the most popular social media sites into your classroom. You can use
Fakebook or FakeTweet as students work on this form of conversation. Edublogs, Kidblog, Edmodo, and
more will let you use social media competencies and writing techniques. Some teachers are even doing
"tweets" on post-it notes as exit tickets. You can use mainstream social media, too.

Social media is here. It's just another resource and doesn't have to be a distraction from learning
objectives. Social media is another tool that you can use to make your classroom more engaging, relevant
and culturally diverse.

Social media and learning blend better than you may have imagined. Utilizing social media in your
classroom creates an innovative, fun way for students to work together. They’re already familiar with how
social media works, and now they’ll have a reason to post things in addition to all of those memes and
selfies.

How can social media be used in the classroomn?

The use of social media in education provides students with the ability to get more useful information, to
connect with learning groups and other educational systems that make education convenient. Social
network tools afford students and institutions with multiple opportunities to improve learning methods.

The important thing to keep in mind is that social media platforms have great educational potential.
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Why Social Media ?

=  Get Social. Help students to see social media as a source of information, and demonstrate the
“social” in social media for academic purposes by adding social media to your lesson plan.
Students can blog, tweet, tumbl, scoop, or pin about the topic of discussion in class. This strategy
introduces students to a variety of social media sites, teaches students to evaluate social media
sources, and learn the vocabulary of various social media sites.

= Real Sense of What Students Are Thinking. Students feel empowered to reveal their true selves to
a broader audience in a non-school setting. Get a hint of what’s really happening in their
thoughts and lives through incorporating social media into lessons and assignments.

= Easy Access to Materials. From following NASA during the solar eclipse to Jim Cantore during
major weather events, social networks provide up-to-the-minute information on what’s going on
around the world and provides a plethora of opinions to evaluate.

= Connect Your Classroom. The access to people of influence has never been easier. It’s usually a
challenge to get people like politicians, prominent social activists, or astronauts in front of your
students — but not only can you follow their thoughts on social media, you also have a decent
chance of direct communication through messages or comments.

=  Globalize Your Classroom. One of the most amazing aspects of the internet is how it’s managed to
make the world feel smaller. From current events to astro-photography, almost anything you can
imagine is merely a click away. The educational opportunities are truly endless.

= Connect With Families. Meet the teacher night is great and online parent portals are helpful, but a
connection via social media is the perfect mix of personal and professional, allowing you to
distribute not only classroom information, but also your teaching philosophy and personal
interests.

= Students Connect Class to Their Lives. Even the most fascinating content matter is often easily left
behind when you move on to the next chapter. Social media allows you to introduce experts and
areas of information in a way that will follow students out of the classroom and into their lives.

= Students Can Build Social Credibility. Building a brand through the social networks can help
students build a portfolio for their career. The platforms can be used to start sharing work while a
student is still in the learning space. This is beneficial to the launch of a student’s career it
demonstrates the learning process has developed through their social media. By reflecting on
educational background and gaining exposure on social media builds social credibility and
students come across as people who can offer their expertise in specified fields. This prepares
and positions your career to have social credibility.

Ways to Use Social Media in the Classroom
INSTAGRAM

So if a picture really is worth a 1,000 words, students have found a way to adapt to our world’s rapid fire
messaging pace and absorb more information at once than any generation before. With more than 30
billion pictures shared, Instagram is the happening place for the quick and direct visual literacy the
current generation enjoys.

1. Pop Quiz. Hold “Instagram quizzes” during class. Designate team captains willing to use their
smartphone/Instagram account for their team (this will help include anyone in class who
might not have either one of these). The teams must work together for answers (challenge
them to do so without speaking) to comment on a picture or multiple pictures you post to
Instagram with one of the following:
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= Ask a question about the picture and how it relates to what you are studying; points
rewarded for using key vocabulary and/or concepts discussed.

= Reveal just a piece of a picture or an extreme close-up and ask teams to identify what
it is and why you chose it.

= Asadmin on the account, you can hold all comments until the end of class to ensure
no cheating between teams.

2. Where in the World? Host a photo campaign asking your students to post Instagram images
to their own accounts while they’re out in the world that tie into what you are studying.
Make sure they include the hashtag you create to ensure your search brings it up. Selfies can
be encouraged for authenticity.

=  Bonus Tip: To keep almost real-time track of this hashtag, enter the following into
your favorite feed reader to follow new posts easily: http://instagr.am/tags/[hashtag
name]/feed/recent.rss ([hashtag name] is the name of the hashtag without the
leading #).

3. Student of the Week. Invite students to alternate “taking over” your classroom Instagram
account and sharing photos from their daily lives. Encourage all students to participate by
liking and commenting.

4. What Would Honest Abe Say? Have students create pretend Instagram posts from famous
historical figures on the class account — what would Abe Lincoln post if he’d had Instagram in
his day?

5. |Spy. Have students post a photo of something they see every day on the way to school -
such as an old house or an interesting tree — and then have them choose someone else’s
photo for a creative writing assignment.

6. Showcase Showdown. Post pictures of student work throughout the year, from the first
assignment to the last, to show them (and their parents) their progress.

7. School-wide School Pride. Instagram doesn’t have to be kept within just one classroom. Hold
a photo contest throughout the year that challenges students to show their school pride.
From group events to individual efforts, students can submit photos to you via email or text
to be posted to Instagram showing how they represent and celebrate their school. At the end
of the year, a select group of teachers will judge the top three photos to be included in the
school yearbook.

8. Join an Instagram Community. Hashtags and weekly photo challenges keep Instagram going.
Use the “Discover” feature to find trending or popular hashtags, and join the fun to push the
boundaries outside of traditional classroom walls:

= Head outside to collect materials to make a #MondayMandala nature collage.
=  Get down close to capture a #MobileMacro view of the world then head back into
the classroom to find out more about what you’ve discovered.

TWITTER

Have all students set up a twitter account that they will use for academic purposes and create a class
hashtag (this is imperative).

1. Keep up with trends. Teachers and administrators talk on twitter. There are tons of education
hashtags you can use to explore what’s trending at the moment. Get new ideas and share
with other professionals.
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2. Communicate with students and parents. Aimost everyone is on Twitter now, so it’s the
perfect way to stay in touch with students and parents. Tweet about homework, field trips,
and share what’s going on in your classroom.

3. Get feedback from students. Ask students to tweet you their questions, comments, and more.
Keep a running list of what your students are saying or have questions about. You can
address their thoughts in class or on twitter.

4. Show off. your classroom: Live tweeting what’s going on is a fun way to keep parents in the
loop. It also allows students to look back on what you’ve done during the school year.

5. Get students summarizing. Asking them to summarize what they’ve learned is a great way to
see what students remember. It also forces them to think critically about what information
was most important. Forcing them to tell their thoughts in only 140 characters is challenging
and fun.

6. Connect with other classes. Join your classroom with another via Twitter. Let your students
use a classroom twitter handle to tweet back and forth with another class across the country
or the world.

7. Make Twitter the homework. Instead of a boring worksheet, have students tweet about
assigned readings. Students can tweet a summary of a chapter or respond to a question via
twitter. The best part is, they can do this homework from anywhere without pencil and
paper.

8. Tweet as a historic figure. Have students create a Twitter account for a person from history.
Have them tweet about major events in that person’s life as they think their historic figure
would have tweeted. This can also work with fictional characters.

9. Write a Twitter haiku. Haiku writing is a fun poetry exercise for students. Make it more
interactive, and a bit more challenging, by having students tweet haikus. Assign various topics
for students to write about.

10. Edit tweets. Celebrities aren’t always the best writers, and their tweets are often riddled with
grammar and spelling errors. Have students retweet what their favorite celebs say, minus the
errors.

FACEBOOK

1. Create a Facebook group for your class. First, teachers should use Facebook to create class
groups. Groups on Facebook have privacy settings, so teachers can make a Facebook group
for their class that is a safe place to share information online.

=  What was that homework assighnment? Who has the notes from today? What did |
miss while | was sick? Can anyone help me figure out how to do this? Think of all the
guestions you could save time answering if you create a closed group on Facebook
for you and your students to touch base. Set a clear list of rules for what is and is not
allowed in the group, and of course be certain to moderate it. They’ll be able to help
each other, building valuable social and teamwork skills. You can always step in if
they can’t figure things out amongst themselves.

2. Document class adventures. This generation loves to document every part of their lives;
therefore, teachers should take advantage of the ease of documenting and sharing pictures
from class activities such as field trips.

3. Use Facebook Live to provide additional help. Facebook Live is a new feature that is
immensely useful in the classroom. It is a tool that allows teachers to record videos which
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students may view through live streaming or later. This is a terrific way to record and share
videos of difficult lessons so that students can watch and learn after school.

4. Teach students digital citizenship skills. By encouraging students to interact online through
Facebook, teachers can help students gain digital citizenship skills. They can model how to
comment and share online content correctly. They can also use Facebook as a teaching tool
for distinguishing between real and fake news.

5. Create Facebook polls. Students love taking polls, so this added Facebook feature makes it
easy to poll your students about simple things or class materials.

6. Develop fake profiles for characters. Facebook can be used to research important people.
Additionally, some teachers have discovered that students love the idea of creating fake
profiles for the people they are studying in class.

7. Share educational content. Since Facebook makes it extremely easy to share materials, this is
the perfect place to share educational content. For instance, teachers can share videos and
articles from reliable news sources related to the information they are studying in class.

8. Post events. Students tend to sync their online calendars with Facebook. Therefore, it is
helpful for students when teachers create events for their classes that will register on their
calendars like exam days.

9. Provide links to important documents. Facebook groups also allow the users to upload
important files that are only accessible to the group. If a teacher has material that students
need to keep up with all year, Facebook offers great online storage.

10. Make global connections. Finally, Facebook is a wonderful way to make global connections
with other teachers and students across the world.

BLOGGING

= Leverage the power of blogging. Setting up a blog is simple and secure. Each studentis
invited, and only those invited can see the blog’s contents. By giving writing assignments
that are blog assignments, you’re not the only one having to read the assignment. Points
can be given for comments, and discussions had on the blog. It encourages students to
give and receive feedback in a manner that the teacher can filter and control. Also,
because blog posts become a part of the internet, students can link and use their better
posts for college and scholarship applications.

o Ifyou’re the only person who is going to be reviewing your student’s writing,
they may feel inclined to create something that they feel would be “good
enough” rather than excellent. Having an audience encourages students to do
their best. If they know how many people are going to see it, they’ll be more
likely to present their best work.

o Rather than the usual pen-and-paper writing assignments, have your students
blog on a subject. Allow students to tastefully read and comment on each other’s
blogs, providing constructive feedback. Platforms like WordPress allow users to
create and manage closed-blog systems, keeping the visibility limited to peers.

SKYPE

= Use video conferencing to teach your students. Skype is not just for use with friends and
families. Teachers have been using it to connect their students with other students across
the world, in a way pen pals used to connect to each other. But you can also useitin a
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larger group project perspective. Matching classes that are studying the same subject
could bring in a whole other realm to studying history or literature or science. You can
also connect students to people who are working in different fields, so they can ask their
guestions and get a real life perspective on what working in that field is like.

= Skype around the world. Since a trip to a specific location (such as a different country)
probably isn’t feasible, you can always bring the location into the classroom with Skype.
Through video chat, your class can speak with other classes in different parts of the
world. Some educational destinations may also provide lectures or tours through Skype,
allowing your students to experience a culture in real time with full interactivity.

= |nvite Guest Speakers. You can easily use social media platforms to present speeches by
guest speakers in the classroom. Skype video conferences are cool, but you can also
connect through YouTube and Facebook. Thanks to technology, your students will have
access to new resources for learning and inspiration. MysterySkype is the great option
and it is easy to find other classes to connect with all over the globe using you PLN.

74

= Create a class Wiki. Your students are familiar with Wikipedia and probably use it more
than you think. Wikipedia is a great tool for finding comprehensive information on a
subject, so try putting your students on the other end of the screen. Create a Wiki as a
class subject. Choose one lesson as an umbrella, and write a stem article. Have your
students write the supplementary articles to demonstrate what they know. It’s a great
way to showcase knowledge and promote teamwork.

PINTEREST

= Pinterest is a great website that students and teachers can use for collecting educational
resources. You can ask them to create separate boards for related topics, and ask them
to follow each other’s collections. Then, you can choose the best resources and present
them in class. For example, you can ask your students to pick the most inspiring traveling
destinations, find different facts, and create Pinterest boards that they will present as
projects for geography class.

= Used in a classroom, these boards can curate any unit of study and multiple users can be
given permission to pin to one user’s board (i.e. for small group or whole class). If
students are required to write a brief analysis of each pin, each board can become a
visual annotated bibliography

= |nan English class, you could have them pin the imagined treasures of an assigned
character from a novel (such as Jane Austen’s Emma), along with the textual support for
why they chose that item.

= Science students could begin with an inventor and invention then pin all the things that
have resulted from it, with a description of the connection.

= Brainstorm. Successful collaboration and compromise are the roots of a successful group
project. Sometimes students may face obstacles in communicating their unique visions,
and this means most of the collaboration goes right out the window. When assigning a
group project, encourage students to create a board on Pinterest to collect their ideas.
Everyone will be presented with a clear representation of their teammates’ visions,
allowing them to work together with ease.
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YOUTUBE

= Use YouTube to publish your own educational videos or podcasts. If you don’t have
enough time to maintain the channel, you can search YouTube for relevant content and
play it during class. Then, you can all talk about it.

FLICKR

= Flickris a great place where your students can find images for their projects but have you
considered making contributions to it? Organize a field trip and ask them to take photos
with their phones. Assign random hashtags (#happiness, #architecture, #sunset, #nature,
or anything else you can think of), which will motivate them to take certain types of
photos. Then, you can choose the best ones and post them from your Flickr profile. This
project will make your students aware that they can make meaningful contributions to
the world of Internet.

TUMBLR

= Tumblris a micro-blogging platform that is a cross between a blog and twitter. As with all
social media, the key with Tumblr is authenticity and content creation. It is very easy to
create an impressive Tumblr through retumbls but creating a tumblr that creates new
content involves more than regurgitating content that already exists. A solution to this,
which can work well for teachers is the secondary vs.primary blog feature. If the teacher
creates a primary public blog, then secondary blogs can be set up as part of the primary
account that are password protected. These secondary blogs are not able to follow other
blogs, like posts, ask questions, or submit to other blogs. This limited use forces students
to seek out content to read and to create content of their own. Tumblr could be a great
way for an Activities Director to manage blogging by club presidents, an elementary
teacher to manage updates about ongoing classroom projects, or a secondary teacher to
assign ongoing updates about topics that the class is following throughout the year.

TIKI-TOKI

= Tiki-toki is a timeline platform that allow student users to collaborate on a timeline at the
same time. History is the obvious subject choice for this platform but other content areas
can benefit from it as well. Using the timeline contributions to generate discussion is
what makes this social media. If science students were assigned various perspectives in
the cloning debate, a timeline could be co-created to represent the evolution of the
discussion throughout history. Additionally, students can comment on each other’s posts
to offer critical analysis, dissent, and support. Carry this over to classroom discussions
and you will find yourself over-planned for the unit!

What Are Student’s Thoughts on Social Media Use in the Classroom?

Students increasingly want their instructors to use social media as a learning tool. Research suggests that
social media assists students with acquiring new information, facilitates connections with course material
and peers, and improves productivity. Students recognize these benefits and want to take advantage of
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them. In 2015, 21% of UW students said that they want their instructors to use social media as a learning
tool more frequently, compared to 10% in 2012.

Instructors should “relate social media and current events on website to our class material.” —UW
Student, 2015

Students indicate that social media helps them remain connected with their peers and their institution.
Social media enables students to build connections with instructors, peers, and campus community—
interactions that improve retention rates. Students want to become better at using social media for
educational purposes. In 2015, 31% of UW students said they felt they would be more effective if better
skilled at using social media as a learning tool, up from 28% in 2014 (p=0.029).

Instructors underutilize student mobile devices for learning. Current trends suggest that access to social
media increases along with growing mobile device ownership. And this increase may benefit students.
Social media can be an effective learning tool in higher education, facilitating interaction between
students and instructors, improving communication, promoting social and peer learning, and increasing
collaboration. However, 2015 ECAR results demonstrate that UW students feel that their instructors are
underutilizing students’” mobile devices. In general, only 28% of UW students say their instructors take
advantage of student devices, using these tools to enhance learning and to help students make
connections with resources outside the classroom.

More students report using social media as a learning tool in class and for course-related purposes. The
percentage of students who indicated that they use social media, or Facebook specifically, as a learning
tool increased from 33% of UW students in 2011 to 56% in 2015.

Students want to keep their academic and social lives online separate. Students are wary of how the use
of social media in an academic setting may impact their privacy. Results from the ECAR survey from 2012-
2015 indicate that students are increasingly concerned about keeping their social and academic lives
separated online. The percentage of students who agreed with the statement, “I like to keep my online
academic and social lives separate,” increased from 43.5% in 2012 to 65.1% in 2015. Other researchers
also report persistent privacy concerns surrounding the use of social media in the learning setting. “My
institution could use some more integration with social media, but not to a level that jeopardizes privacy
of individuals.” —UW Student, 2015

What does this mean for teachers?

#* Setan Example
= Students learn plenty of new things every single day. However, they rarely get precise
instructions on how to use social media platforms. Thus, they rely on their intuition and
the examples they see from other users, which don’t always lead them in the right
direction. It’s time to set an example. Explain how social media can help them learn and
establish a great online reputation. Be a great example for them and introduce them to
the concept of responsible digital citizenship.
* Prepare
= Review social media privacy settings. Students and instructors may be unfamiliar with
social media privacy settings. Review these settings before the start of the course and be
prepared to answer student questions.
= Be transparent about the use of social media in the classroom. Set clear expectations
about the use of social media in the course description and syllabus. Ensure that students
know how social media will be used in the classroom setting prior to enrollment. Include
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this information in course requirements and suggest any alternatives that may meet
these requirements.

=  Provide an option to opt out. If students are required to use social media in the course, or
for a specific assignment, provide an easily accessible alternative for students who do not
want, or are not able, to use social media, such as an alternative assignment or
accommodation. Students who don’t want to use their personal account may consider
using a course-specific social media account.

= Stay up-to-date. Social media features, privacy settings, and student behaviors in relation
to social media change frequently. Keep this ever-evolving environment in mind during
course planning.

#* |n Practice

= Get students thinking about social media and their privacy. Encourage students to review
their privacy settings frequently and to adjust as appropriate. Students should be familiar
with how their content is shared and who has access to it.

=  Be responsive to student preferences and needs. Don’t assume all students are familiar
with social media or have the needed hardware to access it in your class. Assess student
preferences, knowledge of and comfort with social media. Consider making a change to
how social media is used in the classroom, and be prepared to connect students to the
resources they need to fully participate in your course.

=  Protect information. Instructors should take care not to reveal any personal data about
students in their use of social media, including posting images or recordings that may
identify students.

= Let students initiate contact requests. Students should be the ones to initiate any friend
requests or contact over social media. As an instructor, you should never initiate a one-
on-one social conversation with a student over social media.

= Take care with responses to students. If a student initiates social dialogue over social
media, it is not considered part of the educational record, but it is still important to
respond with care

Social Media FAQ
Why would | use social media in my teaching?

Current research suggests that in the higher education setting, social media may be used to improve
communication between students, instructors, and the surrounding campus community. While many
different types of communication tools are available in the learning setting, the advantage of using
popular social media platforms is that most students arrive to campus as fluent users of these virtual
tools. Whether or not instructors adopt social media as an education tool, chances are their students
already have created a class-specific Facebook group, use Twitter to share course information, or use
another social media platform to communicate with other students outside of class.

Do | need to be concerned about privacy?

It’s best to view anything posted to social media as publicly available information, and treat content
accordingly. While many social media platforms, such as Facebook, provide users with the ability to filter
who is able to see their content, it is difficult to ensure privacy. Once posted, social media content is held
by a third party, and the user more or less relinquishes ownership in exchange for free storage.
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What can | do to protect my privacy?

Instructors and students should familiarize themselves with social media platform-specific privacy
settings, and stay up-to-date with them. Many social media platforms enable the user to determine how
widely their content is shared, restricting access to a designated group or making content publicly
accessible. While these settings offer some degree of protection, there’s no guarantee that anything
posted to a social media platform is actually private, so best practice is to treat any posts as public.

Some students and instructors might prefer to compartmentalize their online social and academic lives by
creating separate accounts for coursework. Over Twitter for example, instructors can offer students
access to a shared class account, using a handle or username associated with the course itself, e.g.
@Bio101. In this case, students would all have access to the same account, utilizing this account to
contribute to discussion and post content. Over Facebook, instructors and students may opt to create a
group or page specific for class. While these social media groups can be set to “private” or “secret,”
enabling instructors and students to control who has access to them, instructors should continue to
collaborate with their colleagues, TAs, and students for ideas on preserving privacy.

What should | do to protect student privacy?

In addition to the above recommendations, instructors need to be mindful of what type of content they
post to and about their students. Posts should not include any personal data about students, including
images, recordings, or any documentation related to a student’s performance in class.

Protecting student privacy also means that instructors model positive social media practices and privacy
considerations in class. When using social media for a class-related activity, instructors should talk to their
students about social media and privacy, and encourage students to keep themselves up-to-date with
changing privacy policies.

How should | communicate how social media will be used in the classroom, to my students?

However you choose to communicate expectations about how social media will be used in the course, it
is essential to make students aware of these expectations as early as possible, equipping students with
the information they need to make informed choices about their course schedule. Instructors may opt to
clarify expectations in the course description, so students are aware even before enrollment. Such
expectations can also be detailed in an accessible course Canvas page, over MyPlan, or in course
marketing materials. Students should have a clear idea about how social media is used, if it is required,
and what, if any, accommodations or alternative assignments are available.
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Classroom Technology Integration

Reasons to Incorporate Technology in the Tips to Start Technology Integration in the
Classroom: Classroom:
¥ Engage students and creates active ¥ Create class groups on social networks
learners # Reuse old worksheets by converting
# Encourages individual learning and them to a PDF
growth # Record your lectures online
# Facilitates peer collaboration # Create case studies
¥ Prepares students for the real world ¥ Create educational games and quizzes
#» Creates more engaged and successful
teachers
Ways to use Technology in the Classroom
Virtual tour or field trip Learning Stations w/ devices Blogs
Videos Social Media Online sign-ups
Live Videos Twitter Hashtags Game-based learning
Podcasts Mind Maps Simulations
Add multimedia elements to Study, Review & Critique WebQuest
presentations/PowerPoints Content on Web Pages Websites
Mobile applications Online Polls Word, PowerPoint, Excel
Online Class Calendar Wiki Page Create Video Content
SMART board Ebooks Video Conferencing

Links to why technology is important in the classroom:

*  https://www.capella.edu/blogs/cublog/benefits-of-technology-in-the-classroom/

Links with Information on how to start classroom technology integration:

*  https://www.gettingsmart.com/2016/05/5-tips-to-kickstart-your-classroom-technology-

integration/

*  http://www.teachhub.com/4-stages-technology-integration-supporting-student-growth
*  https://www.teachthought.com/technology/5-levels-of-technology-integration-in-curriculum/

Links with Information on Ways to Use Technology in the Classroom:

*  https://www.prodigygame.com/blog/ways-to-use-technology-in-the-classroom/

* https://www.educationworld.com/a tech/tech/tech176.shtml

#*  https://www.teachthought.com/technology/6-technology-integration-ideas-content-area-grade-
level

Links to Technology Integration tools:

*  Mind Mapping: https://www.mindmeister.com/education-software
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YouTube Videos on Technology Integration in the Classroom

Technology Integration in Schools — An https://www.youtube.com/watch?v=3kgBeKO2x-c
Introduction

Blending technology and classroom learning https://www.youtube.com/watch?v=00TbaHimigw
Technology Integration in Education https://www.youtube.com/watch?v=l09agDXhd3|
Redefining Learning & Teaching using https://www.youtube.com/watch?v=AOTEQVYDPpg
Technology

Tech Literacy: Exploring Tools Through Content | https://www.youtube.com/watch?v=0W6j0_Z65aE

Scholarly Articles & Text on Technology Integration in the Classroom

Title

Integrating Technology
into the Classroom: Eight
Keys to Success

Technology Integration
Practice as a Function of
Pedagogical Expertise

New Technology for the
Classroom: Mobile
Devices, Artificial
Intelligence, Tutoring
Systems, and Robotics

Mediating Factors that
influence the technology
integration practices of
teacher educators

Trends and Challenges of
Technology Integration in
ELT Classes

A Call For Teacher
Preparation Programs to
Model Technology
Integration Into the
Instructional Process

Other links:

Link
https://www.learntechlib.org/p/9304/

https://www.tandfonline.com/doi/abs/10.1080/08886504.2001.10782325

https://www.igi-global.com/chapter/new-technology-for-the-
classroom/220176

https://www.sciencedirect.com/science/article/pii/S0360131518302689

http://www.ijellh.support-
foundation.com/QJS/index.php/0JS/article/view/6345

https://www.igi-global.com/chapter/a-call-for-teacher-preparation-
programs-to-model-technology-integration-into-the-instructional-

process/215625

#*  https://www.teachthought.com/technology/difference-technology-use-technology-integration/

*  https://www.schoology.com/blog/5-common-mistakes-avoid-classroom-technology-integration
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Using Technology

Techneology usage is random, arbitrary &
often an afterthought

Technology is rare or sporadically used in
the classroom

Technology is used purely for the sake of
using technology

Technology is used to instruct students on
caontent

Technology is mostly being used by the
instructor(s)

Focus on simply using technologies

More instructional fime is spent learming
how to use the technology

Technology is used to complete lower-
arder thinking tasks

Technology is used solely by individuals
working alone

Technology is used to facilitote activities

that are feasible or easier without
technology

Technology is used to deliver information

Technology is peripharal o the leaming
activity

Technology Integration

Technology usage is planned & purposeful

Technology is a routine part of the
classroom environment

Technology is used to support cumcular
goals & leaming objectives

Technology is used to engage studenis
with content

Technology is mostly being used by the
student(s)

Focus on using technologies to create and
develop new thinking processes

More instructional time is spent using the
technology to leam

Technology is used to encourage higher-
arder hinking skills

Technology is used to facilitate
collaboration in & out of the classroom

Technology is vsed to faciitote activities
that would otherwise be difficult or
impossiole

Technology is used to construct & build
knowledge

Technology is essential to the learning
activity

& Taachiytas 2013





Characteristics of the Leaming Ermironment

Artive

B
technology as 8 tool
rather tham passively
receiving Informatian
from the technology.

(Collzborative

Stydents yse technology
tools to collahorate with
iothers rether then
working Ingivigiyally at
all times_

Constructive

Stygents yse techmology
tools to connect new
Informetion to thelr prior
knowledge rather than
to passivaly recaive
information.

Aarthentic
Stpdents yee tachnology
toits o link learm
activitles to the w
beyong the Instractional
setting rether than
working on
decontextyelized
asclgnments.

ozl Directed

Stygents yse technology
tools to et goals, plan
activitles, monttor
progress, ang evalyate
resyjits rather than
simgly completing
ascighments withoyt
reflection.

Entry

The teacher pegins to
=2 technology tooks to
deliver curriculum
content to stidents.

i o A0

Information passivaly
received

—Imiore

Information delivered to
stygents
_miore:

s @e

Use ynrelsteg to the
worlg optsige of the
Instrictional setting

—miore

EHa@le

Directions glven,
step task montoring

_Inoire:

Leevels of Technology integration imo the Curriculum

Adoption

The teacher directs
stypents In the
conventional ang
procegyral yse of
technology tools.

Conventional, procegyral
Use of tools

—rare

™
s @9
i, 55, [

5C

Coflshorstive yse of tools
In corvertional weys.

e

s @e

Gided. corventional yse
for bullding knowlagge

oLt

il ang
procedural use of tools 1o
plan or montor
_mare

Adaptation

Thne teacher faciiitates
students in exploring
ang independently using
technology tools.

ﬁ@ﬁ

[}

Corvertlonal Indepengant
use of tools; some
stygant chalce ang
exploration

_more

@l
Collaporetive ysa of tools;
some stiydent cholce sng

exploration
_more

A0

BHa@le

1 dent yse for
building knowlefge: some
stugent cholce and
exploration

_more

s @

Ingepandent yse In
eCtivitles connected to
stygents” lives: some
stygant cholce eng
exploration

_more

ELQW

[T

Purposefyl yse of tools 1o
plen ang manitor; some
stugent cholce and
exploration

_more

Infusion
The tascher provi

technology toods to
echiave the oytoome.

Cholce of tools and
reglliar, seif-directed yse

—mare

'1\_\__’

[F

Chalce al‘ti:;_ols ang
re%qr[ar use for
collshoration
—mare

A9

TS 5

R
E :

o
&

Cholce and lar s for
buliging kn e

—mare

Cholce of toods and
regufar yse In mesningfyl
activitles

—Mare

E_E
6>
<
&

[ZT) S0 5

Flexlple ang ssami=sss |js2
of tools to plan and
menitor

—more

Transformation

The teacher enco:

the Innovative se
technology tools.
Technology tools are
usedq to faclltate higher

onger learming activities
that may not have heen
possinle without the yse
of technology.

s @

Extensive eng
unconventional jjse of
tools

_more

red

™
s @
5 LA

[T 5L

Collsoretion with peers
eng oytsife resoynces n
ways not possinle withoyt
technalogy

_more

1%

2w

S

Extenslve eng

unconventiona! yce of

technology tooks to bulld
owladge

—more

Ha@le

Innawative g2 for Nigher
orger leeming ectivites in
& locel or globsl context

—Imore

@

Extensive eng b

orger yse of to-th to plan
ang monitor

_more





44

Virtual Reality

In the era of digital devices, we have an opportunity to enable better learning with technology. Virtual
Reality (VR) seems to be the natural next step for the evolution of education.

Virtual reality can be used in classrooms to enhance student learning and engagement. VR can transform
the way educational content is delivered; it works on the premise of creating a virtual world — real or
imagined — and allows users to interact with it. Being immersed in what you’re learning motivates you to
fully understand it. It'll require less cognitive load to process the information.

What is Virtual Reality?

Virtual Reality (VR) is a computer-generated simulation of a three-dimensional image or environment that
can be interacted with in a seemingly real or physical way by a person using special electronic equipment,
such as a helmet with a screen inside or gloves fitted with sensors.

Why Virtual Reality?

© N WN

Better Sense of Place.
Scale Learning Experiences.
Learn by Doing

Emotional Reaction.
Develop Creativity.

Visual Learning.

Distance Learning.

Group Learning.

Ways to Use Virtual Reality in the Classroom:

Virtual Field Trips. VR technology can be used to engage students in topics related to geography,
history, or literature by offering a deeply immersive senses of place and time. Simply imagine
geography lessons where you can visit any place on the globe — this type of experience is much
more enriching than just reading about it. Virtual field trips have become one of the most popular
applications of VR technology for learning, and many schools have begun using Google
Expeditions to transport students to faraway and even inaccessible parts of the planet. The
Google Expedition app is free to download on I0S or Android and teachers can invest in some of
the low-cost cardboard headsets that can be attached to a smartphone. With these simple
headsets, students can actively explore anything from Machu Picchu to outer space or the deep
sea. Each trip is comprised of VR panoramas, and trips vary from the Great Wall of China to Mars.
People all over the world can visit places that are virtually impossible to visit in person.

Language Immersion. One of the best ways to learn a new language is through full immersion, as
this requires students to listen to and speak the language they’re learning all day, every day. Since
most of us can’t afford to jet off to another country for weeks or even months at a time, virtual
immersion is the next best thing. Virtual reality simulations can trick the brain into thinking the
experiences are real, and a number of new language learning apps that use VR are now being
developed. One such app is Unimersiv, which can be used together with the Oculus Rift headset.
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The app allows learners to connect with people from all over the world and practice their
language skills while playing games and interacting with other students in a virtual world.

= Skills Training. VR is a good solution for highly technical training fields like the military or the
medical industry. For example, the most significant challenge for medical students learning
anatomy is understanding the body in three dimensions and how different systems fit together.
VR can help overcome this problem. One example is the VR system used by Mendel Grammar
School in Opava City, Czech Republic, which helps students in biology classes learn about the
anatomy of the eye. The team working on this project employed a Leap Motion controller and
specially-—adapted Oculus Rift headsets to provide an innovative way of learning anatomy.

=  Philosophical Theories. Even philosophical theories can be brought to life with virtual reality. The
Sevenoaks School in the United Kingdom recently started using VR headsets in its philosophy
lessons as a way to introduce students to French philosopher Rene Descartes’ dream argument.
Meditations on First Philosophy is one of the most influential philosophical texts ever written, and
begins with the claim that dreams and waking life can have the same content. Thanks to the VR
headsets, students are able to see just how immersive a simulation can feel and experience
firsthand the possibility that life is nothing more than a simulation.

=  Architecture and Design. Schools are also finding that virtual reality technology is a great way to
spark students’ creativity and keep them engaged, especially when it comes to architecture and
design. For the last three years, David Beach, assistant professor at the Drury University
Hammons School of Architecture, has been researching ways to apply VR technology in his field
and believes it opens up countless possibilities in architectural design. The Oculus Rift hardware
makes it possible for architects to take computer-generated 3D models and place viewers into
those 3D models in order to bring their plans to life. At a primary school in Ireland, students have
even been using VR to construct 3D models of historical Irish sites and then visit them virtually.

= Special Education. The Jackson School for special needs students in Victoria, Australia has been
using the Oculus Rift headset with students in the classroom. Technology and special education
instructor Mathieu Marunczyn explains that the Oculus Rift has helped spark his students’
imagination and gives them a visual insight they wouldn’t otherwise have. For instance, students
can take a peek inside an Egyptian temple or view a jet engine to gain an understanding of how it
all fits together, which makes lessons a lot more hands on. Marunczyn also notes that structured
lessons with meditative virtual reality apps like those that explore planets and stars tend to have
a calming effect on his students, many of whom have some form of autism.

= Distance Learning. VR allows us to bridge the gap between educators and learners. With VR,
distance learning tools can put educators and students together in the same room with digital
representations of themselves — teachers can teleport into the VR world and guide students
through their experiences. Stanford School of Business is already offering a certificate program
delivered entirely through VR, and at the University of British Columbia Law School, students are
enjoying virtual reality lectures using a VR social application called VR Chat. The application
provides virtual online chat spaces where students with a VR headset can project themselves and
interact with lecturers and other students.

= |mproved Collaboration. Some of the most important knowledge we gain doesn’t come from what
we hear from lecturers, but rather from collegiality and debate. VR gives the opportunity to make
learning experiences social by allowing students to communicate with each other. Using avatars
and mapped facial expressions, people can come together to discuss, synthesize, and learn from
one another.

=  Game-based Learning. Virtual reality will likely completely change the way games can be used for
learning. Game-based learning works because in increases engagement and motivation, and
virtual reality can take this to the next level. Jane Wilde, an instructor at Marlboro College in
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Vermont who has been using games and simulations in her lessons for some time now, notes that
although virtual reality games are not the only source of fun and engagement in class, they can
make a substantial difference. “In my own experience game-based learning is motivating because
itis fun,” she says. “The playing field is leveled — a player’s gender, weight, race don’t have to
interfere with their acceptance by other players. You are judged by your actions. A lot can be
accomplished in a virtual environment that would not be possible in real life. Also it is memorable
—the visual and kinesthetic experiences in virtual worlds contribute to our ability to learn.”
Virtual Campus Visits. Technology is changing the way students select universities and many
schools have now started virtual reality campus tours as a way to connect with applicants on a
wider scale. These campus ‘visits” allow students to see what it would be like to attend
universities in other cities and countries even if they can’t visit in person. The virtual reality tours
use photos and videos of campuses and their surroundings that enable students to explore the
campuses at 360-degree angles. For instance, the University of Michigan Football program now
has a virtual reality tour that lets students experience what it’s like to play at the university’s
stadium.

What Makes a Good Virtual Reality Experience?

1.

Immersive. Designers should strive to create the feeling that users are in an experience. For
example, if you develop a history app, make history come alive for students.

Easy to use. Eliminate the need to have special skills to interact with a VR app.

Meaningful. Meaning is really important for students. You can’t create a good VR learning
experience without a good story. That’s why it so important to advance the art of storytelling.
Stories quite simply provide the best vehicle for delivering messages that are not only heard and
understood, but that also inspire and elicit action.

Adaptable. As Albert Einstein once said, “I never teach my pupils, | only attempt to provide the
conditions in which they can learn.” VR experiences should allow students to explore at their own
pace. The app should provide complete control over the level of difficulty. Designers should
establish how students learn and then use this knowledge to design VR products that allow
effective learning.

Measurable. Each educational tool should provide measured impact. Teachers should be able to
track the metrics of education so they can measure the resulting knowledge of a subject. When
designing VR experiences, it’s essential to choose appropriate metrics and make it clear what
criteria will be used to measure success and failure.

Virtual Reality in Higher Education

Universities and colleges have always been at the cutting edge of new technologies, driving development
and creating the next generation of scientists, developers and entrepreneurs. Virtual and augmented
reality technologies are at the frontier of development right now; the market is forecast to reach $13.9
billion in 2017 (IDC), and change is happening at a frenetic pace.

What is the Role for Teachers in Virtual Reality?

The transition from analog teaching practices to digital ones is going to change what teaching looks like.
The role of a teacher will change from content delivery to content facilitation. Teachers will be focused on
creating conditions for exploring, rather than providing ready-made knowledge.
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Is Virtual Reality Accessible?

VR has a high price point that is a significant barrier for many users. If we analyze the success of Google
Expeditions, it’s clear that Google was able to reach this many students because the hardware was really
accessible. To make VR education accessible to a majority of users, it’s important to focus on creating VR
experiences for devices users already have and repurpose them into powerful tools for education. A
phone we have in our pockets and $20-100 headset devices — such as Google Cardboard or Samsung
Gear VR — should be enough to give students good VR experiences.

Virtual & Augmented Reality
Education Level Links

Pre-school http://www.classvr.com/virtual-reality-in-education/virtual-augmented-reality-in-
pre-school-education/

Elementary http://www.classvr.com/virtual-reality-in-education/virtual-augmented-reality-in-
elementary-education/

Secondary http://www.classvr.com/virtual-reality-in-education/virtual-augmented-reality-in-
secondary-education/

Vocational http://www.classvr.com/virtual-reality-in-education/virtual-augmented-reality-for-
vocational-courses/
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Interactive bulletin board

What is an Interactive Bulletin Board?

Interactive bulletin boards are pieces of purposeful classroom decor that can help students strengthen
their skills and provide reinforcement and enrichment opportunities. Students can physically get up from
their desks and interact with the bulletin board-- whether it includes engaging tasks or movable pieces!

Below is an example of an Interactive bulletin board which incorporates the largely popular social media
platform, Instagram. Students can “like” and “comment” on each post using a sticky-note. This can also
be used as an exit slip.
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5 Ways to Use Interactive Bulletin Boards in Your Classroom:

1. Reinforcement: You're teaching a creative writing unit and a few of your students have
writer's block. You can use an interactive bulletin board like this Creative Writing BINGO
to spark ideas and eliminate writer's block. Or maybe you have a few students who are
struggling with vocabulary or reading comprehension... Using an interactive bulletin
board to reinforce the content is a great way to help students strengthen those skills!

2. Enrichment: Do you have some students who breeze through the lesson and need a bit of
a challenge? Use an interactive bulletin board to encourage that challenge! Instead of
sitting there, waiting for others to be done, they can further strengthen their skills by
participating in an extra activity that is purposeful. This prevents students from being
bored or, even worse, not having anything to do! Seriously, it isa GAME CHANGER!

3. Strengthen Skills: Try these FREE interactive bulletin board to encourage independent
reading and strengthen reading fluency skills. Give each student one of the bookshelf
pages and each time they finish a book, they can color it in for a bonus point on a
homework assignment or quiz! If you aren't a huge fan of bonus points, you can explain
that the bookshelves serve as book recommendations for their peers. Check out the
other students' books to see what you'd like to read next! Download the free resource
here.

4. Classroom Management: Can you imagine an entire class being productive because there
are absolutely no excuses not to be? With interactive bulletin boards, students will
always have an activity to complete and your entire classroom becomes purposeful.

5. Classroom Environment: You can incorporate interactive bulletin boards to encourage
kindness and growth mindset. This motivational bulletin board can help to create a
classroom atmosphere that is warm, open, and inviting to all. Students can take a
Polaroid card with an inspirational quote, but they have to replace it with their own
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qguote! By the end of the school year, all of the cards will be quotes from students. What
better way to build relationships?

rﬁf
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" INTERACTIVE BULLETIN BOARDS
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Tips for Creating Interactive Bulletin Boards:

= Eyelevel: An interactive bulletin board does students no good if they cannot reach it.
When planning such a board, make sure that it is at their eye level and easily
accessible for young hands. Since most bulletin board frames are at an adult’s eye
level, you may need to paper the area below the normal bulletin board section to
make it work.

= Color: Visual interest is the key to keeping children engaged in interactive bulletin
boards. Plain, boring boards with little color or visual appeal will not hold students’
interest. Even if the topic being covered is interesting, students will quickly become
bored and uninterested. Take the time to add coordinated colors and visual appeal to
your bulletin board presentation.

= Durable: If students will be manipulating items on the bulletin board itself (i.e. —
matching pictures of their classmates to hobbies they enjoy), make sure that the
material you use is sturdy enough to withstand a lot of handling. Laminate materials
that students will be touching and use the strongest Velcro or adhesive that you
have available. By creating the bulletin board with sturdy materials at the beginning,
you will save yourself time having to repair it over the course of the its’ display.

= (Clear Directions: Interactive bulletin boards should have clear, concise directions that
are easy for your students to read and understand. If some of your students need
extra help with reading, consider recording the directions and allowing students to
play them back as needed. Ideally, an interactive bulletin board will be an
independent work station for students, so take their ability levels into consideration
when planning activities and interaction requirements.
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Interactive Bulletin Board Example

Below is a detailed example of an Interactive Bulletin Board.

THE = #&@|
MATHEMATICS |

B

TITLE: The Mathematics 500

SUBJECT: On the Food Network there is a show hosted by Alton Brown called Good Eats. On this show
Alton describes kitchen tools as "multitaskers" and "unitaskers," the multitaskers being used for multiple
tasks, and the unitaskers good for one task and one task alone; therefore he does not waste his time and
money on unitaskers. This bulletin board is a multitasker. As a mathematics teacher | will not be teaching
the same subject each period, and this bulletin board can be used for all subjects.

TOPIC: The topic will run concurrently with the classes.
INTERACTIVITY: This board is a game similar to most board games except there are no dice or spinners.
The bulletin board has pockets that hold "mileage cards." Each of these cards has a question to answer or

a problem to solve; each pocket can hold cards for a different subject so this board can be used by all
classes.
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Example of play: The students decide how long the race will be (i.e., how many laps, or how many times a
student has to pass the start/finish line to win). They decide who goes first. The first person draws a card
and answers the question. The card tells the student the number of spaces he may move his car, one spot

for easy questions; up to four spots for more difficult questions. The student then follows the directions
that are printed in the space he lands next to. The next student takes his turn, and so on.

DIRECTIONS for USE: As posted on the board:

RULES FOR THE MATHEMATICS 500

1. Decide who goes first and how many laps you want to complete. Pick your car from the four in
the garage.

2. Place the cars on the black track next to the block labeled "start". Keep the cars on the black track
at all times. Move in a counterclockwise direction.

3. Draw a mileage card from either subject.

4. Answer the question on the card. If your answer is correct, move your car the number of spaces
posted on the card.

5. Don't know the answer? Don't move!

6. Replace the card.

7. Follow any directions in the box you land next to, then stop. Your turn is over. If the box is blank,
then stop. Your turn is over.

8. The next driver draws a card.

9. The first person to cross the start/finish line the chosen number of laps wins the race.

10. If there is a disagreement on the answer, check in a book, or ask a teacher.

11. All of the questions are listed on the worksheet. Please take one to work on later.

*You may, of course, use paper, pencils, and calculators.
TIME: Games can take a lot of time. Truthfully, | do not see the students standing at the board playing this
game for any length of time (see "OTHER COMMENTS"). But if they are drawn in by their natural curiosity

all they truly need to do is answer a few cards alone or use them as flash cards with another student, and
I've got them practicing math.
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SPECIAL CONSTRUCTION: One of my hobbies is woodworking, and | tried to bring some of the procedures
| would use in building a cabinet to the construction of the bulletin board. One rule of woodworking is to
keep all fasteners hidden, and I've tried to keep fasteners to a minimum here. The letters in the title and
all of the pictures were mounted using two pieces of double-sided mounting tape, one atop the other at
three or four points.

The tape gave each element approximately 1/4" of lift from the board to add some texture. This method
also allowed me to hide the staples used to fasten the poster board to the bulletin board. With the
exception of the border and the four corners, all of the staples are under the track and the pictures. One
of my favorite fasteners is 3M spray-on adhesive. | used this glue to fasten the infield to the green poster
board; to fasten the track (thin cork sheet painted black) to the infield; and to fasten this entire assembly
to the blue poster board. Before fastening the track assembly to the board | stapled and thumbtacked the
blue poster board to the bulletin board. The GARAGE, handout pouch, and the mileage card boxes are
also glued to the poster board. There is a thumbtack in each box and the handout pouch. The border is
black-and-white checkered cloth cut into strips four squares wide. Each side, one square wide, was folded
over, pressed with an iron, then held in place with Heat-n-Bond iron-on adhesive.

CREDIT: | did not offer any credit for playing this game or completing the worksheet. Theorists

tell us that students must take ownership for their behaviors. Each of the questions printed on the cards
is also listed on the worksheet. The students' credit is the knowledge gained through practice they will be
able to use on their next quiz or test.

OTHER COMMENTS: As | stated under "TIME," | do not believe the students will play this for any length of
time while it is on the bulletin board. But it is eye-catching, and | do expect them to look through the
cards and say, "l can do that," or "I don't know how to do that." If you have time to devote a full class
period to a review, the track can be printed on 11 X 17 paper and used as a tabletop game. The cost was
under $4 to have it printed in black-and-white and laminated at Staples. | printed the questions on
perforated business cards | had laying around (Avery brand, #5376). Unlined 3 X 5 index cards would
work; in fact, they would probably be better. More detailed questions could be used; the geometry cards
were especially difficult to construct because the diagrams would lose detail when shrunk to fit the cards.
Questions arose about how the students would know if their answers were correct, and it was suggested
that linclude an answer key. There are a few reasons why | did not include the answers. The first is, if the
answers are available, would they take the worksheet? Further, the rules state that if there is
disagreement about the answer, they can check in a book or ask the teacher. If two students are playing,
and player 1 disagrees with an answer player 2 gave, you can bet the teacher will be brought in to
referee. Again, they must take responsibility for their learning. The practice can only help them in the
long run. As | state in the directions for the worksheet:

There are a lot of benefits to doing this worksheet. Doctors recommend practicing math every day. Want
to beat your friends at The MATHEMATICS 5007 Solve these problems on a separate sheet of paper, and
you'll know the answers the next time you play! Also an excellent review for your next test or quiz.

On my board | have boxes for algebra, geometry, trigonometry, and basic math review, with twenty cards

in each box. If the bulletin board is constructed at the start of the school year, cards can be added as the
year progresses and more material is covered.

Created by Mary Gillespie, IITS Graduate Assistant 04.15.2019





55

OTHER SUGGESTIONS:

e |If the board is used for one subject, then the boxes can be used for different levels of difficulty.

e The students each take a card at the same time. The players could solve their problems and move
their cars together. This would save a lot of time, especially when there are more than two
players.

e Extra credit could be given for completing a given number of problems.

e |t can be used for any subject.

ACCOMPANYING WORKSHEET: Click here to access the worksheet that accompanies this bulletin board
here (PDF version).

For more examples of interactive bulletin boards, click here.
For more information on interactive bulletin boards, click here.

References
https://secondaryenglishcoffeeshop.blogspot.com/2017/10/using-interactive-bulletin-boards-to.html
https://blog.reallygoodstuff.com/tips-for-creating-an-interactive-bulletin-board/
http://faculty.kutztown.edu/schaeffe/BulletinBoards/bbs.html
https://www.scholastic.com/teachers/articles/teaching-content/interactive-bulletin-boards/
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Clips
What is Clips?

Clips is Apple's fun new video editing app for iPhone and iPad. With it you can quickly and cooly add
video, photos, subtitles, effects, title cards, and music, and share it with your contacts and social

networks.

Clips can be accessed here.

A teacher expands her classroom by using an iPad with the clips app. For a look into her experience with
clips in the classroom, click here.

Click here for more information on clips.

Clips PowerPoint Presentation

Clips
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Edpuzzle
What is Edpuzzle?

Edpuzzle is an easy-to-use platform where you can make any video your lesson. With just one click, you
can find video lessons created by other teachers, including formative assessment! Another click and you
can adapt that video by embedding your own questions or audio. With the final click, assign it to your
students and get beautiful hassle-free analytics: see who watched the video, who didn't understand the
lesson and who did a good job. Students can re-watch the video as many times as they need at their own
pace, while you can easily check their progress from your account.

Edpuzzle can be accessed here.

With Edpuzzle, you can make any video your lesson in THREE easy steps

= Find a video on YouTube, upload your own or re-use a video lesson created by another teacher.

= Then, edit the video to create your lesson. Record your voice to personalize it, and hold your
students accountable by embedding questions in the video.

= Assign the video to your students and check their progress in real time while they learn at their
own pace.

EDPuzzle

.- nalk

Student Engdgemen’r
Hipped Learning!
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Edpuzzle Applications:
https://play.google.com/store/apps/details?id=com.edpuzzle.student

https://itunes.apple.com/us/app/edpuzzle/id919598209?mt=8

https://chrome.google.com/webstore/detail/edpuzzle/aibecpgimejiilcodkhopfpbelohhppf

https://chrome.google.com/webstore/detail/edpuzzle/oligonmocnihangdjlloenpndnniikol?hl=en

For more help with Edpuzzle, visit the Help Center.

Edpuzzle PowerPoint Presentation
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Flipgrid

What is Flipgrid?

Flipgrid is the leading video discussion platform for millions of PreK to PhD educators, students, and
families in 180+ countries. Create a Grid community for your classroom, school, PLC, #GridPals, families,
and more!

You can access Flipgrid here.

Why Flipgrid?

Educators inspire with topics. As the educator, you are the Topic designer with specialized
resources and attachments. Back-to-school intros, booktalks, reflections, expert Q&As, showcase
STEAM ideas...the possibilities are endless for students to verbalize their learning!

Students share and discuss. Every student has a voice, so let’s amplify! Students record short,
authentic videos and can reply to each other’s videos. Educators are 100% in control with video
moderation, access controls, and much more.

Coolest camera on the block. Let your students’ creativity flourish with the powerful, easy-to-use
recording tools. Students can capture widescreen videos, pause while recording, add more after
reviewing, and trim to perfect. From 15 seconds to 5 minutes, your students can perfect the
elevator pitch or give a short presentation.

1000’s of ready-to-rock topics. Need an idea for your next Flipgrid Topic? Check out the Discovery
Library where educators share their best Topics for a wide-range of ages and subjects.

Student voice is magic. All learners have a voice ... let’s amplify!

And MORE! That’s not all folks... Flipgrid is jam-packed with features you’ll love like video
downloads, stickers & drawings, custom assessment rubrics, video feedback, MixTapes, Topic
invites, private share links, Vibes, and more! The entire #FlipgridFever community is here to
support you!
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How to Use

4+ FLIPGRID.

@ in Your Classroom

Download Flipgrid

Let your students share their voice anywhere by using any Surface, Chromebook, laptop, iPad, iPhone, or
Android device. Also, check out our free Windows 10, iOS, and Android apps below!

= https://www.microsoft.com/en-us/p/flipgrid/9ng07x4vijx2s?rtc=1
= https://itunes.apple.com/us/app/flipgrid./id756972930?mt=8&ign-mpt=uo0%3D4
= https://play.google.com/store/apps/details?id=com.vidku.app.flipgrid

For more help with Flipgrid:
= https://blog.flipgrid.com/amplify/#flipgridresources

= https://docs.google.com/presentation/d/1A0CREsAzXsb1PMrnwge9DwWsDCLxACanQ5B2ugtF-
zc/edit#slide=id.g3dbc79633e 1 10

Flipgrid PowerPoint Presentation
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Formative

What is Formative?

Formative is an assessment tool where students can type, draw, or submit images to demonstrate their
understanding.

formative

www.GoFormative.com

Formative runs on any internet connected device and is optimized for any 1:1, BYOD, flipped or blended
classroom.

Formative can be accessed here.

Formative Video Tutorial

For more help with Formative:

®  https://help.goformative.com/

®m  https://help.goformative.com/additional-resources

Formative PowerPoint Presentation
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Google Virtual Reality

Bring your lessons to life with Google Expeditions. Introduce your students to a new way of learning with
virtual reality (VR) and augmented reality (AR).

Google Expeditions is an immersive education app that allows teachers and students to explore the world
through over 1000 virtual-reality (VR) and 100 augmented-reality (AR) tours. You can swim with sharks,
visit outer space, and more without leaving the classroom.

With Google Expeditions, classrooms have no boundaries. With VR and AR, teachers are no longer limited
by the space of the classroom. VR lets you explore the world virtually while AR brings abstract concepts to
life—allowing teachers to guide students through collections of 360° scenes and 3D objects, pointing out
interesting sites and artifacts along the way.

Google Earth VR

Where to access Google Expeditions: https://edu.google.com/products/vr-
ar/expeditions/?modal active=none

Why Google Expeditions?

Minimal setup for maximum engagement. It’s never been easier to take your students on an adventure of
a lifetime in VR or AR. Download the free app to explore more.

Hundreds of adventures for the classroom. Expeditions explore history, science, the arts, and the natural
world. Whether you’re roaming with dinosaurs or taking a look at Renaissance sculptures, there’s
something amazing to explore for every subject.
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Unique experiences within reach. The Expeditions app and Cardboard viewer and Cardboard Camera were
built to bring immersive experiences to as many schools as possible.

Inspiring student’s creativity and imagination. By helping your students visualize information in a new way,
you can positively impact their ability to retain information.

VIRTUAL REALITY: Teachers and students use mobile devices and VR viewers to virtually explore an art
gallery or museum, swim underwater, or navigate outer space, without leaving the classroom.

Take your students on virtual field trips. If you could take your students anywhere in the world—where
would you take them? From Mount Everest to the Louvre, there are over 900 VR Expeditions in the
Expeditions app for you and your class to explore.

What you need to experience VR:

=  Expeditions app
=  Mobile device or Chrome OS
= QOptional: Cardboard or Daydream viewer

AUGMENTED REALITY: Teachers use mobile devices to bring objects into their classroom so students,
using mobile devices, can see and walk around 3D objects as if the objects were physically in the
classroom.

Bring the world into your classroom. Imagine bringing a swirling tornado or a buzzing beehive into your
classroom. Bring abstract concepts to life with the Expeditions app AR mode. Explore over 100 AR
Expeditions available to see what’s possible.

What you need to experience AR:

=  Expeditions app
=  Mobile device that supports ARCore (Android) or ARKit (iOS)
= Optional: Selfie stick

Get a kit for your classroom. Expeditions kits have everything you need to bring VR and AR to your school.
One kit includes: teacher and student devices, virtual reality viewers, chargers and a router to connect
your devices. There's also an option to include selfie sticks to enhance AR experiences. Available for
groups of 10, 20, or 30 students. https://support.google.com/edu/expeditions/answer/7375176?hl=en

Google Expeditions PowerPoint Presentation
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GoReact

What is GoReact?

GoReact is commonly used for courses in language training, communication, teacher preparation, nursing
education, psychology, sales, business, performing arts and more.

GoReact is the perfect place to collect data on how students are performing and to demonstrate program
effectiveness in terms of real, measurable student outcomes.

You can access GoReact here.

For GoReact pricing options, click here.

Why GoReact?

GoReact is the best way to give feedback on student videos. It makes life easy for educators and improves
student outcomes.

How does GoReact work?

= Capture videos. Students upload, record, or stream a video with a webcam or smartphone.
= Real-time feedback. Instructors give time-coded feedback on student videos.
= See improvement. Students see feedback on their performance and gain skills faster than ever.

GoReact Videos:

TIME-CODED

FEEDBACK

Created by Mary Gillespie, IITS Graduate Assistant 05.30.2019



https://get.goreact.com/

https://get.goreact.com/pricing/

https://www.youtube.com/watch?v=SjFVl0hgriQ
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react

Try Out GoReact!

reqact

U NI ¥ ERSITY

Missouri State.

CASE STUDY

Created by Mary Gillespie, IITS Graduate Assistant 05.30.2019



https://www.youtube.com/watch?v=zKBz0sroY0I

https://www.youtube.com/watch?v=3E7qRqOACps
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ANDREA SMITH
UNNERSITY OF NORTH FLORIDA

LAURA
JACKSON

UNNERSITY OF NORTH FLORIDA

ASL TESTIMONIAL

Created by Mary Gillespie, IITS Graduate Assistant 05.30.2019



https://www.youtube.com/watch?v=2wEiWLxMF88

https://www.youtube.com/watch?v=LUINQZyIoJ0



GoReact PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant
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Kahoot!
What is Kahoot!?

Kahoot! is a game-based learning platform, free for teachers of awesome and classroom superheros. Play,
learn, have fun and celebrate together!

You can access Kahoot! here.

Why Kahoot?

= Flexible. In a few minutes, you can create a learning game for all ages, any topic. Kahoot! is even
played in gym classes!

= Simple. Kahoot! works on any device with an internet connection. For players, no account or login
is required to join a game.

= Diverse. Starting a conversation or reinforcing knowledge, introducing new topics or encouraging
teamwork, and more —there’s so many different ways to Kahoot!

= Engaging. Kahoot! fosters social learning, unlocks learners’ potential and deepens pedagogical
impact.

= Global. You can connect and play in real time with other players in 180+ countries.

= Free. Creating learning games and playing Kahoot! is free for K-12 teachers and students.

What can you do with Kahoot!?
Create. Play. Share. Reinforce.

Create. Create a fun learning game in minutes — we call these ‘kahoots’. You can make a series of multiple
choice questions or try our new game — Jumble. The format and number of questions are entirely up to
you. Add videos, images and diagrams to your questions to amplify engagement.

Play. Kahoots are best played in a group setting, for example, a classroom. Players answer the questions
on their own devices, while games are displayed on a shared screen to unite the lesson. It creates a
‘campfire moment’ encouraging players to look up and celebrate together. Besides creating your own
kahoots, you can search among millions of existing games.

Share. Social learning promotes discussion and pedagogical impact, whether players are in the same room
or on the other side of the globe. After a game, encourage players to create and share their own kahoots
to deepen understanding, mastery and purpose, as well as engage in peer-led discussions. When a
learner becomes a leader, that’s a true magic moment!

Reinforce. Practice makes perfect! With the challenge feature and our mobile app, you can assign kahoots
as homework. Students play kahoots on their phones for revision and reinforcement, training their
classroom superpowers anytime. In homework challenges, questions and answers will appear on their
phone screens. Choose a kahoot, assign it as a challenge and share the link or PIN with your students.
Make homework awesome!

Created by Mary Gillespie, IITS Graduate Assistant 03.26.2019



https://kahoot.com/
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Kahoot! How To Videos:

How to Host a Live kahoot from the Kahoot! app

To mirror your screen
with AirPlay [i0S), swipe
up from the bottom edge
of the screen to open
Control center.

“On iPhone X, Swipe down

fram the upper-right comer
of the screen

How to play KaHoot!

To play a kahoot

you have made, Empower students to shape their learning
click Kahoots. matiants L i 1t b by St

T
Fheat-oust riree

Created by Mary Gillespie, IITS Graduate Assistant 03.26.2019



https://www.youtube.com/watch?v=7yhKdl6pqWs

https://www.youtube.com/watch?v=rZUew1wIQts



How to Assign Kahoot!’s as Homework

Players accept the
chaﬂin%a on their You've been
mobile devices, challenged!

—

Challundger

The Kahoot! app can be downloaded for free at:

https://itunes.apple.com/app/apple-store/id1131203560?mt=8

https://play.google.com/store/apps/details?id=no.mobitroll.kahoot.android&referrer=utm sourc
e%3Dkahoot%26utm campaign%3Dmobileapp

For more help with Kahoot:

= https://kahoot.com/help/
= https://support.kahoot.com/hc/en-us

Kahoot PowerPoint Presentation

KY

Created by Mary Gillespie, IITS Graduate Assistant 03.26.2019
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https://itunes.apple.com/app/apple-store/id1131203560?mt=8

https://play.google.com/store/apps/details?id=no.mobitroll.kahoot.android&referrer=utm_source%3Dkahoot%26utm_campaign%3Dmobileapp

https://play.google.com/store/apps/details?id=no.mobitroll.kahoot.android&referrer=utm_source%3Dkahoot%26utm_campaign%3Dmobileapp

https://kahoot.com/help/

https://kahoot.com/help/

https://kahoot.com/help/

https://support.kahoot.com/hc/en-us

https://support.kahoot.com/hc/en-us

https://www.youtube.com/watch?v=bVgBeC26pS0



72

Nearpod
What is nearpod?
Nearpod is an interactive classroom tool for teachers to engage students with interactive lessons.

You can access nearpod here.

Why nearpod?

=  Find or Create Lessons. The nearpod library had some of the best ready-to-run lessons available.

= |nteract with Your Students. Select from nearpod’s rich set of activities to interact with your
students on any device.

= Get Student Insights. See immediate responses in the classroom and assessment reports
delivered to you.

10 Ways to Use Nearpod in the Classroom:

=  Presentation Delivery

= Personalized Provision

= Distributing Resources

= Live and Formative Assessment

= Ongoing Assessment

= Self-Assessment

=  Modeling

= Open-Ended Tasks

= Setting Homework

= Sharing and Using Pre-made Resources

Created by Mary Gillespie, IITS Graduate Assistant 03.26.2019



https://nearpod.com/

https://www.youtube.com/watch?v=g3GVkM_GVa4
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The nearpod application can be downloaded from the Google Play Store, Apple App Store, and the
Chrome Web Store.

For more help with nearpod:

= https://nearpod.zendesk.com/hc/en-us
= http://wph.nearpod.com/wp-content/uploads/2013/04/Quick-Start-Guide.pdf
= https://nearpod.com/blog/resources/

Nearpod PowerPoint Presentation

nearpod

Created by Mary Gillespie, IITS Graduate Assistant 03.26.2019



https://nearpod.zendesk.com/hc/en-us

https://nearpod.zendesk.com/hc/en-us

http://wph.nearpod.com/wp-content/uploads/2013/04/Quick-Start-Guide.pdf

http://wph.nearpod.com/wp-content/uploads/2013/04/Quick-Start-Guide.pdf

https://nearpod.com/blog/resources/

https://www.youtube.com/watch?v=2qCLeNB2cDA
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Padlet
What is Padlet?

Padlet is both the name of the site/app you're visiting and a unit of creation.
Padlet, with an upper-case “P” is the entire software.

A padlet, with a lower-case “p” is the page you post content on. Think of lower-case padlet as a little
notepad to post thoughts, images, and files.

Introduction to Padlet

You can access Padlet here.

Why Padlet?

= Easyand Intuitive

= Universal and Inclusive

= Perfecting the Art of Collaboration
= Supports (almost) Every File Type
= Beautiful and Fun

= Apps for (most) Any Device

=  Private and Secure

= Flexible and Versatile

=  Take it with You

= Personal Profile

= Search for Information and Inspiration
= Excellent Support

Created by Mary Gillespie, IITS Graduate Assistant 03.27.2019



https://padlet.com/

https://www.youtube.com/watch?v=U3P5QySmLeU
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Where Can the Padlet App be Downloaded?
= https://itunes.apple.com/us/app/padlet/id834618886?1s=1&mt=8

= https://play.google.com/store/apps/details?id=com.wallwisher.Padlet

= https://www.amazon.com/gp/product/BOIDMNYTJE/ref=mas pm padlet

= https://chrome.google.com/webstore/detail/padlet/ppckapbnfhikdajgehibjapcohbaomhd

For more help with Padlet:

= https://padlet.com/support
= https://padlet.com/support/tour

Padlet PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant 03.27.2019



https://itunes.apple.com/us/app/padlet/id834618886?ls=1&mt=8

https://play.google.com/store/apps/details?id=com.wallwisher.Padlet

https://www.amazon.com/gp/product/B01DMNYTJE/ref=mas_pm_padlet

https://chrome.google.com/webstore/detail/padlet/ppckapbnfhikdajgehibjapcohbaomhd

https://chrome.google.com/webstore/detail/padlet/ppckapbnfhikdajgehibjapcohbaomhd

https://padlet.com/support

https://padlet.com/support/tour

https://www.youtube.com/watch?v=f51WeQVLeVU
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Quizizz
What is Quizizz?
Quizizz is a fun multiplayer classroom activity that allows all your students to practice together.

Free gamified quizzes for every subject to play in class and at home. Pick an existing quiz or create your
own for review, formative assessment, and more.

Quizizz

Walkthrough Video

You can access Quizizz here.

What are the Steps to Quizizz?

1. Pick the perfect quiz OR create your own.
2. Students engage at their own pace.
3. Putfeedback to work, no grading required.

Where can the Quizizz App be Downloaded?
https://itunes.apple.com/us/app/quizizz-student/id1160249042
https://play.google.com/store/apps/details?id=com.quizizz_mobile

https://chrome.google.com/webstore/detail/quizizz-
student/iahpmdodigkpgbaolkdeelbflgeomhob?hl=en-US&gl=IN&authuser=1

For more help with Quizizz:

https://quizizz.zendesk.com/hc/en-us

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://quizizz.com/

https://chrome.google.com/webstore/detail/quizizz-student/iahpmdodigkpgbaolkdeelbflgeomhob?hl=en-US&gl=IN&authuser=1

https://chrome.google.com/webstore/detail/quizizz-student/iahpmdodigkpgbaolkdeelbflgeomhob?hl=en-US&gl=IN&authuser=1

https://quizizz.zendesk.com/hc/en-us

https://www.youtube.com/watch?v=lvcLRA-VG1E



Quizizz PowerPoint Presentation

Quizizz Professional Development PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant
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https://www.youtube.com/watch?v=PWzvH4MrQFQ
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Slack

What is Slack?

Slack is a collaboration hub for work, no matter what work you do. It’s a place where conversations
happen, decisions are made, and information is always at your fingertips. With Slack, your team is better
connected.

You can access Slack here.

Where can the Slack App be Downloaded?

https://slack.com/downloads/windows

The Slack App Directory has over 1,500 apps you can integrate into Slack. Spend less time juggling tabs
and more time focusing on meaningful work.

For more help with Slack:

https://get.slack.help/hc/en-us

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://slack.com/

https://slack.com/downloads/windows

https://get.slack.help/hc/en-us

https://www.youtube.com/watch?v=9RJZMSsH7-g
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Slack PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://www.youtube.com/watch?v=uBGnxM3ZDMg
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Socrative

What is Socrative?
Socrative is an instant response tool designed for the K-12 environment.

The maximum number of students who can comfortably participate in a single Socrative Free classroom
is 50.

¥ socrative

Connect

You can access Socrative here.

Socrative can be downloaded here.

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://www.socrative.com/

https://socrative.com/apps.html

https://www.youtube.com/watch?v=upY8uG3NFfY



How to use Socrative in the Classroom?

Need More Help with Socrative?
= https://help.socrative.com/getting-started

= https://help.socrative.com/

Socrative PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant
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https://help.socrative.com/getting-started

https://help.socrative.com/

https://help.socrative.com/

https://www.youtube.com/watch?v=mb4TDQwPLbY
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Unimersiv

What is Unimersiv?

Unimersiv is the first platform for educational Virtual Reality experiences. Educational systems across the
U.S. continue to be primarily based on routine activities with few outlets for creativity and imagination.
Unimersiv aims to change that by allowing students to engage in learning-by-doing virtually.

You can access Universiv at: https://unimersiv.com/

Unimersiv believes that Virtual Reality can strongly improve the capacity of the human mind to remember
the things it learned for a long time. According to the Cone of Learning creared by Edgard Dale, an
American educationist, after two weeks, the human brain tends to remember 10% of what it reads, 20%
of what it hears and 90% of what it does or simulates.

Here are videos on experiences using Unimersiv:

11
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Created by Mary Gillespie, IITS Graduate Assistant 06.18.2019



https://unimersiv.com/

https://www.youtube.com/watch?v=aMCwLHE1Cuw
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Have questions?

Contact Unimersiv at contact@unimersiv.com

Unimersiv PowerPoint Presentation

WNIMERSI

Created by Mary Gillespie, IITS Graduate Assistant 06.18.2019



mailto:contact@unimersiv.com

https://www.youtube.com/watch?v=dDeReePvCc0
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WebQuest

What is WebQuest?

A WebQuest is an inquiry-oriented lesson format in which most or all the information that learners work
with comes from the web.

Why WebQuest?
WebQuests, which use the constructivist approach to learning, are a super learning tool!

WebQuests give students a task that allows them to use their imagination and problem-solving skills. The
answers are not predefined and therefore must be discovered or created. Students must use their own
creative-thinking and problem-solving skills to find solutions to problem:s.

Communication, group work, problem solving, and critical and creative thinking skills are becoming far
more important in today's world than having students memorize predetermined content.

WebQuests allow students to explore issues and find their own answers. They must process the
information in meaningful ways and reach moral and ethical decisions guided by facts.

The adaptive dimension, the ability to make adjustments in educational programs to accommodate
students' diverse learning needs, is also an important characteristic of WebQuests.

You may be thinking, “Why WebQuest?” visit these links to find out:

= https://www.internet4classrooms.com/why webguest.htm
= http://www.specialconnections.ku.edu/?g=instruction/universal design for learning/teacher to
ols/webquest

WebQuest Links:
These links will provide you with further information on WebQuests:

=  http://webquest.org/
= https://www.thirteen.org/edonline/concept2class/webguests/index sub3.html

This link will provide you with information to create a WebQuest:

»  http://webquest.org/index-create.php

This link will provide you with examples of WebQuests:

= http://questgarden.com/author/examplestop.php
»  http://zunal.com/

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://www.internet4classrooms.com/why_webquest.htm

http://www.specialconnections.ku.edu/?q=instruction/universal_design_for_learning/teacher_tools/webquest

http://www.specialconnections.ku.edu/?q=instruction/universal_design_for_learning/teacher_tools/webquest

http://webquest.org/

https://www.thirteen.org/edonline/concept2class/webquests/index_sub3.html

http://webquest.org/index-create.php

http://questgarden.com/author/examplestop.php

http://zunal.com/
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WebQuest Tutorial Videos:

How to create
a WebQuest\
interactive

Created by Mary Gillespie, IITS Graduate Assistant 04.12.2019



https://www.youtube.com/watch?v=PJowjfIuKKo

https://www.youtube.com/watch?v=ieldcZkzSss
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https://www.youtube.com/watch?v=PxoeuAZXoFY

https://www.youtube.com/watch?v=AKVare4jEms



WebQuest PowerPoint Presentation

Created by Mary Gillespie, IITS Graduate Assistant
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Technology Integration Tool Apps
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Application Website Application Stores Social Media
Clips Clips Website AppStore/iTunes n/a
Edpuzzle Edpuzzle Website AppStore/iTunes Twitter

Google Play Store Instagram
Google Chrome Web Store
Flipgrid Flipgrid Website AppStore/iTunes Twitter
Google Play Store
Microsoft
Formative Formative Website n/a Twitter
Facebook
Google Expeditions Google Expeditions AppStore/iTunes Twitter
Website Google Play Store Facebook
YouTube
GoReact GoReact Website AppStore/iTunes Twitter
Google Play Store Instagram
Facebook
YouTube
Pinterest
Nearpod Nearpod Website AppStore/iTunes Twitter
Google Play Store Instagram
Google Chrome Web Store Facebook
Microsoft Pinterest
Padlet Padlet Website AppStore/iTunes Twitter
Google Play Store Instagram
Amazon Facebook
Google Chrome Web Store
Kahoot! Kahoot! Website AppStore/iTunes Twitter
Google Play Store Instagram
Facebook
Slack Slack Website AppStore/iTunes Twitter
Google Play Store Facebook
Microsoft YouTube
Socrative Socrative Website AppStore/iTunes Twitter
Google Play Store Facebook
Google Chrome Web Store YouTube
Quizizz Quizizz Website AppStore/iTunes Twitter
Google Play Store Facebook
Instagram
Unimersiv Unimersiv Website Samsung Gear VR (Oculus Store) Twitter
Rift (Oculus Store) Facebook
Daydream (Google Play) YouTube
Cardboard (android) (Google Play)
WebQuest WebQuest Website n/a n/a
Created by Mary Gillespie, IITS Graduate Assistant 03.06.2019




https://www.apple.com/clips/

https://apps.apple.com/us/app/clips/id1212699939?v0=www-us-clips-app

https://edpuzzle.com/

https://itunes.apple.com/us/app/edpuzzle/id919598209?mt=8

https://play.google.com/store/apps/details?id=com.edpuzzle.student

https://play.google.com/store/apps/details?id=com.edpuzzle.student

https://twitter.com/edpuzzle

https://www.instagram.com/edpuzzle/

https://flipgrid.com/

https://apps.apple.com/us/app/flipgrid/id756972930?ign-mpt=uo%3D4

https://play.google.com/store/apps/details?id=com.vidku.app.flipgrid

https://www.microsoft.com/en-us/p/flipgrid/9nq07x4vjx2s?rtc=1&activetab=pivot:overviewtab

https://twitter.com/Flipgrid

https://goformative.com/

https://twitter.com/goformative/

https://www.facebook.com/goformative/

https://edu.google.com/products/vr-ar/expeditions/?modal_active=none

https://edu.google.com/products/vr-ar/expeditions/?modal_active=none

https://apps.apple.com/us/app/expeditions/id1131711060

https://play.google.com/store/apps/details?id=com.google.vr.expeditions

https://twitter.com/googleforedu

https://www.facebook.com/GoogleforEducation/

https://www.youtube.com/user/eduatgoogle

https://get.goreact.com/

https://apps.apple.com/us/app/goreact-recorder/id941284437

https://play.google.com/store/apps/details?id=com.goreact.android&hl=en_US

https://twitter.com/GoReact

https://www.instagram.com/goreact/

https://www.facebook.com/GoReactOfficial/

https://www.youtube.com/user/SpeakWorks

https://www.pinterest.com/GoREACT/

https://nearpod.com/

https://itunes.apple.com/us/app/nearpod/id523540409?mt=8&ign-mpt=uo%3D4

https://play.google.com/store/apps/details?id=com.panareadigital.Nearpod&hl=en

https://chrome.google.com/webstore/detail/nearpod/cenpjcpgdbogmgdfhhckdbnepedjkmok?hl=en

https://www.microsoft.com/en-us/p/nearpod/9wzdncrdh70q?activetab=pivot:overviewtab

https://twitter.com/nearpod

https://www.instagram.com/nearpod/

https://www.facebook.com/nearpod

https://www.pinterest.com/nearpod/

https://padlet.com/

https://itunes.apple.com/us/app/padlet/id834618886?ls=1&mt=8

https://play.google.com/store/apps/details?id=com.wallwisher.Padlet

https://www.amazon.com/gp/product/B01DMNYTJE/ref=mas_pm_padlet

https://chrome.google.com/webstore/detail/padlet/ppckapbnfhikdajgehibjapcohbaomhd

https://twitter.com/padlet

https://www.instagram.com/padlet/

https://www.facebook.com/padlet

https://kahoot.com/

https://itunes.apple.com/app/apple-store/id1131203560?mt=8

https://play.google.com/store/apps/details?id=no.mobitroll.kahoot.android&referrer=utm_source%3Dkahoot%26utm_campaign%3Dmobileapp

https://twitter.com/GetKahoot

https://www.instagram.com/getkahoot/

https://www.facebook.com/getkahoot

https://slack.com/

https://apps.apple.com/app/slack/id803453959?ls=1&mt=12

https://play.google.com/store/apps/details?id=com.Slack&hl=en

https://www.microsoft.com/en-us/p/slack/9wzdncrdk3wp?activetab=pivot:overviewtab

https://twitter.com/slackhq

https://www.facebook.com/slackhq

https://www.youtube.com/channel/UCY3YECgeBcLCzIrFLP4gblw

https://www.socrative.com/

https://apps.apple.com/us/app/socrative-teacher/id477620120

https://play.google.com/store/apps/details?id=com.socrative.teacher

https://chrome.google.com/webstore/detail/socrative-teacher/ofajgnplnindhnhnconjocimijjifaln?hl=en

https://twitter.com/socrative

https://www.facebook.com/Socrative

https://www.youtube.com/c/SocrativeApp

https://quizizz.com/

https://itunes.apple.com/us/app/quizizz-student/id1160249042

https://play.google.com/store/apps/details?id=com.quizizz_mobile

https://twitter.com/quizizz

https://www.facebook.com/quizizz

https://www.instagram.com/quizizz/

https://unimersiv.com/

https://www.oculus.com/experiences/gear-vr/1102239349818336/

https://www.oculus.com/experiences/rift/1045155438855839/

https://play.google.com/store/apps/details?id=com.unimersiv.unimersiv_daydream&referrer=utm_source%3DUnimersiv%26utm_medium%3DDaydream

https://play.google.com/store/apps/details?id=com.unimersiv.unimersiv_cardboard&referrer=utm_source%3DUnimersiv%26utm_medium%3DDaydream

https://twitter.com/Unimersiv

https://www.facebook.com/Unimersiv

https://www.youtube.com/channel/UCefuUlX1y43B1_sDjMp2gtA

https://webquest.org/
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Additional Information

We strive to further improve learning and performance in many diverse and changing formats. lITS
believes that technological, instructional, and assessment tools and techniques should be utilized in such
a way that they support the effective and efficient transfer of information. Our office continually strives
to achieve the utmost in efficiency with regard to education and will perpetually bring the innovations of
theory into practice throughout the Bayh College of Education.

Hours for Instructional and Information Technology Services (when school is in session):

Monday-Friday: 8:00 am — 4:30 pm

IRC Contact Information:
Martha Alexander — 2921, Room 008M
Instructional Resource Center — 4567, Room 008K

Graduate Assistances — 2924, Room 008L and 008N

Office of Information Services (OIT)
Stalker Hall 009 (Lower Level) —(812) 237-2910

# Option 1-General IT
#* Option 2 - Blackboard
#* Option 3 - Classrooms

OIT Hours of Operation:

# Monday - Thursday 7:30 AM - 7:00P M

# Friday 7:30 AM - 5:00 PM

# Saturday CLOSED

¥ Sunday 12:00 PM - 7:00 PM (Phone Calls Only)
Helpful Links:

OIT Knowledge base: https://indstate.teamdynamix.com/TDClient/KB/

OIT Service Catalog: https://indstate.teamdynamix.com/TDClient/Requests/ServiceCatalog

OIT Getting help: https://indstate.teamdynamix.com/TDClient/KB/ArticleDet?ID=42680

OIT Classroom Technology Training:
https://indstate.teamdynamix.com/TDClient/Requests/ServiceDet?|D=18835

OIT Distance Education Classroom Technology Training:
https://indstate.teamdynamix.com/TDClient/Requests/ServiceDet?ID=19001

Created by Mary Gillespie, IITS Graduate Assistant 07.11.2019
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Teacher Education Group Meeting Minutes 

October 2, 2019

Parties Present: Janet, Linda, Malea, Judy, Dave, Ryan

I. 1388 Principal and Teacher Surveys and Completer Satisfaction Survey Results 

There were several recurring themes across the state provided surveys and the EPP completer surveys; differentiation, classroom management, using data to guide instruction, assessment, working with parents/guardians.  

This group generated ideas to respond to recurring themes from principal and completer feedback 

· We have hired 4 new faculty in the past two years. New faculty are energized and come with recent professional experience in the P-12 classroom.  

· Differentiation 

· adding earlier field experiences in the P-12 schools 

· talk to Carol about a differentiation workshop – this could also be open to the New Teacher Induction Program   

· Assessment  

· Formative assessment Becky A is incorporating assessment into her TOTAL section and EDUC 200

· Assessment in ELED 259 – uses paper assessment currently, can we incorporate computer-based assessment? 

· IEP Case Conference – “Mock” case conference – Spring 2020

· Working with parents – simulations (Vicki H.)



II. University Supervisor Evaluation Process

The new University Supervisor Evaluation Process was reviewed. 



III. Student Evaluations of University Supervisors

[bookmark: _GoBack]Two student evaluations of University Supervisors from the first 8 week placements were submitted.  Feedback from both surveys was positive.  
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Teacher Educator Recruitment Plan Activities 



Goal One: Increase recruitment into the teacher education program overall, with a focus on underrepresented populations.



The Coordinator for Recruiting and Advising, will work with students prior to admission to the university and afterwards to assure their admission to the teacher education program is smooth and timely, so as not to delay graduation and licensing. 



Strategy 1: The coordinator will represent the provider at admission recruiting events such as Sycamore Preview and Experience ISU. The Coordinator will also develop a partnership with feeder institutions such as Ivy Tech, Danville Community College, Lakeland College, and other institutions that send transfer students to ISU. 



Implementation Date: Fall 2019



Timeline: This will be an ongoing process with the coordinator visiting students at each school at least once an academic year, or more often if he or she finds the relationship requires more visits. 



Update on progress towards goal: The coordinator has met with advisors at both Danville Community College and Ivy Tech, and will be traveling to Lakeland this fall. He continues participation in Sycamore Preview and Experience ISU. 





Strategy 2: The Coordinator will also work with high schools who have cadet teacher programs. It will be the responsibility of the Coordinator to increase the number of students who enter ISU with the required SAT, ACT, or CASA scores for admittance into the teacher education program (BCP). 



Implementation Date: Fall 2019 



Timeline: The initial effort to expand the cadet teacher programs to more diverse schools will begin in the fall, 2019 semester with a discussion of process with Washington Community Schools. If approved by the school corporation, development of the program will begin immediately. Staff and faculty will visit each school site at least one semester, and a Memorandum of Understanding will be completed. Coordination with our College Challenge Director will be completed in order to offer dual credit to participants in the program. This will provide a head start for students on college credits during their high school career. 



Assessment: Students who participate in the cadet teacher programs will be tracked to see who continues into educator preparation programs following their high school experience. Data will also be collected to see how many students matriculate to the university with their basic skills requirement completed during their high school semester and are admitted into the university BCP1 eligible. 



Update on progress towards goal: The coordinator will continue to develop the cadet teacher program partnerships in schools with more diverse populations that the current cadet program sites. The first additional site will be pursued at Washington Community Schools (WCS), a rural school whose student population is 22.5% Hispanic and 67% of the students receive free and reduced lunch. WCS has expressed interest in exploring ways to develop a “teacher pipeline” for their corporation given their unique student population. One of WCS’s elementary schools, Lena Dunn Elementary, has a student population that is 41.8% Hispanic and 87% free and reduced lunch. In the recent past, the provider has been able, through grant dollars, to send three students, whose minor was English Language Learners, to Lena Dunn in an initial effort to begin a partnership and provide ELL minors an opportunity to serve students in an environment that is not available in our local school corporation. Discussion will also take place in the fall, 2019 to recruit additional schools, at least one additional school per semester over the next two years. Again, emphasis will be recruiting schools who have diverse student populations. In addition to recruiting students, the students will be provided information on shortage areas and will be encouraged to consider those areas for focus.







Strategy 3: It will be proposed that the current advising structure be changed and a pilot proposed that ESS advisors advise students from underserved populations immediately upon admission to the university rather than have them first be advised in our University College.  This would allow students to develop relationships with staff and faculty in the Bayh College of Education. It is hoped by developing this relationship early, and by providing additional major-specific support, matriculation into the major will be smoother than it is currently.



Implementation Date: Fall 2020



Timeline: This new process would be submitted for approval as a pilot for the fall semester of 2020. It would begin with Bayh College of Education candidates with majors in elementary and special education. If there is improvement in these students, it is expected the process would be mirrored in other education majors across campus.



Assessment: The percentage of students of color who successfully matriculate into the educator preparation program will be compared to where they were first advised to see if students matriculate more smoothly when they are supported from the beginning of their university careers. 



Update on progress towards goal: Bayh College of Education faculty and staff have spoken with Washington Community Schools, and have received e-mails of interest from Logansport Community School Corporation, whose student population is 43.9% Hispanic with 60% of students eligible for free or reduced lunches, and School Town of Speedway, whose student population is 16.4% Hispanic, 27.1% Black with 59.4% of students eligible for free or reduced lunches. 







Goal Two: Increase program completion for all candidates, with emphasis on underserved populations and content shortage areas



This will be accomplished by creating a position, in the summer of 2019, a new position, Coordinator for Retention and Completion was created to work with candidates who have been accepted into the teacher education program. The goal is to assure a smooth transition to graduation. 



Strategy 1: The Coordinator will track students’ grade point averages to assure they remain eligible for the teacher education program. Additionally, the Coordinator will check students’ eligibility for the TOTAL program, for student teaching, for graduation, and for licensing. The coordinator will coordinate with colleagues in partner colleges.



Implementation Date: Fall 2019 

Timeline: Ongoing, but at least once per semester. 



Update on progress towards goal: When a student is accepted into the educator preparation program, the student is automatically transferred to the Retention and Completion Coordinator. That process has already began. The coordinator then check her students’ records when 3 week attendance reporting is done, when interim grades are posted, prior to registration for the next semester, and when final grades are posted. Should any problems occur, the coordinator will contact the student?  





Strategy 2: The Coordinator will work with program directors and advisors to ensure elementary and secondary education candidates are informed of content areas of extreme need in Indiana, as well as the coursework required to add high-need content areas to their programs of study.



Implementation date: Fall 2019 



Timeline: Ongoing



Update on progress towards goal: The coordinator attends meetings of the Teacher Education Committee to share pertinent information. Additionally, she meets with individual faculty and consults with other advisors across campus.





Strategy 3: The Coordinator will work with faculty, program directors, and advisors to ensure candidates who experience adverse life circumstances are properly directed to available resources within the institution or the community.



Implementation date: Immediately



Timeline: Ongoing



Update on progress towards goal: The coordinator is available at all times to assist with issues involving students’ personal lives. The coordinator works with the Dean of Students Office to provide interventions when necessary or resources so that students can successfully graduate on time. 





Strategy 4: A mentoring program has been developed to help support candidates during their time at ISU. Upperclassmen will mentor freshmen and sophomores, and then the mentees will become the mentors for new students. It is hoped that this additional support will help keep students on track to graduation and decrease obstacles that may seem unsurmountable for young candidates.



Implementation date: Fall 2018



Timeline:  Beginning in the fall of 2019, the program will partner with a campus-wide mentoring program that was made possible by a grant from the U. S. Department of Education. Previously, mentors and mentees were not compensated for the participation, but the grant will allow mentors to be paid hourly and will provide mentees with an incentive (in the form of a $100 bookstore credit). This project, since already implemented, will be piloted in the Bayh College of Education and then expanded when data are observed as to the effectiveness of the project. 



Assessment for Goal: The retention rate for Bayh College of Education majors will be tracked during the above actions and shared with partners. NOTE: During the first semester of the above actions, the retention rate for education majors within the Bayh College of Education increased from 70.35% in the fall of 2017 to 77.4% during the fall of 2018.



Update on progress towards goal: The first mentors were trained in the fall of 2018.









Goal Three: Encourage all candidates to teach in a diverse or underserved school by using field experiences and other experiences to increase their awareness of the needs of the schools, and then follow those novice teachers as they adapt to their first and second year of teaching.



Strategy 1: The Coordinator of Scholarships and Partnerships will track employment trends and novice teacher success and/or needs. This position will work with the Coordinator of Recruitment and Advising in order to develop early relationships with students that will follow through their first three years of teaching. 



Implementation Date: Fall 2019



Timeline: Ongoing.



Update on progress towards goal: The coordinator has held two online support sessions for new teachers. The goal is to provide one opportunity per week for students to access online support. The coordinator will facilitate these sessions, but faculty or other professionals will be asked to assist as topics are defined. In October, an on-campus program will be provided so that new teachers can come back to campus to garner support and meet with other new teachers. Faculty will be invited to the first part of the program, but then the students will meet with a facilitator without faculty.





Strategy 2: Since we know that our student teachers are often our most effective recruiters, by increasing their deployment to more diverse schools and communities, we can spread the message that teaching can be a rewarding career. This is important especially given the negative narrative that has been part of the news cycle for the past few years. These candidates and then novice teachers can be effective recruiters by modeling for their students. 



Implementation Date: Fall 2019



Timeline: The extension to student teachers will begin the spring of 2020.



Assessment: Success will be measure by the number of students who choose to teach in diverse schools, their success rate, and the retention in the field.



[bookmark: _GoBack]Update on progress towards goal: In order to provide support for candidates during student teaching, and during their first three years of teaching, the coordinator will provide online and face-to-face events on a weekly basis. The coordinator will ask candidates to suggest topics, and the coordinator will access experts to participate in the program.
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CVR

				Expert 1		Expert 2		Expert 3		Expert 4		Expert 5		Expert 6		Expert 7		Expert 8		Expert 9		Expert 10 		Expert 11		Expert 12		Expert 13		Expert 14		Expert 15		Expert 16		Expert 17		Expert 18				CVR		Expert Comments

		Item 1		x		x		x		x		x				x		x		x		x		x		x				x		x		x		x		x				0.778

		Item 2		x		x		x		x		x		x		x		x				x						x		x		x				x		x				0.556

		Item 3		x		x		x		x		x						x		x		x		x		x		x		x		x						x				0.556

		Item 4				x		x		x				x		x						x				x		x						x		x		x				0.222

		Item 5				x		x				x				x				x				x				x		x		x		x		x		x				0.333

		Item 6		x		x		x		x		x		x				x		x				x		x		x		x		x		x		x		x				0.778

		Item 7		x		x		x								x		x				x		x						x		x		x		x		x				0.333

		Item 8		x		x		x		x				x 				x		x				x		x		x		x		x				x		x				0.556

		Item 9		x		x				x						x		x				x		x				x		x				x		x		x				0.333

		Item 10				x				x		x		x				x		x		x				x		x				x		x		x		x				0.444

		Item 11		x		x		x				x		x		x		x		x		x		x						x		x						x				0.444

		Item 12		x		x		x				x		x				x				x				x		x				x		x		x		x				0.444

		Item 13				x				x				x		x		x		x						x				x				x				x				0.111

		Item 14				x		x		x		x		x		x		x		x		x		x		x				x		x						x				0.556

		Item 15		x		x		x		x		x				x		x		x		x				x		x		x		x		x				x				0.667

		Item 16				x				x		x		x		x				x		x						x				x				x		x				0.222

		Item 17		x		x				x		x		x		x						x		x		x		x		x		x						x				0.444

		Item 18		x		x		x				x				x		x		x		x						x		x		x		x		x		x				0.556

		Item 19		x		x		x		x				x						x		x				x		x		x		x		x				x				0.444

		Item 20		x		x				x		x				x		x				x				x		x		x		x		x		x		x				0.556

		CVR(Critical) for a panel size (N) of 18 is 0.444.																																						CVI		0.467
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Conditional Admission Policy

Purpose: To ensure candidates admitted to the educator preparation program are of high quality and demonstrate and maintain high academic ability. 



While the university cumulative GPA at application to the teacher preparation program (BCP1) is 3.0, candidates whose university cumulative GPA is between 2.5-3.0 will be considered for a conditional admission.  



Candidates whose GPA is between 2.5-3.0 must provide a Letter of Recommendation from a faculty member or employer.  Letters of recommendation should discuss the candidate’s academic ability, employment success, and/or other attributes that would demonstrate the candidate would be successful in an educator preparation program.  



[bookmark: _GoBack]Conditional admission candidates will need to have a university cumulative GPA of 3.0 for admission to BCP II (before student teaching).
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[bookmark: _GoBack]TOTAL Coaching Teacher Training

July 25, 2019

1:40-2:20

There were 22 TOTAL coaches present for the training, both first time and veteran coaches and 6 TOTAL Faculty.  



Malea Crosby, Director of Assessment and Accreditation, briefly discussed the CAEP accreditation process and where the COE is in the current cycle.  Malea introduced TK20, the assessment management system and discussed how coaches will access the system to complete assessments.  Coaches will receive a link from TK20/Watermark notifying them they have evaluations to be completed.  Both the midterm and final evaluations will be completed in TK20, which is a change from last year in which only the final was completed in TK20.  Malea reminded coaches to complete the whole assessment once they click on the link.  After completing both assessments, it is important to select “Complete” and SUBMIT.  

The revised Professional Disposition rubric was reviewed.  Malea stated the major changes are the Professional Appearance and Attendance/Punctuality elements moved from a 4 point selection to a “Meets” or “Does not Meet”.  Additionally, some of indicator level language changed to make the expectations more clear.  Malea shared the same Professional Disposition rubric is administered at 5 points during the candidates program from admission to the program to the final evaluation during student teaching.  Malea stated the expectation for students in early field experience (TOTAL) is the “Developing” level.  The purpose of the assessment is to monitor dispositions from admission to completion and allows for candidate growth. Malea reiterated that candidates should not be at the “Exceeds Expectations”.  

The Revised Evaluation of Student Teaching was reviewed.  The major changes to this rubric are the addition of indicator language that is specific to the elements being assessed.  Veteran coaches shared this is a major improvement over the previous version.  Malea reviewed the assessor instruction page and advised coaches that the expectations for candidate performance is the “Developing” level.  The evaluation of student teaching will be administered four times during a candidates program; midterm and final during the early field experience and the midterm and final during student teaching.  The same evaluation will be used at all four points to show candidate growth and progression.  Malea encouraged coaches to consider each administration as part of the big continuum rather than as one evaluation at one point in time.  Malea also shared that feedback from various stakeholder groups was used inform the development of both instruments.  Based on feedback over the past year, technology and classroom management have been a common theme.  Malea reported this feedback has been incorporated into the evaluation of student teaching rubric.  Classroom management is captures in element 4.  Technology is captured in elements 23 and 24.  Malea reminded coaches that although there is a “No Basis for Judgment” category, if a candidate can discuss the element/standard and identify ways to incorporate the element/standard into practice they can assess accordingly.  For example, technology.  In some settings, the coach may not be able to directly observe the candidate using technology due to limitations in the setting.  If a candidate can demonstrate understanding of the standard and how to incorporate it into practice when there was limited opportunity, this can be used for the assessment on that element.  

TOTAL Coaching Teacher Training 7.25.19.docx


[bookmark: _GoBack]ELED 400 Theory to Practice

Semester Rubric/Checklist



Name_________________________________________ Semester__F19____   University Supervisor__Dr. Bauserman_ 



		



Artifacts        

Student Responsibility:                                       

		





Points

		Meets

(Received on time and complete)

Full points

		Does Not Meet

(Late or Missing) 

Partial to zero points



		Copy of Classroom Schedule

		5

		



		Weekly Goal sheets, 10 weeks  @ 5 each

Completely filled out; signed by coaching teacher; 

		50

		1

		2

		3

		4

		5



		

		

		6

		7

		8

		9

		10



		Copy of Coach’s Assessment for Read Aloud

		5

		



		Copy of Coach’s Assessment for Spelling

		5

		



		Copy of Math lesson/unit plans  

Both in printed form for observations and uploaded to BB

		10

		



		Copies of Math Assessments (3 @ 5 each)

		15

		coach

		coach

		supervisor



		Copy of Reading lesson/unit plans 

Both in printed form for observations and uploaded to BB                

		10

		



		Copies of Reading Assessments

		15

		coach

		coach

		supervisor



		Copy of Social Studies lesson/unit plans     

Both in printed form for observations and uploaded to BB                      

		10

		



		Copies of S.S. Assessments

		15

		coach

		coach

		supervisor



		Copy of Language Arts lesson/unit plans                         

Both in printed form for observations and uploaded to BB

		10

		



		Copies of L.A. Assessments 

		15

		coach

		coach

		supervisor



		SPED observation sheet (2 obs. @ 5 each)                       

		10

		1

		2



		Copy of Resume, turned in to Career Center 

Draft & Final Resume, 2 @ 5 each                                     

		10

		Draft

		Final



		Praise Cards, 4                                                                        

		5

		



		Proof of Attendance at one PTO, faculty meeting, or grade level meeting 

		5

		



		Proof of Attendance at one In-service/training, parent-teacher conference, after school/evening event                                                  

		5

		



		Professional Dispositions  (10 each)               

		20

		midterm

		final



		Evaluations (15 each)                                                            

		30

		midterm

		final



		TOTAL

		/250



		Professional Behavior in the Field is expected.                                                       NEGATIVE POINTS  

Professional dress at all time (participation in Spirit Days/Week allowed); Signed in and in the classroom by 7:45; etc. 

		



		Attendance                                                                                                                     NEGATIVE POINTS

PDD Attendance and Field Attendance are mandatory; field absences must be made up during finals week.  Snow Days do not need to be made up.  2-Hour Delay days, you still need to arrive as close to 7:45 as you safely can. For every hour of PDD missed there will be a deduction of 1 % of your overall grade. 

		



		Professional Growth is expected.                                                                              NEGATIVE POINTS

If you are not making adequate progress, you may be placed on a Professional Growth Plan, NEGATIVE POINTS UP TO -100, and/or be pulled from your placement may result (INTASC 9, ISTE 5)

		



		TOTAL          

		/250



		Comments:                                      
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University Supervisor Evaluation Process



· The University Supervisor will be evaluated by the student teacher at the end of each placement.  Evaluations are sent to student teachers through TK20, the Assessment Management System. 



· The University Supervisor will be evaluated by the host teacher at the end of each placement. Evaluations are sent to student teachers through TK20



· Student teacher and host teacher evaluations will be reviewed by the Assistant Director and Director of Education Student Services at the completion of each placement.



· If important concerns are expressed by either the student teacher or the host teacher, then at the completion of the placement, the Assistant Director and Director of Education Student Services will contact the University Supervisor to discuss these concerns and develop a Plan for Improvement.



· The University Supervisor will then have a semester to show improvement in the concerns expressed.  The Assistant Director and Director of Education Student Services will re-evaluate the situation at the completion of that semester and discuss the outcome with the University Supervisor.  



· At the end of the academic year a formal written evaluation will be completed by the Assistant Director and Director of Education Student Services at which time a formal decision will be made on continuing the employment of the University Supervisor.











































Indiana State University

Bayh College of Education

[bookmark: _GoBack]University Supervisor Improvement Plan



Name: ____________________________ 



You are being placed on an Improvement Plan due to concerns related to your performance as an Indiana State University Supervisor. The evaluations collected from students and teachers indicate concerns as specified below. This plan is designed to help you address those concerns. If the concerns are addressed and corrected, no further action is required. 



I. Description of deficiency:











II. Improvement expectations:











III. Recommended strategies to correct deficiency: 



	







IV. Assessment Plan: 











V. Timetable for successful completion of this Improvement Plan: 











Supervisor’s Name (printed) _______________________________ 



Supervisor’s Signature ___________________________________ Date: ____________ 



Administrator’s Name (printed) _____________________________ 



Administrator’s Signature ________________________________ Date: ____________

University Supervisor Evaluation Process.docx


[bookmark: _GoBack]University Supervisor

Job Description



Provides constructive support and suggestions to assist students prior to and during their student teaching semester.



Encourages students to self-reflect and set up a system for current and future reflection habits.



Coordinates communication and feedback as a member of the supervisor-host teacher-student teacher team.



Demonstrates knowledge of effective instructional strategies and works with student teacher to learn and demonstrate same.



Promotes and sustains positive working relationships among the host teacher, the

student teacher, and other stakeholders.



Responds to email, phone calls, questions and other inquiries in a timely manner. 



Schedules observations and three-way conferences as appropriate and provides brief

impromptu observations as appropriate.



Problem solves solutions to any issues and represents the Director of Student Teaching and the university in resolving issues. Keeps the Director of Student Teaching aware and updated of any issues that may require university action or input. 



Provides a midterm and final evaluation for each student teaching placement. Also provides a diversity and dispositional assessment of each student teacher. Also coordinates content area assessments as appropriate.

University Supervisor Job Description.docx


University Supervisors Meeting Notes 

July 9, 2019

13 University supervisors, Director of Education Student Services, Associate Director of ESS, and the Director of Assessment and Accreditation were in attendance.

Malea Crosby provided a brief update on the upcoming CAEP visit and shared the progress that has been made in the last year.  Malea provided updates on University Supervisor access to TK20, the assessment management system.  Beginning in Fall 2019, University Supervisors will no longer be required to sign in to TK20 using their university login credential’s.  Supervisors will be sent a link for each student to complete the assessments.  

University Supervisors shared the communication between students, faculty, and university supervisors have improved over the last year particularly as it pertains to the candidates course work in ELED 457. 

The focus of the morning session of today’s meeting was to provide training on the revised assessments that will be used in the Fall.  Malea shared the disposition rubric and evaluation of student teaching rubric were revised based on stakeholder feedback over the last year.  Malea instructed University Supervisors to discard any copies of rubrics/forms used in the past as all three assessments used during the field experience are revised for Fall 2019.  

Student Teaching Observation Tool: The student teaching observation tool was piloted during the 2018-2019 academic year. This tool was created through a collaborative process which included members from multiple stakeholder groups.  University Supervisors who piloted this Observation Tool were in attendance at today’s meeting and briefly shared their feedback on using the new tool in the field.  A discussion occurred on descriptors for the observation tool.  Supervisors provided positive feedback on the tool and supplemental instruction.  Malea will upload the Observation Tool and the Descriptors/Examples to the ESS website.  

Professional Disposition:  Malea pointed out the changes to this rubric.  The major change was the addition of a section specific to attendance.  Additionally, the professional dress and attendance elements are either “Meets” or “Does not Meet” rather than multiple possible ratings.  Language on some of the other elements was reviewed.  Malea shared the same professional disposition rubric will be used throughout the candidates program to allow for consistent and continuous monitoring of the professional disposition elements.  Candidates will have early exposure to the rubric at the beginning of their program in ELED/CIMT 200.  Another change for this fall is host teachers will complete the disposition rubric as well.  This will occur during the triad meeting at both the mid point and end of student teaching.  Malea shared any dispositional concern should be noted on professional disposition rubric, not on the evaluation of student teaching.  Malea shared students are expected to be at the “Meets Expectations” level on all components of the professional disposition rubric at the end of student placement.    Students are NOT expected to have ratings of 4 “Exceeds Expectations” on all elements.  The revised Professional Disposition rubric will be uploaded to the ESS website.  



Evaluation of Student Teaching: For Fall 2019, the Evaluation of Student Teaching rubric was revised to include descriptors for all elements.  Training occurred on the scoring expectation on this rubric.  Students are expected to be at the “Meets Expectations” level on all elements at the end of the student teaching placement.  4’s “Exceeds Expectations” should only be given when a candidate demonstrates exceptional knowledge or skill on a given component.  Supervisors expressed concern about rating students at the “Meets” level.  Malea reminded supervisors, this is exactly where we expect candidates to be at the end of student teaching and it allows candidates an opportunity for growth in certain areas.  The revised evaluation rubric will be uploaded to the ESS website 

Malea shared that the comments section should not be used as a “Letter of Recommendation” as students generally do not access these evaluations and it is unlikely they will see the comments.  Additionally, the printing capabilities from TK20 does not print a professional copy.  Supervisors were encouraged to get ISU letterhead from Dave in ESS for formal Letters of Recommendations.  

Malea stressed the Fall due date of December 12th for all evaluations.  Since the evaluations are used to determine whether a student was successful in the field placement, the evaluations MUST be completed prior to the date final grades are due.  Supervisors were encouraged to schedule their final triad meet well in advance so they have time to input the assessment in TK20.  

The triad meeting was discussed. Several University Supervisors stated this is normal practice for them.  The triad meeting will occur at the midpoint and end of student teaching.  A few university supervisors expressed concerns about the time commitment to have two official meetings per placement.  Supervisors were assured host teachers will be aware of the expectation ahead of time.  The link to the assessments will be sent to the university supervisor with signature boxes for the supervisor, host teacher, and student to acknowledge their participation in the triad meeting.  Judy and Malea requested supervisors try this new format for this academic year and provide ongoing feedback to Malea.  Any feedback on this process that is received will be reviewed at the end of the Spring 2020 semester.  

Malea welcomed ongoing feedback from university supervisors.  Dave will send an email with Malea’s contact information.  

Dave shared the Student Teaching Handbook is under revision to reflect the recent changes.  The new rubrics will be included in the handbook as Appendixes and will be uploaded to the ESS website as well.  

Dave shared the dates for the upcoming student teaching meetings; September 13th (Classroom Management), October 4th, and November 15th (Mock interviews).

Dave requested as supervisors are informed a student gets a jo, they let Dave know.  Malea stated this will also be helpful in tracking completers for accreditation data and annual reporting needs.  

An open discussion occurred. Topics included surprise versus scheduled visits and the co-teaching model.  

[bookmark: _GoBack]
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EDUC 200 Fall 2019 - Addleman & Moulton

Where I’m From and Why I Teach (100 points)

In this 2-3 page plus cover page, typed, Times New Roman size 12, 1-inch margins,
double-spaced paper, each student will critically reflect on the various social, historical,
cultural, and/or political experiences they identify with that currently impact their perceptions of
people, places, events, and systems.

This assignment should be viewed as a melding of autobiography with motivation for teaching.

Where I'm From

Ever-present in our interactions with students are our personal cultural and historical
experiences. The way we think about and walk through the world is the result of our experiences
in and out of schools, our religious (or non-religious) beliefs, our social class, our gender
expression, etc. Paint a word picture for me of some of the experiences you had growing up that
influence the way you interact with the world.

Why I Teach

Not separate from but in addition to our personal cultural and historical experiences, our
motivation for teaching is a direct result of the culmination of life experiences. Motivation for
teaching may include a desire to make an impact in a profession, working with children, because
of your good (or bad) experiences in school. The list could be endless.

There are no wrong answers for this paper. Your motivation is your motivation. Please view
this paper as a conversation of sorts. I will return your papers with comments and further
questions. I may ask you to elaborate and resubmit.

Your paper should exhibit a degree of creativity, with an emphasis on authenticity. This is a
personal statement, so you should write in the first person singular. The written work should
provide a description of the motivating factors, individual desires, and future perspectives that
have initiated your investigation of teaching as a career option.

Turn your papers in by submitting them on blackboard. Please save your paper as

Lastname_firstname_Paperl





EDUC 200 Fall 2019 - Addleman & Moulton

Where I’m From and Why I Teach

Rubric - 100 points

Mechanical (Ilength) 0 points 1 point
Less than 2 pages 2-3 pages
Components of Paper 0 points 2 point
Paper has Cover sheet and is
saved in correct format
Composition and Editing | 0 points 1 point
Paper demonstrates mature
composition and editing with
few/no spelling, grammar, or
punctuation errors
Content 0-1 point 2-3 points
Paper provides little evidence Paper provides evidence of
that it is authentic; provides no | authentic motivations and
correlation between evidence desires to teach; clearly
and proposed teaching career; addresses reasoning to
does not address the impact and | investigate/initiate a teaching
benefits of teaching for the career; addresses the impact of
individual a teaching career and the
benefits of teaching for the
individual
Creativity 0-1 point 2-3 points

Presentation of material is not
engaging for the reader; few or
no relevant examples are used
in teaching

Imaginative presentation of
motivation/desire to teach;
inventive and original narrative

Rubric Score

X10=
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SCHOOL LAW FOR TEACHERS

ALL YOU WANT TO KNOW [N 60 MINUTES OR LESS!
HTTP:/ /MAKEADIFFERENCEMOVIE.COM/INDEX.PHP

et

w

_ T~ 7
o %‘@ SCHOOL LAW
« SCHOOL LAW IS A GENERIC TERM
COVERING A WIDE RANGE OF LEGAL
MATTER INCLUDING THE BASIC
FIELDS OF CONTRACTS, PROPERTIES,
TORTS CONSTITUTIONAL LAW AND

OTHERS.
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N / “GOVERNMENT: FEDERAL NOT NATIONAL |

e

~. AS A FEDERAL AND NOT A NATIONAL SYSTEM, THE GOVERNMENT
OF THE U.S. COMPRISES A UNION OF STATES UNDER ONE
CENTRAL GOVERNMENT.

* FEDERAL — A VERTICAL DIFFUSION OF POWER
* NATIONAL — A CENTRAL GOVERNING POWER

« STATES GOVERN EDUCATION AND THE FUNDAMENTAL PRINCIPLES OF LEGAL
CONTROL ARE THOSE PRESCRIBED IN OUR CONSTITUTIONAL SYSTEM (STATE

AND FEDERAL). e

» THE CONSTITUTION DELEGATES AUTHORITY TO THE LEGISLATURE TO PROVIDE
A SYSTEM OF EDUCATION.

v 14™ AMENDMENT SECTION 1

e ALL PERSONS BORN OR NATURALIZED IN THE UNITED
STATES AND ARE SUBJECT TO THE JURISDICTION THEREOF,
ARE CITIZENS OF THE UNITED STATES AND THE STATE
WHEREIN THEY RESIDE. NO STATE SHALL MAKE OR
ENFORCE ANY LAW WHICH SHALL ABRIDGE THE
PRIVILEGES OR IMMUNITIES OF THE CITIZENS OF LIFE,
LIBERTY, OR PROPERTY, WITHOUT DUE PROCESS OF LAW; o
NOR DENY TO ANY PERSON WITHIN ITS JURISDICTION
THE EQUAL PROTECTION OF THE ,LA:_\\ILS;).

:: B ,! """l :

)
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COURTS HAVE RULED-

SOCIETY IS BEST SERVED BY AN EDUCATIONAL
SYSTEM THAT TEACHES A WIDE EXPOSURE ,
THROUGH THE EXCHANGE OF IDEAS, THAT
DISCOVERS TRUTH THROUGH MULTIPLE VIEWS
RATHER THAN AN AUTHORITATIVE SYSTEM

v U

ot

s

L
THE COURTS HAVE GIVEN STATES THE MAJOR ™
DECISION-MAKING POWER IN EDUCATION

* RIGHT TO SELECT INSTRUCTIONAL MATERIAL

* POWER TO DETERMINE CURRICULUM, THOUGH STATE POWER IS
NOT ABSOLUTE (STATE EX REL. ANDREWS V. WEBER)

* RIGHT TO DETERMINE PROMOTION/RETENTION STANDARDS
(SANDLIN V. JOHNSON)

¢ RIGHT TO REQUIRE COMMUNITY SERVICE AS A GRADUATION
REQUIREMENT (IMMEDIATO V. RYE}

s’
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""" CURRICULUM IS ALWAYS A DEBATABLE ISSUE

urd

> PALL OF ORTHODOXY RULE

* SUPREME COURT HAS SAID COURTS SHOULD NOT INTERVENE IN THE DAILY
OPERATIONS OF SCHOOLS AS LONG AS BASIC CONSTITUTIONAL VALUES
ARE RESPECTED.

* BOOKS SHOULD NOT BE REMOVED FROM LIBRARY BY SCHOOL BOARD DUE
STRICTLY TO POLITICAL PRESSURE FROM A GROUP OR BECAUSE IT DISLIKES
THE IDEAS CONTAINED IN A BOOK (BOARD OF EDUCATION, ISLAND TREES
UNION FREE SCHOOL DISTRICT NO. 26 V. PICO)

* BOARD CANNOT RESTRICT ACCESS TO HARRY POTTER (COUNTS V.
CEDARVILLE SCHOOL DISTRICT)

o

— o =

ot

g

/ N4 7

v SCHOOLS CONTROL CURRICULUM

* SCHOOL BOARD CAN REMOVE MATERIAL VIEWED AS A CONCERN BASED
ON PEDAGOGY (VIRGIL V. SCHOOL BOARD OF COLUMBIA COUNTY, FLORIDA)

* SCHOOLS CAN REQUIRE BASIC READERS. THIS DOES NOT VIOLATE FREE
EXERCISE CLAUSE OF CONSTITUTION (MOZERT V. HAWKINS COUNTY BOARD
OF EDUCATION)

* BUT BOOKS CONTAINING WITCHCRAFT AND SORCERY DO NOT VIOLATE
THE ESTABLISHMENT CLAUSE.

M

ot






10/4/2019

| N N
‘ IN LOCO PARENTIS
o [N PLACE OF THE PARENT
e POWER IS NOT COEXISTENT WITH THE PARENT
e DOES NOT EXEMPT THE TEACHER FROM THE LAW
e
- L |
e 9
w REASONABLENESS
e TO ACT REASONABLY
s PRIMARY TEST FOR TORT LAW
e TEST FOR PROPER AND EXPECTED CONDUCT
* REASONABLE AND FAIR == e
_
Yl J
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TORT N
e CIVIL WRONG NOT INVOLVING CONTRACTS
« SUFFERING HARM OR LOSS DUE TO
IMPROPER CONDUCT OF ANOTHER
 SCHOOLS USUALLY NOT LIABLE FOR TORT
</
S,

ELEMENTS OF NEGLIGENCE

1. STANDARD OF CARE- DUTY TO PROTECT OTHERS

2. UNREASONABLE RISK- FAILURE TO EXERCISE A
STANDARD OF CARE

3. PROXIMATE CAUSE- THE EXISTENCE OF A CASUAL
CONNECTION BETWEEN ACT AND INJURY (PROXIMATE
OR LEGAL CAUSE)

4. ACTUAL INJURY- AN INJURY, DAMAGE, ORLOSS -

!
/
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- STANDARD OF CARE

« COURTS HAVE HELD THAT EDUCATORS HAVE THE DUTY TO
PROVIDE AN APPROPRIATE STANDARD OR DUTY OF CARE FOR
THEIR PUPILS

« TEACHING ASSIGNMENT AFFECTS LEVEL OF CARE
« STANDARD OF CARE IS CLOSELY RELATED TO SUPERVISION

« HIGH STANDARD AREAS REQUIRE CLOSER SUPERVISION -

M

--------- g UNREASONABLE RISKS W,

. THE COURTS HAVE HELD THAT EDUCATORS HAVE THE DUTY TO PROTECT THEIR
PUPILS FROM AN UNREASONABLE RISK

« EDUCATORS MAY ASK PUPILS TO TAKE A REASONABLE RISK, BUT PUPILS MUST BE
PROVIDED WITH BEST POSSIBLE INSTRUCTION, SUPERVISION, AND EQUIPMENT TO
PREVENT HARM

+ WHAT 15 REASONABLE RISK?
+ REASONABLE MAN DOCTRINE FOLLOWED
« TEACHER'S ACTIONS ARE COMPARED TO THOSE OF A "REASONABLE MAN" IN THE

SAME CIRCUMSTANCES >

« FOUR ELEMENTS ARE CONSIDERED: INTELLIGENCE, PHYSICAL ATTRIBUTES,

PERCEPTION AND MEMORY, AND SPECIAL SKILLS

L

vy

/
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COULD HARM HAVE BEEN FORESEEN?

°DOCTRINE OF FORESEEABILITY

- COMPARES ACTIONS OF A HYPOTHETICAL
REASONABLE PERSON WITH THE ACTIONS OF THE
TEACHER

 |F THE TEACHER ACTED REASONABLY, HE OR SHE IS
NOT NEGLIGENT

O

-/

/

Sy
ed

S’

THREE OBLIGATIONS OF EDUCATORS

1. ADEQUATE SUPERVISION, VERY CLOSELY TIED TO STANDARD OF

CARE

2. PROPER INSTRUCTION (EDUCATIONAL MALPRACTICE AND

PRELIMINARY INSTRUCTION INCLUDED)

3. MAINTENANCE OF EQUIPMENT--ROUTINE AND DOCUMENTED.

PUPILS MUST NOT USE DEFECTIVE AND POTENTIALLY
DANGEROUS ITEMS

L
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- RULE OF SEVEN

“ « REQUIRES THE COURT TO EXAMINE A PUPIL'S AGE IN DETERMINING
NEGLIGENCE. COURTS HAVE LONG HELD THAT CHILDREN UNDER AGE 7
CANNOT BE CONSIDERED NEGLIGENT UNDER THE LAW. THEY ARE NOT
LEGALLY RESPONSIBLE FOR THEIR ACTIONS (EXPLAINS HIGH STANDARD OF
CARE EXPECTED OF EARLY CHILDHOOD TEACHERS)

« CHILDREN AGED 8-14 ARE PRESUMED TO BE NOT NEGLIGENT, BUT
ASSUMPTION MAY BE REBUTTED. BURDEN ON EDUCATOR TO PROVE PUPIL
DID KNOW BETTER

» CHILDREN AGED 15-21 (NOW 18) VIEWED AS POSSIBLY NEGLIGENT BY THE

COURTS \M/
/ s S
4 - ‘m’)
M STUDENT INJURIES W,

et

~ «TEACHERS HAVE A MANDATORY DUTY TO
SUPERVISE STUDENTS UNDER THEIR
CONTROL.

TEACHERS ARE LIABLE FOR DAMAGES IF THE
STUDENT CAN PROVE:

1. THE TEACHER HAD A DUTY TO CARE FOR AND PROTECT THE STUDENT FROM INJURY.

2. THE TEACHER FAILED TO USE DUE CARE. o

3. THE TEACHER'S CARELESSNESS CAUSED THE INJURY, : _;/

4, THE STUDENT CAN PROVE SUSTAINABLE [NJUR‘(. e
hd L L
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EXPLOITATION, NEGLECT TREATMENT OR MALTREATMENT OF A
CHILD UNDER THE AGE OF 180R OF THE AGE SPECIFIED BY THE
CHILD PROTECTION LAW OF THE STATE IN QUESTION, BY A
PERSON WHO IS RESPONSIBLE FOR THE CHILD’S WELFARE,
UNDER CIRCUMSTANCES WHICH INDICATE THAT THE CHILD’S
HEALTH OR WELFARE IS HARMED OR THREATENED THEREBY.

» NATIONAL CHILD ABUSE PREVENTION AND TREATMENT ACT

CHILD ABUSE AND NEGLECT \.,»

* PHYSICAL ..OR MENTAL INJURY, SEXUAL ABUSE OR

\// \m«d’/ N
Y ¥,
N, : o

w

REPORTING ABUSE

» ALL STATES HAVE REPORTING POLICIES.

* IN INDIANA IT IS THE LAW YOU ARE TO REPORT. IF YOU
FAIL TO DO SO YOU CAN BE PUNISHED.

» YOU ARE PROTECTED FROM LAWSUITS FOR REPORTING.

» COUNSELORS SHOULD VIOLATE PRIVILEGED -

COMMUNICATION TO REPORT NEGLECT OR ABUSE.
v NS N/ ! Q:.

-
/

10
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PHYSICAL INDICATORS

* HUNGER, POOR HYGIENE,
INAPPROPRIATE DRESS

* CONSISTENT LACK OF
SUPERVISION IN DANGEROUS
ACTIVITIES OR LONG PERIODS

+ UNATTENDED PHYSICAL
PROBLEMS OR MEDICAL NEEDS

* ABANDONMENT

BEHAVIORAL INDICATORS

BEGGING, STEALING FOOD
EXTENDED STAYS AT SCHOOL

EATIGUE, LISTLESS, SLEEPING
IN SCHOOL

DRUG OR ALCOHOL ABUSE
DELINQUENCY

STATING THERE I5 NO
CAREGIVER

Y

o

/ s
e PHYSICAL ABUSE SYMPTOMS ./
i
PHYSICAL INDICATORS BEHAVIORAL INDICATORS
- UNEXPLAINED BRUISES, WHELPS, WARY OF ADULTS
BURNS, FRACTURES, APPREHENSIVE WHEN OTHER
LACERATIONS, OR ABRASIONS CHILDREN CRY
AGGRESSIVENESS OR
WITHDRAWAL
FRIGHTENED OF PARENTS,
AFRAID TO GO HOME, o
REPORTING INJURY BY PARENT )
A ; H |
— s /
N
- PHYSICAL NEGLECT SYMPTOMS N

%

-/

11






10/4/2019

S\._—,:f’fl S i
‘1‘ . ’\)Mj
N SEXUAL ABUSE SYMPTOMS {
ot
PHYSICAL INDICATORS BEHAVIORAL INDICATORS
s DIFFICULTY WALKING OR + UNWILLING TO PARTICIPATE IN PE
STANDING

« WITHDRAWAL, FANTASY, OR
» TORN, STAINED, OR BLOODY INFANTILE BEHAVIOR

UNDERCLOTHING + BIZARRE OR UNUSUAL SEXUAL

« PAIN, ITCHING, BRUISES, OR KNOWLEDGE
BLOOD IN GENITAL,
VAGINAL, OR ANAL AREA

POOR PEER RELATIONSHIPS

« DELINQUENT OR RUNAWAY o
+ VD OR PREGNANCY e
» REPORTING SEXUAL ASSAULT BY

CARETAKER \u@/
~ \wej |

- - /

\_,/ — -
. ‘ o
N EMOTIONAL MALTREATMENT SYMPTOMS ,

]

PHYSICAL INDICATORS BEHAVIORAL INDICATORS
+ SUCKING, BITING, ROCKING,

« SPEECH DISORDERS ETC

« LAGGING IN PHYSICAL « ANTISOCIAL, DESTRUCTIVE,
DEVELOPMENT ANTISOCIAL BEHAVIOR

« FAILURE TO THRIVE + NEUROTIC TRAITS: SLEEP

DISORDERS, INHIBITED PLAY
« PSYCHONEUROTIC

» BEHAVIOR EXTREMES

]
. OVERLY ADAPTIVE BEHAVIORS y.
+ DEVELOPMENTAL LAGS s
. ATTEMPT?:‘B*SJUICIDEMJ - j

12
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/ =
S~ EQUAL ACCESS ACT 1984 <

'« PROHIBITED SECONDARY SCHOOLS WITH AN “LIMITED OPEN
EORUM” EROM DISCRIMINATING AGAINST OR DENYING EQUAL
ACCESS TO ANY STUDENT GROUP ON THE BASIS OF THE
RELIGIOUS, POLITICAL, PHILOSOPHICAL, OR OTHER CONTENT OF
THEIR VIEWS.

o A LIMITED OPEN FORUM SCHOOL IS ONE THAT PERMITS ONE OR
MORE STUDENT GROUPS THAT MEET ON SCHOOL PROPERTY i

o

DURING NON-INSTRUCTIONAL TIMES. \M}/

T~ 2 )

.- J N ~
/ L
J PROCEDURAL DUE PROCESS AND )

4

v SUBSTANTIVE DUE PROCESS

+ THE DUE PROCESS CLAUSE OF THE 14™ AMENDMENT PROVIDES THAT NO PERSON
SHALL BE “DEPRIVED OF LIFE, LIBERTY, OR PROPERTY WITHOUT DUE PROCESS OF
LAW.”

+ WHEN COURTS FACE QUESTIONS CONCERNING PROCEDURAL DUE PROCESS THE
CONTROLLING WORD IS PROCESS. COURTS MUST DECIDE HOW MUCH PROCESS 15
DUE IN A PARTICULAR HEARING TO SATISFY THE FAIRNESS REQUIREMENTS OF THE
CONSTITUTION.

+ WHEN COURTS FACE QUESTIONS CONCERNING SUBSTANTIVE DUE PROCESS, THE
CONTROLLING ISSUE {S LIBERTY COURTS MUST DETERMINE THE NATURE AND ot
SCOPE OF THE LIBERTY PROTECTED BY THE CONSTITUTION BEFORE AFFORDING ; _,«/
THE PARTIES A PARTICULAR FREEDOM. S

R, )

13
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SCHOOLS MAY ACT WITHOUT DUE PROCESS

s IN TRIVIAL OR MINOR MATTERS

+ IN EMERGENCIES (BUT DUE PROCESS MUST
FOLLOW AS SOON AS POSSIBLE)

o
R
. - ~ ,/
\ / ~ ,
l CORPORAL PUNISHMENT: w;

o IS NOT UNCONSTITUTIONAL

* DECIDED BY EACH STATE.

o [F CORPORAL PUNISHMENT RESULTS IN SEVERE INJURY
DISPROPORTIONATE TO NEED OR INSPIRED BY MALICE OR o
SADISM VIOLATES SUBSTANTIVE DUE PROCESS OF STUDENT. \r;j

v

14
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: ‘ L) .

e .,, DEMONSTRATIONS, PROTESTS, AND SPEAKERS
. STUDENTS DO HAVE A RIGHT TO PEACEFUL PROTESTS AND

DEMONSTRATIONS.

« BUT SCHOOLS ALSO HAVE THE RIGHT TO MAINTAIN SAFETY, PROTECT
PROPERTY, AND KEEP NORMAL SCHOOL FUNCTIONS.

. SO THEY CAN LIMIT TIME, PLACE, AND MANNER OF PROTEST OR
DEMONSTRATION.

« PEACE GROUPS CAN RECRUIT IN PUBLIC SCHOOLS.
. SCHOOLS CAN BAN SOME BUT NOT ALL OUTSIDE SPEAKERS IN SPEAKING -/

AT SCHOOLS.(WILSON V. CHANCELLOR, OREGON 1976) »/)

v

\#/ ~ ;; /

9 FREEDOM OF ASSOCIATION

« IT IS A CONSTITUTIONAL RIGHT, PROTECTED BY THE FREEDOMS
OF SPEECH, ASSEMBLY, AND PETITION.

» TEACHERS CANNOT BE FIRED BECAUSE THEY BELONG TO A
COMMUNIST, NAZI, OR REVOLUTIONARY
ORGANIZATION.(KEYISHIAN V. BD. OF REGENTS OF NEW YORK,
1967). HOWEVER THIS DOES NOT VOID STATE LAWS PROHIBITING
SUCH. (COOPER V. HENSLEE, ARKANSAS, 1975), (SCHMID V, L

LOVETTE, CALIFORNIA, 1984) \M!)

VoL W

/
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\,H// “EAMILY EDUCATIONAL RIGHTS AND
. PRIVACY ACT OF 1974

v

o 4A FEDERAL LAW DESIGNED TO PROTECT
THE PRIVACY OF EDUCATION RECORDS, TO
ESTABLISH THE RIGHT OF STUDENTS TO
INSPECT AND REVIEW THEIR EDUCATION
RECORDS, AND TO PROVIDE GUIDELINES
FOR THE CORRECTION OF INACCURATE
AND MISLEADING DATA THROUGH
INFORMAL AND FORMAL HEARINGS.”

.

el THE ESSENCE OF THE ACT

« SCHOOL OFFICIALS MAY NOT DISCLOSE
PERSONALLY IDENTIFIABLE INFORMATION
ABOUT STUDENTS NOR PERMIT

THEIR WRITTEN PERMISSION, UNLESS
SUCH ACTION IS COVERED BY CERTAIN
EXCEPTIONS PERMITTED BY THE ACT.

R,

INSPECTION OF THEIR RECORDS WITHOUT

S’

/

W
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STUDENT (AND FORMER STUDENT)
RIGHTS UNDER FERPA

- TO INSPECT THEIR EDUCATION RECORDS. zﬁ}

« TO REQUEST AN AMENDMENT TO THEIR
RECORD AND A HEARING IF THE REQUEST IS
FOR AMENDMENT IS UNSATISFACTORY.

Y

- WHAT'S COVERED

« PROVISIONS, FACILITIES, PROGRAM PLANNING AND
EVALUATION, PROCEDURAL SAFEGUARDS, CONFIDENTIALITY
OF INFORMATION, EDUCATIONAL SURROGATE PARENTS,
IDENTIFICATION AND EVALUATION, ELIGIBILITY
REQUIREMENTS, DETERMINATION OF SERVICES, RELATED
SERVICES, TRANSPORTATION, TRANSFER OF RIGHTS,
DISCIPLINE PROCEDURES, DUE PROCESS PROCEDURES, CHILD
COUNT AND COLLECTION DATA.

:‘\ﬁ.ﬁj

/ \W«»/ et
) -
R INDIANA 511 1AC ARTICLE 7 W,

w J

4

/
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" - RACE DISCRIMINATION

EBROWN V. BOARD OF EDUCATION
B14TH AMENDMENT

BTITLE VI ALLOWS DENIAL OF FEDERAL
FUNDS

ETITLE Vil PROTECTS DISCRIMINATION IN

N

TEACHER AND ADMINISTRATOR |
EMPLOYMENT t’"’;)
BAFFIRMATIVE ACTION  © (/) 5 J
. LA |
e SEX DISCRIMINATION W,
L
BPROTECTS DISCRIMINATION BASED ON GENDER
ETITLE VIl
EPREGNANCY DISCRIMINATION ACT OF 1978
BBENEFITS
BTITLE IX
BSEXUAL HARASSMENT v
v Nd y J

18
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7
et RELIGIOUS DISCRIMINATION W,

ECIVIL RIGHTS ACT OF 1964
EBURDEN OF PROOF IS ON PLAINTIF

2 CERTAIN RELIGIOUS FREEDOMS ARE PROTECTED
IN 1ST AMENDMENT

7 =
LA

° HTTPS://SEARCH.YAHOO.COM/YHS /SEARCHZP=LOLLIPOP+MOME
NTS+TED+TALK&EI=UTF-8&HSPART=MOZILLA&HSIMP=YHS-001

- R
AR
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THANKS

e
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School Law for Teachers Presentation.pdf


SUICIDE PREVENTION TRAINING
'FOR FUTURE EDUCATORS

Indiana State University

Bayh College of Education

Prepared by:
Brickger Roberis-Pitiman, Carrie Ball, Chauncey Amundsen, Whitney Gross, Alyce Hopple,
lazlyna Paige, Cassandra Schmidt, Sarah Scott, & Myeshia Smith

Presented by:
Sarah Pringer & Bridget Roberfs-Pittman, Ph.D, HSPP

Dept. of Communication Disorders and Counseling, School, & Educational Psychology

Overview

O Welcome and infroduction

0 Background and statistics
o Risk factors and warning signs of suicide
O Strategies for suicide prevention

O Strategies for suicide postvention

10/4/2019
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Introduction

0 Please introduce yourself to the group.

0 What do you already know about suicide?

0o What do you need to know about suicide to be
effective in your job position?






10/4/2019

Svicide Statistics

0 In the U.S. in 2010, 38,364 suicides were completed
O Average of one life lost every 13.7 minutes
b 3™ leading cause of death among those ages 10-14 and 15-24

o In 2010, 867 Hoosiers died from completing suicide
o 5" leading cause of death among those ages 5-14
i 2% leading cause of death among those ages 15-24

o Across all ages, there is one completed suicide out of about
25 attempts
O Among young adults, there are 100-200 attempts for each

completed suicide

0 Each prevented suicide, could save the U.S. an average of

$1,182,559 in medical expenses and l[oss of work






0 How do you know if someone may be at

risk for suicide?
o What is a “risk factor’e

0 What is a “warning sign”¢

Risk Factors — SAD PERSONS

§ SEX Women attempi suleide more frequenly;
men are more likely to complete suicide,

A AGE Adolescents and young adults are at
highest risk, as are men over 45 and women
over 55.

D DEPRESSION Individuals who are depressed
and have symptoms of hopelessnass,
worthlessness, and helpiessness are at higher
risk for suicide,

7-10 - Hospitalize fcommi

5-6 Strongly Consider Hospitalization,
depending on confidence in she follow up
arrangement

3-4 Clese Foliow-up
0-2 Send Home with Foliow Up

PREVIOUS ATTEMPT Persons who have
made previous suiclde attempts are at higher
risk,

ETHANOL and DRUG ABUSE Individuals who
abuse or are addicted to clechel and for
drugs are at risk,

RATIONAL THINKING LOSS Suicide risk is
high when judgment and rational thought are
impaired (such as hearing voices).

SUPPORT SYSTEM LOSS Changes in
significant relationships {such as breakups or
changes in parens’ relationships) increase
risk.

ORGANIZED PLAN A spedific plan increases
sisk.

NO SPOUSE Separated; divorced, widowed
and single persons have a higher risk.
SICKNESS Chronic, debilitating, severe and

painful illnesses and condifions are o svicide
risk factor.
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SAD-PERSONS Example

o Matt, a 17 year old male, who has battled
depression for the last 3 years, has come to your
office. Matt is the star of the basketball team and
has no prior medical conditions. in the last two
weeks, you've noticed that Matt has displayed more
risk taking behaviors and poor judgment. He
confides in you that he is considering taking his life.
He recently broke up with his girlfriend and his
father recently moved out of the house. Matt told
you that he has never attempted svicide in his past
and that he has never used drugs or alcohol before.
He also stated that he has no current plan

Diversity Considerations

+ Diversity is a multi-faceted concept that may
include differences in characteristics such as
gender, race/ethnicity, age, SES, acculturation,
religion, personality, (dis)ability, sexual
orientation, or life experience

o It is important to acknowledge the existence of group

influence

0 Being a member of a particular diverse group forms how an
individual feels, thinks, behaves, and experiences the world

- Youth with particular characteristics may be at
increased risk for suvicide
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Diversity Considerations (cont.)

Personality /emotional risk factors

O Perfectionistic personalities

O Loners
0 tow self-esteem and /or depression
+ Youth who identify as gay, lesbian, transgender, or bisexval
Especially if they feel rejected by family or friends because of their sexual crientation
« Youth with disabilities
Especiaily if they deny the impact of the disability
« International students
g Especially those who feel socially isolated or struggle with aeculturation

o Risk factors associated with major life events
1 Studenis in serious trouble {legai trouble, expulsion}
o ‘fouth who are perpetrators of victims of bullying
O Youth with o history of abuse or neglect
Risk factors associated with family history
o Youth with family members who have attempted or completed suicide
O Parental history of violence, substance abuse, or divorce

Warning Signs of Youth Suicide

1. Suicide notes
B  These are a very real sign of danger and should be taken
seriously.

2. Threats
o May be direct (“l want to die.”” "l am going to kill myself")
or indirect (“The world would be better without me,”
“Nobody will miss me anyway”)
3. Preoccupation with Death/Suicide
o In adolescence, this may include joking, references in
school assignments, (like creative writing or artwork).

O Young children view the world in more concrete terms and
may provide indirect clues in the form of acfing-out or
violent behavior, often accompanied by suicidal /homicidal
threats,
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Warning Signs of Youth Suicide

4. Deepening depre
B Symptoms include pervasive thoughts of helplessness and
hopelessness
& Inability to concentrate
1 Decreased rational thought (including having hallucinations}
O Loss of energy for and interest in pleasurable activities

5. Sudden decline in fypical positive behaviors
o Changes in physical appedarance or behaviors, such as eating
and sleeping patterns or personal hygiene
o Withdrawal from and/or disinterest in usual relationships or
activities
0 Uncharacteristic drop in academic performance or sudden
changes in attendance (frequent absence or truancy)

Warning Signs of Youth Suicide

6. Sudden increase in atypical risk-faking behaviors
O Increased abuse of alcohol or drugs
i Unprotected or promiscuous sex
i Driving recklessly or without o license
O Petty theft or vandalism
o Gunplay
7. Efforts to hurt oneself.

i Self-mutilating behaviors {scratching, cutting, burning, or
marking the body) occur among children as young as
elementary school-age

i Other common self-destructive behaviors include running into
traffic or jumping from heights
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Warning Signs of Youth Suicide

8. Making Final arrangements.

o Giving away prized possessions such as jewelry, clothing,
journals or pictures

B1 Contacting significant people

1 Setting affairs in order {such as writing a will or asking
others to deliver o message)

9, Plan/method/access.

b Increased focus on guns, weapons, pills, high places, or other
lethal means

B Efforts to gain access to lethal means

1 Increased talk about a suicide plan (date, fime, location,
mecns)

B The greater the planning, the greater the potential.

Review & Discussion

1 What is the difference between a risk factor and a

warning sign?
o Name at least 7 factors that place someone at
increased risk for suicide

a1 Name at least 5 signs that someone may be
contemplating suicide

o What would you do if one of your students
exhibited these warning signs?
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Safety is Everyone’s Responsibility

0 Are there enforced policies to ensure a safe and supportive
school?

o Anti-bullying and non-harassment policies

O Peer-mediation or other problem-solving supports

8 School wide comprehensive suicide education

O Easy access to school-based mental health services

o Advocacy or organized support for at-risk student groups
o Does your school have a pre-referral process?

B Are supports in place for those with multiple risk factors?
0 Waich for, record, and respond to warning signs
o Does your school have an immediate response plan?

O Who is on the Crisis Response Team?

B Are there state, district & /or other protocols to follow?

10/4/2019






Suicide Intervention Programs for
Educators

a These typically focus on staff education and training so that
hefter services can be provided to students

o Example: Applied Svicide Intervention Skills Training (ASIST)

o Two days of intensive, interactive training using group discussions,
workbooks, and audiovisual aids

o Focuses on preparing caregivers so they are more willing and able to
assist persons af risk

o Instructs helpers to connect, understand, and assist
O More comprehensively considers the referral process, including the
importance of early collaboration with family and friends
0 If policies are not currently in place, consider advocating for
the use of similar interventions at your district

Ideal Roles for School Personnel

in Suicide Prevention Efforts

o Teachers
t1 Be familiar with and follow school policy
o Be familiar with and watchful for risk factors and warniag signs
o immediately refer students who may be considering svicide
0 Show empathy and support for students and famiies
o Counselors, Psychologists, Soclal Workers
Be familiar with and follow school policy
Suggest and support implementation of efforts to improve prevention
Be knowledgeable akbout community resources
Receive referrals

Assess suicide risk for referred students

odBoooR

Communicate with administrators and families
o Principals/Administrators
O FEnsure safe aad supportive school environment

g Establish and train staff to use a standard referral policy for students who exhibii warning
signs; ensure the policy Is completely followed

B Provide support and facilitate communication for referred students

10/4/2019
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Assisting Students who may be Suicidal
What Teachers Can Do

1. If you notice warning signs, take note and take acfion

2. Noftify your school counselor, school psychologist, or other
qualified personnel to determine the best course of action

3. Speak fo the student, remembering fo:
B Stay calm

B Describe the warning signs you have observed in a way that is
nonthreatening (“| have noticed lately that you seem more sad than
usual. | have also heard other students say that you have been
talking o lot about death and dying”)

O Inform the student of your responsibility to protect them (“Part of my
job is to make sure that students are safe, and that incudes having
them talk to a guidance counselor if | am worried they might be
thinking about hurting themselves”)

it Be familiar with your school policy and talk to the student about
what might happen next

Assisting Students who may be Suicidal

« Do not leave the student alone. Immediately escort them to
the appropriate personnel (counselor, psychologist, or
administrator)

O For students from diverse backgrounds, there may be a stigma
associated with seeking mental health services; extra sensitivity
and persistence may be needed under these circumstances

5. Reassure the student he/she is not in frouble and that your
main concern in for their safety

6. Reassure the student you will be available to talk with
them later if necessary {if you are actually willing be
available)

7. Follow up with administrators and school services personnel

o Be sure the student received adequate support and resources
o Find out if you can de anything else to help

10/4/2019
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Assisting Students who may be Suicidal

FiQuestions

mAre you having thoughts of suicide?
BAre you thinking of killing yourselfe
ESLAP

@ Specificity of the plan

#lethality of method

| Availability of method

B Proximity of social support

Assisting Students who may be Suicidal

What School Services Personnel Can Do

1. Be available for consultation

O Risk factor or warning sign? Is this a threat that should be
followed up?

o School policy to promote student safety generally and
prevent suicide specifically
2. Be available to meet with students
i Cancel other appointments if necessary
0 Assess suicide risk and provide support and reassurance

OTalk to students about the process/policy, next steps
3. Be aware of multicultural considerations

[ Reassure students who are hesitant about receiving support
from a mental health professional

10/4/2019
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Assisting Students who may be Suicidal
What School Services Personnel Can Do

4. Facilitate appropriate communication
B Communicate with building administrator, as required by school policy
O Ensure the student's parents are properly notified of the risk/threat
o Follow up with teachers to reassure them the proper steps have been token

5. Communicate with parents
o Provide referral o community resources, assist in scheduling an appoiniment
& Provide transportation for the student and parent(s} if necessary

& If the student is ot high risk for suicide and the parent{s) does not follow
through with recommendations {neglect}, the school must contact the local child
protective services

o Document parental notification

@ Provide information about any restrictions on the student's attendance /return
to scheol

Assisting Students who may be Suicidal
‘What Administrators Can Do

Administrators bear the ultimate responsibility for siudent safety
0 Be prepared to do anyihing thot has net already been dene
1. Be availuble for consultation
o Advise of schoo! policy and answer guestions about what should be done ia specific siluations
2, Be available to meet with students if school services personnel are unavailable
O Cancel other appointments if necessary
O Provide support and reassurance
a Talk 1o students about the process/policy, next steps
5. Facilitate appropriate communication
o Ensure the student’s parents are property notified of fhe risk/threat
O Follow up with teachers to reassure them the proper steps have been taken
1. Communicate with parents
0 Provide referral to community resources, assist in scheduling an appointment
1 Provide transportation for the siudent and parent(s) if necessary

0 IF the studens is at high risk for svicide and the parentis) does not followed through with recommendations
[neglect), the school must contcict the local child proteciive services

o Document parental notification
O Provide information about any restrictions on the student’s ahlendence/return 1o schoel

10/4/2019
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Suggestions for Talking with Parents

o This responsibility does not usucily fall to teachers
B Parents may contact feachers with their own concerns
o Teachers may be asked by an aedministrater 1o speak to parents in some sitvations
Be cedm and understanding; expect that parents wilf become very emotional
Describe warning signs and concerns in a way that Is nonthreaiening

T “Lalely, the student’ teacher has noticed [describe behavior]. Often, studenis who engage in these
behaviors are alse having thoughts of harming or killing themselves.”

o Fxpress care and concern (“We want to be sure we do everything necessary to support you
and to make sure the student is safe)

o Encourage collaboration
o Ask whether the parent has ebserved similar behaviors or has had similar concerms
B Ask about recent changes or stressors in the student’s life
0 Ask whether any treatment has been received
o Explain the importance of immediate foliow-up
o It 5s critical to remove dangerous items from the home (e.g., firearms, alkcohel, medication)
B Emphasize the need for close supervision
O Stress the Importance of seeking help and explain the procedures to the parent
o Provide specific community resources that may be utilized
g Offer support for following up with these resources
B Follow up fo ensure that he/she has sought help for the student

Community Resources

O Be aware of available resources in the community se that you may suggest
appropriate facilities to parents

O Talk with your school psychologist, school counselor, or principal to gain o better
understanding of these resources and what relationship they have with the school

O Research avaituble resources in your community

o Resources will fluctuate depending on the focation of your district; keep
current on the cvailable resources in your areq

Some resources in Terre Haute, Indiana:
o Hamilton Center
o htip:/ /www.hamilioncenter.org /indexhtml
B Access Center - {812) 231-8200
o Harsha Behavioral Center
o hitp:/ /www.harshacenter.com/#1
o (812) 298-8888

10/4/2019
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More Resources

0 Cummins Behavioral
Health Center

8 Around Indiana
o Bloomington Meadows

0 Family Services
Association

o 18U Counseling Clinic
a ISU Psychology Clinic

o Valle Vista Inpatient

B Greenwood

10/4/2019
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Role Play Guidelines

r Acting as the Teacher/Counselor /Administrator you
should say:

B Are you having thoughts of suicide?
B Are you thinking of killing yourself?
X Assess for SLAP
B Specificity, lethality, availability, proximity
o Use reflective listening and non-judgmental
stfatements

1 Seek to understand, not to be understood

0 Follow appropriate procedures after conversation

Role-Playing Acfivity

0 Break info groups of 3 and rotate through being:
1 School professional
& Student
fa Observer

01 Focus about 3-4 minutes on role-playing one of the
provided vigneites

or Group demonstration

10/4/2019
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"G What went well? you

Review & Discussion

prepared
to do?

0 What did not go well?2 What was difficult or
awkward?

0 What questions remain?

0 How would you respond in your role if o siudent
actually attempted or completed suicide?

10/4/2019
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When Students Return to School

After a Suicide Attempt or ldeation

o Talk with colleagues who can help you mentally prepare

11 Ask about the process for the student {will there be
meeting with o counselor, psychologist, or administrator)

0 Seek continued support and ask questions as needed
o Business as usual
a Confinue with your lesson plans

B Avoid “special freatment” or handling student with “kid
gloves”

o Be mindful of his/her behaviors and watch for further
warning signs

B Follow the student's lead: most likely he/she wants to get
back to a “normal routine”

Key Principles in Response fo Suicide

O Strive to treat ALL deaths the same, regardiess of
cause

@ Report only facts; don’t overshare
O Respect family wishes regarding shared information
i Avoid stigma, bias, ot glamorization
0 Be aware of rare but real risk for ‘suicide contagion’
& ‘suicide clusters’

i Watch for sudden onset of warning signs in other
students

10/4/2019
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ideal Roles for School Personnel

in Suicide Response: “Postvention”

o Teachers

G Alter curriculum as needed, including leading dliscussions
o Answer questions and dispel rumors without providing unnecessary details
o Allow a range of emofians, identify students who need counseling or other supports
o Be a good modet for students
0 Counselors, Psychologists, Secial Workers
O Be available- cance! other activities if needed
T Provide individual or group counseling to affected stuclents and faculiy
O Locate counseling assistance and be aware of communily resources
O Provide students' families with appropriate suggestions of support
o Principals/Administrators
O Direct infervention efforts and scheolwide response, including alterations to cutriculum
o Be visible, available and supportive
o Contact the family of the student

o if necessary, inform others about funerat arrangements and ensure that memorials are
appropriate

TEAM Approach

o T - setting up a Team

0 Counselors, Administrators, Parents, & Teachers
0 E — Establish postvention procedures

0 A — Arrangements for an external support network
@ Shock/disorganiztion
@ Provide w/ resources
m Opportunity to express anguish & remorse
B Explore Meaning of loss

B Making new goals

o M — Monitoring of progress

10/4/2019
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Help Is Available

o Inform students of available resources

o Encourage students fo take advantage of services
o Know that you have access fo the same resources
i Ask for help, if needed

ol Toke care of yourself so you can effectively help your
students

0 Be conscious of appropriate coping outlets:

0 Social networking [the good & bad]

Short-Term & Long-Term Coping

o Short-term:

A Give students the opportunity to honestly express their
feelings & thoughts

i Provide strategies for regulating their emotional
responses

{1 Return to “normal” as soon as possible
o Long-term:

g Determine how to handle memorials, anniversaries, and
maijor events

o Clearly communicate guidelines

10/4/2019
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FINAL QUESTIONS &
DISCUSSION

Thank you for attendingl

Please fill vt a survey

10/4/2019
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Teachers of Tomorrow
Advancing Learning

Today is the first day of
the rest of your life!!!






Quick Write Time

Children become
who we are,

not who we want
them to be.

The TOTAL Program

o The opportunity for an intensive
internship semester prior to student
teaching. This program allows an
intern the experience of working
with a coaching teacher in one
classroom for the entire semester.
This experience in a school and
classroom provides the intern a
glimpse into the “bell to bell” world
of teaching.






What is a Total Intern?

o A fulltime student that has completed Phases I
and II of the elementary education program
requirements.

o A student who is taking 15-18 hours of
coursework (Phase III and Science or SPED) in
addition to spending extensive time (300+
hours) in an assigned classroom with a trained
TOTAL Coach,

o A TOTAL field placement lasts the entire
semester.

o A TOTAL Intern is NEVER left alone with the
students.

o A TOTAL Intern teaches individual focus weeks
on a single subject during the semester.

TOTAL Handbook

o "I Teach” Poem

o Calendar

o Expectations/Contract
o Forms

o Lesson Planning Steps
o Misc.

o Break






PROFESSIONAL
DISPOSITIONS

By Malea Crosby, Director of
Assessment and Accreditation

Becoming a

Complete Professional
at 1ISU

Educator as ...

-Person
-Member of communities
-Expert or mediator of learning






What are the qualities of a GREAT
TOTAL Intern?

assionate

Professional

Dress and attire

e Jean day does not mean “Bali”
jeans are appropriate for school

o Verbal Communication

o Body Language (rolling eyes, etc.)

o You never know who is watching!
(conversations at fast food restaurant)






Remember ...

Positive

o Smiile
o Greet People

o Make your contributions
with positive and
productive language.

o Be careful in teacher’s
lounge and workroom
e Don't fall into the “trap”






Remember ...

https://m.voutube.com/watch?feature=youtu.bedv=VxyxywShewl

Welcome Totals!

/During this TOTAL semester,
Totals can be...

- Passionate,
Energetic,
- Committed, and

- Helping hands to others by
going the extra miles.






Read between the lines!

o Tale as old as time/ True as it can be/
Barely even friends/ Then somebody
bends unexpectedly

o Just a little change/ Small to say the
least/ Both a little scared/ Neither one
prepared/ TOTAL and the totalists

o Ever just the same/ Ever a surprise/
Ever as before/ Ever just as sure/ As the
sun will rise

Continued...

Tale as old as time/ Tune as old as
song/ Bittersweet and strange/ Finding
you can change/ Learning you were
wrong from TOTAL

Certain as the sun/ Rising in the east/
Tale as old as time/

Song as old as rhyme/ TOTAL and the
Totals






Totals! Good luck
for TOTAL Semester

o Therefore, you can be Passionate,
energetic, committed, and helping
hands to others going the extra
miles.

o We hope that you can enjoy your
time this semester.

Quote from past TOTAL intern

o The faculty and staff of the Bayh College of Educaticn provided me with the
skills and knowledge required to accomplish my dream of becoming an
educator. The most influentiat aspect of my experlence at Indiana State
University was the T.0.T.A.L. program. The passionate, brilliant, and
supportive professors involved in TOTAL taught me how to SPARKLE on my
way to success. The Instructors did more than just lecture and assess; they
left thelr inspirational imprint on my life and the lives of my classmates. AL
the end of the TOTAL semester, my classmates, professors and I were 2
family, not a classroom, We laughed, cried, and learned during our magical
semester. I will never forget the bonds formed and the knowledge gained
on campus and out in the filed during that spectacular semester,

o Due to my experiences in TOTAL, I walked into student teaching ready to
iead instruction for the class. I had the confidence and sklills required to
teach and manage the classroom effectively.






Join us on Twitter!!!! We will use
Twitter as a professional development

#1sutotal

Remember ...

You have to touch
the heart,

befe ore Yyou can
teac gﬁe

10






hitps: / /www.voutube.com/watch?v=1U

tCgZZellel

It is going to be a memorable and
exciting semester.
See you tomorrow morningf!!
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Evidence Packet 



School Psychology - EdS



Evidence Name: Diversity in Recruitment and Admissions



Rationale/Alignment with CAEP Standard Indicator:

Evidence in this packet provides support for CAEP A.3.1: 

The provider sets goals and monitors progress for admission and support of high-quality advanced program candidates from a broad range of backgrounds and diverse populations to accomplish their mission. The admitted pool of candidates reflects the diversity of America’s teacher pool and, over time, should reflect the diversity of P-12 students. The provider demonstrates efforts to know and address community, state, national, regional, or local needs for school and district staff prepared in advanced fields.



Evidence Overview:  

The data tables provide candidate self-identified gender, race, and ability status for the three previous admissions cycles.  The supporting documentation provides representative evidence of program recruitment efforts, including:

· Efforts to directly contact undergraduate institutions in Indiana and institutions that historically serve students underrepresented in school psychology (e.g., HBCU’s, HSI’s)

· Webinars and presentations for prospective students both locally and at a distance 

· Sample language used in response to individual student inquiries about flexible program options

· Efforts by program faculty to engage practitioners in a discussion about the needs of the field.



Data Table

 

		Demographic Data

		Fall 2016

		Fall 2017

		Fall 2018



		N New Enrollees

		6

		8

		9



		Self-Reported Gender

		Male

		1

		0

		1



		

		Female

		4

		7

		8



		

		Not Reported

		1

		1

		0



		Self-Reported Race

		White/Caucasian

		5

		4

		8



		

		Black/African American

		0

		1

		0



		

		Hispanic

		0

		0

		1



		

		Indian

		0

		1

		0



		

		Mixed

		0

		1

		0



		

		Not Reported

		1

		1

		0







Analysis and Interpretation

For the three cycles reported, the diversity of our program admissions is reflective overall of the profession of school psychology.  We demonstrate ongoing efforts to recruit students from underrepresented groups, including recruitment from HBCU’s and candidates of non-traditional age (e.g., practicing teachers).  We have observed some improvements in recruiting candidates of color, and we will continue our efforts to increase both racial and gender diversity in future cohorts, to better reflect the needs and growing diversity of P-12 schools.  




[bookmark: _GoBack]Supporting Documentation:

Presentation to Undergraduate Careers in Psychology class



[bookmark: Guest_Presentation_to_ISU_Undergraduate_]What is School Psychology?



Carrie R. Ball, Ph.D., HSPP, NCSP Indiana State University

February 21, 2018







Is School Psychology for you?



Go to kahoot.it Enter PIN:
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Why I chose school psychology









Individual Diversity Legal & Ethical Practice Evidence-based Practice

Families & Community

Mental Health

Schools & Systems

Academics

What School Psychologists Do

Using Data to Make Decisions Consulting and Collaborating
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Meeting with Students Observing Classrooms Team Meetings

Other

10

10

10

20

Assessment Report Writing

Consulting with Teachers

Talking with Parents

10

10

20

10

A Typical Week?













What are the degree options?





Educational Specialist

· 3 years

· Includes internship

· School-based practice

· Limited-scope independent practice


Doctoral

· 5-6 years

· Includes internship

· School-based practice

· Universities, hospitals, private practice, policy/advocacy, community mental health

· Recognized specialization by APA
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What are the career prospects?

· There is a shortage of school psychologists!

– Indiana, 2015-2016

· 22 districts with unfilled positions

· 31 districts with anticipated openings

· U.S. News & World Report

· Ranked #2 Best Social Service Jobs for 2018

· Unemployment under 2%









$40,000



$20,000



$0

Psychiatrist		School		School	Social Worker	Mental Hlth Psychologist	Counselor			Counselor



https://money.usnews.com/careers/best-jobs/school-psychologist/salary

$45,080

$46,610

$56,490

$60,000

$76,040

$80,000

What about Salary?

$200,000           $193,680	

$180,000



$160,000



$140,000



$120,000



$100,000
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Preparing for School Psychology





· Understand the profession

· Shadow/interview school psychologists

· Work with children/schools

· Professional association websites

· Research experience and research interests

· 
Contact the program

· Think “application”

· Proofreaders

· References

· Think “professional”

· Clean up social media

· Practice professional behavior and communication























Resources

American Association for Employment in Education (2017). Educator Supply and Demand Report 2016-17: Executive Summary

American Psychological Association Division 16: Division of School Psychology

Indiana State University School Psychology Programs National Association of School Psychologists

· NASP Practice Model

U.S. News and World Report 2018 Best Social Services Jobs























Questions & Discussion Thank you!



Carrie.ball@indstate.edu University Hall, Room 310D
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[bookmark: Potential_Recruitment_Contacts]Potential Recruitment Contacts, HBCU’s, HSI’s, Indiana Colleges



		Institution

		Career Center Contact

		Psychology Contact

		Psychology E-mail

		Education Contact

		Education E-mail



		Anderson University

		career@anderson.edu

		

		

		Angela Clark (Admin Asst.)

		amclark@anderson.edu



		Ball State University

		careercenter@bsu.edu

		Guy Mittleman

(Psychology Dept. Chair)

		gmittleman@bsu.edu

		Patty Bittinger-Mansfield (Coord of Advising/Recruiting)

		psbittingerm@bsu.edu



		Bethel College

		careers@bethelcollege.edu

		Norman Spivey (Dept.

Chair)

		

		Jim Bennett (Dept. Chair)

		



		Butler University

		ICS@butler.edu

		Carol Montgomery (Ad. Spec - Psych)

		cmontgom@butler.edu

		Kelley Hahn (Ad. Spec - Educ)

		krhahn@butler.edu



		DePauw University

		christineklinger@depauw.e du

		Jennifer Plew (Secretary)

		jenniferplew@depauw.edu 

		Jodina Menke (Prog Coord)

		jodimenke@depauw.edu



		Earlham College

		ccce@earlham.edu

		Amber Kenworthy-

Byers

		kenwoam@earlham.edu

		Cheri Gadis (Admin Asst)

		cherig@earlham.edu



		Franklin College

		kbixler@franklincollege.ed u

		Jamie Bromley (dept chair)

		jbromley@franklincollege.edu

		Kim Eiler (Prof)

		keiler@franklincollege.ed u



		Goshen College

		careers@goshen.edu

		Julie Reese (prof)

		juliecr@goshen.edu

		Kathy Meyer Reimer (dir)

		kathymr@goshen.edu



		Grace College

		denise.terry@grace.edu

		Kevin Roberts (chair)

		robertkw@grace.edu

		Carol Vosberg (AA)

		clvosberg@grace.edu



		Hanover College

		careercenter@hanover.edu

		John Krantz (Chair)

		krantzj@hanover.edu

		Deborah Hanson (director)

		hanson@hanover.edu



		Holy Cross College

		Afitzpatrick1@hcc-nd.edu

		Doris VanAuken (Chair)

		dmvanauken@hcc-nd.edu

		Eileen Dial (Chair)

		edial@hcc-nd.edu



		Huntington College

		lsolms@huntington.edu

		Tanner Babb (prof)

		tbabb@huntington.edu

		Beth West (secretary)

		bwest@huntington.edu



		Indiana University- East

		ssaydsho@iue.edu

		Beth Trammell

		batramme@iue.edu

		Carla Bowen (advisor)

		cabowen@iue.edu



		Indiana Wesleyan

University

		daryn.bronsink@indwes.ed

u

		BJ Fratzke

		bj.fratzke@indwes.edu

		Anita Manwell

		anita.manwell@indwes.e

du



		Manchester College

		mcocareers@manchester.e du

		Russell Coulter-Kern (chair)

		 RGCoulter- Kern@manchester.edu

		Heather Schilling (chair)

		HASchilling@mancheste r.edu



		Marian University

		exchange@marian.edu

		

		

		Patricia Stewart (AA)

		pstewart@marian.edu 



		Martin University

		jdade@martin.edu

		Janice Boyd

		jboyd@martin.edu

		

		



		Oakland City University

		epauw@oak.edu

		

		

		

		



		Saint Mary-of-the- Woods College

		career@smwc.edu

		Doug Sperry

		DSperry@smwc.edu

		Wendy Walter-Bailey (Chair)

		WWalter- Bailey@smwc.edu



		 Saint Mary’s College

		cco@saintmarys.edu

		Nancy Turner (Chair)

		nturner@saintmarys.edu

		Karen Chambers (Chair)

		kchambers@saintmarys.e

du



		Taylor University

		callingandcareer@taylor.e du

		Diane Dungan

		dndungan@tayloru.edu

		Shannon Shilts (AA)

		shannon_shilts@taylor.ed u



		University of Evansville

		ds120@evansville.edu

		Brenda Miller (AA)

		bm24@evansville.edu

		Elaine Freels (AA)

		ef97@evansville.edu



		University of Indianapolis

		Proedge@Uindy.Edu

		

		psych@uindy.edu

		

		education@uindy.edu









		University of Notre Dame

		ndcps@nd.edu

		

		psych@nd.edu

		

		



		University of Saint Francis

		careerservices@sf.edu

		Monica Heller

		mheller@sf.edu

		Mary Riepenhoff

		mriepenhoff@sf.edu



		University of

Southern Indiana

		career@usi.edu

		Amie McKibban

		armckibban@usi.edu

		Michelle Herrmann

		maherrma@usi.edu



		Valparaiso University

		career.center@valpo.edu

		Victoria Brockett

		victoria.brockett@valpo.edu

		Terri Handle

		terri.hendle@valpo.edu



		Wabash College

		career@wabash.edu

		

		

		Pamela Sacco

		saccop@wabash.edu



		Kentucky State University

		Career.Center@kysu.edu

		Tierra Freeman

		tierra.freeman@kysu.edu

		Donna Miller

		donna.miller@kysu.edu



		Harris-Stowe State

University

		careerengagement@hssu.e

du

		

		

		Lucille Smith

		SmithL@hssu.edu



		Lincoln University of Missouri

		careerservices@lincolnu.e du

		Kurt DeBord

		debordk@lincolnu.edu

		

		



		Cheyney University of Pennsylvania

		lblount@cheyney.edu

		Claudia Butcher

		cbutcher@cheyney.edu 

		Wesley Pugh

		wpugh@cheyney.edu



		Lincoln University

		supshernixon@lincoln.edu

		June Van Rooyen

		JVANROOYEN@LINCOLN.

EDU

		

		



		Central State University

		careerservices@centralstat e.edu

		Greta Winbush

		gwinbush@centralstate.edu

		Alma Brown

		abrown@centralstate.edu



		Wilberforce University

		vjones@wilberforce.edu

		

		

		

		



		Fisk University

		

		Dani Smith (chair)

		dasmith@fisk.edu

		

		



		Lane College

		No psychology or education

		

		

		

		



		LeMoyne-Owen

College

		wanda_blair- jones@loc.edu

		

		

		Ralph Calhoun

		Ralph_calhoun@loc.edu



		Tennessee State

University

		rhill19@tnstate.edu 

		Charlotte Phillips

		cphillips@tnstate.edu

		Gervaise Clark

		geclark@tnstate.edu



		Northeastern Illinois University

		ocs@neiu.edu

		Saba Ayman-Nolley

		s-ayman-nolley@neiu.edu

		Judy Brewer

		j-brewer@neiu.edu



		saint xavier

university

		careerservices@sxu.edu

		Mary Ann Foy

		foy@sxu.edu

		Ruth Rohlwing

		rohlwing@sxu.edu



		St. Augustine College

		amartinez@iwe.staugustin e.edu

		

		

		

		



		University of Illinois

at Chicago

		ocs@uic.edu

		Michael Ragozzino

		mrago@uic.edu

		Karen Dop

		klenhart@uic.edu
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Dear Prospective Applicant/Colleague:



We are actively seeking applications for admission to our graduate programs in school psychology at Indiana State University. We are writing to request your help in advertising a FREE WEBINAR for anyone interested in learning more about the field of school psychology and/or about our graduate programs. Information about the webinar appears below. Additional information about our graduate programs is available on the following page.



Join us for a free webinar: WEDNESDAY, NOVEMBER 15, 2017, 5-6 p.m.

*Local attendees may also attend in-person at Indiana State University, University Hall Room 107



Learn the answers to questions such as:

· What is school psychology, and what do school psychologists do?

· What can I do with a school psychology degree?

· What do current students and practitioners say about school psychology?

· What do the school psychology programs at Indiana State University have to offer?





Pre-registration is requested by Friday, November 10. Click here to sign up: https://indstate.qualtrics.com/jfe/form/SV_3Qz2CN4KQgixhSB



Connect to the webinar by following the steps below (we encourage you to test the links before the webinar):

1. Download the Blackboard Collaborate Launcher Installer directly from the following URLs:

· Windows: https://na-downloads.elluminate.com/bcl/win/BlackboardCollaborateLauncher

· Mac: https://na-downloads.elluminate.com/bcl/BlackboardCollaborateLauncher



2. After you have downloaded the Collaborate Launcher, open the URL below to join our Informational Session: https://us.bbcollab.com/guest/991f35275dc04f7698579e03eca21f4a



If you are not free to attend live, the webinar will be recorded and will be made available on our program website (http://www.indstate.edu/education/cdcsep/sep/home). Please also visit our website or to contact us at the information below. We look forward to hearing from you!



		Sincerely,

		



		Carrie Ball, Ph.D.

		Chavez Phelps, Ph.D.

		Benjamin Pointon



		Associate Professor

		Assistant Professor

		Student Services Assistant



		Director of Training (812) 237-2875

Carrie.ball@indstate.edu

		Chavez.phelps@indstate.edu

		(812) 237-2800

Benjamin.pointon@indstate.edu









School Psychology Programs at Indiana State University



We offer two degree options:



Educational Specialist (Ed.S.) degree in School Psychology 

· Approved by the National Association of School Psychologists (NASP)

· Can be completed on a full-time (3-year) or part-time (4-year) basis

· Available in a hybrid (i.e., partial-distance) format

· Graduates are eligible for licensure as a school psychologist upon program completion



Doctor of Philosophy (Ph.D.) degree in Guidance and Psychological Services, School Psychology

· Accredited by the American Psychological Association () and approved by NASP

· Completed in 5 years of full-time study

· Students are eligible for licensure as a school psychologist upon completion of the pre-doctoral internship

· Graduates are eligible to pursue licensure as an independently practicing psychologist



Distinctive features of our programs include:

· Continuous field experience, beginning in the first semester of the first year of study

· Opportunities to provide services in our on-campus clinic, the Porter School Psychology Center

· Student-focused instruction in a collaborative learning atmosphere

· Hybrid instructional options through the first two years of full-time study



For more information

· Visit our website: http://www.indstate.edu/education/cdcsep/sep/home

· Contact us:

Carrie Ball, Ph.D.	Benjamin Pointon

Director of Training	Student Services Assistant

(812) 237-2875	(812) 237-2800

Carrie.ball@indstate.edu	Benjamin.pointon@indstate.edu



How do I apply?

· Application deadlines for Fall admission are January 5 and April 2, 2018

· Complete the application for admission to the ISU College of Graduate and Professional Studies: https://www.indstate.edu/cgps/graduate?qt-graduate_quicktabs=1#qt-graduate_quicktabs

· As part of your application, be prepared to provide the following:

· Official GRE scores

· Official transcripts for all prior coursework

· Statement of purpose (2-3 pages, uploaded as part of the online application)

· CV/Resume (uploaded as part of the online application)

· Names and contact information for 2-3 individuals who will provide letters of recommendation (provided as part of the online application; links will be sent to your letter-writers when your application is complete)
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Overview

· Introductions

· What is a school psychologist?

· What can you do with a school psychology degree? (alumni panel)

· Overview and features of school psychology at ISU

· Student perspectives

· Questions and discussion
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WHAT IS A SCHOOL PSYCHOLOGIST?















		

		

		

[image: ]

National Association of School Psychologists (2010). Model for Comprehensive and Integrated School Psychological Services.
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SO WHAT CAN YOU DO WITH A DEGREE IN SCHOOL PSYCHOLOGY















		

		

		

Alumni Panel

· Introduce yourself (name, degree, year of graduation) and describe the types of work you have done with your degree(s) since graduating

· In your current position(s), what is a typical day (or week) like?

· What is your favorite thing about being a school psychologist, and what have been the main benefits of your school psychology training?
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WHAT DOES SCHOOL PSYCHOLOGY AT ISU HAVE

TO OFFER?















		

		

		

Program Information

Ed.S. Program	Ph.D. Program

· Approved by National Association of	■ Approved by NASP and accredited by

School Psychologists (NASP)	the American Psychological Association

· 3 years full-time, 67 credits	■    5 years full-time, 119 credits

· Continuous practicum experience	■ Continuous practicum experience in

begins 1st semester	years 1-3, with additional options

· 3rd year non-school placement

· Can be completed in hybrid format	■ Additional training in supervision,

· Can be completed part-time	research methods, and area of subspecialization

· 100% internship placement and	■ 100% internship placement and

employment rates	employment rates
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What makes our programs unique?

· Early and continuous field experiences



· Experiences in the Porter School Psychology Center



· Strong community partnerships



· Flexible instructional delivery



· Support and collegiality



















WHAT DO OUR STUDENTS

HAVE TO SAY?
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Student Panel

· Introduce yourself (name, degree, year in the program)

· What were the main things that drew you to ISU?

· What have been the main benefits of choosing ISU so far?

















QUESTIONS & DISCUSSION

Find out more: http://www.indstate.edu/education/cdcsep/sep/program Carrie Ball, Director of Training (carrie.ball@indstate.edu)






Sample E-mail Response to Prospective Student Inquiries



PART TIME:

Thank you for your interest in our program!  We do offer a part-time, hybrid distance program for students in situations like yours.  I will attach the part-time schedule of study, which is a 4-year program. 



On this document, anything listed as “Distance” is offered only online and does not require attendance at any specific time. Courses that are listed as “Collaborate” do not require your physical presence but require you to be logged onto a website at a specific day & time. Courses that are “on campus” do require your regular attendance on campus.  “Hybrid” courses usually require some attendance and some distance-based elements (such as online discussion or activities for most of the semester with a few number of dates when on-campus attendance is required).  When we have distance students enrolled in the program, we schedule the courses that require your attendance in the late afternoon or evening to accommodate distance students as much as possible. Some of the hybrid courses are held over the weekend, five times during the semester.



I am also attaching a draft of the training agreement we use for working students.  This would need to be signed by your partnering/employing district or co-op at the time you enroll.  It basically outlines the program requirements and includes an agreement that they will allow you to complete the activities required by the program.  Historically, this is the most difficult part of the program for our working students.  Our practicum sequence requires 150 clock hours for SPSY 678 (completed in Year 2), 450 clock hours for SPSY 686 (completed in Year 3), and a full-time, 1200-hour internship during Year 4.  As you can imagine, many students find it challenging to work their required field experiences in around full-time employment.  However, a supportive district can make all the difference in finding the flexibility you need to successfully complete program requirements!



After looking over this information, please let me know if you have any additional questions about the program.





FULL TIME:

Thank you for your interest in our program!  We do offer a hybrid distance program for students who cannot commute on a regular basis.  I will attach the full-time schedule of study, which is a 3-year program. We also have a part-time, 4-year option available.



On this document, anything listed as “Distance” is offered only online and does not require attendance at any specific time. Courses that are listed as “Collaborate” do not require your physical presence but require you to be logged onto a website at a specific day & time. Courses that are “on campus” do require your regular attendance on campus.  “Hybrid” courses usually require some attendance and some distance-based elements (such as online discussion or activities for most of the semester with a few number of dates when on-campus attendance is required).  When we have distance students enrolled in the program, we schedule the courses that require your attendance in the late afternoon or evening to accommodate distance students as much as possible.



I am also attaching a draft of our training agreement, which would need to be signed by your partnering/employing district at the time you enroll.  It outlines the program requirements and includes an agreement that they will allow you to complete the activities required by the program, including 150 clock hours for SPSY 678 (completed in Year 1) and 450 clock hours for SPSY 686 (completed in Year 2). If you continue with the same district throughout your training, a full-time, 1200-hour internship is also required during Year 3.  



After looking over this information, please let me know if you have any additional questions about the program.  


Program Director Contribution to State Practitioner List-Serve
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View Message

# Backtolnbox| P Reply| | @ ReplyloAll % Forvard

From Carrie Ball
To All Members

Received; 6/13/2018 9:27:25 AM

Subject Re: Re: Re: school psych shortage

1 am very interested in continuing this conversation, on or offthe list. We defnitly need to continue thinking creatively and flexibly about addressing the shortage!

I hink the Master's vs_ Specialist discussion s compicated by factors that include different expectations at diferent universities, as well as by current national standards. Our E4.S. program is 67
credits, including 6 credits for the ful-time intemship. Our graduates leave with both an M.Eq. and an Ed.S., which in most distrcts allows them to begin at the "Master's = 30" level on the payscale.
Our culminating experience is a case study rather than a raditional research thesis. | would anticipate that other training programs in the state have similar models to ours. Given that our graduates
are licence-elighble at the fime of graduation, the investment seems similar to what would be involved in pursuing licenses in other mental health fields (.., master's degres ~ extra cinical hours)

s far as flexibity, we have bent the mold to accommodate iorking professionals, including part-time study options, non-iraditional course scheduling, distance and hybrid course delivery when
possible, etc., and I'm sure ofher training programs have begun to "ex” as well. We have seen this model successfully train some excellent school psychologists who would not otherwise have been
able to make itwork. In my experience, the biggest hurdle by far is not the intemship (which s full-ime and generally paid). The biggest hurdie s working i the practicum experience around other ful-
time employment.

| wonder what thoughts are out there about ho training programs could even better accommodate the needs of non-traditional students who might want to pursue our field? How might we make
practicum andlor infernship less daunting, while stil ensuring qualty preparation? How can we get the viord out about school psychology and make it a realistic option for those who want to pursue it?
Great discussion - | look forviard to more!

Best,

Cartie Bal
carte bal@indstate.edu

~— Original Messags Sent 611212018 1:42:13 PN -

1 don't have an EGS. but | nave the same amount of - or more - raining than those with the EGS. That was not a path when | did my training. | am completing my 43rd year and refire Soon.

1 did my Masters in 1973-75. When | inished, | had 54 hours. A year's infernship was recommended but not required and most did the year's intemship, as | dio. Within so many years, (| forget the
‘exact number) we had to have a total of 60 graduate hours to professionalize. After that, there were more hours to keep current

1 don't think you should rule out a Master' as a starting point. Obviously, the current fype of program is not generating the numbers needed. | would lie to see some flexibity n thinking and
programming to help the availabilty of School psychs.

1wish you all a wonderful 2018-19 school year. Il be sleeping in and reading books to start with. Don't be jealous, you have to get old to reach this point - or win the lottery. | got old

~— Original Message Sent 6/1212018 1:31:00 PM -

I disagree. Without an intemship no one would be competent o work as a School Psychologist. The internship year i the on the job training poriion of ones education and is where the student really
becomes a School Psych. The EGS. degree is the minium needed.

~— Original Messags Sent 6/1212018 12:31:23 PM —

1 believe that the universites in Indiana should go back to offering a masters degree program in school psychology. This would make it easier for teachers and ofher educators to enter the field.
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